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DEVELOPMENTAL STAGE

CURRICULUM APPROACH
PHYSICAL GROWTH

In Class 8, the students reach 14 years of age, a
transition from childhood to adolescence. They are
often awkward in their own bodies and have
sometimes lost the gracefulness of childhood. The
bodily and psychological changes of adolescence are
well under way. Acne, ‘gangliness’, clumsiness and a
new vulnerable awareness of their feeling and
thought life are some of the ways we could
characterise the adolescent.
Growth in height and sexual development is
established and noticeable in the boys’ breaking
voices and the onset of menstruation in the girls.

The traditional age of apprenticeship marks the time to
introduce adult themes and more challenging content.
Students want to feel that they are being taken seriously.
However, they are not naturally philosophical and it is not
the age to question science and technology, but to learn
to understand those parts of it that are accessible. It is
the age of scientific positivism. Jules Verne’s “Around the
World in 80 Days” characterises the feeling of the
adolescent towards science.

SOCIO-EMOTIONAL DEVELOPMENT
An independent life of feeling emerges at this age
and is often accompanied by emotional turbulence
but the changing tides of emotions form part of the
developmental pathway. Gender differences become
apparent: girls are able to express and share their
feelings in small cohesive groups, while the boys tend
to be brash, sullen and ‘emotionally illiterate’ by
comparison.

Lessons should be accompanied by inspiring biographies
and phenomena that are overseeable. The content of the
lessons should empower them to feel at home in the
modern world and to realise that much of it is
understandable, that human beings have created much of
it and that ultimately they feel a real sense that they too
will be able to be creative in this world.
Lead students to bring all they have learnt into a
meaningful world picture.

COGNITIVE MATURATION
As the critical faculties of students sharpen the world
of ideas acquires new meaning and rules come under
scrutiny. Students like reasoning and are reasonable.
Their descriptive, observational ability is advanced
and phenomena can be described that are
increasingly complex. Abstract causality can begin to
be appreciated.

Encourage excellent descriptive writing and illustration.
Based on the rich experiences of the lessons lead the
students into less tangible explanations and encourage
them to put their explanations into writing after. The level
of judgement exercised is a more practical, mechanical
judgement with a low level of abstraction.

MORAL CAPACITY
It is an age where students are struggling with
distinguishing their own moral stance to issues of the
world. The struggle takes place in the competition
between the ideals they have been given by their
previous education (family and school), the demands
of their changing biology and their need to find
ownership of their own stance in life.

The lessons support and encourage the students’ youthful
idealism, provide them with inspiring role models and
daily opportunity to form their own judgement about
experiences they have gained from the lessons.

“We must strive to educate in such a way that the intellect, which awakens at puberty, can then find its
nourishment in the child’s own nature. If during his early school years he has stored up an inner treasury
of riches through imitation, through his feeling for authority, and from the pictorial character of what he
has been taught, then at puberty these inner riches can be transmuted into intellectual content. He will
now be faced with the task of thinking what up till now he has willed and felt, and we must take the very
greatest care that this intellectual thinking does not appear too early. For a human being can only come
to an experience of freedom if his intellectuality awakens within him of itself, not if it is poured into him by
his teachers………” R. Steiner, Berne 1924 Roots of Education, Lecture 5
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Science 8.1

Physical Laws - Human Organs

“ In the 8th school year, you will be able to teach about the human being in such a way that you present
that which is built into the human being from the outside: the mechanics of the bones and musculature,
the inner structure of the eye etc. ” R.Steiner, 1919, Curriculum Lecture 2.
The Central Experience of the Content
With adolescence comes a much greater self consciousness of one’s own body. In this main lesson the
student has an opportunity to build a relationship with their own body as part of the world around them by
making a study of those organs of the human body that clearly incorporate physical law. The body, an
area of great subjective interest is studied in a way that relates that subjective interest back to the world
objectively but in connection.
Future Capacities
This new knowledge of their own body, integrated with the biographies of great human beings with
disability, builds a respect and appreciation for the body in relationship to the world- a step in the
ownership of their own stance in life. A freer relationship to the body can be an existential help for many
problems of puberty.
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Content Description
Science 8.1

Topic:

Physical Laws - Human Organs

(Main Lesson)

1. The lessons place the human being centrally, handling principally those organs which have
incorporated, physical laws in their function – the sense organs and the organs of wilful
movement.
Threefold Cycle of Content Elaboration
See Methods section for Main lessons
Learning experiences
(Stage 1)
Students study the
structure and function of the
ear; They complete
experiments with hearing.
Students undertake
experiments with the
separation between the
visible and the tangible in
water leading onto the
colours along the
boundaries of light and
dark, refraction, the prism
and the lens; experiments
with seeing – blind spots,
focal points of lenses;

Students investigate the
structure and function of the
elbow joint in relation to
carrying weight
(experiment);

Students can investigate
the structure and function of
the foot and the hand with
own experiments.

Multi-modal and Artistic
Activities
(Stage 2)

Conceptual Content and Skills
(Stage 3)

Students complete accurate
drawings and descriptions of
the ear and experiments;
biographies of great people
with hearing disability

Students identify the three areas of the
ear, outer, middle and inner in
relationship to acoustics, mechanics
and hydraulics;

They complete drawings and
descriptions of the
phenomena; drawings of the
eye; biographies of people
like Helen Keller; practicing
the use of Braille; guest visits
from the Blind and Deaf
society.

They understand the principles of
refraction, the lens in relation to the eye
and its development; long and short
sightedness; Technology - Principles of
lens manufacture; the heightening of
the experience of other senses in the
absence of a sense; They develop
awareness of sign language and Braille
which is discussed in the lives of Helen
Keller;

Students undertake accurate
drawing of relevant anatomy;
descriptive writing of
demonstrations and
experienced phenomena;
connection to Leonardo da
Vinci’s Last supper and the
use of pronation and
suppination.

Students integrate experiences via
class discussion and debate;
consideration of the structure and
function in relationship to strength,
grace and skill; explanatory writing
using some new subject-based
vocabulary;

They appreciate the relationship of the
organs with the human skill, strength
and grace.

They complete drawings of
anatomy and the outer form;
comparison of the similarities
and differences between the
two; Comparison of these
organs with the animal
kingdom.
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Science 8.2

Chemistry of Process and Food

“You extend the simple chemical concepts so that the child learns to understand how industrial processes
are connected with chemistry. Using chemical concepts you try to develop what there is to say about the
substances which build up organic bodies, such as starch, sugar, protein and fat.” R.Steiner, 1919,
Curriculum Lecture 2.
The Central Experience of the Content

The course picks up the threads of the Class 7 Health, Hygiene, Nutrition and Chemistry
lessons by looking at the main food substances that we make use of - carbohydrates, proteins,
and fats in nutrition. By studying the origins of these substances in their living form, and the
means by which they are cultivated and harvested, an appreciation can be gained of the
background to the quality of the substances which can then be experienced through the
experiments and demonstrations in the classroom. The qualities of the substances are then
related back to their role in the body’s formation. We start with the whole, work our way down to
the parts, and then back up to the whole again.
Future Capacities

The students will gain an appreciation of the main substances that build the bodies (plant,
animal and human) of the world and how these substances are processed from their living
origins into the food that make up the protein, fat and carbohydrate of our diet. This integrated
knowledge builds an appreciation of the relationships between human life and the life of the
world around us. (link to the Human Biology theme)
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Content Description
Science 8.2

Topic : Chemistry of Process and Food

(Main Lesson)

1. The motif of chemical technology and the process of substances right into nutrition is central.
2. Connected to that is the study of the living organisms in nature (anatomy, behaviour and
ecology).
3. A third motif can include the most various forms of nutrition – plenty and starvation and
examples of illness.
4. Fourthly a study of iron can be included( with links to the history – Industrial revolution).
5. A fifth motif includes chemical change and involves substances reacting to form new
substances e.g. the transformation of starch to sugar.
Threefold Cycle of Content Elaboration
Possible Themes for
Students’ Learning
Experiences (Stage 1)

Students grind grain using
a stone hand grinder;
separate the components
into chaff, bran, semolina
and flour; visit a flour mill;
biographies e.g. William
Farrer and the ‘federation
wheat’.
They make dough and
discover how to separate
starch (the finest flour) from
gluten (a protein);
separating starch from
potatoes.
Students complete
experiments with starch
and gluten.
Proteins are studied as
milk, eggs and meat;
cottage cheese making;
Students complete
experiments with sugars –
solubility, burnability;
cultural history of sugar;
derivation from starch.
Perform simple
experiments to test for
starch, fats and proteins;
Iron manufacture and use

Multi-modal Artistic
Activities
(Stage 2)

Students draw heads of
grain; arrange the products
and identify their origins;
They draw and discover
the steps in developing the
mill from stone age culture
to the Egyptian mill to the
water and wind mills.
Students describe and draw
the processes carried out,
learning skills in detailed
drawing and labelling.
Discussion of experiences
leading to understanding.
As above

As above
They visit a cheese factory

Conceptual Content
(Stage 3)

Students understand the
botany and ecology of grain
plant groups and the
technology of milling and other
grain farming technology.

They distinguish the different
properties of the protein and
carbohydrate in the dough and
extrapolate these uses to
further uses.
They develop comparative
understanding of the polarity
between proteins (largely
animal derived) and
carbohydrates (plant derived);
Students gain a preliminary
understanding of yeasts,
moulds and bacteria that
transform foods, e.g. bread,
yoghurt and cheese; leather
tanning

As above. Visit a sugar
refinery.

They understand the place of
sugars in the carbohydrate
series.

As above

Sugar as a nutrition problem;
diabetes

As above

Students understand the complex
nature of substance in the living
world and where it is found.
Students review blast furnace
process; tempering of iron in tool
use.
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Science Class 8 Main Lesson 3
Science 8.3

Physics of Air and Water

“In the eighth class you enlarge again, revise what you have fostered in the sixth class and then pass on
to hydraulics, the study of the power working through water. You take everything belonging to the
concepts of lateral pressure of the water, buoyancy, the Archimedean principle, etc. …. Thus you bring
the physics lessons to some sort of a conclusion with aeromechanics in which everything concerning
climatology, the barometer and meteorology is discussed.”
R.Steiner, 1919, Curriculum lecture 2.
The Central Experience of the Content
The phenomena are not as overseeable as those of Class 7 and require a slightly more abstract level of
understanding. Physics, with its close connection to technology allows the young person to understand
for themselves some of the technology which surrounds them daily.
Future Capacities
The intellectual effort required to penetrate the workings of technology around them and the insight into
the ingenuity of the inventors who have discovered the laws underlying the technological world give the
student the inner confidence in themselves and also a sense of ownership of the culture which surrounds
them. The biographical side to the lessons is inspirational to the budding scientist in everyone.
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Content Description
Science 8.3

Topic : The Physics of Air and Water

(Main Lesson)

1. The developing themes of years 6 and 7 are revisited and taken to a deeper level of
understanding which challenges the developing powers of judgement.
2. Acoustics is taken to the medium of sound,
3. Optics (can be taught in the Biology) to refraction, the prism and the lens;
4. Warmth to its action in the atmosphere;
5. Mechanics to Hydraulics and Pneumatics.
Threefold Cycle of Content Elaboration
Possible Students’ Learning
Experiences (Stage 1)
Students investigate
resonance and overtones of
sound; they undertake
experiments with Kundt’s tube
and standing sound waves.

Multi-modal Artistic Activities
(Stage 2)

Conceptual Content
(Stage 3)

Students describe, draw
experiments; and undertake class
discussion and exploration of the
experiences gained.

Students build a picture model of
a sound wave and understand
the concepts of frequency,
wavelength and amplitude.

As above
Students complete
experiments with air as the
medium of sound; speed of
sound; sound in a vacuum.
They do warmth Experiments
with convection, radiation and
conduction.

Students undertake
experiments with the
behaviour of fluids (air and
water) under pressure;
compressibility and
incompressibility; the principle
of a hydraulic jack.

They do experiments with
buoyancy of different shaped
wooden objects.
They complete experiment
with the height that a column
of water can be held by the
atmosphere (~10m);

Students investigate
aerodynamics and flight – from
balloon flight, to gliders to
propelled flight.

As above; sailing experience so
that the students have first hand
experience of these phenomena
in the world (sea breeze, ocean
currents).

Students understand of the way
sound behaves in different
media and the effect of warmth
and density.
They understand of the role of
convection, radiation and
conduction in processes which
affect the weather.

Students describe, draw
experiments and undertake class
discussion and exploration of the
experiences gained. Skin diving
experience and sailing can make
the ideas very real. Stories of the
building of great dams.

They model hydraulic pressure
and the basis of the numerical
model: Pressure = Force/Area;
understanding of pressure at
depth, the principle of the jack,
dam walls etc.

As above. Students practice
solving problems to do with
buoyancy.

Students understand
Archimedes principle; the
understanding of water marks on
ships when loaded and
unloaded.

As Above. Stories of
mountaineers and problems at
altitude; problems of diving into
the depths – biographies of deep
sea exploration.

Students understand the
barometer and the role of
atmospheric pressure in the life
of the planet as well as the
problems that scuba divers
submarines encounter.

As above. Students undertake
model making; hot air balloon
making; biographies of the
pioneers of flight.

They develop preliminary
understanding of the principles
flight and problems with the
sound barrier etc.
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Science Class 8
Science 8.4

Main Lesson 4
Electromagnetism

The Central Experience of the Content
The lessons in electricity and magnetism from classes 6 and 7 come together into the technological
triumph of far reaching consequences for the present – electromagnetism, which effects culture globally
today.
Future Capacities
To understand from the ground up the basis of much that goes on in the technology of today is an
essential experience for the young adolescent. In understanding evermore deeply what is happening
behind the technology enables them to feel at home in the world and feel able to make decisions that are
founded in their own understanding. The idea is that one should understand and 'see through'

technology to be able to partake in that world effectively and in freedom.
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Content Description
Science 8.4

Topic : Electromagnetism

(Main Lesson)

1. Students develop a basic understanding of the relationship between electricity and magnetism.
2. This leads to a grasp of technical devices, which although few in number, are profound in the
development of technologies found in the modern world and affect us daily
Threefold Cycle of Content Elaboration
Possible Students’ Learning
Experiences (Stage 1)

Multi-modal Artistic Activities
(Stage 2)

Conceptual Content
(Stage 3)

Students complete experiments
with compass deflection
(Oersted's experiment); circle
of compass needles.

Students undertake description,
drawing of experiments; Class
discussion and exploration of
the experiences gained;
biography of some of the early
researchers in
electromagnetism.

Students understand the left hand
rule for relating polarity of current
and field direction of the magnetic
field.

Students complete experiments
with coil as a magnet; iron
filings field around a coil;
electromagnet.
They investigate construction
of the electric bell and the
electric meter;

Students experience
demonstration of electromotor;
making of electro motors by the
students.

Students experience
demonstration of an operating
telegraph system powered by
battery. Students learn Morse
code and operate the telegraph
to send Morse message over
distance on the school
grounds.
Demonstration of the principle
of the dynamo and movement
of a magnet in a coil leading to
current.

As above; Students draw a coil
and the resulting field to
discover the relationship to how
the iron filings behave;
Students undertake
descriptions, drawings and
discussion of what was made
and experienced. Awareness of
further applications e.g. relay
switches.

They investigate the field laws of
the electromagnet and their
application in applied problems.
The concentration of the field
through an iron core.
Students develop thorough
understanding of the technology
behind a number of household
applications.

They do exact drawings of the
operation of the electromotor
and discussion of the stages of
rotation and their conditions;

They understand the operation
principles of the electromotor,
commutator, bushes, magnet, the
effect of having more coils and the
role of the motor in modern
technology.

They complete drawings of the
exact operation of the early
telegraphs; biography of Morse;
the story of telegraphy and the
trans-Atlantic telegraph and the
people involved. History of the
Australian telegraph.

They understand of telegraph
operation and the challenges
encountered by the people who
were occupied with trying to
achieve fast communication.

They undertake drawings and
descriptions of the dynamo;
discussion of operation and of
applications. Visit to the local
power station and discussion of
its operation.

Preliminary demonstration of a
transformer.
As above.

They understand of the principle
of power production; the
connection of the switch turned on
at home and the consumption of
fuel at the power station to
generate the electricity at a
distance.
They develop preliminary
understanding of the transformer
in relation to power transmission
at a distance.
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Science Class 8 Practical Lessons 1
Science 8.5

Gardening

“ Although it may seem absurd it must be stated that a person who has not learned to distinguish an ear
of rye from an ear of wheat is no complete human being. …. The children themselves should be taken
out and wherever possible, be brought to understand the plant world in its actual connection with the
earth, with the rays of the sun, with life itself. Through this we can find the transition in a quite naïve way
to something else which is very important.” R.Steiner, Dornach, 1921/22 Lectures to Teachers
The Central Experience of the Content
By working with the soil, preparing it for seeds propagated within the seasonal and moon cycles, the
students experience one of the most fundamental sides of sustainable existence – the growing of food
and what is required to do it well.
Future Capacities
This experience of the preparing of the soil, manuring it, propagating seeds, planting them out is of
utmost value in the building of a relationship to self and earth which is so fundamental for the future of our
life on this planet. Meaningful activity strengthens the limbs, and develops moral/ emotional qualities such
as endurance, thankfulness, wonder and responsibility.
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Content Description
Science 8.5

Topic :Gardening

(Practice lessons)

The Gardening lessons are a necessary complement to the main lessons giving a practical experience
of plants and animals from Classes 6-10 in a formal way.
Threefold Cycle of Content Elaboration
Possible Students’
Learning Experiences
(Stage 1)
Field crops and herbs, plus
Vegetables;Group Work (3-4
students) on “Keyhole
Gardens” 3 x 4 m
Four part rotation with mini
crops: root, leaf, flower-fruitseed, fallow section to grain
or green manure
(Spring/early Autumn /
production), rotation
according to nutrient needs
Soil care: Composting on a
large scale; the heap as an
organism - its life cycle;
Broadscale preparation of
soil and weed kill by turning.

The cultivated crops: Grow
Russian garlic (dry and braid
them), potato, corn, pumpkin
and melon; comparing yields
& keeping qualities etc. Also
root and grain for a coffee
substitute, dried and
ground.Winter crops of
tomato and capsicum in
hothouse tunnel: observe
differences to those grown
naturally

Multi-modal Artistic
Activities
(Stage 2)

Conceptual Content (
Stage 3)

Cooking – using produce
from the garden eg. pizza,
herbal teas, pumpkin soup

The farm as an organism:
sustainability, biodiversity, land
capability and care, economics and
problems. Differences in bio
dynamic, organic & conventional
farming. Design a farm

Green manures
Underground green manure

The herb garden: the four
elements, astrological
influences, culinary, dye, scent
and medicinal, to make teas
and potpourri, bouquet from
own dried herbs.

Root boxes, soil horizons &
structure: Stir and apply 500,
Winter & Spring

Humus (colloids) as food for plants
and their water holding capacity.

Unusual vegetables, different
varieties of the same vegetable;
Individual plant needs.

Timing of sowing, watering and
harvesting for best keeping according
to moon and star conjunctions

Propagation: semi-hardwood
cuttings using the tunnel, soil
mixes
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Achievement standards: Year 8 Science
1. By the end of Year 8, students identify different forms of energy and describe how energy
transfers and transformations cause change in simple systems, for example in phenomena to do
with the radiation, convection and conduction of warmth.
2. Students examine the different science knowledge used in occupations.
3. They understand how physical law is engendered in the human body.
4. They explain how evidence has led to an improved understanding of a scientific idea and
describe situations in which scientists collaborated to generate solutions to contemporary
problems.
5. Students identify and construct questions and problems that they can investigate scientifically.
They consider safety and ethics when planning investigations, including designing field or
experimental methods. They identify variables to be changed, measured and controlled.
6. Students construct representations of their data to reveal and analyse patterns and trends, and
use these when justifying their conclusions. They explain how modifications to methods could
improve the quality of their data and apply their own scientific knowledge and investigation
findings to evaluate claims made by others.
7. They use appropriate language and representations to communicate science ideas, methods and
findings in a range of text types.

General Capabilities: Year 8 Science
Literacy
Literacy is developed in Science 8.1 – 8.5 as the students experience new phenomena and are required
to describe these phenomena and sometimes equipment, which is new to their experience. A new
vocabulary, which is sometimes topic exclusive, is learnt and practiced both orally in the classroom and in
written form. In the written form, two main types of writing are practiced, descriptive and explanatory. The
reporting of phenomena in both written and visual form develops another type of literacy - confidence in
being able to record accurate observations upon which further deliberation is based. Students each make
a book from each 3-week block of work. This contains both types of writing as well as visual
(diagrammatic and tabular) representations of what was experienced as well as representations which
demonstrate ways of summarising what has been learned from a particular topic.(schematic drawings of
the way in which a standing wave of a resonating air column can be represented or the representation of
how the magnetic field around a wire is amplified by the coiling of the wire ).
Numeracy
In Year 8 there is ample scope for numeracy to be enriched and furthered. In Science 8.3, calculations of
the speed of sound in air water and other media are undertaken. The concept of resonance and standing
waves require a numerical treatment of the sinusoidal waveform in terms of amplitude and frequency. A
numerical basis for the understanding of hydraulic pressure and atmospheric pressure forms part of the
understanding. Atmospheric pressure is measured by measuring the height of a column of water
supported by the atmosphere. Numerical considerations come into the study of how the atmospheric
pressure changes with altitude and effects phenomena such as the boiling point of water. Numerical work
is also practiced in understanding buoyancy and hydraulic pressure.
Competence in Information and Communication Technology
In the Australian Steiner Curriculum Framework in Year 8 the scaffolding of later work in ICT is begun as
in Year 7. The scaffolded skills of visual representation and clear organisation, filing and retrieving
information are built into the bookwork. The introduction of the Morse code in the study of telegraphy
begins the understanding of using pulses of electric current to transmit meaning. The understanding of
the historical development of telegraphy builds a basis for the incorporation of binary logic into electric on/
off logic circuits which builds the basis of coding behind computers.
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Critical and Creative Thinking
In Year 8 the development of critical and creative thinking is furthered from the year 7 lessons. They too
are rich in experience, where students are required to separate observations from explanations, however,
the experiences in general are not as overviewable, e.g. force in all directions (pressure) in a fluid, or the
transmission of a wave of pressure and rarefaction (a sound wave) in the atmosphere. To understand
such phenomena the student has to use their imagination to build a picture of the underlying causative
principles – a form of primary model building. The understanding of the phenomena requires a greater
degree of abstraction than the thought processes in year 7. For example the elements of galvanic
electricity explored in year 7 become now the elements of electromagnetism – where the themes of
electricity and magnetism unite in a way that has underpinned much of modern technology. The different
areas of Year 8 Science 8.1 -8.5 engage thinking in qualitatively different ways, each exercising another
aspect of intelligence.
Ethical Behaviour
As in Year 7 this capability is developed through the development of accuracy in reporting and in
practicing a strict honesty in basing understanding on what has actually been experienced (an important
part of phenomenological learning). Wonder at the intelligence, generosity and perseverance of
individuals like Cyrus Field in the laying of the trans Atlantic telegraph provides the basis for the
connection to powerful role models, for adolescents who are at a stage in life where ideas need to
become ideals (Science 8.1 and 8.4). An ethical stance in relation to the environment is developed in the
practical work that takes place in Science 8.5.
.
Personal and Social Competence
This is developed in students as part of the class community where he/she takes responsibility for their
contributions to the daily class discussions. The listening to other’s work and sharing of one’s own work is
part of this practice where students learn both to express themselves to the class and be impressed by
others in the class. The learning of biographies in relation to the science subjects e.g. In Science 8.1 the
exploration of the laws embodied in the human eye can be accompanied by the powerful biography of
Helen Keller and her teacher Annie Sullivan, a story that engenders gratefulness, admiration and a sense
of how great adversity can be overcome.
At this age the adolescent is seeking to find an individual relationship to their understanding of the world.
There is often a background question of : “What role can I possibly play in this big World?”. Excursions to
places of work e.g. visiting a cheese factory as part of the Science 8.2 (Chemistry of Food) can be very
helpful for the young people to see working people, happily carrying out a useful task which they have an
understanding of.
Intercultural Understanding
Connection and respect for other cultures is cultivated by learning of scientific understanding created by
individuals from different cultures and times e.g. the discovery of the electromagnetic field by Oersted,
(Science 8.4). In Science 8.2 there is opportunity to study the way that cultivated food plants have been
developed in different regions of the world e.g. the origin of wheat from the Asian high lands. In studying
the development of the telegraph, earlier forms of distance communication can be included to
contextualise the more recent developments. The study embraces cross cultural areas as well as aspects
of geography e.g. the geography of the ocean depths that became evident in laying the sub marine
cables. This technological development was also significant in bridging communication across continents
and cultures, in many ways ushering in the beginnings of the global society we now have.

©SEA: ASCF
SCIENCE Extended Stage 3 Year 8
www.steinereducation.edu.au Version: October/November 2011 April 2012 / Sep 2014 Page 17 of 18

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Cross Curriculum Priorities
Histories and cultures of Aboriginal and Torres Strait Island peoples
Choice of content in Science 8.2 can give rich examples of indigenous food use and culture. Science 8.3
has content examples that relate to the climate and life style of indigenous Australians.
Asia and Australia’s engagement with Asia
It is possible for content selection for Science 8.1,8.2, 8.3 and 8.5 to include material from Asian history
and culture.
Sustainability
Content examples in particularly Science 8.2 and 8.5 are rich in examples and practice of sustainability
e.g. rotation of crops in the garden.

Links To Other Learning Areas
The science studies of Year 8 are integrated with other subject areas such as the history of the industrial
revolution and the age of scientific positivism e.g. the laying of the trans-Atlantic telegraph and also the
role of the telegraph in the early European history of Australia. The links to Numeracy and Literacy have
been outlined above.
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