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GEOGRAPHY
Extended Curriculum Topics
Stage 3: YEAR 8
Contents:
Developmental profile
Topics
8.1 Geography

The Earth:
Origins, Processes and Landforms

8.2 Geography
8.3 Geography /8.5Science

Geographical Regions: Cultural Contrasts
Gardening/ Horticulture

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content
throughout the year. While it is necessary for the Content Descriptions to be covered,
teachers are able to use their professional judgment concerning the needs of their
Year: content can be recombined or reallocated into Main Lessons and practice
lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Perspectives
Links to other Learning Areas
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YEAR 8: DEVELOPMENTAL PROFILE OF THE 14 YEAR OLD STUDENT
DEVELOPMENTAL STAGE
CURRICULUM APPROACH
PHYSICAL GROWTH
In Class 8, the students reach 14 years of age, a
transition from childhood to adolescence. They
are often awkward in their own bodies and have
sometimes lost the gracefulness of childhood.
The bodily and psychological changes of
adolescence are well under way. Acne,
‘gangliness’, clumsiness and a new vulnerable
awareness of their feeling and thought life are
some of the ways we could characterise the
adolescent.
Growth in height and sexual development is
established and noticeable in the boys’ breaking
voices and the onset of menstruation in the girls.

The 14 year old has a more robust constitution
which is accompanied by a deepening
relationship to the earth as the realm of human
activity. As the class teacher period draws to a
close an overview of the Earth also comes to
completion enlightening the students, in an
introductory manner, of the human condition on
Earth. Their sense of interconnectedness is
strengthened and the students are able to more
deeply consider interactions we humans have
with the world. At a time when their bodies are
undergoing significant transformation it is
important they explore the way humankind has
been shaped by the landscape and at the same
time has transformed the natural world.

SOCIO-EMOTIONAL DEVELOPMENT
An independent life of feeling emerges at this
age and is often accompanied by emotional
turbulence but the changing tides of emotions
form part of the developmental pathway. Gender
differences become apparent: girls are able to
express and share their feelings in small
cohesive groups, while the boys tend to be
brash, sullen and ‘emotionally illiterate’ by
comparison.

In studying the cultural life of diverse world
communities and nations students are
encouraged to look outwards at initiatives
undertaken and challenges faced as humankind
transforms their environment for human
settlement. This supports students to gain
greater insight and perspective into their own
uncertainties, capacities and aspirations yet also
into the real world that they are longing to
embrace. With the deepening awareness of the
world the individual is supported in its
emergence.

COGNITIVE MATURATION
As the critical faculties of students sharpen the
world of ideas acquires new meaning and rules
come under scrutiny. Students like reasoning
and are reasonable. Their descriptive,
observational ability is advanced and
phenomena can be described that are
increasingly complex. Abstract causality can
begin to be appreciated.

The 14 year old seeks a world wide perspective
as they strive to understand the world in which
they live. Their thinking is more dynamic and
individual powers of perception and judgment are
developing. Working with cause and effect, much
of the surface natural landscape of the Earth can
be appreciated and it is important that students
are challenged to examine basic evidence to
explain such diverse features. Students can now
also begin to appreciate and use alternate ways
to research and present data. Students are given
increasing opportunity and responsibility to work
individually.
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YEAR 8: DEVELOPMENTAL PROFILE OF THE 14 YEAR OLD STUDENT
DEVELOPMENTAL STAGE
CURRICULUM APPROACH
MORAL CAPACITY
It is an age where students are struggling with
distinguishing their own moral stance to issues
of the world. The struggle takes place in the
competition between the ideals they have been
given by their previous education (family and
school), the demands of their changing biology
and their need to find ownership of their own
stance in life.

Students of this age need a positive and
engaging experience of the world and of human
endeavour and initiative. Contemplation of the
unfolding of human cultural diversity and the
relationship between landscape and human
activity develops a strong appreciation of, and
empathy with, such qualities. Examination of
diverse human communities in current times
supports student to relate to their own community
and engender interest in and enthusiasm for, the
other. The importance of community and its
organisational structures, supports the student of
this age to recognise the meaningful role an
individual can take in it.

“We must strive to educate in such a way that the intellect, which awakens at puberty, can then find its
nourishment in the child’s own nature. If during his early school years he has stored up an inner
treasury of riches through imitation, through his feeling for authority, and from the pictorial character of
what he has been taught, then at puberty these inner riches can be transmuted into intellectual
content. He will now be faced with the task of thinking what up till now he has willed and felt, and we
must take the very greatest care that this intellectual thinking does not appear too early. For a human
being can only come to an experience of freedom if his intellectuality awakens within him of itself, not
if it is poured into him by his teachers………” R. Steiner, Berne 1924 Roots of Education, Lecture 5
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GEOGRAPHY 8.1

The Earth: Origins, Processes And Landforms

The Central Experience of the Content
The class 8 student, as a 14 year old, is entering the experience of adolescence. It is a new
experience, one in which the security of childhood fades and one in which change brings with it
unfamiliar territory in the life of feelings.
Such a developmental stage calls up a need for the class 8 student to explore themselves in a new
world. Capacities of reflection and introspection accompany a growing preoccupation with the material
world. Having ‘discovered’ all the world’s continents in year 7, the child of 14 years now has the
mental awareness to encompass the physical world in some detail. Individual powers of perception,
reason, interpretation and judgement are developing. Cause and effect, metamorphosis, polarisation
and intensification in geographic phenomenon can be presented and explored. (Edited by T. Richter
and M. Rawson p. 152 ‘The Educational Tasks and Content of the Steiner Waldorf Curriculum’ 2001
edition)

Future Capacities
Knowledge of natural processes that shape the Earth bring with it a deepening understanding of their
home and support students to develop confidence in today’s world, their capacity to interpret it and
therefore form ideas about their purpose in it. Knowledge of the gifts of the Earth gained before this
year will now focus on how they influence settlement, economy and culture.
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Content Description
Geography 8.1

The Earth: Origins, Processes And Landforms

Students will:
1.

Be introduced to the formation of the continental masses and compare the distinctive physical
characteristics and landforms such as rivers, lakes, oases, plains/steppes and mountains.

2.

Examine the origins of the seas and land masses and, through a basic understanding of the
inner nature of the Earth and geomorphic processes, examine the formation of a coned and
vented volcanic eruption and the conditions that cause an earthquake, using a specific example.

3.

Identify and understand the basic formation of specific physical features such as oasis, folding
and faulting of mountains, deltas, volcanoes, river valleys, artesian basins and the challenges
such features present to the people living there. Eg flooding, volcanic eruption.

4.

Examine the journey of the river, its relationship to landform and the way it links places, people
and environments. Consider the way the river is perceived and valued differently along its
course according to the way it is used.

5.

Be supported to develop geographically significant questions to examine phenomenon such as
variations in climate and weather and the water cycle, and the influence of such patterns on the
availability of water eg orographic rainfall on Australia’s east coast and rain shadow west of the
Great Dividing Range.

6.

Develop atlas use and understanding to include interpretation and creation of simple spatial
representations to record (eg. origin of members in the class), begin to analyse data and
information through examination and comparison of distribution patterns shown in satellite
images, (eg distribution of forests) simple choropleth (eg. temperature and rainfall, height above
and below SL) or dot maps (population). Develop individual primary source materials using
digital photography as evidence for fieldwork for class presentation.

7.

Use geographic concepts such as location, scale (global, regional, local), and cross sections and
field sketches to explore broadly and comparatively different environmental regions such as
deserts, Equatorial regions, polar landscapes considering geographic characteristics such as
climate, vegetation, landform, water availability. Consider and learn of the way in which such
environments influence the extent and quality of life in settlements and their well-being.

8.

Locate and remember countries and key physical features on a map.

9.

Become familiar with and use an expanded geographic vocabulary, terminology and skills eg
field sketches, simple annotated illustrations, .

10. Search for and assess for suitability different resources for independent project work and
present work to the class using geographic skills and a choice of presentation approaches
11. Attend camp/s in various landscapes where social/cultural connections to the landscape are
deepened and where practical enquiry skills and field observation are developed.
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8.1 Threefold Cycle of Content Elaboration
LEARNING
EXPERIENCES
Students may:

MULTI-MODAL AND ARTISTIC
ACTIVITIES
Students may:

CONCEPTUAL CONTENT AND
SKILLS
Students may:

Be introduced to the
origin of the 7
continents and seas.

Work with an atlas to:
observe and identify from a world
map/globe the nature and shape of
the 7 continents and the oceans to
begin basic use analysis of data.
Consider the origin of the ancient
landmasses:
Pangaea
Laurasia/Gondwana

Recognise similarities in coastline
shapes of continents.

Consider the movement of the land
masses into 7 continents
Consider the viewpoints of
Leonardo da Vinci regarding
relationship of land and water over
time

Be introduced to the
inner nature of the
Earth and its influence
on topography.

Be presented with
landforms associated
with mountains.
Be supported to use
geographic
terminology in
developing questions.

Be presented with:






the journey of the
river over the
landscape
the changes it
creates to
landform

the differences in
the way it is
perceived and
valued according
to use and
location.

Form a basic understanding of the
origin of the seven continents and
seas.
Understand the path of movement of
the original continents.
Learn the major continents and
oceans and be able to identify them
on a map.
Understand the evidence of such
movement by examining Leonardo
da Vinci’s viewpoints.
Begin analysis of simple data.

Be introduced to basic concepts
and terminology of the inner nature
of the earth including the core,
magma, crust.
Use diagrams to explain the inner
nature of the earth.

Understand basic continental drift
theories.
Understand the structure of the earth.

Be introduced to the great mountain
chains of the Earth and to the
formation of Volcanoes
Examine physical phenomenon
such as valleys, ridges, peaks,

Be able to identify major E-W and NS mountain chains on a map.
Be able to understand how a volcano
is formed and develops.
Know of mountain features.
Know how such features are shown
on a map.
Understand how such features define
a landscape.

Locate major rivers of the world on
a map.
Consider their location in relation to
mountain chains and the sea.
Discuss / research where the
longest rivers flow and why they are
so large.
Compare to Australia’s rivers.
Examine other geographic features
such as oasis, artesian basins,
deltas, deserts, rainforests, polar
landscapes.
Explore a variety of ways in which
the river is used and perceived

Understand the different stages of a
river system and the characteristics
that influence them.

Give oral, written or diagrammatic
descriptions to show understanding
of the formation of such features.

Develop understanding and use of
simple geographic terminology.

Appreciate how a resource such as a
river has different uses and is
therefore perceived differently.
Understand the formation of
geographic features such as oasis,
deltas, river courses, deserts,
rainforests, polar landscapes. Etc
Has knowledge of location of major
river systems, deserts, rainforests,
polar landscapes and can identify
them on a map.
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8.1 Threefold Cycle of Content Elaboration
LEARNING
EXPERIENCES
Students may:

MULTI-MODAL AND ARTISTIC
ACTIVITIES
Students may:

Be presented with
other diverse
geographic
characteristics

Paint/draw them to compare the
features associated with those
characteristics.

CONCEPTUAL CONTENT AND
SKILLS
Students may:

Draw simple diagrams to explain
geographic features.
Identify features in photographs.
Be presented with the
diverse uses of an
atlas.

Become aware of the diverse
representation of earths features
shown in an atlas at different
scales.

Understand and interpret features
recorded on a map.

Understand and practise index use
and locating places using latitude
and longitude.
Identify places in hemispheres of
east and west.
Identify times in different locations
throughout the world.
Draw maps using simple choropleth
techniques to indicate height above
sea level and distribution of
characteristics such as
temperature, rainfall, vegetation.

Use choropleth and topographic
maps, climate graphs and weather
maps to analyse data and to draw
simple conclusions eg wind
direction, summer/winter
conditions, routes through the
landscape etc

Develop mapping skills and maps to:
- Interpret different maps
including time zones
- Use latitude and longitude to
locate places
Can read and record contour heights
and depths.
Understands geographic conventions
such as the use of a key/legend.
Can use scale to measure surface
distance.
Can interpret maps and understands
relationships between features eg
river mountain slope.

Create keys/legends to identify
representations on a map.
Learn to measure surface distances
by using scale.
Discuss observations and
relationships between features
observed on map.
Construct contour maps models
and simple cross sections.
Create an island or work in a group
to use diagrams, contour lines,
cross section to describe the island
from various viewpoints.
Clay model the island to scale.

Can construct a simple cross section.
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8.1 Threefold Cycle of Content Elaboration
LEARNING
EXPERIENCES
Students may:

MULTI-MODAL AND ARTISTIC
ACTIVITIES
Students may:

CONCEPTUAL CONTENT AND
SKILLS
Students may:

Class activity: Draw/paint a world
map to scale using a grid to divide
world into squares. Each student
can complete one square.
Can utilise skills to create a two or
three dimensional map or model.

Under teacher-led
conversation, examine
variations in climate.

Observe and discuss daily weather
patterns.

Can understand the formation of
different cloud types and weather
conditions associated with them.

Discuss cloud formations observed
daily,
Discuss and draw observations.
Paint images of different clouds.

Recognise representations of
weather on a weather map

Learn of climate variation according
to proximity to coast, altitude and
latitude.

Can link basic simple weather maps
with daily observations.
Can understand climate variation.

Under teacher led
discussion consider
the importance of
primary source
information and how it
might be collected.

Record and collate data from daily
weather observation to create
primary source information.

Can understand the importance of
primary source information and how
to record and analyse such data.

Collect, to make simple records and
interpretations of weather maps.
Discusses maps with simple
introduction to:
- fronts
- highs and low pressure
systems
- cyclones
- rainfall patterns

.

Be introduced to the
‘water cycle’

Create a simple annotated or flow
diagram to explain the cycle of
water through the atmosphere and
upon the earth.

Understands the cycling of water in
its different forms

Be given the
opportunity to attend a
camp/s

Experience a natural environment,
landscape, flora and fauna.

.

Experience the spirit of place, use
art and story to highlight
experiences and influence of the
landscape
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Year 8: 5-day Camp including the Six Foot Track ,
Blue Mountains NSW
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Geography 8.2

Geographical Regions: Cultural Contrasts

The Central Experience of the Content
As their newly acquired consciousness of the world expands the 14 year old students explore the
character and culture of other people in various parts of the globe, especially the exploration of the
polarity between the eastern and western world. Such a study fosters their natural interest in the way
many different cultures of the world interrelate.

Future Capacities
Such investigation of the difference in the soul/psychological life of others supports the students
developing understanding of their own relationship with their surroundings. It therefore provides a firm
foundation for students entering adolescence to experience their own individuality and personal inner
life struggle. It also offers students an opportunity to, out of themselves, rediscover wonder, reverence
and gratitude.(‘Waldorf Schools- Upper Grades and High School’ Volume 2, Edited by Ruth Pusch
1993, from lecture given by Betty Staley, June 1978)
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Content Description

Geography 8.2

Geographical Regions: Cultural Contrasts

Students will learn to:
1. Investigate and compare the shared geologic characteristics and landscapes of specific regions
of the eastern and western worlds eg archipelagos/islands of Japan or Indonesia with New
Zealand or the British Isles.
2. Examine the physical / geologic landscape and major resources available in terms of water
availability, land use, mineral resources, industry and settlement patterns; consider the varied
values placed on water and other resources eg mineral, forests.
3. Examine colonisation/ occupation: Propose explanations for their spatial distribution: eg the
way features and resources such as water, fertile soil, mineral wealth and hospitable
environment have impacted on the distribution of settlement/agriculture/industry and how such
resources have been made available for use eg. forest clearing, damming water, terracing land.
4. Choosing a specific country in Asia explore the economic, cultural, spiritual and aesthetic value
of water for people. Explore cultures, religions, political and social institutions and settlement of
a specific country in Asia and how location/physical landscape, water resources, climate and
vegetation have influenced this. Compare with other regions.
5. Examine changes that have taken place in a region’s development (comparing Australia
Europe) e.g. urbanisation and what influences change, its consequences such as improvement
in accessibility to services and facilities including consideration of provision of education,
health, employment and improved living conditions and safety for different age groups
(liveability).
6. Explore the causes, impacts and responses to a natural (geomorphic) hazards eg flooding,
erosion, volcanic eruption, earthquake, drought. as well as possible responses.
7. Identify and develop geographically significant questions around a geographical challenge e.g.
mountain barriers, land drainage, terracing, construction of large scale dams, construction of
transport routes. Plan research to examine the challenges they present to the people living
there and alternate strategies to them. Collect, select and record data and information, from a
variety of sources including media and spatial technologies using ethical protocols, and
evaluate both primary and secondary sources for reliability and usefulness.
8. Contribute to explanations and conclusions about the geographic challenge, communicating
findings, proposing socially, economically and environmentally appropriate responses, and
predicting outcomes.
9. Develop and practise cartographic skills using mapping conventions to represent key
geographic characteristics and spatial distributions .
10. Examine, construct and begin simple analysis and interpretation of climate graphs, cross
sections, contour map models, annotated illustrations, column graphs, use topographic,
political, simple distribution and choropleth maps and other visual data including digital/spatial
technologies. Draw conclusions using geographical concepts for the spatial distribution of
features based on simple analysis of data eg where does land need to be terraced for
agriculture, why is a dam located where it is, how has climate influenced diet.
11. Present project to the class with ideas communicated in a variety of ways and hold shared
discussion to enable reflection on challenges facing different regions/countries of the world.
Consider impact on people, the economy and the environment, solutions and possible
alternatives.

©SEA:ASCF
GEOGRAPHY Extended Curriculum Stage 3 Year 8
www.steinereducation.edu.au
Version: November 2014 / Dec 2014

Page 14 of 24

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

8.2 Threefold Cycle of Content Elaboration
LEARNING EXPERIENCE

MULTI-MODAL AND ARTISTIC
ACTIVITIES

CONCEPTUAL CONTENT AND
SKILLS

Students may:

Students may:

Students come to:

Be presented with the
geologic and landscape
diversity between
regions/countries of the
eastern and western world.

Compare regions and nations
with similar features eg the
British Isles and Japan, or the
regions of North and South
America, or those in similar
locations eg Australia and New
Zealand to highlight diversity.

Develop understanding of geographic
characteristics of different regions of
the world including:
 Landform
 Climate
 Flora and fauna
 Rivers, lake and seas
 Settlement and land use

Be informed of the nature of
resources in different regions
of the world. This can involve
a description of why
Europeans settled there –
what did they recognise as
significant there?

Learn of and discuss the new
resources discovered in the
expanding world of Europeans.

Form a basic understanding of the
importance of resources on
development patterns.

Examine the distribution of the
resources, the way they were
used and the improvements they
brought to the life conditions of
the colonisers of the 15th – 17th
century.

Understand how resources in different
parts of the world have influenced
where people live and the size of
settlement.

Hear of the importance of
resources in a regions
development and the way
they influence change. (May
be historic eg Spice Islands,
gold and minerals of South
America.) or Water
availability, minerals, rivers
for inland travel, fertile, flat
land etc

Learn of and discuss the new
resources discovered in the
expanding world of Europeans.
Examine and describe
significant resources available in
specific country or region of the
world.
Examine and describe
agricultural development in
region or nation of the world.
Consider what is essential for
settlement eg water supplies,
safe harbours, rivers for inland
travel, gently undulating fertile
land, forests and minerals

Understand the influence of
environmental factors on settlement,
people and culture.

Discuss how the location of
resources, landform and river
systems impact on settlement
patterns.

Be informed of resource
development for bartering
and trading.

Develop a basic understanding
of the movement of goods and
people from and to the region
studied.

Understand the movement of goods as
barter or trade.

Describe how a particular
interaction has taken place

Understand how trade supports human
relationship and development
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8.2 Threefold Cycle of Content Elaboration
LEARNING EXPERIENCE

MULTI-MODAL AND ARTISTIC
ACTIVITIES

Be informed of the
relationships between
nations eg the impact of
trade on international
relationships eg between
Europe/Africa/ Asia and
Americas.

between regions and nations
through trade using China as an
example.

Be presented with
approaches to undertake
project of specific regions.
Be encouraged, with teacher
support, to develop
geographically significant
questions to plan a project:
What geographic
characteristics and features
are important to consider?
What data can be used as
representation of
characteristics? How we will
set it out? What techniques
will you use to highlight
topics?

Be supported to identify and
evaluate relevant research
information and data.

CONCEPTUAL CONTENT AND
SKILLS

Learn of trade and the
relationship between the region
and the rest of the world.
Write to an embassy to gather
specific information about the
region.
Make a class presentation or
poster to explain the relationship
between the region and others.
Undertake a detailed project of a
specific region or country in the
world.
Investigate the physical, climatic
and ecological nature of the
country
Examine contemporary cultural
aspects of the population such
as food, clothing, housing,
traditions/festivals and customs,
religion and education.
Explore and discuss the
influence of environment on
cultural development.

Create a project with annotated
illustrations/ diagrams, political
and climate maps, population
charts and models to inform of
research undertaken.

Further develop research skills and
develop knowledge of sources of
information.

Begin to understand cause and effect
and interrelationship of geographic
characteristics of a region
Know of cultural patterns, traditions,
religions.
Further develop geographic
terminology.

Develop an appreciation of differences
in cultures and the perception held by
people of their environment as
highlighted by festivals, celebrations
etc eg Cherry Blossom time in Japan
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8.2 Threefold Cycle of Content Elaboration
LEARNING EXPERIENCE

MULTI-MODAL AND ARTISTIC
ACTIVITIES

CONCEPTUAL CONTENT AND
SKILLS

Be supported to recognise
change that takes place over
time in the human
environment.

Examine changes that have
taken place eg growth of cities,
population concentrations,
agricultural patterns, industrial
centres.

Appreciate what influences and
contributes to change within a region.

Be supported to recognise
and suggest what geographic
challenges a nation might
face in its development.

Explore some of the challenges
a nation or region faces and
make comparison of
geographical challenges that
may have been overcome eg
division of regions by mountain
barriers - construction of bridges
or tunnels, draining the land for
urban settlement, construction of
dams, or terracing land for food
production.

Recognise and appreciate human
initiative, skill and will power in
overcoming significant geographic
challenges.

Consider, discuss and compare
alternative responses to similar
challenges by different
countries.

Recognise the different approaches
that may be employed and the impact
they have on people and the
environment.

Examine scale and causes of
the destructive forces of nature.

Appreciate human struggle to
overcome and respond to powerful
natural phenomenon.

Hear descriptive narrative of
natural hazard facing specific
locations.

Create annotated photos, maps
and diagrams to visually
represent causes and impacts
on society, environment and
economy.
Research how a nation has
responded to such challenges.
Be presented with mapping
exercises and skills to
present information.

Create maps and graphs to
represent significant information
including climate, population,
topography, political divisions
Develop cross sections, contour
map, annotated illustrations,
column graphs, simple
distribution and choropleth
maps.

Understand how to present information
gathered using geographical skills
including:.
 Mapping
 Timelines
 Drawings and paintings
 Annotated illustrations
 Graphs and charts
 Use of photographs
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8.2 Threefold Cycle of Content Elaboration
LEARNING EXPERIENCE

MULTI-MODAL AND ARTISTIC
ACTIVITIES

CONCEPTUAL CONTENT AND
SKILLS

Be presented with new ways
visual information can inform
us eg distribution of
population – choropleth
(colour tones) or dot maps.

Look at a new form of data
presentation in an atlas: eg
How is population size and
density shown across the globe?

Understand how information can be
presented in different ways.
Be able to recognise and orally
express differences in distribution of a
feature.

Be able to recognise different
representations of distribution
patterns eg shade maps and dot
maps for population distribution.
Be presented with ways of
considering distribution
patterns shown on maps. Eg
why do you think people
have settled where they
have? What has to happen
so all their needs are met?

Make simple comparisons of
urban settlement in different part
of the world such as Australia,
USA and one other less
developed region.
Make oral and simple written
summaries of the patterns of
observed settlement.
Discuss what may have
determined the settlement
pattern.
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From Nepal case study
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Geography Class 8 Practical Lessons 1
Geography 8.3 / Science 8.5

Gardening / Horticulture

“ Although it may seem absurd it must be stated that a person who has not learned to
distinguish an ear of rye from an ear of wheat is no complete human being. …. The children
themselves should be taken out and wherever possible, be brought to understand the plant
world in its actual connection with the earth, with the rays of the sun, with life itself. Through
this we can find the transition in a quite naïve way to something else which is very important.”
R.Steiner, Dornach, 1921/22 Lectures to Teachers

The Central Experience of the Content
By working with the soil, preparing it for seeds propagated within the seasonal and moon
cycles, the students experience one of the most fundamental sides of sustainable existence –
the growing of food and what is required to do it well.

Future Capacities
This experience of the preparing of the soil, manuring it, propagating seeds, planting them out
is of utmost value in the building of a relationship to self and earth which is so fundamental for
the future of our life on this planet. Meaningful activity strengthens the limbs, and develops
moral/ emotional qualities such as endurance, thankfulness, wonder and responsibility.
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Content Description
Geography 8.3
Science 8.5

Topic :Gardening

(Practice lessons)

The Gardening lessons are a necessary complement to the main lessons giving a practical experience
of plants and animals from Classes 6-10 in a formal way.
Threefold Cycle of Content Elaboration
Possible Students’
Learning Experiences
(Stage 1)
Field crops and herbs, plus
Vegetables; Group Work (3-4
students) on “Keyhole
Gardens” 3 x 4 m
Four part rotation with mini
crops: root, leaf, flower-fruitseed, fallow section to grain
or green manure
(Spring/early Autumn /
production), rotation
according to nutrient needs
Soil care: Composting on a
large scale; the heap as an
organism - its life cycle;
Broadscale preparation of
soil and weed kill by turning.
The cultivated crops: Grow
Russian garlic (dry and braid
them), potato, corn, pumpkin
and melon; comparing yields
& keeping qualities etc. Also
root and grain for a coffee
substitute, dried and ground.

Multi-modal Artistic
Activities
(Stage 2)
Cooking – using produce
from the garden eg. pizza,
herbal teas, pumpkin soup

Conceptual Content (
Stage 3)
The farm as an organism:
sustainability, biodiversity, land
capability and care, economics and
problems. Differences in bio
dynamic, organic & conventional
farming. Design a farm

Green manures
Underground green manure

Humus (colloids) as food for plants
and their water holding capacity.

The herb garden: the four
elements, astrological
influences, culinary, dye, scent
and medicinal, to make teas
and potpourri, bouquet from
own dried herbs.

Root boxes, soil horizons &
structure: Stir and apply 500,
Winter & Spring

Unusual vegetables, different
varieties of the same vegetable;
Individual plant needs.

Timing of sowing, watering and
harvesting for best keeping according
to moon and star conjunctions

Winter crops of tomato and
capsicum in hothouse tunnel:
observe differences to those
grown naturally
Propagation: semi-hardwood
cuttings using the tunnel, soil
mixes
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Achievement standard: Year 8 Geography
By the end of Year 8 students can:
1. Understand and simply explain the inner nature of the Earth, the formation of the oceans
and continental masses, the major surface features and their formation by the building
inner forces and sculpting climatic outer forces, and the distribution patterns of such
features Eg Mountain Chains, volcanoes, major river valleys, polar lands.
2. Identify specific physical features and begin to explain their formation and context within
an environment using simple descriptions and beautiful illustrations eg the Himalaya, an
oasis, different stages of a river valley, a delta:
3. Recognise the unique qualities of a range of environments and locations and begin to
propose explanations for their spatial distribution over the surface of the earth, their
similarities and differences. Make written descriptions highlighting the spatial relationship
environments and locations have with other environments and locations eg high
mountains and dark, steep sided valleys, hot, wet Equatorial regions and lush rainforests,
volcanoes and plate boundaries
4. Give consideration to the way a place is perceived and valued, through the different ways
it is used : eg wilderness value ecological significance; socio-cultural context, economic
function, residential suitability; industrial or agricultural significance
5. Work individually and in groups to complete and present a project that examines
interconnections between people, places and environments and changes that have
resulted, by comparing regions in the world with shared characteristics eg Japan or
Indonesia with New Zealand or the British Isles.
6. Plan a project in cooperation with the teacher with a growing capacity to formulate their
own topics, identify geographically significant questions to be explored, and find primary
(eg Marco Polo’s diaries with specific reference to topography, altitude, cultural diversity
as encountered by travellers at the time) and secondary (texts from library and home)
sources by identifying appropriate reference material.
7. Explore the challenge of a geographical phenomena, its causes and effects for people
and the environment eg clearing of land / deforestation – due to bushfires or human
activity for farming – erosion of topsoil – loss of productivity - sedimentation of rivers. OR
flooding of a river .
8.

Work in groups, to suggest ways to respond to such an event, considering possible
people, the economy and the environment. Consider and compare different strategies for
short term and long term responses, and for individuals, local communities or regions.

9. Work more extensively with mapping skills to represent data, identify location and
distribution, and to more broadly use the atlas as a source of graphic and spatial
information eg location of major cities, heights of the land (relief), political maps, contour
maps, simple rainfall maps and graphs.
10. Present their work in a variety of ways (poster, illustrations, diary form, models, oral
presentation etc) of their choosing to individually express their engagement, interest in
the topic.
11. Create a primary source through undertaking and presenting fieldwork observations eg of
weather patterns using geographic techniques and conventions to record their data, OR
of temperature decline with altitude and aspect on mountain slopes. Propose simple
questions and explanations of their observations and present written and oral
explanations and conclusions for the spatial patterns they have seen and recorded.
12. Attend camp/s in various landscapes where social/cultural connections to the landscape
are deepened and where practical enquiry skills and field observation are developed eg
observation of fossil and rock evidence to highlight stratification, igneous, granitic,
basaltic, sedimentary, metamorphic and conglomerate rock formation
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General Capabilities: Year 8 Geography
Literacy
Students continue to develop skills in listening, reading and research and to employ a range
of communication methods. A new vocabulary, which is sometimes topic exclusive, is learnt
and practiced both orally in the classroom and in written form to describe processes and
features, eg plate tectonics, ancient landmasses of Pangaea, Laurasia, Gondwana, oasis,
delta. This supports students to develop confidence in using appropriate geographical
language in oral and written descriptions. In this year students are also introduced to the
interpretation and use of visual representation of data to identify key features and concepts
eg weather, contour, choropleth maps and simple annotation and flow diagrams. Students
make and record accurate observations of cloud formations and create a book of written
reports, visual representations and research.

Numeracy
Work with an atlas in year 8 provides ample opportunity for the development of numeracy
skills. Scale is used to measure curved distance along roads, rivers and coastlines. Cross
sections are created from more complex contour maps. Mathematical representations shown
on maps, other than relief, are also examined eg distribution patterns – linear, random,
concentrated - of settlement patterns in rural and urban centres. Time zones are explored
and comparative tables using quantification are created where appropriate.

Competence in Information and Communication Technology
The representation of symbols on more complex maps and examination of maps, often digital,
which highlight ocean depths and mountain peaks begin the understanding of technology
capable of measuring earth’s features. Students may begin to examine satellite images to
make general studies of landform, farming areas to more clearly identify spatial patterns.

Critical and Creative Thinking
In class 8 the rich imagery provided in narratives given by the teacher foster in the students
both critical and creative thinking. The ability to imagine a landscape, both natural and human,
and to find the relationship between features eg a river system and location of settlement
supports students to understand phenomena and to build a picture of the underlying
causative principles. Students gain confidence in using more than one map eg contour and
vegetation, and imagining the landscape from several viewpoints. Oral and written
descriptions such as those of cloud formations or the water cycle, reflect a more objective
perspective and use and understanding of topic specific language. Oral and visual
presentations challenge the students to refine their thinking to provide clarity. Comparisons of
environments that share common characteristics also call for more critical considerations eg a
comparison of the islands of Japan with the British Isles or New Zealand.

Ethical Behaviour
A study of the cultural aspects of a region or nation fosters in the students an experience of
the diversity in the capacity, relationship and initiative of the community of mankind. In
particular students become aware of the interrelationship between people and their
environment. By examining the diverse ways communities use their environments students
can consider and reflect on differences. For example a study of the Australian indigenous
peoples’ connection with the land highlights a social structure not based on the development
of resources and settlement but rather on living in spiritual communion with the land.
Exchange of resources in barter can also be examined and compared with transportation of
goods out of a region in trade. An ethical stance can begin to develop out of such
consideration and reflection.
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Personal and Social Competence
As students of this age seek to find a more individual relationship to their understanding of the
world topics selected out of personal interest foster self motivation and support students to
take responsibility for themselves. At the same time social relationships are very important to
the 14 year old. Projects, whether individual or group, always carry a social aspect. Students
inspire and enthuse each other as they involve themselves in research of the topic. Sharing
their finished work provides an opportunity for greater satisfaction and both encourages and
builds personal and social competence as they begin to recognise the ways that they can
contribute. Individual and group project work can also override the lethargy that can begins to
creep in at this age.

Intercultural Understanding
Topic 8.2 fosters intercultural understanding in various ways. It is certainly fostered when
students examine the geographic characteristics of a region and the development of culture
that grows out of the relationship between landscape and people. Individual work is then
presented so the class receives an overview of world culture and its diverse forms. It is
enlightening for students to come to know of where different food, fibres and products
originate and under what conditions. A deepening of intercultural understanding is awakened
as children explore and create traditional clothing, prepare traditional foods, and explore the
intercultural exchange that takes place through trade, communications and the movement of
people.

Cross Curriculum Priorities
Histories and cultures of Aboriginal and Torres Strait Island peoples
Topic 8.1 examines the origin of the Ancient landmasses. As the oldest living culture in the
world Australian indigenous societies in this environment are studied. Under topic 8.2
examination is made of their connection to sacred spaces, and their custodial relationship to
the land.

Asia and Australia’s engagement with Asia
Studies of parts of Asia as a comparison to regions with similar geographic characteristics are
undertaken in topic 8.2. There is also some opportunity for teachers or students to choose
one of the Asian countries to further explore their importance in the region eg trade.

Sustainability
Topics 8.1 and 8.2 explore the influence of landscape on cultural development. This
encourages the students to become aware of the availability of resources and environments
that support life and healthy life conditions, and therefore sustainability.

Links to Other Learning Areas
The geography studies of topic 8.1 are especially integrated with science through study of the
continental masses, the inner nature of the Earth, climate and the water cycle. It is linked
also to history eg the Renaissance and the expansion of the known world with its influence on
culture, diet, clothing, Topic 8.2 links also to the industrial revolution and its influence on
settlement and development throughout the world. The links to Numeracy and Literacy have
been outlined above.
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