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GEOGRAPHY
Extended Curriculum Topics
Stage 3: YEAR 7
Contents:
Developmental profile

Topics
Geography 7.1

Voyages of Discovery: Encountering the
Landscape of the Newly Discovered World

Geography 7.2

Indigenous Societies and Civilisations

Geography 7.3 /Science 7.6

Gardening / Horticulture

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content
throughout the year. While it is necessary for the Content Descriptions to be covered,
teachers are able to use their professional judgment concerning the needs of their
Year: content can be recombined or reallocated into Main Lessons and practice
lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Perspectives
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“…Heaven lies about us in our infancy!
Shades of the prison-house begin to close
Upon the growing Boy,
But He beholds the light, and whence it flows,
He sees it in his joy;
The Youth, who daily farther from the east
Must travel, still is Nature's Priest,
And by the vision splendid
Is on his way attended;
At length the Man perceives it die away,
And fade into the light of common day….”
William Wordsworth from ‘Ode-Intimations of Immortality’

Class 7 painting on calico
Class project working with grid and latitude and longitude
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YEAR 7: DEVELOPMENTAL PROFILE OF THE 13 YEAR OLD STUDENT
DEVELOPMENTAL STAGE

CURRICULUM APPROACH
PHYSICAL GROWTH

In Class 7, the students reach 13 years At this age strong inner and outer development is clearly
of age, and become teenagers. There
evident. Students appear to rapidly grow in their physical
is still accelerated growth in the limbs,
body and we sense the student's bourgeoning desire to
and an associated awkwardness in
'conquer' their world. Their will is engaged, inspired and
movement. Sexual identity and
activated as students hear of the feats of explorers
capacity becomes established – in
navigating vast and unknown oceans. They too wish to
advance of psychological
venture into new landscapes. Their experience of
development, and the students
themselves within the physical landscape is deepened as
become self-conscious about their
they step out under the heavens and record the movement
bodies. Two fundamental gestures
of the moon and stars. Earthly processes are introduced,
characterise this phase of life: an
horizons are broadened, and students are supported in
outer, active principle and the stirring
finding their way in the world.
of a dynamic, inner, psychological
state.
SOCIO-EMOTIONAL DEVELOPMENT
There is a growing sense of self within
The inner life of the 13 year old begins to stir emotionally.
the students, with a new relationship
Although tender and more self-centred, the yearning for
being established with the world as a
independence is developing. They are able to hold a more
teenager. While a feeling and yearning objective viewpoint and as they stand at the threshold of
for independence and solitude may be
leaving the known and secure, their encounters with the
experienced, a certain anxiety,
geography of the new world enables them to see the world
emotional sensitivity and
differently and provides the new perspectives they are
embarrassment can run alongside.
seeking. Through their feelings they begin to connect more
Generally, there are significant
deeply with people and places. A geographical imagination
differences in the manner in which
supports them to recognise their place as citizens within a
boys and girls face up to and deal with broader social group.
the challenges of this age (Rawson &
Richter, 2000, p.45).
COGNITIVE MATURATION
This is the final stage of the second
seven year phase, during which we
witness the birth of the rational intellect
out of the rich imaginative life of
feeling. Conceptual thinking starts to
come to the fore, and the student
begins to develop critical abilities. An
appetite for knowledge of world
phenomena, mingles with a budding
capacity for reflection and the first
promptings of self-reflection.

The 13 year old is increasingly able to form abstract
concepts and objectively inquire about the outer world.
Their wish to know and understand world phenomenon
grows. Exact and accurate observation supports them to
work with abstract ideas and therefore the development of
their conceptual thinking. They come to recognise the
structured approach navigators and explorers took in
mapping and recording their journeys and develop the tools
to record such observations. This becomes important and
traditional disciplines of latitude and longitude, direction and
map creation and use, support them to articulate their
observations. At the same time they can be challenged to
reflect on the viewpoint of the other. The encounters of the
explorers with indigenous people provides opportunity for
this.
MORAL CAPACITY

The integration and harmonising of the
experiential, cognitive, and socioemotional aspects of development
contribute towards the building of
moral capacity. This is further
enhanced by meeting the students’
developmental needs, through the
selection of suitable curriculum content
and appropriate teaching methods.

As interest in the affairs of their world encompasses a
broader panorama the will of the students is engaged and
their relationship and sense of responsible citizenship, is
deepened. Students of this age are more able to recognise
the point of view of the other and this development can be
supported in the study of tribal societies and their
relationship to their environment. The world is becoming
larger to the 13 year old and the desire to step into it in a
purposeful way is becoming more conscious.
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GEOGRAPHY 7.1

PHYSICAL GEOGRAPHY:

Voyages of Discovery:

Encountering the Landscape of the
Newly Discovered World

The Central Experience of the Content
Much of the content of Class 7 is concerned with humankind’s different relationship to the
environment as the impulse for independence and individualisation begins to grow in the 13
year old.
Geography is now closely linked to history and the Medieval age, a time in which human
beings shared this characteristic. Under a feudal society, deeply rooted in Church authority,
lives and agricultural activity were determined by the seasons and the festivals of the year.
The village was the extent of their known world. The Class 7 child stands at the threshold
between remaining where they are and leaving behind the ‘known’ to journey to ‘new
landscapes’.
The Crusades, and the ability of Knights, explorers and navigators to journey away from their
home landscape and expand boundaries and borders to discover and conquer ‘terra
incognita’, captivate thirteen year olds. With the journeys, human consciousness expanded,
and new knowledge arose.
Journeys of exploration and discovery and the biographies of individuals achieving such feats
are deeply engaging for the young 13-14 year old about to embark on their individual journey
through adolescence. They support the broadening of the horizons of the mind that the
students are experiencing. Conceptual thinking begins to develop along with greater powers
of observation and perception. A thirst for knowledge and an understanding of the
connectedness of the processes of the Earth leads to the development of a geographical
imagination. It also leads to a recognition of the need for recording of observations and new
discoveries in an ordered and structured manner.
Mathematical geography of astronomy, cartography, climatology developed during that time
and is introduced to support such cognitive and psychological development in the year 7 child.

Future Capacities
Any study of geography lays the seeds within the students of a deep love of the Earth and the
heavens. Working with the individual disciplines of geography helps the students to sense the
mystery of the natural rhythms of the Earth. This will then provide the foundation for
knowledge of the way in which the order and beauty that can be carefully observed and
recorded supports humankind’s life upon the Earth. It fosters within the children a sense that
the natural processes of the Earth are connected and that we, as part of the living organism
of the Earth, can work cooperatively and responsibly with nature.
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Content description

Geography 7.1

Voyages Of Discovery:
Encountering the Landscape of the Newly Discovered

World
STUDENTS WILL LEARN TO:
1. Understand the Earth’s revolution around the sun and the influence of the seasons on
human activity in Medieval agrarian society.
2. Appreciate the role of the feudal system, the Church and monastic life in organising the
structure of life in Medieval agrarian society- monasteries, castles and cathedrals.
3. Learn to examine the Crusades and the voyages of discovery as a practical,
experiential understanding of all that underlies the development of early mapping
techniques(OT map), and utilise early mapping techniques and methods (Portolan).
Understand the application of a grid to construct a world or regional map. Construct a
Comapss Rose to support understanding of direction(cardinal and intercardinal points)
4. Appreciate water as a significant resource in Medieval life: wells on the commons, rivers
as a water source for settlement and agriculture, ports for safe harbours; movement of
people, trade of goods, the influence of ocean currents on exploration and colonisation
patterns. and the development of water wheels for use in agriculture as arable lands
were developed; shared resource use in ‘the commons’, wells, settlement near rivers and
water sources, trade routes and ports; to the importance of water
5. Consider through descriptive narrative, the landscape of the Crusades and the great
voyages of discovery- their challenges discoveries, experiences and use of stars and
landmarks to record journeys, the influence of ocean currents to determine the
destination of explorers, the importance of safe harbours for landings and for trade, and
access to fresh water for colonisation.
6. Understand the influence and challenges landscape can present to indigenous societies
by considering and exploring the changing landscape, through descriptive comparisons of
arid lands of western Asia, northern Africa and forested regions of South America; the
Amazon River and its varied topography (from delta to the Andes watershed, and flora
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and fauna; and the challenges early discoverers faced eg communicating with indigenous
people, fresh water scarcity and ways of overcoming it, new flora and fauna
7. Develop skills in the use of the atlas and application of mapping conventions to
understand parallels of latitude, hemispheres, Tropic of Cancer and Capricorn, Polar
circles, Great Circles, Meridians, the seasons (revolution and rotation of the Earth)
8. Begin simple analysis of geographical data such as a globe, an atlas, latitude and
longitude, astronomical maps, topographic maps and landscape and aerial photographs
to identify and propose explanations for spatial distributions and patterns of geographic
features such as rivers and mountains, plains and settlement, safe harbours and
settlement, landscape and routes which enable movement.
9. Use an atlas and a globe to propose ideas and draw simple conclusions about the
relationship between colonisation, settlement and rivers, ports and safe harbours
10. Create their own maps using the mapping conventions of grid, orientation, key, contours,
vegetation etc through asking geographical questions to propose a suitable place for a
harbour, settlement, movement of people and trade ie optimal settlement patterns
considering landform, location, closeness to significant resources and trade opportunities.
11. Work with imaginative capacities in appreciating the transition in viewpoint from
geocentric understanding of the Earth (Ptolemaic) to heliocentric (Copernican) view.
Observe and record as a primary source, the movement of the stars in relation to
navigation and orientation
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7.1

Threefold cycle of content elaboration

Learning Experiences

Multi-Modal and Artistic
activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

Listen to narratives of village
life centred around seasonal
change and activity.

Study the path of the earth in
revolution around the sun to
understand the changing
seasons.

Understand the influence
of seasons on farming
activity

Study the role of the seasons
and the festivals in the order of
village life.
Be presented with further
stories of agricultural
practice and life under the
feudal system in Medieval
society, the role of the
Manor and the commons,
the contribution of the
Monastic orders to society

Explore agrarian village life the commons, farming and the
village well.
Examine the construction of
monasteries near water
sources and the monk’s role
providing herbal salves
ointments from their gardens.

Understand rural life and
the importance of
agriculture and the
‘common’.

Look at, replicate and discuss
images of medieval rural
activity in the ‘Book of Hours’
illuminated manuscripts.

Be introduced through
stories to the journey of
people through different
landscapes in the Crusades
and Arabian civilisation.
Be informed about
European and Eurasian
geography and its
relationship to the Medieval
way of life and social
development of the period.

Be presented with living
images of the changing
landscapes seen on the
Crusades.

Draw Map showing topography
of Europe, the Middle East,
Northern Africa, the key seas,
oceans, mountain and river
systems and contrasting
vegetation eg forested and arid
regions.

Appreciate changes in
landscapes in different
parts of the earth.
Understand and use an
atlas including longitude
and latitude, hemispheres,
direction and distance.

Develop a legend or key to
highlight features.

Understand the growth of
urban areas with the
development of trade as
outcome of the Crusades.

Identify journeys using latitude,
longitude etc
Identify on a map the journey
of Crusaders.
Describe new environments
encountered on the Crusades
eg icy mountain peaks and
passes, forested lower slopes,
steep and broad river valleys
of Europe, dry lands of the
Middle East and Northern
Africa , aquifers and oasis.

Understand the change in
vegetation with movement
away from the Equator and
with altitude (as observed
by Crusaders)
Appreciate the difference in
landscape and the
changing availability of
water eg comparison of
access to water in higher
altitudes, in river valleys, in
desert landscapes.

Compare village life with that
of the Crusades.
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7.1

Threefold cycle of content elaboration

Learning Experiences

Multi-Modal and Artistic
activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

Create continental landforms
from clay.
Be supported by the teacher
to consider the importance
of water in Medieval society.

Consider the importance of
rivers for settlement by
identifying old place names
associated with rivers (‘ford’,
‘avon’, ‘bourne’, etc and the
movement of goods via the
river barge.
Make simple analysis of the
distribution of villages and
towns on an old map by
considering availability of fresh
water, availability of resources
such as timber, fertile soil,
ease of access, to meet
needs.

Be told vivid navigation
stories of ocean voyages
and ocean currents,
challenges faced and their
contribution to the discovery
of new lands.

Students are presented with
the questions that arose for
people in that time and the
actions that historic figures
took when presented with
geographic challenges.

Be presented with further
considerations of early
voyages, the great Voyages
of Discovery, and the
difficulties of travelling into
unknown lands.

Use a variety of old maps,
photos, diaries, records to
gather information and record.
Create Portolan maps using
local landmarks and
landscape.
Students are asked to sit in
nature and reflect on questions
that might arise for them.
They can take on the role of
certain characters and asked
themselves what responses
they might have come up with.
eg Henry the Navigator, Prince
of Portugal, sat on the coast
and asked himself ”Where do
the waves come from?” His
response was to redesign the
hulls of ships so they could sail
further from the coastline and
thereby catch the ocean winds.
Artistically map the journeys of
the explorers determining
individual conventions to
represent information.
Stand on a high point to record
landscape from different
perspectives using significant
landmarks.

Begin to recognise the
importance of rivers as a
means of connecting
people and places.

Begin to understand how to
interpret data.

Understand early mapping
and navigational
techniques.

Appreciate that imagination
and contemplation can
lead to great questions
arising from which
discovery and invention
and new courses of action
can result.

Come to understand how
landscape can be recorded
or represented on paper.
Understand how different
perspectives of the land
result in different
approaches to mapping.
Appreciate the challenges
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7.1

Threefold cycle of content elaboration

Learning Experiences

Multi-Modal and Artistic
activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

Create individual diaries or
story books, written and/or
illustrated to highlight
geographic phenomena and
events researched or imagined
on the journey.

a ‘new’ landscape
presents.

Create landscape out of clay to
understand the importance of
the challenges it may present
for arriving in a new land.

Recognise how descriptive
prose can be used as a
comparative method to
highlight difference in
landscape, vegetation,
flora and fauna.

Use descriptive writing and
illustrations to compare
changing landscapes.
Discuss how the explorers
might have communicated with
the indigenous people.
Consider how the encountered
environment might have
challenged the new arrivals
and how they may have
responded to such challenges.
Be presented with historical
stories and anecdotes of
mathematicians, scientists
astronomers and map
makers, who created a
structure to the recording of
observations

Discuss how we travel to
unknown areas today. What
helps us ?

Be given descriptions of the
earth from above.

Examine together the
development of mapping
techniques from the OT map,
the portolan maps.

Be introduced to extended
use of the atlas.

Be introduced to the
compass rose.

Explore ways to record
journeys for future travel. Eg
make their own map to guide a
friend to an unknown
destination.

Identify and understand
mapping techniques and skills.

Become increasingly
familiar with the continental
forms and ocean bodies.

Observe the globe from four
viewpoints and paint the Earth
from those viewpoints.

Develop skills in atlas use,
interpretation of, and
creation of maps.

Observe and identify the land
masses and ocean bodies of
the Earth by looking at a globe.

Complete exercises using
latitude and longitude.

Use the atlas to examine
latitude and longitude, great
circles, the northern and
southern hemispheres.
Create an accurate compass

Understand the concept of
direction, the cardinal and
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7.1

Threefold cycle of content elaboration

Learning Experiences

Multi-Modal and Artistic
activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

Be introduced to the use of
a grid to identify location and
scale for linear
representation.

rose.

intercardinal points.

Accurately observe and report
the landscape from an oblique
perspective eg from a
mountain peak, ridge, cliff
Draw or make written
descriptions of landscape from
above marking in river systems
and flow direction.
Begin to use simple grid
references and scale.

Understand the use of
scale and grids to draw
maps.

Undertake simple exercises in
scale.
Create a grid map of the
Earth using an Atlas.
Create and paint a world map
with each child focussing on
one section of the grid. (Could
also be done in class 8)
Map journeys taken on sea
and land.
Be presented with examples
of the use of stars as
navigational aids.

Observe the night sky and the
movement of the Sun over the
year.
Establish a method to record
Southern Cross’ location in the
summer sky and the winter
sky, moon phases, rising and
setting sun.
Learn medieval navigational
skills.
Use poetry both Australian and
others that describes
landscape and flora and fauna
Eg John Shaw Neilson. Banjo
Paterson etc.

Begin to understand the
movement of the stars.

Understand how to record
primary information or field
observations.
Use structure to keep
records
Understand simple means
of recording information.

Appreciate the viewpoint of
others in describing familiar
features.
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7.1

Threefold cycle of content elaboration

Learning Experiences

Multi-Modal and Artistic
activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

Be introduced to the
Copernican and Ptolemaic
view by showing how those
views were arrived at.

Use diagrams to explain
Copernican and Ptolemaic
views. (geocentric and
heliocentric)

Understand how to create,
use and interpret diagrams.

Be presented with
descriptive imaginations
about the revolution of the
Earth and its rotation on its
axis.

Learn of the axis of the earth,
the revolutionary path around
the Sun, and the Earth’s
rotation.
Discuss their experience of
that in their location.

Understand the concepts
of revolution and rotation
and their impact on day
and night and the seasons.

Understand map creation
and use of legends,
direction and scale.
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GEOGRAPHY 7.2 Geographical Regions: Cultural Contrasts

“A child with whom we study geography in an intelligent way will have a more loving
relationship to his fellow men than one who has no feeling of what proximity in space means;
for he will learn to feel that he lives alongside other human beings and he will come to have
regard and respect for them.” RS Stuttgart, 12-19 June, 1921.

The Central Experience of the Content
A study of tribal societies introduces the 13 year old to the spiritual/cultural relations of the
human being and the environment. By studying the relationship between environment and the
indigenous people who live there, the way in which natural processes and human beings
interact and interrelate become clearer.
In broad imaginative pictures the students come to truly sense the environment in which a
tribal society lives and the way in which it shapes their lives. Such a study supports the
students capacity to recognise the earth’s surface as a unity in relation to human activity but
with local considerations creating a distinctive character and diversity.
Future Capacities
A study of new lands and indigenous people within the landscape lays the foundation for
students to recognise the inter-relationships and interdependence of human kind and the
natural world. Such a study leads the student outwards, away from self-centredness, to begin
the process of awakening to our responsibility to the Earth which sustains us. It also calls on
human beings to develop a deeper sense of brotherhood and increasing sense of social
responsibility
.
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Content description

Geography 7.2

Geographical Regions: Cultural Contrasts

STUDENTS WILL LEARN TO:
1. Consider and explore the natural environment of a region orientating themselves into the
experience of newly encountered regions by looking at differences and variations in:
topography, climate, water availability, flora and fauna and the challenges they may present eg
difficulty of access in tropical jungle/ mountain/desert regions compared to the way different
water resources enable ease of movement, safe harbours, and therefore relationships between
locations.
2. Explore the non-indigenous settlement of newly encountered regions as they were colonised
and appreciate why such regions were selected by people for settlement eg water transport,
harbour safety, access to foods, fertile soils etc (eg Australia) and how more geographically
challenging regions were adapted to (eg living in the Amazon/Indonesian/African rainforest or
desert regions of Australia) so that significant landscapes were protected eg nomadic/
seasonal rotational lifestyle that prevented exhaustion of resources such as trees and ground
cover, subsistence farming with non-permanent agriculture.
3. Develop imaginative appreciation of encounters between different cultural groups and the
structure of their communities.
4. Examine the perspectives, cultural traditions, religions, beliefs and lifestyles of different
indigenous groups and societies and their influence on the social cohesion of the group, sense
of identity and the perception of living in a particular place held by individuals within indigenous
communities.
5.

Plan and complete research on, through a personal or shared project, the unique
characteristics of an indigenous society, their religious and cultural traditions, beliefs, spiritual
laws and hierarchy, and the role of gender within their society, considering how the
environment and the resources available influence where and how they live, the harmonious
relationship they have to their environment and the way the use of story and myth can be used
to engender safety. Choice should include Australian Aboriginal and Torres Strait Islander
peoples and an example from Asia eg hill tribes of Cambodia, Laos and Thailand, or
Indonesia, New Guinea, and examples such as the Kalahari Bushmen, the Amerindians of the
Amazon, the Mongols.

6. Examine the relationship to nature of different cultural groups eg the sacredness of
landscape, indigenous stories reflecting the beauty and sacredness of water sources (eg Bunjil
in Kulin lands, Vic), plant and animal life, celestial bodies and the ways such environmental
features influenced their life including how varied availability of water in Australia and different
world regions was overcome , and the way in which these environmental characteristics
influence movement and activity patterns of Aboriginal and Torres Strait Islanders peoples)
7. With the support of the teacher collect and select relevant sources and data from primary and
secondary sources to record and use in project material including visual aids such as maps,
photographs, diaries and charts. Students will explore and discuss their usefulness and share
individual findings eg in a class talk or visual display
8. Interpret and create different scale maps and diagrams and other representations, to identify
and about spatial distributions of e.g. tribal locations, housing settlement patterns, hunting
areas, domestic farming locations etc
9. Understand how more geographically challenging regions influenced ways of being (eg living in
the Amazon/Indonesian/African rainforest or desert regions of Australia) through a closer study
of the indigenous peoples eg the phenomenon of drought - desert indigenous people of
Australia and their knowledge and wisdom of access to water in a dry landscape including
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reference to stories of support for explorers
10. Examine how indigenous people respond to rainfall and temperature patterns and how such
patterns impact on how and where they live eg use of camels for long journeys in desert
environments, settlement in regions of oasis, construction of deep wells, nomadic herdsmen,
cultivation of date palms (Asia); ‘reading ‘ the landscape and vegetation as indications of water,
using waterholes to determine movement (Desert people- Australia. Give a class talk or
present project visually to share information and methods of presentation,
11. Appreciate cultural diversity and the importance of social connectedness, community identity
and adherence to indigenous traditions/laws which bring a sense of safety to a community in a
harsh environment eg travelling in caravans for safety; division of Australian Aboriginal people
into families and language and culture groups. Nations as social structure and identity.
12. Attend camp/s to various landscapes where social/cultural connections to the landscape are
deepened and where practical enquiry skills are developed.
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7.2 Threefold cycle of content elaboration
Learning Experiences

Multi-Modal and Artistic activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

Class discussions to explore
conditions that influence
environment – topography, climate,
water sources, flora and fauna,
extremes of climate, life conditions,
challenges faced due to climatic and
terrestrial conditions.

Understand key factors that
influence an environment
and therefore the concept
of biodiversity.

Be presented with historic and
anthropological records,
descriptions and narratives of:
 the diversity in the regions
of the world and the unique
qualities of flora and fauna
found in different regions of
the world.
 The climatic and terrestrial
conditions that influence
diversity such as arid and
forest landscapes, coastal
and mountain
environments, river valleys,
islands and inland
environments etc
 The challenges such
conditions present
 newly encountered and
colonised regions.
 encounters with indigenous
societies.

Explore how this influences the way
indigenous people use the land so
that significant landscapes were
protected eg winter / summer
migrations, size of tribal group,
subsistence farming with nonpermanent agriculture, settlement
near water sources.
Creation of maps and or models to
identify location, spatial distribution of
features and characteristics listed
above, and to represent natural
environment. Eg location of water
sources, movement patterns of tribal
groups within the physical landscape.

Understand the significance
of flora and fauna to the
lives of indigenous groups
Develop understanding of
challenges faced in
different environments,
their influence on location
of settlement and on
cultural development
Understand how
information can be
represented symbolically
on a map, time line or
diagram/ illustration.
.

Examine the regions colonised and
settled with early encounters and
their relationship to natural
characteristics and access to basic
resources.
Be presented with traditional
lore, rites and ceremonies
through imaginative narrative.

Examine through descriptive
narrative Aboriginal culture as a living
culture that continues to be carried
into the present day.

Be given descriptive narratives
about traditional indigenous
lifestyle.

Learn about shamans, initiation,
traditional medicine, marriage
customs and death rites.

This could provide an example
of comparison for students: eg
Australian indigenous Dreaming
Stories, sacred ceremonies,
initiations, dances, movement
through the landscape, water
scarcity, tools and weapons,
connection to lands, sky, stars,
family groupings.

Examine traditional lore and custom
as opposed to governance and
authority in our society, including
‘secret’ men’s and women’s
‘business’, to influence social
cohesion and sense of identity

Develop perspective of
another in both time and
space.
Understand the significance
of traditional lore.

Begin to develop
understanding of elders,
guardians of landscape,
gender roles as pathways
to identity through respect
and responsibility.

Consider the viewpoints of both the
explorers and the indigenous
communities as they encountered
each other.
Choose a indigenous society for
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7.2 Threefold cycle of content elaboration
Learning Experiences

Multi-Modal and Artistic activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

project work.

Be presented with how to
approach individual projects and
topics of significance they might
consider.

Discuss questions that could be
explored in individual project work.
Investigate sources of information
both primary and secondary, for
individual projects, from the library
and at home.

Develop research skills and
presentation skills. Extend
research sources and
develop organisational
skills.

With teachers assistance select
relevant geographical data and
information.
Explore and develop methods to
record and use relevant data for
presentation eg keys/legends,
distance (scale), gradient (contours
or colour tones), tables, models.
Make simple analysis of geographic
data eg most suitable place for
settlement.
Reflect on how individual project will
be presented eg poster, illustrations,
story book, models, cooking etc
Be led in discussion about what
geographic questions should be
considered to help plan
individual and/or group
research.

Develop imaginative writing skills
considering what the first encounters
of an indigenous community with the
explorers was like – from both
viewpoints.
Choose an indigenous group for
activities including:

Plan research and
recognise what needs to be
considered
Be able to reflect on and
discuss life conditions of
others and their cultural
perspective.

Creation of models for
housing/activity.
Creation of models for clothing / tools
/ weapons.
Preparation of a meal using only food
sources used in the tribal society.
Paintings/drawings of tribal members
or traditional art forms.
Discussion of comparisons between
tribal societies and the influence of
environment.
Explore the mythology / spirituality of
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7.2 Threefold cycle of content elaboration
Learning Experiences

Multi-Modal and Artistic activity

Conceptual knowledge
and skills

Students may:

Students may:

Students may:

a tribal society
Reflect on the cultural viewpoint of
another as expressed through
indigenous stories, mythologies,
relationship to the land etc of the land
Be supported to review
geographic challenges that
different indigenous
communities face in their
environment

Imaginative story on being a member
of the tribe / cultural group and the
challenges the environment places
on the individual and community

Be able to:

Explore examples of the way in
which such challenges are overcome
eg drought and nomadic / rotational
lifestyle.



Prepare a short talk or presentation
of one aspect of research.
Be provided with the opportunity
of a camp.



recognise challenges
facing indigenous
communities
how human activity has
been developed to
work in a harmonious
way to reduce the
impact of the challenge.

Experience a natural environment,
landscape, flora and fauna.
Experience the spirit of place, use art
and story to highlight experiences
and influences of the landscape.
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Geography 7.3

/ Science 7.6 Topic:Gardening / Horticulture

The Central Experience of the Content
“In Class 7 the inner development focus is firstly on developing an understanding of
cosmic and terrestrial parts of plants and cosmic and terrestrial influences on plants.
Secondly it is on developing active and imaginative qualitative understanding
through working in response to observations. The practical focus involves annual
and perennial plants with particular emphasis on flowers.”
Evette Sunset, Mt Barker Waldorf School Gardening Curriculum, 6-10. 2008

Future Capacities
The students become imaginative and ecologically aware, whilst at the same time learning
about the sustainable use of the soil and the reality of making a living off the land .
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Content Description
Geography 7.3
Science 7.6

Topic :Gardening / Horticulture

(Practice lessons)

1. Students learn to be the custodian of one portion of a garden area for part of the year.
2. Their work in the smaller plots includes succession planting, spacing, seasonal planting,
composting, bed maintenance and correct harvesting.
3. They work with annual flowers, bulbs, perennial flowers and native flowers; making compost;
harvesting and an excursion to a commercial flower farm.
Threefold Cycle of Content Elaboration
Learning Experiences
Students enquire into what
is cosmic and what is
terrestrial.
They work with : Annuals
and perennials (vegetables
and flowers);
They are responsible for
their own 1 x 2 m Plot.
They experience:
Companion planting
including beneficial flowers
for pests/root health/flavour
production/winter colour;
Succession planting;
Quantity planting;
Planting according to moon
cycles;
Compost application: when
and how; Seed growing,
selection and saving;
viability tests for seeds,
cleaning and storing.

Multi-modal Artistic Activities
Students work with a class
project: in Nutrition:
pickling/preserving own gherkins,
onion, beetroot, cabbage with
herbs and seeds from the garden.
Also making carrot juice by hand
and comparing non-organically
grown corn, potato, strawberries
with their own; for flavour, texture,
colour, size, etc.
They make compost with the biodynamic preparations with correct
stirring. Cow patty pit making.
They make garlic and pyrethrum
insect sprays and applying them
as necessary
They plant and maintain
protective and nutritive hedges in
the garden
They propagate and pot flowers
from root divisions, using
techniques for tipping, feeding,
heat and water control to
maximise flowering as desired.

Conceptual Content
Developing active imaginative and
qualitative understanding through
doing in response to observation.

They understand the role of
animals in the farm cycle.
They understand there are
alternative ways of dealing with
farm pests using self made sprays
from natural ingredients.

They have first hand experience of
the nurseryman’s work, including
the economics of the enterprise

They pick annuals: (statice,
gypsophila, grasses, helichrysum)
using the correct time of picking,
bunching and drying for sale.
Perennials: (foliage trees, shrubs
e.g. protea, roses, leucodendron,
thryptomene, Geraldton wax,
chrysanths)
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Achievement Standard: Year 7 Geography
By the end of Year 7 students have:
1. Considered and can describe life in the village with its dependence on natural
features for growing food, providing water, stone or timber for housing; and the
pattern of the year with the influence of the seasons and therefore the revolutionary
path of the Earth around the sun.
2.

‘Orientated’ themselves in a new way to the world through an expanding
geographical awareness. They identify and sense the distribution of the seas, the
continents and different and diverse landscapes eg the arid regions of Western Asia
as encountered by the Crusades, the Caribbean and east coast of the Americas as
encountered by the navigators on their journeys of discovery, the vast Atlantic Ocean,
the search for the Great Southern Land.

3. Practised the early mapping techniques developed by the ancients and the great
explorers to record the pathways of their adventures eg portolan maps, floating
shadow sticks to indicate how far north or south of the Equator they had travelled.
4. Created large and small scale maps that conform to mapping conventions and record
significant information (about geographic phenomena, features and events), on the
maps including latitude and longitude, the Tropics, Equator, the cardinal points of the
compass rose, the journeys of discovery, use of a legend.
5. Recognised some geographical characteristics of places and the way people
perceive and value the land according to their relationship to it and interdependence
with it. Through imaginative writings and project work of tribal societies they describe
simple interconnections between people, place and environment and why the
landscape strongly influences the way people use the land, their rituals, ceremonies
and festivals, housing, diet and their patterns of settlement. Understood the influence
and challenges landscape can present to people and the environment.
6. Begun to understand the relationship between the characteristics of different cultures
and their ways of living, and environmental characteristics such as location (latitude,
hemisphere, nearness to resources) landform (geology, altitude and topography,
fertile/infertile soils), climate (extreme heat/cold or wet/dry), vegetation
(sparse/dense, inland/coastal, steppe/forest, desert/ wetland) and access to water
(bays, rivers, lakes, seas).
7. Through imaginative writings and project work of indigenous societies, described
simple interconnections between people, place and environment and why the
landscape strongly influences the way people use the land, their rituals, ceremonies
and festivals, housing, diet and their patterns of settlement.
8. Considered what aspects of an environment might make it more conducive to a
‘liveable’ environment. Appreciated and understood the importance of water as a
resource and its importance in ‘liveability’

9. Interpreted maps to explore a geographical challenge such as finding a safe harbour,
an optimal place for settlement, areas where resources such as water and flat land
might be found Examined and learned about how indigenous people responded to
such challenges in contrast to the approach taken by invaders and colonisers.

10. Through listening to and reading poems of early European settlers expressing loss of
familiar landscapes, feelings of isolation and aloneness, begin to understand the
importance of connections to ‘home’.
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11. Presented fieldwork observations (recording of the night sky over a sequence of
nights or seasonally) using geographic techniques and conventions to record their
data. Propose simple written and oral explanations for the patterns they have seen
and recorded.
12. Explored geographical questions that arise out of fieldwork observations or through
imaginative writings and artistic presentations reflect on questions that may have
arisen in the hearts of medieval characters such as the great explorers sailing into
unknown seas, or the tribal people in their first encounters with the explorers.
13. Worked individually and in groups to complete a project using both primary (old maps,
diaries) and secondary sources (texts from library and home) as references.
14. Presented their work in a variety of ways (poster, illustrations, diary form, models,
brief etc) of their choosing to individually express their engagement and interest in the
topic.

General Capabilities: Year 7 Geography.
Literacy
Literacy is developed in Geography 7.1 and 7.2 as the students listen, read and research new
phenomenon, processes, and experiences. New vocabulary is learned and practised both
orally in the classroom and in written form. eg latitude, longitude, rotation and revolution of the
Earth, They create ‘portolan’ maps, the ‘literature of the landscape’ as did cartographers and
navigators and explore this as a way of recording one ‘point of view’ and counterbalancing it
with another ‘point of view’. Students explore imaginative writing when they write of sea
journeys, new lands, new plant and animal life, and new people, working strongly in the first
person, often in diary entry form, and from an imagined personal experience. Students read
of the human experience of diverse cultures and landscapes in their study of tribal societies.
They explore, through imaginative writing, the different way of communication and literacy of
indigenous people eg dot drawings, story telling, skin tattooing. This enables them to further
sense another way of seeing; one in which oral traditions use the script of the landscape to
hear and communicate. They also create a text document or Main Lesson booklet that
integrates written ideas and visual representations.

Numeracy
In Year 7 geography, numeracy is enriched in several ways. Examples include interpreting
and/or creating portolan maps which bring a two dimensional sense of mathematical
perspective to the student’s consciousness. This is reinforced in the creation of grid maps and
simple grid point referencing as introduction to the use of latitude and longitude. Numeracy
developed in the introduction of the use of linear scale to accurately gauge distance between
two points on a map adds a further dimension to working with maps and understanding of
scale. The formation of a compass rose with its 360 ° divided into the cardinal points
(N,S,E,W) and the four "intercardinal" or "ordinal directions" (NE, SE, SW, NW), at angles of
difference of 45° develops geometric skill. Three dimensional patterning and conceptual
understanding is supported in its development with given imaginations of the rotation of the
earth on its axis and revolution around the sun. Out of this students develop understanding
of the division of the year into seasons, months and day and night.

Competence in Information and Communication Technology
In the Australian Steiner Curriculum Framework in Year 7 the scaffolding of later work in ICT
is begun.

©SEA:ASCF
GEOGRAPHY Extended Curriculum Stage 3 Year 7
www.steinereducation.edu.au
Version: Nov 2014 / Dec 2014

Page 24 of 26

AUSTRALIAN STEINER CURRICULUM FRAMEWORK
Skills which will be increasingly used digitally are now becoming more highly developed in
organisation with layout, design, and creative expression clearly displayed in main lesson
books and in elaborate artistic work such as Celtic knot designs, and hand painted large scale
world maps. Skills of ordering their work into interpretation, description and diagram and or
explanation become embodied skills, which later can be carried out by computer software.
Although students are on the threshold of entering the digital world they still need
opportunities to apply their maturing ways of seeing and representing the world as a primary
experience.
Rather than importing graphics the majority of the student’s work is still fully creative. Later,
with increasing experience with the computer, students will hold high expectations of what
they aspire to achieve.

Critical and Creative Thinking
In Year 7 the rich biographies which are either told to the students or read themselves, reveal
the inner soul questions that European navigators and explorers grappled with. When Prince
Henry the Navigator sat on the shore of Portugal and contemplated the question “Where do
the waves come from?” a new impulse for redesign of a ship’s hull arose. Ships could now
travel into deeper waters and sail on ocean currents rather than coastal winds. Great voyages
of discovery were now possible. As students hear of the journeys, read diary excerpts of
personal feelings and experience, questions can also be placed before them to discuss and
explore. What would be the experience of young sailors sailing into unknown territory for the
first time? How would it be for the indigenous people watching the great billowing sails of
ships on the horizon? How would communication take place between Europeans and
indigenous people? Imagined experiences based on knowledge of journeys develop both
critical and creative thinking as students make written and visual records. Moral issues and
philosophical issues are explored and contemplated in an age appropriate way.

Ethical Behaviour
The geographical perspective provided as new lands and cultures are revealed to the
students and supports them to both examine the world they live in more critically and to see it
through another’s eyes. An ethical viewpoint is developed as a sense of wonder and respect
for human capacity grows within the students. Such a feeling of awe and reverence for
another human being arises when they encounter individuals who show inspiring qualities
and great human endeavour, an experience which can be internalised as their own future
potential. Developing and understanding the interdependent relationship between human
beings and their environment also helps to strengthen respect for the environment. Such
viewpoint develops as students examine, consider and discuss dilemmas and challenges
faced by both the early explorers and indigenous societies.

Personal and Social Competence
Personal and social competence develops in students when, as part of the class community,
they take responsibility for their contributions to the daily class discussions. The listening to
others’ work and sharing of one’s own work is part of this practice where students learn both
to express themselves to the class and be impressed by others in the class. Group work on a
practical level requires extraordinary levels of cooperation and for individuals to share and
hold a picture of the whole; for example the whole class making a world map with each
student undertaking to take responsibility for one grid. Geography brings a sense of social
responsibility, which is nurtured when consideration of the other’s perspective is considered.
Over time the sense that one can engage in and contribute to the world society will blossom .

Intercultural Understanding
Connection and respect for other cultures is cultivated by engaging in biographical studies
and learning of different cultures and times. Geography in unit 7.1 involves students in depth
exploration of indigenous mythology, spirituality, hierarchy, ritual and festivals. Students
additionally have the opportunity to examine the culture and social framework of an
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indigenous group by recreating shelter, diet, clothing and tools and weapons. Striving to work
imaginatively to sense the perceptions of another culture also supports intercultural
understanding.

CROSS-CURRICULAR PRIORITIES
Histories and cultures of Aboriginal and Torres Strait Island peoples
Content selection for Geography allows insight into dwelling making, use of fire as well as diet
and food manufacture in indigenous culture. It considers Aboriginal and Torres Strait Islander
cultures, connection to landscape and movement through landscape through mythology and
dreaming stories.

Asia and Australia’s engagement with Asia
In topic 7.2 students encounter the geographic features of the Middle Eastern region, Africa
and Sothern Asia through the movement of the Crusaders, early explorers and navigators.
Tribal societies of Asian regions with their religious, cultural and social traditions is included in
project work and attention given to the physical link between Asia and Australia.

Sustainability
Students have the opportunity to consider how the key components of diverse
landscapes impact on indigenous use of those components so that they are used in
a sustainable manner. For example how the Australian Aboriginal communities used
waterholes as they moved over the land or how the location of oasis determined the
travelling and settlement patterns of tribal societies in Western Asia.

LINKS TO OTHER LEARNING AREAS

The Geography curriculum for year 7 links strongly to other learning areas of history
(Voyages of Discovery). It links to English both through creative and imaginative writing,
mathematics and geometry through mapping and the construction of the compass rose and to
art and art history through illustration and studies of tribal societies.
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