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GEOGRAPHY
Extended Curriculum Topics
Stage 4: YEAR 10
Contents:
Developmental profile
Topics Geography
Geography 10.1 /Science 10.6
Geography 10.2
Geography 10.3/Science 10.7

The Earth in Movement
The Human Community
Gardening / Horticulture

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content
throughout the year. While it is necessary for the Content Descriptions to be
covered, teachers are able to use their professional judgment concerning the needs
of their Year: content can be recombined or reallocated into Main Lessons and
practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Perspectives
Links to other Learning Areas
* The Technology Lessons need to be taught in relation to the topics of Class 10, which leaves
many possibilities open. What has been described should not be thought of as prescriptive.
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“In no other class than the 10th is geology so strongly represented. History takes its reference from the
geographic basis. The old cultures are brought in this way to the adolescent, that the geographical-physicallandscape conditions of a region are brought into relationship the respective cultural impulse. In Chemistry, the
earth solid substances like metals and salts are presented. A kind of chemical mineralogy is offered. The
Mathematics lessons again are placed in relation to the earth when surveying is introduced. As the Geology
curriculum in a narrower sense, the theme “Earth as Whole” or the “Earth in Movement’ is given. The meaning
and method of the Crystallography is described in chapter 4. ……….

As already mentioned Steiner in his lecture on ‘Educational questions in the age of adolescence’, emphatically
expresses that in the transition from Classes 9 – 10, a rugged transition has to be formed, so that the students
don’t just gain information, they strive for knowledge. The adolescent soul requires in the transition from the 14th
to the 16th year, exercises offered to develop the now more consciously experienced power of discernment.
Judgements want to be activated by them, in that the dynamic thinking is activated and schooled in a more
focussed way. Pure causal judgements in the inorganic world are determined by the things themselves. However,
when it depends on recognising movement as such, the inner formative power of human thinking is challenged to
a higher degree.”
Hans-Ulrich Schmutz, 2001.

©SEA:ASCF
GEOGRAPHY Extended Curriculum Stage 4 Years 10
www.steinereducation.edu.au
Version: Nov 2014 / Dec 2014

Page 4 of 26

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

YEAR 10: DEVELOPMENTAL PROFILE OF THE 16 YEAR OLD STUDENT
DEVELOPMENTAL STAGE
CURRICULUM APPROACH
PHYSICAL GROWTH
The Class 10 students are turning 16 yrs. They The Geography curriculum provides a focus for
are in the height of adolescence in all its
understanding the relationship between human
polarities, the best and the worst. Judgement
society and geographical circumstance. Topic 10.2
can also be brought to bear on larger human
expands the 16 year old beyond self-focus to
questions such as the nature of the organs of
consideration of the whole world. Entering into
the body in relation to the soul (psyche).The
service projects helps students to individually meet
intellectual and emotional and physical life
the community and supports them to become
needs to be challenged to draw it out into the
personally involved, fostering a responsible and
greatness of the wide world and away from the self-determined response to the needs of others.
seemingly smallness of individual existence.
SOCIO-EMOTIONAL DEVELOPMENT
It is an age where the young people can
With a gradual increase in emotional stability 16
become lost in their own problems and
year olds are more capable of reflecting deeply
emotional life. They are also capable of great
and begin to recognise and take responsibility for
feats of compassion, endurance, intellectual
personal experiences and challenges. They can
and physical prowess. It can often be a time
then recognise the challenges of others.
when relationships between the sexes occur
Compassion, concern and interest in others is
and the inner freedom leads to exploration in
fostered in geography when the human condition
many areas. Social relationships can be
is explored. Students are challenged to form
healthy or get lost in group activities.
objective perspectives when they encounter issues
Self-esteem is very important to develop.
which evoke strong reactive responses. Selfdetermination is nurtured as they carry out
independent inquiry and research, and as they
explore ways they, and others, can contribute and
bring about change.
COGNITIVE MATURATION
Students want to know how complex
With growing intellectual maturity, thinking must
processes come about by studying their origins now be turned into original thinking. Sophisticated
and basic principles. There is an increased
thought processes and inquiry arise when students
emphasis on technical skill that encompasses
work to integrate world phenomena. A study of the
design elements and the application of
human journey provides opportunity for critical
conceptual tools to practical situations.
deliberation of conflicting viewpoints. Increased
Students want to know how information relates clarity of thought and capacities of judgment
to them personally and they want to be
enable students to more objectively assess causal
technologically proficient: they want to be able
patterns of relationships between the human
to apply what they have learned to respond to
condition and specific phenomena.
the practical needs around them. “Whatever
the self describes, describes the self”
(Boehme)
MORAL CAPACITY
The students in Class 10 increasingly develop
In geography 10.2 an aesthetic and a
the capacity to take responsibility for their own
compassionate sensibility is fostered. Many
work and behaviour, and are able to make and opportunities arise for the student to form their own
follow through choices based on their own
opinions around environmental, social and
insight. Where the 15 year olds make strong
humanitarian issues, and to explain and justify
judgements largely based on emotional
them. They give thoughtful consideration to ethical
responses, the 16 year old students become
matters and are called on to step into the shoes of
able to form more balanced opinions and are
the other and examine their reality. The students
able to justify them articulately. They are
work independently on tasks and projects, which
increasingly able to develop empathy, and
nourish their growing ability to self-direct their
respond to the practical needs of those around personal activity, sometimes leading to personal
them.
involvement in community projects.
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Geography 10.1/ Science 10.6

The Earth in Movement

(Main Lesson)

“The adolescent soul requires in the transition from the 14th to the 16th year, exercises offered to
develop the now more consciously experienced power of discernment. Judgements want to be
activated by them, in that the dynamic thinking is activated and schooled in a more focussed way.
Pure causal judgements in the inorganic world are determined by the things themselves. However,
when it depends on recognising movement as such, the inner formative power of human thinking is
challenged to a higher degree.” Hans-Ulrich Schmutz, 2001.
The Central Experience of the Content
The students have as a latent question: Is the Earth as a whole an organism or a dead inorganic form.
The students can begin to answer this question in this block. We turn to the most varied movements
of air, water, and the rock layers of the earth’s crust.
In the geography Main Lesson, as we turn to the most varied yet rhythmical movements of air, water,
and the rock layers of the earth’s crust, the earth is explored as a living, dynamic and vital organism.
Within the organism, as a result of such powerful and mysterious processes and events, diverse
ecosystems and habitats are created. Such processes and environments both support, and challenge
human activity and settlement.
Future Capacities
The young person has the opportunity with this topic to get closer to one of the great mysteries facing
humanity - the changing weather and the different causes which influence it.
Young people today may be very aware of diverse opinions and arguments on topics such as climate
change and its impact. This topic supports full understanding of cause and effect in natural
phenomenon and supports the 15/16 year olds yearning to orientate themselves in the world, to
penetrate what is visible to them, and to understand deeper human issues which arise as a result of
such global phenomenon. This further supports the development of an ethical consciousness.
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Content Description
Geography 10.1/ Science 10.6

The Earth in Movement

(Main Lesson)

Students will learn to:
1. Study the vertical and horizontal movements in the layers of the earth;
2. Study the currents in the waters and the atmosphere, from the lithosphere to the stratosphere;
3. Study the mantle currents of the earth to gain a deeper understanding of plate tectonics.
4. Draw, write, analyse, discuss, question and learn to interpret information about the
atmosphere, oceans and the earth so that they can start to form informed opinions about the
Earth and its climate.
5. Discuss continental drift, plate tectonics, moon and tide effects, sun and climate effects and
expanding earth theory.

Content Description Specific to Geography:
6. Consider the Earth as a living entity (Gaia) and its relationship to the Sun.
7. Examine the Dreaming Stories and the Aboriginal and Torres Strait Islander world view and
their relationship to nature.
8. Study specific spatial variations in weather and climate patterns such as cyclones, fronts,
monsoons, the Greenhouse Effect, and Hadley, Ferrel and Polar Cells, Jet Streams and Trade
wind systems.
9. Be introduced to the 4 Spheres of Atmosphere, hydrosphere, lithosphere and biosphere.
Explain how interactions between these 4 spheres in global processes impacts on Earth eg
monsoons, cyclones, bushfires, droughts
10. Study water flow in ocean currents, the water cycle, ocean current oscillations, eg. El Nino/La
Nina patterns, the Southern Oscillation and the impact of changing patterns on factors such as
availability of fresh water and crop yields in Australia.
11. Research the impact of such patterns on the human condition and their management by
mapping/recording the frequency of extreme events and impact on well-being on a global and
regional scale.
12. Learn about and consider the contribution complex interactions between human and natural
ecologies make to climate change, global warming and other environmental changes: and the
alternative schools of thought regarding possible causes of and impacts of global warming and
other environmental changes on people and the environment.
13. Research, examine and learn of the complex interactions between human and natural
ecologies and explore the impact of human activity on air and ocean currents and cycles, and
on the realm of life and develop geographically significant questions to examine management
of imbalances in the ecology of a region due to human activity e.g. pollution, waste disposal,
urbanisation, using spatial concepts and skills .
14. Develop understanding of the use of geographical spatial concepts such as movement, scale,
region, and distribution; and geographic skills such as analysis of visual based evidence, audio
interviews, flow charts and plotting of global scale data on a map using GIS systems.
15. Apply geographical concepts, including sustainability to an investigation of management
responses to environmental issues at local, national and global scales. Eg coral bleaching in
Australia, deforestation in SE Asia, desertification in Africa.
16. Develop an individual geographical research question into current environmental and social
issues and phenomenon, plan an inquiry, select and record data and information from primary
and secondary sources, and evaluate sources for usefulness and reliability of multivariable
data to examine debate over environmental and social issues e.g. climate change / global
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Content Description
Geography 10.1/ Science 10.6

The Earth in Movement

(Main Lesson)

warming debate, coral bleaching, over fishing.
17. Represent data in e.g. field sketches, tables/charts, annotated diagrams and photographs,
population pyramids, and scatter graphs, maps and overlay maps of spatial distributions.
Interpret data, propose explanations and draw conclusions, evaluating and presenting findings,
proposing action in response to a challenge and predicted outcomes, alternate strategies and
justify a response and consequences.
18. Use GIS to identify and analyse geographic data and to predict future patterns e.g. warming
and cooling of ocean currents on west coast of South America and variations in ocean
temperatures to predict El Nino / La Nina patterns and make comparisons with Australian
weather patterns.

19. Attend camp/s to various landscapes where social/cultural connections to the landscape are
deepened and where practical enquiry skills are developed.

10.1 / 10.6 Threefold Cycle of Content Elaboration
Learning Experiences

Multi-modal Artistic
Activities

Conceptual Content

Students will learn about:
mantles of the earth from the
lithosphere to the stratosphere;

They will draw maps of ocean
deep currents and shallow
currents, air currents and their
rhythms.

Students will understand the
role of ocean currents in
determining global weather
patterns.

They will write descriptions of
the movements of the earth’s
layers and study the diaries of
ocean and polar explorers like
Nansen and Wegener.

They will understand the role of
the moon in the tidal movements
of the oceans of the world.

The inner structure of the earth;
Movements of the tectonic plates;
Characteristics of water and how
it flows: rivers and ocean currents
as living organs of the earth:
interchange between deep and
surface currents.
The links between ocean currents
and climate, e.g. the Gulf Stream,
trade winds, el Nino, etc.
The layers of the atmosphere:
meteorology: the planetary winds:
the earth’s magnetic field;
interplay between climate and
vegetation: the ecosystems of the
earth as organs of an organism;
Movements and rhythms of the
earth.

They will make observations of
clouds and planetary (moon)
movements and keep records
of weather.
The sunspot activity can be
followed and connections
sought with weather patterns.
They will draw and interpret:
the series of events leading up
to a change of local weather;
the inside of a cyclone; the
movements of the mantle
molten rocks; the layers of the
atmosphere.

They will learn how to predict
weather patterns from isobar
maps.
They will understand the
evidence for plate tectonics and
how to see the areas of
compression and relaxation as
part of a deep vertical rhythm
within the earth.
They will understand the
conditions for extreme weather
events such as cyclones as well
as how to interpret cold fronts
that bring rain and a change of
wind direction.
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Elaborations Specifically Related to Geography
10.1 / 10.6 Threefold Cycle of Content Elaboration
Learning Experiences
Be presented with the ‘Gaia’
hypothesis.

Multi-modal Artistic Activities
Discuss the Gaia hypothesis.
Discuss evidence to support this
concept.

Conceptual Content
Learn of the concept of the
Earth as a living entity.

Examine the concept of ‘feedback’.
Share indigenous Dreaming
stories that bring a ‘similar’
picture to this concept.
Consider the role of the sun’s
warmth and light and its
influence on life conditions on
Earth:






on global wind patterns.
on convectional air
currents,
on the formation of clouds
on ocean currents
on extreme weather
patterns.

Consider in a group the significance
and wisdom of Dreaming Stories
and the indigenous relationship to
nature.
General discussion of life on earth
and the conditions for life.
Be introduced to the 4 spheres:
atmosphere, hydrosphere,
lithosphere and bio sphere.

Understand the atmospheric
patterns and conditions that
create global wind and
weather patterns.

Discuss the role of warmth and light
in relation to the four key spheres
especially the biosphere.
Draw annotated diagrams of the
‘solar cascade’.
Examine the impact of warmth
(insolation) at different locations on
the Earth.
Examine and discuss the formation
of global wind patterns due to
insolation.
Research the Hadley, Ferrel and
Polar Cells and the ‘Jet Stream.
Study the Coriolis Force, the
rotation of the Earth and the Trade
Winds.

Consider the impact of warmth
on the water cycle.

Research and describe
convectional currents and cloud
formation.
Create an annotated diagram to
highlight evaporation, transpiration,
condensation, infiltration, surface
run-off, precipitation and the
movement of water in different
forms through the water cycle.
Describe orographic and frontal
rainfall.

Learn of the different cloud
formations and their
indications for weather
conditions.
Know how to use geographic
conventions to create
annotated diagrams
explaining movement
patterns of air, water, earth.

Understand the relationship
between weather/climate and
landform, latitude and ocean.
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10.1 / 10.6 Threefold Cycle of Content Elaboration
Learning Experiences
Be presented with specific
cases of natural events due to
warmth : eg bushfires,
cyclones, monsoon flooding.

Multi-modal Artistic Activities
Observe the global distribution of
monsoons, cyclones, etc
Research/discuss conditions for
development of monsoons,
cyclones etc
Examine current events
Plan and undertake individual/group
research about a specific event.

Observe data and visual
representations of ocean
currents, wind currents and
their relationship.

Create annotated diagrams of
movement patterns of earth, air and
water currents using geographic
conventions.

Be presented with data
showing ocean currents and
temperature variations.

Draw maps of ocean deep currents
and shallow currents, air currents
and their rhythms using geographic
conventions.

Be given accounts of
anomalies in global patterns.
Eg. El Nino/ La Nina,
Leeuwin Current
(W.A.) changing
glacial patterns and
extent of polar icecaps

Use Case studies for individual
presentations in either project work
and/or class talks to highlight the
influence of such patterns on
regions of the world eg the Gulf
Stream, North Atlantic Drift on
Scotland, El Nino / La Nina on
Australia
Research social and environmental
impacts, including social, political
and economic tensions that arise.

Observe/ listen to case studies
of positive and negative
impacts of such phenomenon
eg Flooding in Northern
Australia, Cyclones in Asia.

Be presented with case
studies of managing the
impact on human settlement.

Present a visual display using
tables, graphs, annotated diagrams
to describe the impact of such
events.

Conceptual Content
Understand the measuring,
mapping and recording of
phenomenon.
Understand the relationship
between air and ocean
currents.
Know of their location and
influence.
Understands how to complete
detailed study examining
social, environmental and
economic impacts.
Develop skills in planning
research.

Understand the tensions and
conflicts arising when
environments and
settlements are under stress
due to natural phenomenon.

Discuss and debate stresses
created by such phenomenon of
weather phenomena including local,
regional and global responses.
Create charts identifying short,
medium and long term issues
arising.
Undertake a case study of regional
and local scale management for
people.
Discuss imbalance that occurs with
human activity.

Understand effective
responses to such
phenomenon at local,
national and global scale
Learn of government and
NGO responses to events.
Recognise and reflect on how
individuals can become
involved in global issues
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10.1 / 10.6 Threefold Cycle of Content Elaboration
Learning Experiences

Multi-modal Artistic Activities

Be presented with examples
of complex interactions
between human and natural
ecologies and the way human
activity can create an
imbalance in natural cycles of
water, atmosphere,
lithosphere and hydrosphere.

Research examples of degradation:
 water eg pollution, depletion.
 air eg Greenhouse effect.
 Climate change and global
warming
 soil eg salinity, erosion,
depletion.
 Biosphere eg loss of habitat,
waste disposal, urbanisation

Share in consideration of the
responsibility of the
community of mankind in
restoring the balance.

Be presented with
understanding and debate
around climate change and
global warming.
Be presented with a scientific
argument for and against
climate change.

Conceptual Content
Learn of current issues that
are the result of natural
phenomenon and human
activity, both at global (eg
desertification, climate
change and global warming)
and local (eg loss of wetland
environments) scale.

Debate/discuss:
 who takes responsibility and
how?
 what management might
involve to restore the balance.
 Differences in the roles of
governments, communities and
individuals in restoring the
balance.
Research and represent events,
responses and data from NGOs,
microfinance, individual responses
to impacts.

Become aware of questions
of management of
imbalances in the
environment.

Examine evidence of past and
current climate change.

Learn of and appreciate
debate around climate
change/global warming.
Consider personal
viewpoints.

Examine debate and viewpoints
around climate change and global
warming currently.
Consider global and national
responses.
Be presented with questions
to consider what may
determine future patterns
including evidence.

As far as possible use of current
events should be included.

Experience natural
environment through camps.

Attend camps for deepening of
appreciation of the natural
landscape.
Support development of social and
cultural understanding and inner
connections to the land.

Discuss and consider what might
influence future patterns eg
population increase/ decrease,
climate change etc.
Consider rising sea levels and case
study of climate change/global
warming

Develop capacity to
predict future patterns
based on understanding
of evidence.

Have opportunity to
experience diverse
landscapes and sky scapes.
Can form links between
class work and nature.

©SEA:ASCF
GEOGRAPHY Extended Curriculum Stage 4 Years 10
www.steinereducation.edu.au
Version: Nov 2014 / Dec 2014

Page 11 of 26

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

10.1 / 10.6 Threefold Cycle of Content Elaboration
Learning Experiences

Multi-modal Artistic Activities

View and analyse examples
which highlight spatial
concepts of movement, scale.
Region, distribution and
change over time.

Practice application of spatial
concepts through descriptive
explanations of visual data. eg
linking cyclone and monsoon
distribution patterns with air and
ocean currents at a global scale, or
relationship between the Pacific
Gyro and location of waste in the
ocean.
Use current issues from film or
media to apply geographic skills eg
the global scale distribution of
natural disasters, or a flow chart to
highlight the stages in coral
bleaching.

Include and extend
geographic vocabulary and
terminology for research and
analysis.

Students may role play
representatives of society with
vested interests eg agriculture,
mining, climate change scientist,
tourism operator, environmentalist,
government organization …. To
investigate and evaluate who is
responsible for management, and
the strategies that should be put in
place for sustainable management
eg costs, time frame, fairness,
practicality.

Become aware that when
human activity has an impact
on the environment there s a
possibility that humans can
develop capacities to manage
imbalances and develop
strategies that will work in a
more sustainable way.

Be presented with an issue
through media articles,
internet, DVD’s, etc containing
specific data on an
environmental topic.
Discussion/debate over
causes of issues eg

Conceptual Content

Become competent in
understanding the use of
different methods of visual
data representation and their
usefulness in research.
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Geography 10.2:

The Human Community

“The whole of this living complex of processes, that begin with man’s relation to nature and continue
through all that man has to do to transform nature’s products, down to the point where they are ready
for consumption – these processes, and these alone for a healthy social organism, comprise its
economic system.”
“Next comes the life of the public right – political life in the proper sense. This must be recognized as
forming a second branch of the body social. To this branch belongs what one might term the true life
of the State – taking “State” in the sense in which it was formerly applied to a community possessing
common rights.”
“The third realm within the body social, which must be looked upon as coequal and independent from
the other two, contains everything which belongs to the spiritual life. To put it more concisely …
Everything which is the outcome of the natural gifts of each individual person and which needs must
flow into the life of the body social as contribution of each individual’s aptitude – both spiritual and
physical - helps to weave the fabric of this third spiritual-cultural realm.” Rudolf Steiner, from
‘Practical Advice to Teachers’.
“One of the principles in the Waldorf School is to educate young people so that, on the one hand,
they can bring to the fore in the right way, the whole of their human potential, and on the other hand,
what they need to enable them to take their proper place in the word.” Rudolf Steiner, ‘Modern Art of
Education’ p. 46
“The teaching of Geography is one of the most important means of ensuring a sense of responsibility
in later life towards the natural resources of the earth and their fair distribution for the benefit of
mankind as a whole, rather than to the advantage of political or industrial power groups. There is
hardly another sphere of study through which we can appeal so strongly, without the need to moralize,
to the sense for “brotherhood” in economic matters, as the study of geography in early adolescence.”
Frans Carlgren, “EDUCATION TOWARDS FREEDOM- Rudolf Steiner Education. A survey of the work
of Waldorf Schools throughout the world”. Langthorne Press, East Grinstead, England. 1976 P. 11

The Central Experience of the Content
Students of this age are developing the intellectual and emotional maturity that enables them to reflect
deeply upon their own personal existence and the challenges they face. Simultaneously they are
capable of considering, in an objective yet compassionate manner, the challenges faced by
individuals, communities and nations in the wider world.
This topic examines the responsibility the human community holds in supporting freedom in the
cultural sphere, equality in sphere of rights and cooperation in the economic sphere. By traveling
through both the physical and human environment students explore the resourcefulness of individuals
and communities in the journey towards cooperative development so freedom can be attained. Such
a study extends the study of the physical landscape undertaken in Geography 10.1 by examining the
impact of both natural human condition of the Earth. It includes a study of management of such issues
and development of strategies at an individual, national and global scale.

Future Capacities :
Such a topic supports the young person to recognise how they can share in the responsibility of
caring for the earth, its diverse ecosystems and for other human beings throughout the world. It
enables the student to identify appropriate pathways which may inspire and empower them to
become aware of the avenues of involvement in bringing about change, and to take responsibility for
their personal activity. This supports the 15/16 year olds yearning to orientate themselves in the world
and to understand deeper human issues. This further supports the development of an ethical
consciousness.
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Geography 10.2:
Content Description

The Human Community

Students learn to:
1. Examine the human condition as we know it in our own community by considering what we need,
value and are supported by and what creates tensions and conflict to reduce such support.
2. Through their work from A to E (below) students will come to experience and recognize the three
spheres of social organization and the significance of freedom in the cultural sphere, equality in the
rights sphere and cooperation in the economics sphere.
3. Deepen understanding and appreciation of the three spheres of social organization through
developing awareness of, examining, proposing responses to and considering alternative views to:
4. Deepen understanding and appreciation of the scale, causes and impact of natural processes,
global phenomena and human activity upon people and environment (human environment systems)
eg water scarcity in the Sahel and Australia, tsunamis and monsoon flooding in SE Asia and
Australia, and the response applied at different scales to manage such interactions.
5. Develop awareness of current issues and events impacting on human wellbeing and the
environment due to interactions between human and natural ecologies in less economically and
more economically developed countries. E.g. comparisons between Australia and Asia/Africa/South
America- rural/ urban migration, urbanization and urban planning, food security and crop yields,
trade in goods and services, production and consumption of goods, waste disposal, urban planning
and transport and the way information and communication technologies connect people to each
other, to services and information.
6. Understand and become aware of human resources on a local, regional and global scale and the
positive impact of such resources on the human condition. Examine spatial variations and mapping
of well-being. Understand local, regional, national and international strategies to improve living
standards for the community and address environmental and social challenges. Examine Aboriginal
and Torres Strait islander approach to custodial responsibility and environment management.
7. Appreciate the worldviews of different peoples and the implications of this worldview on current
issues including the impact of environmental resource development and use, and how human
induced environmental change can challenge sustainability. Appreciate and understand sustainable
use of resources to address geographical challenges or issues, such as development and use of
renewable energies to reduce carbon emissions, current government policy to sell uranium to nonproliferation treaty members.
8. Examine the unequal distribution of resources and the impact of this at the local, regional, national
and international scale using environmental, economic and social criteria. The positive impact of
resources on the human condition socially, economically and environmentally.
9. Plan a research project for individual inquiry and research into the impact of development and
unequal distribution of resources on the human condition. Examine this impact on international
migration with consideration of displaced people, refugees and asylum seekers and plan an inquiry
to investigate management of the impact using current issues as case studies including Australia’s
management of refugees and asylum seekers. .
10. Collect, select and record data and information, using primary and secondary sources and evaluate
sources for usefulness and reliability of multivariable data. Use ethical protocols to invite a guest
speaker.
11. Represent data in e.g. field sketches, tables/charts, annotated diagrams and photographs,
population pyramids, and scatter graphs and maps of spatial distributions .Interpret data, propose
explanations and draw conclusions, considering alternative viewpoints or differing values of
stakeholders, evaluating and presenting findings
12. Research different scale responses to support cultural freedom, equal rights and cooperation, and
strategies to address social and/or environmental issues and challenges, and evaluate their
effectiveness.
13. Explore opportunities for individual and class engagement community activity being sensitive to the
cultural differences of other groups and communities.

©SEA:ASCF
GEOGRAPHY Extended Curriculum Stage 4 Years 10
www.steinereducation.edu.au
Version: Nov 2014 / Dec 2014

Page 14 of 26

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Geography 10.2:
Content Description

The Human Community

14. Use geographic skills and methods in research and analysis.

10.2 Threefold Cycle of Content Elaboration
Learning Experiences
Students will:
Be asked to consider
themselves as members of the
‘community of mankind’.
Be supported in guided
discussions of what we hold as
important for our physical,
emotional, social well-being as
members of the human
community.
Be guided to consider the
human condition and sense of
freedom that others have eg
- in Australian society – able
bodied v. disabled, male v.
female, indigenous v. non
indigenous, heterosexual v.
homosexual, poor v. wealthy,
educated v. lesser educated.
- In other parts of the world.
Be presented with examples of
individual leaders who upheld
their personal/religious values
despite oppression, eg
Ghandhi, the Dalai Lama,
Nelson Mandela, Aung San Suu
Kyii
Be guided in consideration of
how the human condition is
affected by stresses of political,
economic, social and
environmental events and
conditions.
Be given accounts of specific
experiences and media
accounts eg photos/ films/ pp
presentations of regional natural
events that have impacted on
the human condition

Hear about current events that
impact on the human condition.

Multi-modal Artistic Activities
Students may engage in some or all
of the following:

Conceptual Content
Students will:

Hold class discussions on:
 what are the student’s/
community’s significant needs,
desires and values.
 What makes us ‘Free’? –
consideration of structures of
society eg personal values and
sense of responsibility, religious
beliefs and traditions, family and
community expectations, laws and
social expectations, education,
money etc
 Freedom in our personal speech,
thoughts, feelings, values.




What takes from our sense of
‘Freedom’?
What is discrimination?
Can we sense inequality in our
community/society?

Deepen understanding of what
supports us to be free human beings
and what takes away through
conversation, discussion and debate.
Further consideration of what makes
us ‘un-free’
Carry out individual research on recent
or past events that have impacted on
the human condition.
eg. i. Political/Cultural (Freedom) –
Syria, Myanmar, Sri Lanka etc
ii. economic (cooperation)– impact of
globalization, tourism, urban migration,
poverty etc
iii. social (equality) – topics may be
broad eg inequality and discrimination.
iv. Use environmental events to
highlight the 3 spheres of social
organisation Japanese Tsunami, floods of northern
Australia, earthquake activity of China,
monsoonal flooding of Bangladesh etc
Draw maps to indicate region affected
using correct mapping techniques.
Engage in class discussion about the

Become aware of regions
currently affected by
physical events and
phenomenon.
Develop understanding of
research skills and
methods.
Understand the political,
social, environmental and
economic factors that are
affected by natural
phenomenon.
Recognise the importance
of freedom culturally,
equality socially, and
cooperation economically.

©SEA:ASCF
GEOGRAPHY Extended Curriculum Stage 4 Years 10
www.steinereducation.edu.au
Version: Nov 2014 / Dec 2014

Page 15 of 26

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

10.2 Threefold Cycle of Content Elaboration
Learning Experiences
Students will:

Multi-modal Artistic Activities
Students may engage in some or all
of the following:

Conceptual Content
Students will:

imagined impact of natural
phenomenon.
Create tables of immediate, short term
and long term impacts on both people
and the environment.
Create illustrated and annotated
diagrams to explain phenomena and
its impact.
Research newspaper articles, the
internet, texts.

Understand the changing
impacts over time.

Create flow charts and timelines to
explain sequence
Search the internet to create a poster
to visually display the characteristics of
the region affected, and the social,
economic and environmental impact.

Understand how to visually
represent data using
geographic techniques

Discuss how we are resourceful and
therefore a ‘resource’.
Discuss and examine volunteer work,
personal contribution through donation,
and through individual activity. How
can you help?
Be presented with the
‘resourcefulness’ of the human
being.
Be given accounts of how
people show their
resourcefulness.

Be presented with the ‘human
community’ which responds to
such events at global,
international, regional and
community scale.

Explore case studies of individual
activity.
Research individual and community
smaller scale responses such as
microfinance.
Research government aid, NGO
activity, community responses to event
eg drought in the Sahel, flooding in
Philippines

Develop skills in
researching government
aid, NGO activity and
community involvement via
multi-media, texts,
magazines, contact with
organizations.

Evaluate responses in terms of time
frame, availability of resources,
effectiveness.
Discuss alternative responses with
class.

Understand ways to
evaluate effectiveness
responses.
Reflect on alternative
responses.
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10.2 Threefold Cycle of Content Elaboration
Learning Experiences
Students will:
Be presented with multi-media
aids ie photos/ films/ pp
presentations, about the
availability of resources to
support the human condition
and therefore human freedom.
Be presented with examples of
the significance of human
resource access in development
eg education of women in
lowering birth rates - India,
immunization and the reduction
of disease (eg Malaria), access
to fresh water etc

Multi-modal Artistic Activities
Students may engage in some or all
of the following:
Discuss and describe what makes a
resource – anything which meets a
need.
Hold class debate/ discussion on what
are important resources for human
development. Topics may include any
number of topics eg wealth, education,
health facilities, food security, safe
drinking water,
social security, crime and safety,
personal sense of stability and
security, urban planning, hope.

Conceptual Content
Students will:
Understand the broad
concept of resources.
Understand how to analyse
persuasive language in
primary and secondary
sources

Know how to interpret
visual data and represent it.

Engage in a debate about the positive
impacts of resource use and
development.
Carry out case studies in developing
nations.
Create population profiles and be able
to recognize key growth patterns.
Discuss the impact of current
population patterns on future needs
and development.
Examine the positive contribution of
trade, aid and tourism to development,
and multiculturalism.
Examine the negative impacts of
resource use and development.
Eg i. exploitation and loss of traditional
indigenous cultures and heritage eg
due to tourism, mining, urban
development.
ii. loss of biodiversity and ecological
values and heritage.
Construct population profiles and
compare.
Examine the importance of social/
health resources.
Create poster/research document specific country, region or resource
focus.
Give a talk to the class about specific
study.

Understand how to present
a convincing and informed
talk about resource
development in a specific
region.

Use multi-media such as photos and
film to illustrate impacts on humans
and environment.
Use variety of maps eg. relief, dot,
choropleth and photographs, graphs,
tables, charts to interpret activity.
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10.2 Threefold Cycle of Content Elaboration
Learning Experiences
Students will:

Be presented with accounts of
the different viewpoints of the
significance of the environment
eg indigenous viewpoints,
poets, artists in viewing the
environment as a resource.
Be introduced to environmental
resource development currently
and historically.

Be introduced to sustainable
and unsustainable resource
use.

Multi-modal Artistic Activities
Students may engage in some or all
of the following:

Conceptual Content
Students will:

Examine the environment as a
resource from diverse viewpoints.
Begin classification of resource eg
tourist, recreational, social, agricultural,
industrial, economic etc

Understand how the
environment is a resource.

Class discussion of individual
awareness of current resource
development Eg coal seam gas,
desalination plants, nuclear energy,
biofuels.
Individual research into current
resource development.
Class presentation and
discussion/debate
of pro’s and con’s of development and
how it challenges sustainability.
Describe and identify sustainable and
unsustainable resource use.

Begin to understand how to
classify specific resources
Understand debate around
current resource
development

Expansion of internet use
to examine public debate
on a global scale.
Understand the distribution
of significant resources
globally and regionally.
Become competent in using
topic specific language in
written and oral expression.

Examine examples of significant
resources locally and globally

Be presented with current
human activity and how
resource use and development
impacts on people and the
environment negative and
positive Eg - loss of wetlands,
desertification, mining coal gas
seams, development of wind
farms, or construction of a major
road eg Karakoram Highway,
Pakistan.

Use vocabulary appropriate to
classifications of sustainability eg finite,
renewable, recyclable.
Research availability of a variety of
resources eg rainforest and rainforest
timbers, water, coal gas, fertile soil.
Explore newspaper articles, internet,
texts to identify human activity and its
impact.
Consider/study reasons for /impacts of
development: eg population growth
need for food security, growth of urban
centres.
Consider urban growth in one
Australian city by discussing future
issues or challenges that city may face
eg public transport, waste disposal,
housing availability etc
Explore and propose possible action to
address issues.
Examine impact on people and
environment of proposal.
Discuss benefits of proposal.

Know of specific resources
and their significance.
Understand the social and
environmental impact of
resource use and
development.
Understand the importance
of resource access and
development to national
wealth.
Understand the arguments
for and against
development of resources
Understand considerations
needed in trying to address
issues.
Develops appreciation what
needs to be considered in
making proposal for
change.
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10.2 Threefold Cycle of Content Elaboration
Learning Experiences
Students will:

Multi-modal Artistic Activities
Students may engage in some or all
of the following:

Conceptual Content
Students will:

Be shown how to use
Geographic Information
Systems for integration of data.

Use GIS system to experience spatial
relationships between features eg
population/settlement size and location
of mountains etc.

Understand the importance
of multi-media in
communicating information.

Be guided through a revisit of
the concept of ‘equality’ and
‘discrimination’.

Discuss personal knowledge and
experiences of discrimination and
inequality.

Be informed of historic
examples of discrimination and
inequality eg Apartheid (Africa),
Civil rights movement (US),
White Australia Policy.

Discuss what ‘equality’ means to an
individual and a society.
How does it affect the experience of
human freedom.

Understand the concepts of
‘equality’, ‘inequality’ and
‘discrimination’ and their
impact on human
development.

Be presented with examples of
inequality and discrimination
today, both within Australian
society and in other regions
(choices appropriate to class
maturity and interest).
Be presented with charters on
human rights, audios of
speeches and poems
representing the human rights
struggle.

Be given examples of the
‘global community’.

Be informed of different
approaches to address
inequality and support equality.

Examine the Charter of Human Rights.
Listen to and read human rights
speeches eg Martin Luther King, (“I
Have A Dream”), Nelson Mandela
(“Speech From the Dock”), Aung San
Suu Kyi (“Freedom From Fear”),
Marianne Williamson poem (“Our
Deepest Fear”) or Gandhi (“Qui India”)
Students research and examine
international trade agreements,
treaties, and the importance of
political, defence, trade and cultural
alliances for regional stability.
Examine the ‘Human Development
Index’
Select specific criteria from the HDI
and create graphs and tables to make
comparisons.
Examine criteria such as ‘number of
women high court judges’ and ‘level of
education’ and discuss why these
criteria are significant.

Understand the concept of
‘human rights’.

Develop knowledge of
historical and contemporary
non-violent approaches to
improving human rights and
equality.
Understand the role of
international cooperation in
addressing inequality

Understand different scale
approaches to inequality
and the effectiveness of
strategies to achieve goals.

Develop knowledge of the
importance of education in
raising human
development.

Examine the distribution of global
wealth/ poverty
Explore and discuss whether national
and individual income is a valid criteria
for human development.

Develop knowledge of the
distribution of poverty,
access to education,
disease, and others.
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10.2 Threefold Cycle of Content Elaboration
Learning Experiences
Students will:

Multi-modal Artistic Activities
Students may engage in some or all
of the following:
Research a global response to
inequality - the ‘Millennium
Development Goals’.

Conceptual Content
Students will:
Understand how individuals
can become actively
involved in reducing
inequality.

Discuss which is the most significant
goal and why.
Research and evaluate their success.
Explore the application of the MDG’s in
one country or region.
Examine UN, World Vision, Red Cross,
Oxfam, Medecin’s Sans Frontieres,
Kiva etc web-sites and present a case
study to the class.

Begin to understand how to
measure the effectiveness
of a strategy.

Make a comparison with another
region.
Research approaches to address
inequality including aid.
Engage in class debate about
inequality globally.

Have a speech such as “The
Redfern Speech” (Paul Keating)
read to students.

Explore different scale responses eg
microfinance, NGO, International aid
etc
Examine inequality for indigenous
Australians.
Discuss strategies to bring about
change – who should be consulted,
our change or their change, what do
they want as opposed to what do we
think they want

Hear anecdotal narratives of the
impact of stress factors on
human rights.
Be presented with examples of
biographies where displacement
of human beings has been
experienced eg Jewish people,
Sudanese, Somali’s, Burmese,
Sri Lankan’s

Be presented with myths about
“illegal immigrants”.

Research dislocation of people in
conflict regions of the world and their
migration to neighbouring countries eg
from South Sudan, Myanmar, Sri
Lanka, China.
Discuss why we in Australia would
move, who is moving and where to.
Discuss rural urban migration as global
phenomena.
Consider economic and social reasons
for migration.
Examine origin of asylum seekers and
refugees in Australia
Read UN’s Charter of Human Rights
and the rights of refugees.

Begin to understand some
of the issues and
challenges facing
indigenous Australians.
Develop knowledge of
Australian government
policy regarding indigenous
Australians
Understand social, historic,
economic, environmental
and political factors that
lead to conflict, strain and
migration of people.
Gain knowledge of specific
regions of the world facing
conflict.

Understand the
classification of migrant,
refugee and asylum seeker.

Research rights of asylum seekers
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10.2 Threefold Cycle of Content Elaboration
Learning Experiences
Students will:

Multi-modal Artistic Activities
Students may engage in some or all
of the following:

Conceptual Content
Students will:

and refugees.

Hear about past and current
issues of asylum seeking and
refugees.

Create graphs, tables and flow charts
using diverse data eg places of origin,
countries of resettlement.
Examine Australia’s policies and
strategies to address the issue of
asylum/ refugee status.
Hold a class debate on the legitimacy
of Australia’s position.
Explore the media’s representation of
asylum seekers/refugees.
Create a cartoon or newspaper article
to represent a viewpoint about
migration, asylum and refugees.

Be presented with diverse
responses at different scales.

Develop knowledge of the
origin and experience of
Australia’s migrants,
refugees and asylum
seekers.
Understand Australian
Government Policy
regarding migrants,
refugees and asylum
seekers.

Examine pathways for re settlement.

Understand the myths
surrounding the term ‘illegal
immigrants”.

Discuss other ways of resettlement
including comparisons and offer
alternative solutions.
Research aid agencies who support
displaced people. Eg AUSAid, USAid,
UN, Medecins Sans Frontieres etc

Understand the role of aid
agencies in supporting
displaced peoples.

Carry out specific case studies of local
refugees and asylum seekers.
Invite refugees and asylum seekers to
share their experience with the class.
Engage in class discussion on
viewpoints
Explore how individuals or the class
can support asylum seekers, refugees
or migrants in the local area.

Understand the arguments
involved in asylum and
refugee application.
Reflect on personal views
around the rights of asylum
seekers and the
responsibility of Australian
government and citizens.

Examine support on a larger scale.
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Geography 10.3 /Science 10.7

Gardening / Horticulture

The Central Experience of the Content
The theme of the work in this year is to work with trees.

Future Capacities
“The topic provides opportunity to strive for understanding of long-term cycles and inter-relationships.
Developing a broad and integrated outlook from: personal to community; the detail to the whole;
terrestrial to cosmic.” The Mt Barker Waldorf School Gardening Curriculum.

Geography 10.3

Science 10.7

Topic : Gardening / Horticulture

(Garden lessons)

Content Description
Students will learn to:
1. Work with trees and their care, train espalier, prune; identify and care for trees, learn how to
graft; learn about coppicing; propagate native trees; make and use tree paste.
2. The learning will include propagation, cuttings, grafting, cross fertilisation and seed propagation
as well as the understanding of cloning and sexual reproduction and the way that genetic
substance/DNA is involved in both forms of reproduction.

Threefold Cycle of Content Elaboration
Learning Experiences
Orchard:
Espalier, pleaching
arbours, training plants for
form or production/fodder,
by pruning (make an
animal-feeding live fence).
(Autumn
Raising fruit trees: from
stock plant production to
grafted tree for sale (3
yrs.) (grafting in Winter)
Tree uses: windbreak,
fodder, shade, wildlife etc.
Woodlot: coppicing soft
and hardwoods,
intercropping (short and
long term), fast & slow
burning species (harvest
at correct time for
maximum heat)

Multi-modal Artistic Activities

Conceptual Content

Identification, care of trees (different
types and needs) and the leguminous
pasture; watering, feeding, pruning,
budding-on experiments; pests and
control (Summer & Autumn terms)
Making & using tree paste for pruning
& root dips

They understand: the role of the
tree in the biosphere; Plant
forms & topography

Students grow them and plant out the
school where needed
Collecting & propagating native tree
seeds (heating, scarification, chilling,
etc.). Picking out and growing on.
Planting out as a community project,
close to the school, when grown.
Craftwoods: for toy & furniture &
basket making (establishing school
resources)
Making & using 501 for flavour/aroma
and fruiting; Peppering
Visits to farms and gardens and a ‘flow
form’
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Achievement Standard Year 10 Geography
By the end of Year 10 students can:
1. Consider the Earth as a living entity and explain the rhythmical vertical and horizontal
movements in the layers of the earth, oceans and atmosphere
2. Explain how the interaction between geographical processes at different scales change the
characteristics of places eg atmospheric currents and sea currents, spatial variations in climate,
El Nino and La Nina, Greenhouse effect, climate change
3. Explain how interaction between global processes impact on the Earth to predict changes in
the characteristics of places and environments over time, across space and at different scales,
and the predicted consequences of change eg. desertification, frequency of bushfire, extreme
weather activity.
4.

Identify, analyse and explain significant interconnections in the three spheres of the social
organization to support freedom in the cultural sphere, equality in the the rights sphere and
cooperation in the economics sphere.

5. Identify, analyse and explain complex interactions between human and natural ecologies and
explain changes that result from these interactions and their consequences.
6. Propose explanations for distributions, patterns and spatial variations over time, across space
and at different scales, and identify and describe significant associations between distribution
patterns.
7. Examine responses – policies and strategies at different scales to the impact of the complex
interactions between human and natural ecologies eg climate change and global warming,
desertification, overfishing. Examine and evaluate alternative views, policies and strategies.

8. Evaluate alternative views on a geographical challenge and alternative management strategies
to address this challenge using environmental, social and economic criteria and propose and
justify a response eg unequal distribution of wealth, poverty, food security, sustainable energy.
or coral bleaching (Aust), deforestation (SE Asia), desertification (Africa).
9. Use initial research to develop and modify geographically significant questions to frame an
inquiry.
10. Create, collect and critically evaluate a range of primary and secondary sources and select
relevant geographical data and information to answer inquiry questions.
11. Accurately represent multi-variable data in a range of appropriate graphic forms, including
special purpose maps that use a suitable scale and comply with cartographic conventions.
12. Evaluate and synthesise data to make generalisations and inferences, propose explanations
for significant patterns, trends, relationships and anomalies, to draw reasoned conclusions and
predict outcomes, taking into account alternate points of view.
13. Present findings, arguments and explanations using relevant geographical terminology and
graphic representations in a range of appropriate communication forms.
14. Evaluate their findings and propose action in response to a contemporary geographical
challenge taking account of environmental, economic and social considerations.
15. Explain the predicted outcomes and consequences of their proposal
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General Capabilities: Year 10 Geography
Literacy
Year 10 students are increasingly able to establish a form of inquiry with growing consideration of a
geographic perspective. Through encountering topics that involve current environmental, social and
political issues, they extend their geographical vocabulary in relation to issues such as migration,
Millennium Development Goals, microfinance, asylum seekers and refugees. They are introduced to
the idea of ‘models’ and ‘hypothesis’ and begin to understand their role in the examination of
phenomena and processes. Topical concepts such as the ‘Greenhouse Effect’, climate change and
global warming, El Niño and La Niña and the Gaia hypothesis/concept are examined so students
become informed of current issues. In the consideration of these issues, students analyse multi media.
Students involve themselves in the debate of topical issues and explore the use of language to
provide a convincing argument. This can include the language of policy but also the language of bias
eg ‘illegal immigrants’, ‘queue jumpers’ etc
Numeracy
In topic 10.2 students use numeracy skills in their study of the atmosphere, global wind currents,
local wind patterns and the development of high and low pressure systems. They interpret isobars to
explain possible weather patterns and examine the influence of such pressure systems globally, and
on ocean currents.
Students become increasingly proficient in the interpretation and analysis of visual data and the
media. They use this data not only to provide evidence of global phenomena and local issues but also
to predict possible future patterns if determinants remain unchanged. This can apply to the use of
population pyramids to examine and predict growth patterns in countries such as India in comparison
to other regions/nations. It can also apply to the examination of human development indices and their
impact on migration patterns or other phenomenon. Increasingly data is used as evidence for written
descriptions.
Competence in Information and Communication Technology
Students access current data through information and communication technologies. With the focus in
Topic 10.2 being ‘The Human Community’ the internet supports research of global policy such as the
Millennium Development Goals and their specific application and effectiveness in different regions of
the world. Students also examine the role of NGO’s, microfinance and aid, as well as addressing
specific current events. Australia’s contribution in supporting the human community is also explored
and includes research into current policies and strategies to addressing issues facing Australia such
as asylum seekers eg the ‘Pacific Solution’, detention centres, protection visa’s etc

Critical and Creative Thinking
In Geography 10.1, the student learns to read weather maps and predict weather behaviour both in
the present and in a seasonal context over the year. The ebb and flow of the tides can be predicted in
its relation to the movement of the moon. They understand the impact of the rotation of the earth in its
relationship to the sun, on global wind currents and regional conditions as heat is transmitted as
energy from one region of the earth to another. eg via the Hadley, Ferrel and Polar Cells, the Jet
Stream, Trade Winds etc. Being able to visualise the link between the dynamic and rhythmical air and
ocean currents, calls for intellectual discernment involving both creative and critical thinking.
Ethical Behaviour
Topic 10.2, ‘The Human Community’ provides many opportunities for the student to encounter and be
inspired by people and communities who act and behave out of a high moral respect and ideal.
Speeches representing the human struggle and reflecting the human dignity maintained during times
of oppression raise the consciousness of the students and make them aware of the challenges of
maintaining personal moral values despite external events eg Nelson Mandela, Aung San Suu Kyi,
Ghandi, The Dalai Lama. Examples of individual, community and international responses to extreme
events (Tsunami, Cyclone, Flooding) simultaneously increases the student’s consciousness of the
cooperative role individual’s, community groups, NGOs and governments take at such challenging
times. Students are also able to recognise the resourcefulness of those affected and are supported in
recognising the personal role they may take to personally involve themselves in phenomena and
events.
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Personal and Social Competence
Year 10 students have the opportunity in Geography to clearly and objectively articulate their feelings
and formulate their own opinions around issues. Their questions are clear and logical and provide
evidence that they are becoming citizens of the world. They develop a greater sophistication and
maturity in the way they use geographic language, skills and methods. They have increased personal
confidence to voice their concerns, opinions and ideas and to debate Geographical issues using
convincing and informed language. They research community and international groups raising
awareness of environmental and social issues. Through the many facets of the Geography curriculum,
a wonderful idealism is given the opportunity to blossom.
Intercultural Understanding
The study of the dynamic rhythmical processes of earth (Topic 10.1) highlights for the students the
uneven distribution of moderate weather conditions and the stresses and tensions that arise wherever
extreme weather events take place. Floods, droughts, cyclones, monsoons all significantly impact on
people and the environment, in some regions on a regular basis. Topic 10.2 enables students to
examine the impact (social, environmental, economic, political) of such short and long term pressures
eg food insecurity, disease, lack of fresh water and poverty. Students examine inequality in the world
and debate strategies to reduce this. Specific case studies inform students of current regional events,
and oral reports given to the class raise awareness of issues on a global scale. This builds empathy
within the students and fosters intercultural understanding.

Cross Curriculum Priorities
Histories and cultures of Aboriginal and Torres Strait Island peoples
Topic 10.2 considers community development and provides many opportunities to examine
indigenous issues in the Australian community. Human rights, equality, heath and education are
explored in the current context as is government policy.
Asia and Australia’s Engagement with Asia
Topic 10.1 has a strong focus on the weather patterns of regions of Asia and their impact on life
conditions of communities there. Topic 10.2 considers Australia’s response to issues and challenges
facing Asia. This includes migration, issues of asylum, aid and international cooperation.

Sustainability
In topics 10.1 and 10.2 students develop an understanding of what makes a sustainable community.
They come to recognise that sustainability of a community needs a cooperative approach and
examine the role of aid, funding, technological cooperation and of the importance of regional, national
and global scale support for sustainable communities through the Millennium Development Goals,
microfinance and other NGO activity eg Medecins Sans Frontieres.

Links to Other Learning Areas
The geography studies of year 10 provide ample opportunity for linkages with several other subjects
such as mathematics, English, art and outdoor education .There are very strong links with 10.1 history
‘Development of Human Cultures’ and 10.2 history “Ancient Cultures”.
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