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ENGLISH
Extended Curriculum Topics
Stage 4: YEAR 10
Contents:
Development Profile
Topics:
10.1 The birth of Literature –
Canterbury Tales, Greek epic poetry, Norse & Old English
sagas
10.2 Art & craft of Poetry
10.3 Drama
10.4 Fictional narrative
10.5 Language – writing workshop
10.6 Literacy - non-literary texts eg journalism, film, TV
Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Links to Other Learning Areas
Cross-curriculum Priorities
References
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AUSTRALIAN STEINER CURRICULUM FRAMEWORK
YEAR 10: PROFILE OF DEVELOPMENTAL STAGE OF THE 16 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 10, the students reach 16 years of age. In dealing with their emerging sexuality and
particularly for boys, their growing awareness of physical power, 16 year olds are faced with a
threshold experience which presents an opportunity for the healthy development of individuality.

Relevant Steiner methodological guidelines for English
The Poetry Main Lesson picks up the threads of the one in Class 8 and moves further into the study
of linguistics, poetic diction and aesthetics in which both the origin and structure of language are
explored. Students experiment with writing their own poetry to help them express themselves. In line
with the history strands, the English curriculum surveys the development of poetry from its
mythological origins into lyrical forms and explores the shift from collective to individual expression.
SOCIO-EMOTIONAL DEVELOPMENT
The sixteen year-old yearns to understand the world and to find their sense of purpose within it. The
Class 9 search for balance and harmony begins to bear fruit. The development of greater clarity of
thought and an increasing ability to form balanced judgments helps pupils to extricate themselves
from the unstable nature of their emotional lives. There is a greater capacity for reflection, which can
lead on the one hand to self consciousness and the pain of growing existential awareness, on the
other they become capable of great feats of compassion, endurance, intellectual and physical
prowess. The students begin to discover their own inner freedom to determine their pathway through
life. Relationships between the sexes form; social relationships can be healthy or get lost in group
activities. Self esteem is very important to develop.
Relevant Steiner methodological guidelines for English
The schooling of observation and imagination aims to plumb the deeper nature of reality. Grounded in
the material world this capacity stretches towards and sometimes touches a higher realm (Sloan,
2007, p.64). The Epic Poetry Main Lesson focuses on the birth pangs of a new stage in human
development – one that aptly mirrors the students’ own awakening intelligence. Odysseus, as an early
example of an intellectually rigorous, ego-directed hero who undergoes hazards equivalent to the
contemporary allure of “sex, drugs, and rock ‘n roll” successfully manages anagnorisis – selfrecognition that can lead to individual growth (Sloan, p.61).
COGNITIVE MATURATION
The students’ desire for knowledge broadens to incorporate a new intellectual focus. They desire to
gather not only information about a topic, but also insight into how we know something may be so;
they wish to find the relationship between their inner and outer worlds of experience and to know that:
“Whatever the self describes, describes the self” (Boehme). There is a greater objectivity and clarity in
thinking, bringing an increased ability to draw conclusions logically out of the formation of common
sense judgments. Students begin to apply the conceptual tools of analytical thinking to practical
situations and complex processes. They derive satisfaction from working with great accuracy and
technical proficiency, and often bring an increased order and neatness to the layout of their work.
Relevant Steiner methodological guidelines for English
“Clarity of thought and an increasing ability to form judgments should help pupils extricate themselves
from the unstable nature of the forces of emotional sympathy and antipathy. Hence the effort to come
to grips analytically with laws which can be understood through thought” (Rawson, 2000, p.56). The
theme of the relationship between the ‘love of the law’ and the ‘law of love’ is therefore appropriate for
this age group. Students also study the laws of grammar, language conventions, poetics and metrics
to sharpen their intellectual capacities, expand their knowledge and extend their skills set.
MORAL CAPACITY
The students in Class 10 increasingly develop the capacity to take responsibility for their own work
and behaviour, and are able to make and follow through choices based on their own insight. Where
the 15 year olds make strong judgements largely based on emotional responses, the 16 year old
students become able to form more balanced opinions and are able to justify them articulately. They
are increasingly able to develop empathy, and respond to the practical needs of those around them.
Relevant Steiner methodological guidelines for English
The English curriculum strives to meet the developmental need of students which seeks to master the
relationship between theory and praxis. Emphasis is placed on providing inspirational literary role
models and on the cultivation of aesthetic sensibility. Students are required to take increasing
responsibility for their own work and behaviour; to be able to make and follow through choices based
on their own insight; form their own opinions and be able to explain and justify them.
References: Rawson & Richter, 2000; Sloan, 2007; Wulsin, 2004.
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English 10.1
Topic: THE BIRTH OF LITERATURE 1
Chaucer’s poetry does not have the grandeur of the great epics and sagas but he is a supreme story
teller. Class 10 can enjoy both character studies from The Prologue and a number of the Canterbury
Tales when passages are read to them and they are given help with the language. There should be a
full study of the style of Greek epic poetry with its appeal to the eye and its sense of poise and harmony
and of Norse and Old English sagas with the grim vigour and absence of visual detail. The quality of
hexameter and alliterative verse can now be more consciously experienced (Eileen Hutchens, cited in
Caroline von Heydebrand: The Curriculum of the First Waldorf School).

Central Experiences of the Content
The unit provides an overview of the relationship between the development of human consciousness
and literary forms. Students are given the opportunity to develop an understanding of the importance of
literary expression by tracing the evolutionary growth of the mythological sagas through significant
cultural periods. The study includes an exploration of the characteristic features of the heroic style of
writing. Inspired by the language-rich context of the epic stories students experiment with writing their
own creative versions of the sagas; they discover the important role language plays in bringing their
inner imaginative world of experience to expression.

Future Capacities
“The poet, by avoiding the prose element in speech and going back to the inner experience, the inner
feeling, the inner formation of speech, attempts to return to its inspired archetypal element … every
true poem, the humblest as well as the greatest, is an attempt to return to the word that has been lost”
(Steiner, The Alphabet, 18 December 1921).
Over the course of the unit students awaken to an appreciation of the English language as more than a
device of practical communication: they realize the potential wealth their mother tongue offers them for
exploring the abundant variety of human experience; they recognize that in manifesting the gifts of
thinking and logic language forms the basis of social and political life. Through the great sagas
students gain insight into the cultural lives of distant peoples which supports them to come to a better
understanding of their own aesthetic and literary heritage. In this way the unit assists students to
become critical and discerning citizens.

Content Description
English 10.1

Topic: THE BIRTH OF LITERATURE

Students will learn to:
1. Critically review the birth of modern literature by studying a range of epic mythologies;
2. Gain an appreciation of the national significance of the epics and the way they reflect the social
and cultural features of their periods and the underlying changing nature of consciousness;
3. Identify the characteristic features of the epic/heroic style of writing and experiment with writing
in this style.

1

This unit draws on material from the English Curriculum in Melbourne and Glenaeon Rudolf Steiner Schools.
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Threefold Cycle of Content Elaboration
Learning experiences
Multi-modal and artistic activities
Strand 1: Evolving
language
Study a selection of extracts
from the epic literature of a
wide range of cultures.
Certain extracts are selected
for close study.

Strand 3: Comprehension
Learn
reading/comprehension
strategies. Study background
context of the scripts and
gain an overview of the plot
and main themes and issues.

Strand 4: Creative response

Conceptual knowledge and
skills
Strand 6: Style and features

In response to extracts create texts
in a range of media: Act
out/improvise scenes; create
poems, stories, plays, multi-modal
scripts, dances, diary entries,
letters, illustrations.

Practice creative/
reflective/expository writing and
learn how to: write in the epic
style; critically discuss issues;
write longer essay style
appraisals.

Draw up timelines, maps, charts;
discuss questions re: plot; illustrate
issues and themes.

Strand 7: Social context
Gain an appreciation of the
national significance of the epics
and the way they reflect the
social and cultural features of
their periods.

Strand 2: Interaction

Strand 4: Characterization

Study different styles of epic
writing in varied sagas and
contrast the epic style with
the lyric and dramatic style.
Read aloud/silently in class;
discuss questions in pairs,
small groups, class as a
whole. Select extracts to
memorise, recite; present
own writing.

Pay attention to features and
structure of epics. Investigate the
use of sound devices, rhyme/tone,
epic atmosphere, mood; how use of
‘voice’ calls up feelings; the
relationship of hexameter rhythm to
breath and heart beat. Write in epic
style; edit each others’ texts.

Strand 5: Expression and text
structure/organisation
Critically discuss, identify,
interpret: use of spelling,
vocabulary choices, figurative
language/imagery; analogy,
satire, citation devices, attitudes
and beliefs portrayed in the
epics; the writer’s purpose and
audience response.

Strand 6: Language for
interaction

Strand 6: Evaluating context

Observe similarities across
the examples of epics:
Consider the nature of the
relationship between gods
and humans and the way the
heroes (male/female) are
depicted.

Discuss the interference of gods in
human affairs and the archetypal
nature of the heroic journey
(departure, initiation, return).
Explore how language can
empower or disempower and
include or exclude people.

Closely observe the changing of
consciousness as reflected in
the epic writing of different
periods. Identify the change
from tribal honour to individual
anguish to the awakening of
individual awareness and
responsibility.

Compare ancient epic writing
with contemporary epics, e.g.
Tolkien’s Lord of the Rings.

Compare the written texts with film
interpretations and recent
performances, e.g. Peter Brook’s
production of the Mahabharata.

Strand 7: Evaluation
Write a critical review of the
documentary or film study.
Rehearse an oral presentation
using multimodal elements; edit
each others’ work.
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Homer's The Odyssey
Ulysses and the Sirens painting by John William Waterhouse 1891

Beowulf
"He took us/ For soldiers, for men. He meant to kill/ This monster himself, our mighty king,/ Fight this
battle alone and unaided,/...By almighty God,/ I'd rather burn than see/ Flames swirling around my lord...I
swear that nothing/ He ever did deserved an end/ Like this, dying miserably and alone,/ Butchered by this
savage beast."
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AUSTRALIAN STEINER CURRICULUM FRAMEWORK
English 10.2
Topic: THE ART and CRAFT of POETRY
It is also the time for studying the living word – the diversity in languages, the idioms and ways of speech
of different peoples – and tracing the development of the word through song, poetry, and prose, learning
to differentiate between dramatic, epic, and lyrical elements (Querido, 1995).

Central Experiences of the Content
The Steiner approach indicates that as humanity has evolved our use of language has lost its life and
become emptier, phrase-bound and clichéd, the close association between song and speech has been
lost. When we read the earliest forms of literature we are able to rediscover in the living relationship of
the sounds and rhythms, a sense of the original musicality of the ‘Word’ (Steiner, 1995 [1919-1920]). A
major theme in this unit considers the ecology of the soul (Matthews, 1995): the exploration of issues
raised in the poems suggests that there is a close relationship between our responsibility to purify,
enliven and redeem our inner landscape of language and the ‘Word’, and our ability to protect and heal
the dying and poisoned outer landscape of our earth (William Blake, Songs of Experience, 1794; TS Eliot,
The Wasteland, 1922; Wilber, 2000; Slaughter, 2004).
In this unit the students explore the art and craft of writing poetry as a study of both the aesthetic potential
of the English language, and the great themes of the poets. An overview of the development of the
English poetic tradition is given through the selection of texts covering the earliest recorded poems, the
period of Middle English and Chaucer’s writing, traditional ballads, lyrics, Shakespeare’s sonnets, and
finally the Romantic Poets and modern lyrical poetry. In this way students are guided towards seeing how
the changes from ballad to lyric to blank and free verse and experimental writing which characterise the
evolution of our poetic heritage, are also symptomatic of the underlying changes in consciousness. In
contrast to the study of epic and dramatic poetry in the previous unit, the focus now is on lyrical poetry as
the form best suited to the expression of individual, yet universal, thought and feeling. Through various
exercises and examples, students are encouraged to become aware of how poets use word, sound,
imagery, rhyme and metre to write poems which have a particular intention or effect. Each student is also
encouraged to explore the use of these elements in his/her own poetry. Students examine a variety of
verse forms in order to understand the evolution and possibilities of particular poetic forms and to practise
writing poetry in different styles including ballads, sonnets, haiku, dramatic monologues, blank and free
verse and elegies. Students are also encouraged to grapple with questions such as: “What is poetry?”
“Why does poetry exist?” “Does poetry matter?”

Future Capacities
Over the course of the unit students develop reverence for poetry in particular and life in general; they
grow in their understanding of the human capacity to bring depth of thought and emotion to maturity and
beauty of expression. The study of poetic form and technique assists students to gain confidence in their
ability to articulate their ideas and feelings in their own writing. This learning is reinforced by the
exploration of themes and issues which focus on the emergence of individual identity.
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Content Description
English 10.2

Topic: THE ART and CRAFT of POETRY

Students will learn to:
1. Continue the overview of English literature by tracing the origin of English poetry from Chaucer
to the Romantic Poets (and their Australian contemporaries);
2. Develop an appreciation of the purposes, forms and devices of a wide range of lyrical poetry;
3. Respond in creative and analytical ways to the selected poems.
Threefold Cycle of Content Elaboration
Learning experiences
Multi-modal and artistic
activities
Strand 1: Evolving
Strand 4: Creative response
language

Conceptual knowledge and skills
Strand 6: Evaluating texts

Study a wide variety of
different lyrical poets and
verse forms.

Use the poems as stimulus to
write their own poems.
Respond to the poems in
creative ways: illustrate the
imagery, compose music for a
sonnet, translate the poem
into other literary forms, e.g.
story, song, dance, script.

Write poems, notes, answer
questions daily. Identify, explain and
discuss how narrative viewpoint,
structure, characterisation and
devices, including analogy and satire
shape different interpretations and
responses to texts.

Strand 3: Comprehension
Read, listen to, recite a wide
variety of different kinds of
poems. Make thematic and
intertextual connections with
other texts.

Strand 4: Characterizing
Closely observe the
similarities and differences
between the poems, e.g.
ballads, songs, lyrics, odes,
anthems, elegies, sonnets,
haiku, tanka, free and blank
verse.

Strand 6: Style and features
Identify the features which
characterise different forms; use
examples as a guide to writing in
these poetic styles. Evaluate ‘voice’
as a device used to evoke an
emotional response.

Strand 2: Interaction
Select a particular poem to
memorise and recite to the
class. Practice choral
speaking.

Pay attention to the structure
of the poems studied and the
meaning of the following
terms: stanza, quatrain,
couplet, 14 line sonnet –
octet, sestet, ‘turn’.

Research the selected poem
and poet. Present a report to
the class

Feel their way into the
qualitative aspects of the
poem. Learn forms of rhythm;
sound features; tone, mood,
atmosphere, rhyme.

Strand 7: Analysing
Study the poem of their choice in
depth. Write a detailed critical review
of the poem that demonstrates an
emerging sense of personal style.
Strand 5: Structure
Explore the poem’s imagery:
metaphors, similes, personification.
Critically discuss relevant issues and
themes, the poem’s meaning and the
poet’s purpose.

Strand 7: Social, moral and ethical
evaluation
Explore the background
context of the poems and the
poets.

Research the life and times of
the poets; view paintings/art
works of the same time; study
the qualities of poems written
in different periods and notice
similarities and differences.

Discover the underlying essence
which characterises the different
periods. Critically consider the
changes in consciousness as
reflected in the differences.
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An example of a sonnet written by a student
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English 10.3
Topic: DRAMA
I love acting. It is so much more real than life (Oscar Wilde, 1854 – 1900).
Central Experiences of the Content
This unit forms part of the Aesthetics stream of the curriculum which has as an overall aim the exploration
of the evolution of the major cultural periods and the changing stages of consciousness which the study
uncovers. A further indication considers the adolescent stage of development and suggests that the study
of acting, character development and role play has a nurturing effect on the socio-emotional growth of the
Class 10 student. Detailed planning of drama activities in the different years of the high school varies
from school to school. It is strongly recommended to offer students the opportunity to put on a full
Shakespearean play production at some point in their journey through high school. At this point in the
development of the Australian Steiner Curriculum Framework, the drama units which are included in each
year of the English curriculum provide possible openings for such a venture.
The Content Description below offers an exemplar of one way2 in which to include drama in the English
curriculum for this year. Apart from meeting the socio-emotional/developmental needs of the Class 10
students (as outlined in the Literature unit), the selection of relevant texts addresses the cross-curricular
strands of the curriculum, particularly those relating to the inclusion of multi-cultural and Asian content.
Where the Romantic Writing unit is chosen in Year 9 over that of Australian Literature, there is now an
opportunity to include a study of Australian drama.
In this unit students develop self-expression through speech, movement and body language. They
explore in depth the themes and imaginative content of a written dramatic text and experience the
transformative power of language in general and poetry in particular. Students are guided towards an
understanding of character and their part in the play as a whole. Intensive work on expression and
articulation accompanies exploration of the dramatic and emotional content of the play. Students develop
their relationship to their roles and the play as a whole; they are given the opportunity to study the plays
experientially – in an embodied way – by becoming involved at some level in the performance of the text.
Future Capacities
“I regard the theatre as the greatest of all art forms, the most immediate way in which a human being can
share with another the sense of what it is to be a human being” (Oscar Wilde, 1854 – 1900).
The stage-focused content and the opportunities for acting, character development and role-play assist
the students to build a firm foundation to develop initiative, co-operation and other social skills. In a
similar way the attention paid to the nurturing of the students’ imaginative faculties provides a solid
grounding for the maturation of their moral awareness.

Much Ado About Nothing

2

The example has been sourced from Melbourne Rudolf Steiner School Secondary English Curriculum 2009 and Samford Valley
Steiner School High School Curriculum Draft 2008 Class 10.
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Content Description
English 10.3

Topic: DRAMA

Students will learn to:
1. Study and research the drama text of a classic play;
2. Respond in a creative and analytical way to the text;
3. Act, rehearse and perform in a production of the play.
Threefold Cycle of Content Elaboration
Learning experiences
Multi-modal and artistic
activities
Strand 3: Comprehension
Strand 4: Creative response
Study the text of a classic
Respond to the text of the play
play in-depth.
in a variety of creative ways.

Conceptual knowledge and skills
Strand 6: Interpretation
Respond to the play in a thoughtfully
reflective and analytical manner.

Strand 2: Interaction
Read the play aloud and
silently, in class and at home.
Scan for interest; find key
points; use dictionaries;
overcome reading miscues.
Memorise and recite an
extract; practice choral
speaking.

Strand 4: Characterisation
Write a script in the same style
as an extract; they create and
write new scenes,
epilogues/prologues; create
story board games. Learn how
to shape their writing: plan,
edit, revise, proofread,
conference in pairs.

Strand 5: Text structure
Explore the language features:
vocabulary, images, imagery, clause
and sentence structure. Critically
review purpose, audience type.
Analyse key passages: argue in
support of their point of view/debate
issues/write critical reviews of the
scenes.

Improve their active
listening/questioning skills.

Play games that improve their
listening skills.

Note key points; discern for
relevance, meaning, values.
Strand 6: Evaluation

Rehearse the play; learn
lines. Workshop key scenes
and practise dramatic/speech
techniques & conventions:
diction/delivery/
gesture/pace/pausing/volume/
stance/movement/groupings/
projection/pronunciation.

Learn the elements of stagecraft: costuming, make-up, set
design/construction,
prompting, lighting, sound,
front of house, advertising.
Explore humour, irony, satire,
farce, slapstick, puns, etc.

Put on a performance of the play;
learn how to give and receive
feedback and how to evaluate
performance. Reflect on, extend,
endorse or refute others’
interpretations of and responses to
the play.

Focus on role play; they
experiment with casting
different roles. Explore the
development of the plot and
characters in the play.

Create: an imaginary dialogue
between characters; a
diagram of character
development/a socio-gram of
relationships of characters.

Critically discuss the development of
plot and characters; write an analysis
of the character they play in the
performance.

Strand 4: Creative response

Strand 7: Interpreting, analysing
social context

Respond in a creative way to
their research: draw/paint
illustrations; create a dialogue
between the playwright and
another.

Consider the social and cultural
issues of the period of the play;
debate concerns arising in the text.

Research the background
context of the play; the life
and times of the playwright;
the biography of the
playwright. Study
referencing/citing
conventions.
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English 10.4
Topic: Fictional Narrative

Central Experiences of the Content
Literature learning plays an essential role in the development of the students’ self-identity in relation to
society and their place in the world. Students learn about the world vicariously through the characters in
the story. Literary texts are therefore selected in the light of their potential for enriching students’ lives and
expanding the scope of their experience. The study of fictional narratives and of a novel in Class 10 aims
to provide socio-emotional support for this particular developmental stage.
As the study of literature forms part of the Aesthetics stream of the curriculum, this unit contributes
towards the development of a larger canvas. Steiner indications identify the importance of providing
students with an overview of the history of world literature before they leave school (Stockmeyer, 1969,
p.79). As the units of novel study in years 8 to 10 build the foundation for a more in-depth study in
classes 11 and 12, the content includes research into the life and times of the writer and the gradual
development of the novel and fictional narratives as literary genres. Students are guided towards an
understanding of the characteristic features of different cultural periods. Texts are drawn from a range of
cultural contexts, international and Australian literature, including inscriptional and oral narrative traditions
as well as contemporary Aboriginal and Torres Strait Island literature, texts from the Asia region, and
texts of the students' choice.
Future Capacities
By following the experiences of the characters in the novel and fictional narratives students expand their
horizons: they learn about different times, distant places and foreign cultures, and gain insight into the
inner worlds of other human beings. This learning supports the growth of empathy and socio-emotional
skills. While the inclusion of texts drawn from multi-cultural contexts provides students with the
opportunity to train their sense of social justice, the conscious fostering of the imaginative capacity greatly
assists the development of flexible, resilient and enlivened thinking skills, problem solving abilities and
the growth of moral awareness.
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Content Description
English 10.4

Topic: FICTIONAL NARRATIVE

Students will learn to:
1. Explore techniques used by writers of fictional narratives and novels to present engaging
stories;
2. Critically consider the purpose of fiction and the presentation of point of view and opinion;
3. Respond in creative and thoughtfully analytical ways to the selected texts.
Threefold Cycle of Content Elaboration
Learning experiences
Multi-modal and artistic
activities
Strand 3: Comprehension
Strand 4: Creative response
Read the texts aloud and
Experiment with role playing
silently, in class and at home; characters; dramatise scenes
scan for interest; find key
from the stories; write own
points; use dictionaries;
versions/endings; write in the
overcome reading miscues;
same style; translate stories into
memorise/ recite/dramatise
other multi-modal forms: songs,
an extract; practice choral
poems, play scripts, news
speaking.
reports, diaries, and letters.

Conceptual knowledge and skills
Strand 5: Text structure
Refine language skills: correct
spelling; extend vocabulary;
conference; edit, revise, proofread.
Practice use of imagery/experiment
with use of idiom/motif/dialect;
analyse stylistic effects of
arrangement of paragraphs and
images.

Discuss the structural
elements of stories: plot,
point of view,
contraction/expansion of
time.
Strand 2: Interaction

Draw timelines/charts; they
experiment with writing in
different time sequences; create
the plot of a story.

Review the structural elements of
narrative fiction; identify differences
between short stories and novels
and different genre.

Strand 4: Characterisation

Strand 6: Style and features

Discuss the idea of
storytelling and fiction: what
makes a story engaging?
How do writers create
suspense?

Observe the development of
suspense: status
quo/conflict/increasing
tension/climax/resolution/ending.
Notice the use of suspenseful
‘starter sentences’.

Critically analyze suspenseful
elements of short stories and
novels. Write a group (or individual)
suspense story using the ‘starter
sentences’ they have identified.

Focus on the characters in
the stories and novel.
Compile a list of words used
to describe a particular
character.

Observe the qualitative aspects
of fiction writing: voice, tone,
mood, atmosphere, position,
description, dialogue. Write
creatively to describe a chosen
character and from the
character’s point of view.

Critically appraise the development
of chosen characters in the stories.
Practise writing in the same style
as a chosen story; read each
others’ stories and offer feedback.

Strand 5: Interacting with
others
Illustrate their research: plan,
rehearse and deliver a
presentation, selecting and
sequencing appropriate content
and multimodal elements and
using logic, imagery, and
rhetorical devices to engage
audiences.

Strand 7: Interpreting, analysing,
evaluating
Discuss questions related to the
social/cultural context of the
narratives; debate key themes and
issues; consider voice and
language conventions when
presenting and defending their
point of view; speak clearly and
coherently.

Research the biographical
background and the
social/cultural context of the
novel and chosen stories.
Revise conventions of
quoting others and
referencing sources.
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English 10.5
Topic: LANGUAGE – WRITING WORKSHOP
Far more than with our thinking, the word binds itself together with our feeling, and far more strongly
again with everything that lies in the will. Feeling belongs to a much more unconscious part of the soul
than thinking, and willing to a still less conscious part than feeling. For thinking, the words we speak
amount to little more, as it were, than signs; to feeling it has a far more intimate connection. It joins forces
with feeling far more closely, and especially closely does it do so with willing (Rudolf Steiner).

Central Experiences of the Content
This unit focuses on the process and skill of writing to support students to develop a sense of writing as a
craft. Students practise their language skills by focusing on writing in different styles: they develop a folio
of writing that includes examples of descriptive, imaginative, instructional, informative and expository
pieces. They work towards ensuring that each item demonstrates clearly the sense of purpose and the
audience for whom it is written and that the mode and form of their presentation is creative, appropriate
and effective. As the students edit, revise and proofread their drafts they simultaneously revise their
grammar skills from earlier classes. The attention paid to the correction of spelling and grammatical
errors and to the careful crafting of phrases and clauses to build sentences, sentences to construct
paragraphs, and paragraphs to form and structure essays and longer pieces of writing, means that
language learning is embedded in the unit and is addressed in response to the relevant task at hand.
Students come to appreciate that learning the laws of language assists them to extend their language
skills; they value the opportunity to refine the quality of their writing, speaking and listening. The revision
of the study from Years 8 and 9 which explores linguistics as a living organism (Matthews, 1995)
encourages students to enjoy working with the living qualities of the word.
By offering students the chance to explore the way in which language creates a connection between the
human and the natural world through imagery and figurative language such as similes and metaphors the
descriptive writing task is attuned to the Romantic theme of the art of poetry unit. The writing assignments
further extend this and other English units of work in their aim to assist students to express their inner
feelings and thoughts fluently and imaginatively, and to present their writing in general with clarity and
beauty. This orientation towards language is aligned with the main developmental indication for Year 10
which seeks to support and nourish students in their search for beauty in nature and in their quest to
discover the truth about the human condition.

Future Capacities
A command of English language and literacy skills facilitates effective communication in all vocational
areas. The ability to express thoughts and feelings clearly and fluently contributes towards the
development of fulfilling and rewarding relationships. Language learning is valued for the element of
structure which it introduces into the curriculum. Learning the laws of language helps students to
understand the formative role that words play in structuring their inner life of thoughts and feelings. By
becoming more confident in self-expression, students are able to learn more about themselves and their
place in community.
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Content Description
English 10.5

Topic: LANGUAGE – WRITING WORKSHOP

Students will learn to:
1. Critically evaluate selected literary texts as models that assist them to express themselves and
their life experience;
2. Match text type, structure, tone and vocabulary to suit the required purpose and audience;
3. Create a portfolio that includes descriptive, instructional, informative, expository pieces of
writing;
4. Revise and extend their working understanding of grammatical conventions and language
usage.
Threefold Cycle of Content Elaboration 3
Learning experiences
Multi-modal and artistic
activities
Strand 3: Comprehension
Strand 4: Creating texts
Read and discuss examples
Practise descriptive writing:
of fine descriptive writing.
they describe items, a
painting, a setting; think of
alternative nouns, add
adjectives to descriptions,
think of original/unusual verbs.

Conceptual knowledge and skills
Strand 6: Features of texts
Analyse symbolism and the way in
which imagery (similes, metaphors,
personification) enriches imaginative
description. Critically appraise
descriptive extract.

Write a descriptive piece
(related to an experience in
nature, e.g. “A Special
Place”).

Work in pairs/small groups to
conference: draft, edit and
revise descriptive piece.

Read their work aloud in class;
evaluate each others’ work; suggest
how to improve the descriptive
qualities.

Strand 2: Interaction

Strand 4: Characterisation

Read and discuss examples
of informative, instructional
and expository writing.
Experiment with writing in the
style of chosen texts.
Translate written text format
into other multi-modal and
digital texts.

Observe how the choice of
words/word patterns can
involve or distance the
audience/create a sense of
inclusion or exclusion/threat.
Learn about the visual
grammar of multi-modal and
digital texts.

Strand 5: Purpose and audience;
expression
Critically appraise selected extracts;
analyse aspects of style relating to
visual grammar, purpose and
audience. Edit portfolios. Analyse
effectiveness of a range of clause
and sentence structures.

Revise/extend grammar skills:
Refine vocabulary choices to
discriminate between shades
of meaning. Explore Greek
and Latin roots of uncommon
and technical words for
spelling accuracy.

Observe the effects of the
direct versus indirect
expression of opinions and
attitudes. Focus on ways to
structure longer pieces of
writing, paying attention to the
logical flow of information.

Analyse the significance of context in
the interpretation of point of view.
Learn how to manage the expression
of complex ideas in sentences;
understand apposition, embedding of
clauses, etc.

Revise their study of the four
modes of language:
command/question/statement/
exclamation.

Compare the four modes, with
movement, sound and image.

Critically relate the four modes to
observation, imagination, inspiration,
intuition.

3

Suggestions in this unit have been sourced from Melbourne Rudolf Steiner School Secondary English Curriculum 2009 and
Samford Valley Steiner School High School Curriculum Draft 2008 Class 10.
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English 10.6
Topic: Literacy

Central Experiences of the Content
This unit builds on the literacy units of earlier years in the High School and gives students the opportunity
to direct their English skills towards practical applications in the world and in this way to further extend
their expertise in the critical evaluation and use of persuasive language in particular. As the media is ever
present in its numerous forms, it is vital that students begin to analyse the messages and gain knowledge
about how the media uses language for informative and persuasive purposes. Over the course of the unit
students create texts for imaginative, informative and persuasive purposes and advance and justify
arguments to persuade others; they make judgments and support their interpretations of texts. The
investigation of events and issues of topical interest both locally, nationally and internationally includes an
analysis of: the origin of the material; the context and purpose for which it was created; the audience for
whom it was intended; verbal, written and visual techniques used to persuade or inform; a comparison of
different pieces of media material on the same event or issue which explores the similarities and
contrasts of the content, style and tone of language used. Further tasks include the composition of an
argumentative essay, a film and/or digital text study, a letter to the editor, a news report, an
advertisement, and participation in formal meetings and debates.

Future Capacities
Literacy skills enable students to become widely acquainted with the world of ideas, to hone their ability
to undertake critical analysis and to be effective communicators in the many contexts of family,
community and workplace in which they live. The Steiner educational approach pays particular attention
to the significance of imagination as a key aspect of literacy which informs the clarity, accuracy and
fluency of authentic communication as well as a growing capacity for creative problem solving and an
enlivened sense of moral awareness.
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Content Description
English 10.6

Topic: LITERACY

Students will learn to:
1. Evaluate and extend their use of persuasive language;
2. Research and present a contemporary issue;
3. Extend their communication skills in the workplace;
4. Critically analyse and discuss complex issues as presented in film, media and digital texts.
Threefold Cycle of Content Elaboration
Learning experiences
Multi-modal and artistic
activities
Strand 3: Comprehension
Strand 4: Characterisation

Conceptual knowledge and skills
Strand 5: Expression, purpose
and audience

Study various forms of
persuasive writing:
advertisements, newspaper
reports, letters to editor,
feature/current affairs articles,
editorials, radio programs, film
documentaries, reviews.

Identify the features
characteristic of different forms
of persuasive writing. Explore
contrasts of content, style and
tone of language used across
various kinds of newspapers,
magazines, radio, television.

Learn to write more critically,
creatively and confidently by
emulating persuasive texts. Discuss
related issues and critically
evaluate origins, context, purpose,
audience of texts.

Strand 2: Interaction
Choose a reading technique
and pathway appropriate for
argumentative essays.
Retrieve and connect ideas
within and between texts.
Research issues presented in
various forms: film, audio,
visual, digital, newspapers.

Strand 4: Create texts
Revise the structure of an
argumentative essay. Question
research findings; discuss and
debate the issues in class;
explore ways to present their
issue so as to inform,
entertain, and persuade their
audience.

Strand 6: Style and features
Demonstrate understanding of
persuasive writing: synthesize and
organize arguments, link
information sequentially. Identify
and analyse implicit and explicit
values/beliefs; discuss how these
are influenced by purposes and
likely audiences.

Study a film and/or digital
text/documentary: research the
social/cultural context of the
text, and observe elements
involved in its production and
direction, e.g. visuals, camera
angles, lighting, sound
features, verbal and nonverbal language, the
development of characters.

Research ways of: writing
letters of application for
employment, curriculum vitae
and resumes; presenting
themselves in interviews and
telephone/digital conversation.

Create a sustained text: use a
range of software, including
word processing programs to
create film or digital text, write
script, design costumes, set,
music, lighting, visit a film
studio. Consider purpose,
audience, meaning.

Discuss the research findings;
experiment with role play;
ways of presenting information
about themselves orally and in
writing. Evaluate online
research tools for objectivity,
reliability and completeness.

Strand 7: Interpreting, analysing,
evaluating
Analyse how written, visual and
auditory elements are integrated in
digital and film texts, and the impact
on readers of the different
elements. Contrast information
in/between texts, identify
embedded perspectives, evaluate
supporting evidence, substantiate
conclusions.

Strand 6: Social interaction
Review, edit and refine own and
each others’ writing for control of
content, organization, sentence
structure, vocabulary, visual
features to achieve particular
purposes and effects. Submit a
portfolio of work that includes
pieces of writing that support their
work experience.
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Introductory rationale for achievement standards
The Year 10 students’ desire for knowledge broadens to incorporate a new intellectual focus. They are
interested to research not only information about a topic, but also insight into how we know something
may be so; they wish to find the relationship between their inner and outer worlds of experience and to
know that: “Whatever the self describes, describes the self” (Boehme). There is a greater objectivity and
clarity in thinking, bringing an increased ability to draw conclusions logically out of the formation of
common sense judgments. Students begin to apply the conceptual tools of analytical thinking to practical
situations and complex processes. They derive satisfaction from working with great accuracy and
technical proficiency, and often bring an increased order and neatness to the layout of their work. In
English lessons students appreciate that learning the laws of language, language conventions, poetics
and metrics assists them to extend their language skills; they value the opportunity to refine the quality of
their reading, writing, speaking and listening. Building on their exploration of linguistics as a living
organism in Years 8 and 9 (Matthews, 1995) students enjoy working with the living qualities of the word.
Poetry writing
Students evaluate the way in which poets use word, sound, imagery, rhyme and metre to write poems
which have a particular intention or effect. They identify the poet’s use of poetic devices and use these
elements in their own poetry. Students practice writing poetry in different styles including ballads,
sonnets, haiku, dramatic monologues, blank and free verse and elegies; in unit 10.1 they focus on the
characteristic features of the heroic style of writing. Inspired by the language-rich context of the epic
stories students experiment with writing their own creative versions of the sagas; they discover the
important role language plays in bringing their inner imaginative world of experience to expression.
Students grapple with questions such as: “What is poetry?” “Why does poetry exist?” “Does poetry
matter?”
Drama skills
In the drama unit 10.3 students develop self-expression through speech, movement and body language.
Intensive work on expression and articulation accompanies exploration of the dramatic and emotional
content of the play. Students develop their relationship to their roles and the play as a whole; they are
given the opportunity to study the plays experientially – in an embodied way – by becoming involved at
some level in the performance of the text.

Achievement Standards4 Year 10
Receptive modes (listening, reading and viewing)
1. By the end of Year 10, students evaluate how text structures can be used in innovative ways by
different authors. They explain how the choice of language features, images and vocabulary
contributes to the development of individual style.
2. They develop and justify their own interpretations of texts. They evaluate other interpretations,
analysing the evidence used to support them. They listen for ways features within texts can be
manipulated to achieve particular effects.
3. Students show how the selection of language features can achieve precision and stylistic effect.
They explain different viewpoints, attitudes and perspectives through the development of
cohesive and logical arguments. They develop their own style by experimenting with language
features, stylistic devices, text structures and images.
4. Students create a wide range of texts to articulate complex ideas. They make presentations and
contribute actively to class and group discussions, building on others' ideas, solving problems,
justifying opinions and developing and expanding arguments. They demonstrate understanding
of grammar, vary vocabulary choices for impact, and accurately use spelling and punctuation
when creating and editing texts.

4

ACARA, The Australian Curriculum, v2.0. http://www.australiancurriculum.edu.au/English/Curriculum/F10?page=4&layout=2 Nov 2011
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General Capabilities
Critical and creative thinking
The English units of work support students to explore the way in which language creates a
connection between the human and the natural world through imagery and figurative language.
The assignments in general assist students to critically evaluate a wide range of texts and to
express their inner feelings and thoughts fluently and imaginatively, and to present their opinions
with clarity and beauty. This orientation towards language is aligned with the main developmental
indication for Year 10 which seeks to support and nourish students in their search for beauty in
nature and in their quest to discover the truth about the human condition.
Personal and social competence
The Year 10 student yearns to understand the world and to find their sense of purpose within it. The
Class 9 search for balance and harmony begins to bear fruit. The development of greater clarity of
thought and an increasing ability to form balanced judgments helps pupils to extricate themselves from
the unstable nature of their emotional lives. There is a greater capacity for reflection, which can lead on
the one hand to self consciousness and the pain of growing existential awareness, on the other they
become capable of great feats of compassion, endurance, intellectual and physical prowess. The
students begin to discover their own inner freedom to determine their pathway through life. Relationships
between the sexes form; social relationships can be healthy or get lost in group activities. It is very
important for students to develop self-esteem.
The Birth of Literature unit (10.1) focuses on the birth pangs of a new stage in human development – one
that aptly mirrors the students’ own awakening intelligence. Odysseus, as an early example of an
intellectually rigorous, ego-directed hero who undergoes hazards equivalent to the contemporary allure of
“sex, drugs, and rock ‘n roll” successfully manages anagnorisis – self-recognition that can lead to
individual growth (Sloan, p.61). In the Drama unit (10.3) the stage-focused content and the opportunities
for acting, character development and role-play assist the students to build a firm foundation to develop
initiative, co-operation and other social skills.
Ethical behaviour
The attention paid to the nurturing of the students’ imaginative faculties provides a solid grounding for the
maturation of their moral awareness. The English curriculum strives to meet the developmental need of
students which seeks to master the relationship between theory and practice. Emphasis is placed on
providing inspirational literary role models and on the cultivation of aesthetic sensibility. Students are
required to take increasing responsibility for their own work and behaviour; they are able to make and
follow through choices based on their own insight; form their own opinions and explain and justify them.
Intercultural understanding
Over the course of the unit 10.1 students awaken to an appreciation of the English language as more
than a device of practical communication: they realize the potential wealth their mother tongue offers
them for exploring the abundant variety of human experience; they recognize that in manifesting the gifts
of thinking and logic language forms the basis of social and political life. Through the great sagas
students gain insight into the cultural lives of distant peoples which supports them to come to a better
understanding of their own aesthetic and literary heritage. In this way the unit assists students to become
critical and discerning citizens.
Literacy
As drama is incorporated in the English curriculum students develop literacy in dramatic skills and
associated technological competencies related to stage craft, set construction, costumes, make-up and
lighting. The historical review that is included in the units provide a further level of literacy. In general the
close interrelationship of subject areas in ASCF strengthens the crossover of the foundational skills
students develop in English.
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Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with other
lessons such as creative dance, eurythmy, gymnastics and circus skills which offer them opportunities to
explore and practice numerical and spatial awareness and to then bring this tacit form of knowing into
expression in the English texts they create. In mathematics and research related tasks in other subjects
they extend their ability to present information in the form of tables, graphs and visual texts.
Information and communication technology (ICT) competence
In English classes students use their growing competency in the area of ICT to select and use a wide
range of appropriate ICT tools and techniques in a way that brings the creative responses they write to a
further multi-dimensional level. They may choose for example to include the following digital elements:
audio music or a combination of audio and original music, photographic images, other graphics and
animation, and video. In particular students use their word processing skills to support the writing, drafting
and editing process they follow when they create written texts. When publishing and presenting their work
students create effective text and digital media layouts of various types and sources. They use features
of software such as links, tables and tracking to enable them to propose multiple plans, show selections,
modify plans, and show reviewing and consultation. Students follow the same guidelines used to create
texts in general: they consider purpose, audience, text type and the cultural contexts of the piece of work.
In relation to digital texts in particular students are able to:


interpret verbal and non-verbal communication and consider how these elements combine to
convey meaning and influence audience response;



interpret literal and non-literal language and consider how combinations of written, visual,
auditory and symbolic elements are used to make meaning, achieve particular purposes and
establish certain relationships with audiences

When undertaking research related tasks students use ICT skills to support their investigation and
presentations: They record their investigations and research using appropriate media including tables or
graphs, images, written or spoken text or a combination of the above; conduct on-line research and online collaboration such as conferencing; locate and use relevant research from a range of sources;
design spreadsheets (to record data, analyze and graph). Further more advanced ICT competencies
which may relate to English assignments include the use of: data processing techniques to create digital
repositories for a range of data types and delivery mechanisms; programming skills to measure, record,
respond to and control events by planning, testing and modifying sequences, repetitions and branching of
instructions; and computation and modelling to test predictions and discover patterns and relationships,
by exploring, evaluating and developing models and changing their rules and values.

Links To Other Learning Areas
The English curriculum relates closely to the following subject areas: Music, Drama, Eurythmy, Art, Art
History, History, Geography – and depending on content in the selection of texts, possibly to Mathematics
and Science. The unit provides an overview of the relationship between the development of human
consciousness and literary forms. Students are given the opportunity to develop an understanding of the
importance of literary expression by tracing the evolutionary growth of the mythological sagas through
significant cultural periods. In line with the history strands, the English curriculum surveys the
development of poetry from its mythological origins into lyrical forms and explores the shift from collective
to individual expression.
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Cross-Curriculum Priorities
Histories and cultures of Aboriginal and Torres Strait Island peoples
It is possible for content selection for all the Year 10 English units to include material from Aboriginal and
Torres Strait Islander histories and culture. Students are guided towards an understanding of the
characteristic features of different cultural periods. Texts are drawn from a range of cultural contexts,
international and Australian literature, including inscriptional and oral narrative traditions as well as
contemporary Aboriginal and Torres Strait Island literature, and texts of the students' choice.
Asia and Australia’s engagement with Asia
It is possible for content selection for all the Year 10 English units to include material related to Asia and
Australia’s engagement with Asia. Students are guided towards an understanding of the characteristic
features of different cultural periods. Texts are drawn from a range of cultural contexts, international
literature, including inscriptional and oral narrative traditions as well as texts from the Asia region, and
texts of the students' choice.
Sustainability
As humanity has evolved our use of language has lost its life and become emptier, phrase-bound and
clichéd, the close association between song and speech has been lost. When we read the earliest forms
of literature we are able to rediscover in the living relationship of the sounds and rhythms, a sense of the
original musicality of the ‘Word’ (Steiner, 1995 [1919-1920]). A major theme in unit 10.2 considers the
ecology of the soul (Matthews, 1995): the exploration of issues raised in the poems suggests that there is
a close relationship between our responsibility to purify, enliven and redeem our inner landscape of
language and the ‘Word’, and our ability to protect and heal the dying and poisoned outer landscape of
our earth (William Blake, Songs of Experience, 1794; TS Eliot, The Wasteland, 1922; Wilber, 2000;
Slaughter, 2004).
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