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ENGLISH
Extended Curriculum Topics
Stage 4 YEAR 9
Contents:
Development Profile
Topics:
9.1
9.2

9.3
9.4
9.5
9.6
9.7

Australian Literature
Romantic Writing
–Wordsworth, Keats, Coleridge, Byron, Shelley,
women Romantic poets, Frankenstein
Biographical and autobiographical writing
Tragedy and comedy
Novel study
Language
Literacy – non-literary texts eg journalism, film, TV

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Links to Other Learning Areas
Cross-curriculum Priorities
References
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YEAR 9: PROFILE OF DEVELOPMENTAL STAGE OF THE 15 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 9, the students reach 15 years of age, and as their their powers of intellect become more
active, so do their physical bodies become stronger and heavier. The growth spurt in the limb is
balanced out by the rest of the body, and the physique begins to appear less ungainly and more
graceful. Boys begin to feel the strength of their muscles, and there is a need for activity and physical
exertion. The menstrual cycle is well established for most girls.
Relevant Steiner methodological guidelines for English
Include active experiential elements in all lessons. The strong drama component offers opportunities
for role play and experimentation with emerging personality traits. Content themes deal with physical
and structural elements. In the English curriculum this includes a study of the structural elements of
language, a focus on the architecture of theatres through history and an exploration of Australian
literature as a ‘literature of the land’.
SOCIO-EMOTIONAL DEVELOPMENT
The students tend to express harsh judgements of sympathy and antipathy, especially towards
parents, other authority figures, routines and rules. The gender differences which became apparent in
Year 8 continue into Year 9: Generally the girls are more confident in their social, verbal expression
whereas the boys, whose attention is directed towards the growth of their physical strength, may
appear less socially elegant. The search for independence that awakens with the increased activity in
their feeling life can sometimes take extreme forms. Their growing emotional autonomy is
accompanied by a paradoxical childlike dependency and need for emotional comfort. The 15 year
olds search to bring themselves into balance and harmony with the world. It is important that they are
supported in achieving this goal and also helped to nurture their newly born sense of identity and
personal freedom.
Relevant Steiner methodological guidelines for English
Through the content of the tragedy and comedy main lesson students learn the art of riding the
emotional roller coaster. Open-hearted humour, ‘a balm that smooths’ (Rawson, 2000, p.49), assists
students to find balance and harmony in the face of the inconsistencies of life.
COGNITIVE MATURITY
A capacity for stringent logic awakens within the Class 9 student. This new power of thinking allows
and requires distance from self and others. The students develop a clearer structure to their thinking
and are able to make causal deductions. There is a move from judgement based on feeling to
judgement based on observation and understanding. The students demonstrate a growing ability to
discover the underlying principles behind phenomena by using analytical processes. It is best if they
are asked to use their discernment in the field of practical judgement e.g. How things that can be
overseen work.
Relevant Steiner methodological guidelines for English
English practice lessons focus on the technical skills of oral and written argument, debating and
discussion styles. Essay writing skills are extended and various writing styles and texts types are
explored. Literature content offers examples of catharsis, humour and of tragic and comic heroes who
struggle with the dark and light aspects of themselves. The theme of loneliness and existentialism in
Australian outback literature resonates with the inner experience of students.
MORAL CAPACITY
Students of this age stand at the edge of a new world wondering how to navigate the seas of
excitement and danger and responsibility for themselves and for the world. They begin to engage
their will in learning to work and thereby being able to learn through their work. Earlier gender
differences which expressed themselves in the social realm now become apparent in the sphere of
differing abilities related to work. Students develop a new sense for the aesthetic aspects of life and
learn how to tap otherwise imponderable moral questions by being guided towards a practical
understanding of the world. They become capable of making the transition from idea to ideal, from
ideal to applied practice, and from discovery to creation.
Relevant Steiner methodological guidelines for English
The English curriculum in general is oriented towards integrating the thinking-feeling-willing capacities
of the students and to offering them literary examples that inspire their high idealism.
The continued focus on fostering the imaginative faculties of students of this age helps them to see
the point of view of the other. Indigenous themes and migrant texts in the Australian main lesson
extend the growing ability of the students to be empathic towards others to include peoples of other
cultures.
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English 9.1
Topic: AUSTRALIAN LITERATURE
There are threads that run like arteries through a nation and in this country one is the land. It is the
source of many of the sustaining myths, preoccupations and conflicts – the biggest dreams and the
greatest disappointments. … the nature of our obsession with land changes with the season but is never
far away (Julianne Schultz, 2004, The Land: Dreams and Disappointments).
Central Experiences of the Content
In Class Nine the students are dominated by their experience of the rapidly changing nature of their
physical bodies. In considering the impact of the nature of the land of Australia on the inhabitants, this
unit is attuned to the general focus of the curriculum on physicality during this stage. Possible themes
that can be explored include the indigenous peoples’ experience of the land and their Dreaming, the
reactions of early colonists to their new landscape, the growing sense of mateship and the tensions
between the city and bush that influenced writers during the period of national awareness, and further
historical factors and cultural values that shaped the modern period.
The unit provides a rich reservoir of material that meets the indications of the Steiner approach in regards
to the importance for students of this age group to experience the tragic and the comic, to understand the
use of humour in writing, and to observe various styles of writing that relate to different evolutionary
periods of development and to the wide variety of cultural influences represented in migrant literature.
The topic area gives students the chance to explore the unique Australian character of the literature; one
way of doing this is to compare the poetry of the Australian romantic writers (e.g. Henry Kendall and
Charles Harpur) with that of their English contemporaries (e.g. William Wordsworth and John Keats).
There is scope for daily practise of writing skills and choral and individual speaking and singing and for
the study of a wide variety of literary forms which supports the students’ growing understanding of the
stylistic elements of language usage. Examples of such forms include ballads, biographical texts, diary
entries and letters, humorous verse, short stories, poetry, novels, documentaries and film versions of the
texts.
Future Capacities
Students are offered the opportunity to gain an appreciation of Australian literature and in this way to
better understand their roots and to strengthen their relationship with their community and country.
Particularly during this stage which is often characterised by emotional turbulence, the focus on land and
culture provides a firm grounding for students; by exploring the development of Australian identity
students are better able to build their own developing sense of self. The inclusion of Indigenous and
migrant literature presents students with material that can inform their sense of justice. By appealing to
their imaginative faculties the unit also encourages students to develop empathy and respect for people
who have different cultural values and beliefs.
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Content Description
English 9.1

Topic: AUSTRALIAN LITERATURE

Students will learn to:
1. Explore how Australian literature informs our society and shapes our sense of self and
Australian identity;
2. Critically consider the influence of the landscape and history on Australian culture and
literature;
3. Respond to examples of Australian literature in a discursive, creative, and thoughtfully
reflective manner.
Threefold Cycle of Content Elaboration
Learning experiences
Multi-modal and artistic
Conceptual knowledge and skills
activities
Strand 1: Evolving
Strand 4: Creative response
Strand 7: Social context
language
Read a wide range of
Respond creatively by
Critically consider the way in which
Australian literature. Certain
illustrating poems, performing
the ‘literature of the land’ influences
poems and extracts are
scenes, writing creatively, or
Australian culture and identity. Write
selected for close study.
translating texts into other
critical reviews.
multi-modal formats.
Strand 2: Interaction

Strand 6: Style and features

Read, recite and listen to a
selection of Indigenous and
migrant literature including
Dreaming Stories, folklore,
legends, and examples from
historical and contemporary
poetry and prose writing.
Strand 3: Comprehension

Respond in a creative way to
the examples of Indigenous
and migrant literature. Prepare
an Indigenous or migrant story
to present to the class.

Explore the colonial and
pioneer tradition in Australia
as expressed in literary
works including ballads,
letters, diary entries, prose
extracts and poems. Read
texts aloud in class and
quietly (to themselves) in
class and at home.

Practice choral and individual
speaking, memorise and recite
poems and extracts, sing
songs and ballads. Conduct
further research and compose
own imaginary letters/diaries
to characterise the experience
of European settlers, convicts,
soldiers, and indigenous
people.

Read extracts from the
period of national awareness
and from the modern period.

Report on biographies of
leading writers. Emulate style
of selected extract to write
creatively; describe a favourite
natural environment, evoking a
sense of place.

Study examples of Australian
paintings from the literary
periods surveyed.

Investigate correspondences
between the paintings and
prose/poems in relation to
qualities of mood, atmosphere,
gesture and expression.

© SEA:ASCFwww.steinereducation.edu.au

Critically discuss and further research
social issues that arise in the content.
Contrast examples of prose and
poems from different periods and
styles, identifying the characteristic
elements.
Strand 5: Expression, structure
and organisation
Discuss themes of alienation,
isolation, the harsh beauty of the
land, endurance, mateship. Identify
the use of literary devices in the
extracts and practice using these in
own writing: humour/pathos, voice,
figurative language, metaphor,
metonymy, icons, allegory, symbols.

Strand 7: Interpretation
Analyse the ways in which writing in
Australia reflects the political, social
and economic realities of particular
periods. Answer short and longer
essay style questions.

Identify the characteristic elements in
both the literary examples and the
paintings from the same period.
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English 9.2
Topic: ROMANTIC WRITING1

The Visions of Eternity, by reason of narrowed perceptions,
Are become weak Visions of Time & Space, fix'd into furrows of death…
The Eye of Man, a little narrow orb, clos'd up & dark,
Scarcely beholding the Great Light, conversing with the ground:
The Ear, a little shell, in small volutions shutting out
True Harmonies & comprehending great as very small . . .
(William Blake, Jerusalem: The emanation of the Giant Albion, Ch 2, Plate 49, lines 21 – 22, 34 – 37).

Central Experiences of the Content
Students are encouraged to develop respect and reverence for poetry and to take delight in the
opportunities the poetic form offers them for using language in a conscious manner and for developing
their ability to express themselves. A leading theme in this unit supports students to grapple with the
question of the ineffable and mysterious in life which poses a strong contrast to the claims of validity and
reliability of scientific rationalism. Building on the study of the French and Industrial Revolutions in Year 8
History and of the Renaissance in Art History and in the Sciences, students are now ready to explore
their individual relationship with the material and spiritual world.
The rich literary heritage and the enduring questions of the Romantic writers provide a firm foundation
from which to examine assumptions and beliefs about the nature of reality and the apparent
inconsistencies of the world. The questions: “What do you wonder about? What do you find mysterious?”
provide an entry point into a selection of the poetic works of Wordsworth, Keats, Coleridge, Byron,
Shelley and some of the women Romantic poets. The individual biographies of the poets are studied
against the backdrop of the social, political, and economic influences of their times. The survey of
Romantic poetry may be extended to include the study of a romantic novel, e.g. Mary Shelley’s
Frankenstein, which has themes that resonate with the contemporary context.

Future Capacities
The union of the mathematician with the poet, fervor with measure, passion with correctness, this surely
is the ideal (William James, 1883 – 1931).
Students gain an increasing awareness of the ‘Big Ideas’ and great human issues which are expressed
through poetry and prose in different periods. They explore the way personal beliefs and moral values
impact on others in the community and consider the part played by individual destiny and character as a
third factor that influences the nature-nurture debate. Discussions focus on the role of the family and
community, and the responsibilities of scientists in relation to global ecology and sustainability. The
Romantic poets’ philosophy of Imagination is re-evaluated in the light of recent research that emphasises
the importance of creativity in education (Egan, 2005; Robinson, 2007; Eisner, 2009). 2

1

This unit provides an optional choice. If this unit is selected another unit may be dropped or two units may be conflated into each
other.
2
The material in this outline is sourced from the English Curriculum of the Mt Barker Waldorf School.
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Content Description
English 9.2

Topic: ROMANTIC WRITING

Students will learn to:
1. Critically appreciate the individual biographies of Romantic poets and the specific historical
influences of their work;
2. Identify and use poetic language and various poetic forms and devices;
3. Critically appraise a Romantic novel and a selection of Romantic poems.
Threefold Cycle of Content Elaboration 3
Learning experiences

Multi-modal and artistic
activities
Strand 4: Characterisation

Conceptual knowledge and skills

Observe the structure of the
poems and other significant
features that bring the poem to
life: rhythm, rhyme, mood,
atmosphere, tone.

Critically consider the emotional and
thought content of the poems and the
devices the poet has used to convey
purpose. Discuss issues in the
poems in small groups and in whole
class discussions.

Strand 2: Interaction

Strand 4: Create texts

Strand 7: Analysis

Read poems aloud in class
and silently and individually.
Practice individual and choral
speaking of the poems;
select poems to memorise
and recite.

Illustrate the poems and
translate them into other multimodal artistic forms. Practise
writing their own poems in
response to those studied in
class. Explore parody, allusion
and appropriation.

Read for layers of meaning and
reference in poetry. Develop their
capacity to manipulate language and
ideas in writing poems; learn how to
extend ideas over a long poem and
how to edit and rewrite poems.

Strand 1: Evolving
language
Read a wide range of
Romantic poems and study
some in depth.

Strand 3: Comprehension
Research the biographies of
the poets. Read about and
listen to stories relating to the
poets’ philosophies and lives.

Present research reports on
biographies of poets, life and
times. Visit art galleries and
observe Romantic paintings;
view film texts related to
lesson content.

Strand 5: Purpose, audience

Strand 6: Responding to literature
Explore and reflect on personal
understanding of the world and
significant human experience in
relation to the philosophical
influences of the Romantic view.

Strand 5: Structure and
organisation
Undertake an in-depth study
of a Romantic novel.

3

Take note of aspects of
contemporary relevance;
observe the way in which the
author creates evokes a
particular atmosphere, mood
and tone. Compare the written
text with a film text of the
same content perhaps
produced in different periods.

Critically discuss the writer’s purpose;
practise ways to review the novel and
discuss and write critical responses.
Consider the main devices used in
the Romantic style of writing and
learn to differentiate between poetic
and prosaic language.

The material in the content elaboration is sourced from the English Curriculum of the Mt Barker Waldorf School.
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Visual Response to Coleridge’s “Ancient Mariner”
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English 9.3
Topic: BIOGRAPHICAL and AUTOBIOGRAPHICAL WRITING
When you said to me: ‘Tell me the story of your life,’ I was not eager to begin. But when you added:
‘What I care most about, is learning your reasons for loving life,’ then I became eager, for that was a real
subject (Jacques Lusseyran, 1998, And there was Light).

Central Experiences of the Content
A richly textured tapestry of biographical memories and stories gradually emerges as this unit
progresses. The group experience is an integral part of the process as everyone has something
individual to offer; when students speak from the heart opportunities arise for the sharing of sacred and
profound moments. The unit raises students’ awareness of the unique value of each person’s life. They
become more aware of memorable moments from the past that can be celebrated again as they are
remembered. Students are also encouraged to adopt an optimistic attitude to the present and to tap into
the idea of a limitless future that can be positively affected by thoughts and deeds enacted daily. During
this stage, when students display a tendency to be self-centred and pre-occupied with their own inner
worlds, this unit of work supports them to find a meaningful way to express themselves and to direct their
focus towards the lives of others who can offer them hope and inspiration.
The students are required to read a substantial published biography or autobiography and to present this
as an oral report to the class. As the portrayal of hardship and challenges that people have encountered
and overcome in their lives is a characteristic feature of this genre, these biographical and
autobiographical stories assist students to rise above more superficial concerns. The further task of
interviewing an older person and recording their life story (or part thereof), reinforces the potential for the
students to be stimulated and enlightened by the content of the unit. This exercise also helps to teach
students skills related to listening and asking open ended and sensitive questions.

Future Capacities
How noble and good everyone could be if, every evening before falling asleep, they were to recall to their
minds the events of the whole day and consider exactly what has been good and bad. Then, without
realizing it, you try to improve yourself at the start of each new day (Anne Frank, 1993, The Diary of Anne
Frank, p.208).

The daily autobiographical writing raises student awareness in relation to their actions in the past; they
often express surprise about what they remember and what they would otherwise have overlooked. Such
insights provide potentially invaluable tools for raising consciousness about human behaviour. The unit
helps students learn about what to value and prioritize in their lives, and also assists them to develop an
appreciation of their own and others’ lives through the sharing of many stories, anecdotes, feelings,
insights and experiences. 4

4

The material in this outline is sourced from the English Curriculum of the Mt Barker Waldorf School.
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Content Description
English 9.3

Topic: BIOGRAPHICAL and AUTOBIOGRAPHICAL WRITING

Students will learn to:
1. Keep a daily journal of autobiographical entries;
2. Interview an older person and record part of their life story;
3. Critically review and present an oral report of an autobiographical or biographical text.

Learning experiences
Strand 2: Interaction

Threefold Cycle of Content Elaboration
Multi-modal and artistic
Conceptual knowledge and skills
activities
Strand 4: Create texts
Strand 6: Expression

Write in journals on a daily
basis on an autobiographical
topic: early life, toddler,
Kindergarten, school camp.
Learn to listen attentively to
each other; grow in
confidence as they learn how
to share
experiences/memories.
Strand 3: Comprehension

Gather photographs and
illustrate daily journal entries.
Share anecdotes attentively,
responsively when listening to
each other. Work individually,
in small groups or whole class.
Imagine being in the place of
the other.

Select and read a
biographical and/or an
autobiographical text.

Present a talk on the
biography or autobiography
they have studied. Use visual
aids and various multi-modal
forms (posters, songs,
recorded music, film text) to
supplement the talk.

Read and listen to extracts
from biographies and
autobiographies on daily
themes and topics.

Interview an older person to
record (a part of) their life
story.

© SEA:ASCFwww.steinereducation.edu.au

Daily practice in writing in an
autobiographical style and in editing
and revising own work; learn to
express thoughts and feelings and to
improve writing skills.

Strand 5: Purpose

Emulate the biographical texts
as stimulus for writing and
illustrating journal entries.
Experiment with using multimodal formats to present
ideas, feelings, memories
(paintings, drawings, songs,
music, poems, scripts,
improvisations, film text, etc.).
Watch related documentaries.

Practise interviewing skills and
learn how to use a recording
device. Illustrate their report in
a creative way.

Critically consider the subjective
element involved in this type of
writing and the unique perspective
the author adopts in remembering
and describing the past.

Strand 6: Features of texts
Compare different examples of
biographical, autobiographical writing
and identify the characteristic
devices. Discuss issues that arise in
the texts and questions relating to the
reflections on lived experience. Write
critical reviews of the texts.

Strand 7: Evaluating
Select and structure the content of
the interview and critically consider
the subjective aspect of their role in
reporting the interview.
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English 9.4
Topic: TRAGEDY and COMEDY
A man is placed, when immersed in a genuine tragedy, into a tension between polar experiences:
Compassion attracts him, fear repulses him. He wishes pictorially speaking, now to stretch his arms to
receive, then to ward off. Now he blushes, then he grows pale. On one hand his soul is stupefied by
abundance of love, on the other exhausted by anxiety. The All and the Void battle for his spirit.
Fundamentally he tastes of death and rebirth (Albert Steffen).
Central Experiences of the Content
This unit forms part of the Aesthetics stream of the curriculum which has as an overall aim the exploration
of the evolution of the major cultural periods and the changing stages of consciousness which the study
uncovers. The survey includes the historical development of architecture and the arts, and literature,
which encompasses the three areas of epic, lyric and dramatic writing. Aligned with the focus of the
curriculum in Class 9 on physical structures, the study of drama looks at the development of the theatre
buildings from the early Greek period up to Shakespearean theatre. A further indication considers the
emotional confusion and imbalance which frequently accompanies this stage of development and
suggests that the study of the polarities of tragedy and comedy can have a nurturing effect on the socioemotional growth of the Class 9 student. The Steiner approach observes a rhythmical progression in the
developmental sequence over the high school years: classes 7, 9 and 11 tend to be characterised by a
subjective and inward-looking soul mood, while classes 8, 10 and 12 show signs of objective interest in
the world around them. The subjective tendency in Class 9 students is balanced by the study of comedy
and humour which leads them out of themselves; in a corresponding way, the archetypal focus of tragedy
on inner trials assuages the existential nature of their suffering during this period.
There are many possible ways to apply the indications. One suggested activity includes the selection of
both tragic and comic scripts. While some schools select to study the text of a classic Greek tragedy
alongside a contemporary comedy, other schools follow the reverse arrangement. Shakespeare’s Romeo
and Juliet combines both tragic and comic elements in one text; the themes of young love, rebellion,
power and imagination are particularly relevant at this age. Bearing in mind that a more in-depth study of
the history of drama may follow in Class 11, this unit may then offer a more succinct overview through the
study of playscripts and a focus on the historical development of theatre buildings. Depending on
timetabling arrangements and the resources available in schools, the unit’s content may be limited to the
in-class study of the text(s) or extended to include either the performance of scenes from the play(s)
studied or a full production of one of the plays. A further option suggests a musical theatre production.
Offering students the opportunity to put on a full Shakespearean play production at some point in their
high school journey is strongly recommended; at this stage of the development of the Australian Steiner
Curriculum Framework, the drama units which are included in each year of the English curriculum provide
possible openings for such a venture.

Future Capacities
Conscience! To know I have wrought a fearful deed (Aeschylus, Orestes in Oresteia).
Many of indications discussed above are oriented towards future capacities. The gradual and integrated
development of the overview of the cultural periods plays an essential role in the growth of the students’
self-identity in relation to society and their place in the world. The stage-focused content and the
opportunities for role-play assist the students to build a firm foundation for the unfolding of their socioemotional skills. In a similar way the attention paid to the nurturing of the students’ imaginative faculties
provides a solid grounding for the gradual maturation of moral awareness.
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Content Description
English 9.4

Topic: TRAGEDY and COMEDY

Students will learn to:
1. Understand the development of theatre and theatre buildings from the time of early Greek
drama until the Elizabethan period;
2. Develop their skills of improvisation, role play and text interpretation;
3. Extend their knowledge and skills of the use of dramatic language;
4. Gain a critical appreciation of the genres of tragedy and comedy.

Learning experiences
Strand 1: Evolving
language
Beginning with early Greek
drama research the historical
development of theatre and
theatre structures up to the
Shakespearean period.

Threefold Cycle of Content Elaboration
Multi-modal and artistic
Conceptual knowledge and skills
activities
Strand 4: Creative response
Strand 7: Texts in context
Draw illustrations of the
theatres, design masks,
costumes, sets; understand of
the gradual metamorphosis of
stagecraft. Present research
reports to the class.
Strand 4: Creating texts

Critically review the way in which the
development of theatre reflects the
socio-cultural aspects of their times.
Critically appraise the characteristics
of different periods.

Study the text of a tragedy
and a comedy script (or one
that includes both aspects).

Act out scenes from the play.
Create their own version of the
scenes, translating the content
into a different format: a poem,
drawing, story, film, vodcast,
song or dance.

Critically discuss and review issues
that emerge in the script; extend their
understanding of the features of
dramatic language; write essay style
critiques.

Strand 2: Interacting
Select a character from a
play and focus on the way in
which the writer develops the
character. Work individually
and in small groups to
discuss character
development.

Strand 4: Characterising
Memorise and recite a
selected script where a
chosen character speaks. Act
out the part, draw illustrations
of the character, design the
costume; consider the
character’s body language and
gestures, and the kind of
words allocated to the
character.

Strand 6: Responding to literature
Write a critical appraisal of a chosen
character. Using the insights gained
into character development create
their own character. Working in a
group, improvise a scene while acting
the part of their created character.
Write a scene for a play.

Strand 3: Comprehension

Rehearse scenes from the
play; prepare for a full
production of the play;
include musical and dance
elements as relevant.

© SEA:ASCFwww.steinereducation.edu.au

Study the elements of acting
and stagecraft: voice
projection, stylised gestures,
lighting, music, blocking
techniques, costume design,
set construction, stage
direction.

Strand 5: Features of texts

Strand 7: Analysis
Extend their understanding of acting
and stagecraft. Gain an embodied
appreciation of the text to inform their
critical interpretation of the play.
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English 9.5
Topic: NOVEL STUDY
Our general goal is to help ninth graders make a bridge between their subjective approach to life and
objectivity. This means that we awaken powers of thought and judgment out of extreme forces of
sympathy and antipathy, of good and bad, black and white. We need to help bring them down to earth, to
ground them, to looking at the question, what does the world ask. … It is important to address their
idealism as well as reality. … Ninth graders need a connection with their times, to understand how the
present came to be. The way of working with these questions is to present opposites. Because their
thinking is still concrete, ninth graders relate to the world out of a black and white perspective. Humour
helps to dissipate tensions (Betty Staley, What are the essentials in English Main Lessons).

Central Experiences of the Content
Literature learning plays an essential role in the development of the students’ self-identity in relation to
society and their place in the world. Students learn about the world vicariously through the characters in
the story. Literary texts are therefore selected in the light of their potential for enriching students’ lives and
expanding the scope of their experience. Novel study in Class 9 aims to provide socio-emotional support
for this particular developmental stage. Sloan (2007, pp.42-43) identifies “three essential ingredients”
which influence the choice of the Class 9 novel: firstly, an element of adventure which ideally
encompasses “an archetypal journey away from home into the great unknown” (p.42); secondly, the
inclusion of “compelling characters” (p.42); and lastly, the balancing of deeper metaphysical themes with
day-to-day realities and practical wisdom.
As the study of literature forms part of the Aesthetics stream of the curriculum, the units of novel study
support the development of a larger canvas. Steiner indications identify the importance of providing
students with an overview of the history of world literature before they leave school (Stockmeyer, 1969,
p.79). As the units of novel study in years 8 to 10 build the foundation for a more in-depth study in
classes 11 and 12, the content includes research into the life and times of the writer and the gradual
development of the novel as a literary genre. Students are guided towards an understanding of the
characteristic features of different cultural periods. Texts are drawn from a range of cultural contexts,
international and Australian literature, including inscriptional and oral narrative traditions as well as
contemporary Aboriginal and Torres Strait Island literature, texts from the Asia region, and texts of the
students' choice.

Future Capacities
By following the experiences of the characters in the novel students expand their horizons: they learn
about different historical periods, distant places and foreign cultures, and gain insight into the inner
worlds of other human beings. This learning supports the growth of empathy and socio-emotional skills.
While the inclusion of texts drawn from multi-cultural contexts provides students with the opportunity to
train their sense of social justice, the conscious fostering of the imaginative capacity greatly assists the
development of flexible, resilient and enlivened thinking skills, problem solving abilities and the growth of
moral awareness.
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Content Description
English 9.5

Topic: NOVEL STUDY

Students will learn to:
1. Critically appraise a novel which they have studied in depth;
2. Identify and discuss structures and features used by the novelist;
3. Critically analyse and discuss challenging themes and issues relating to personal and
wider social and cultural experiences.
Threefold Cycle of Content Elaboration
Learning experiences
Multi-modal and artistic
Conceptual knowledge and
activities
skills
Strand 3: Comprehension
Strand 4: Creative response
Strand 3: Personal response
Study the text of one novel in
Respond to the novel in original, Present an argument about the
depth.
creative and thoughtfully
novel based on initial impressions
reflective ways. Experimental
and subsequent analysis of whole
responses include songs,
text.
painted and drawn illustrations,
Clearly communicate ideas in
role play, improvisations,
sustained critical responses to the
digital/film texts.
novel.
Strand 2: Interacting

Strand 4: Creative response

Strand 7: Evaluation

Focus on particular extracts
from the novel in class. Read
aloud to the class and listen
attentively while others read
aloud; read silently at times.
Discuss questions relating in
small groups and in the class.

Interview the writer’s ghost; plan
a party based on information in
the novel, costume design,
recipes, games. Design a board
game with key questions
concerning the interpretation of
the text.

Analyse and discuss extracts,
evaluating the quality of evidence
used to support main opinions.
Compare and contrast responses
to literary texts with interpretations
presented by others.

Strand 3: Examining
literature
Examine the author’s use of
language. Consider the way
the novel is structured and
closely observe the elements
of plot and the sequence,
expansion and contraction of
time.

Strand 4: Create texts

Strand 5: Text structure,
purpose and audience
Analyse the structures and
features designed to appeal to
audience. Understand that
authors innovate with text
structures and language for
specific purposes and effects

Create a gallery of words and
pictures that relate to a
character of their choice.

Research and make visual
representations of aspects of
the life and times of the author
and the novel.
Read widely and select their
own novels to read at home.

© SEA:ASCFwww.steinereducation.edu.au

Create hybrid texts that innovate
on aspects of selected texts; use
parody, allusion, appropriation;
adapt a scene, for film, stage or
comic strip. Represent the novel
visually (e.g. maps, timelines).

Strand 4: Characterising
Write a letter to a character
explaining how life has changed.
Compose a dialogue (characters
meet up after the ending of the
novel).

Strand 6: Style and features
Interpret and integrate ideas and
information in texts and draw
conclusions about characters,
events and key ideas.

Draw up a sociologist’s report of
the social and cultural issues
raised in the text.

Discuss challenging themes and
issues relating to personal and
wider social and cultural
experiences.
Apply the skills learnt in this unit
to enable them to write regular
book reviews.

Keep a reading journal in which
they record their responses.
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English 9.6
Topic: LANGUAGE
If language were taught without grammar, humanity would only attain consciousness, but no
consciousness of self. An impossibility. We would not provide the human being with the inner solidity
needed for life (Steiner, GA 307, p.175).

Central Experiences of the Content
This unit provides students with the opportunity to learn about the patterns of English usage and
grammar by following a phenomenological approach. They learn about language through immersion in
the lived experience of words – of reading, writing and speaking – using a constructivist rather than an
error-based approach (Greer, 2004, p.101). The study of various styles of short stories provides an
effective vehicle for this practice: Integrating grammar into literature lessons promotes “a ‘discovery
grammar’, starting with the students’ perception of a certain general characteristic in the style of the text,
and tracing that characteristic back to a grammatical feature” (Greer, 2004, pp.101-102). A further
pathway considers linguistics as a “living organism” (Matthews, 1995) which needs to be nurtured. The
students study the four modes of language: statement, question, exclamation and command and
compare them with the four temperaments: earth, water, air and fire, and with the virtues of truth, interest,
beauty and goodness.

Future Capacities
The volatile nature of the ninth grader calls for containment, and the order and precision that informs
grammar serves that purpose in a way few subjects can. Just as the skeleton provides the hidden
scaffolding to articulate the beauty and symmetry of the human form, grammar gives language
cohesiveness and reassuring ‘structural integrity’ (Sloan, 2007, p.38).
A command of English language and literacy skills facilitates effective communication in all vocational
areas. The ability to express thoughts and feelings clearly and fluently contributes towards the
development of fulfilling and rewarding relationships. Language learning is valued for the element of
structure which it introduces into the curriculum. Learning the laws of language helps students to become
more attuned to the lawful nature of their own psychological processes and to begin to understand the
formative role that words play in structuring their inner life of thoughts and feelings. By becoming more
confident in self-expression, students are able to learn more about themselves and their place in
community.
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Content Description
English 9.6

Topic: LANGUAGE

Students will learn to:
1. Recognize patterns of English usage and grammar at the levels of the word, the sentence
and the extended text, and to understand the connections between these levels;
2. Experiment with different text structures and language patterns to compose literary texts
for particular purposes and effects;
3. Use correct spelling and punctuation to support meaning in complex sentences with
embedded clauses and phrases;
4. Plan, draft, edit and proofread for clarity and coherence.
Threefold Cycle of Content Elaboration 5
Learning experiences
Multi-modal and artistic
Conceptual knowledge and
activities
skills
Strand 2: Interacting
Strand 4: Characterising
Strand 5: Purpose/ audience
Pay close attention to the
Become more aware of the
Give an account of the same
patterns or ‘codes’ of
characteristics of the codes they
experience to an imagined variety
speaking; notice the different use and when they are ‘code
of audiences.
ways children, teenagers,
switching.’ Closely observe body
Understand that choices in
adults speak; record spoken
language and discuss whether
spoken/written English are
English/discuss purposes
gesture is arbitrary.
determined by the perception of
spoken/written word.
audience.
Strand 1: Evolving
language
Research the history of the
English language and trace
the etymology of words.
Observe linguistic structures;
become curious about
language usage and develop
habits of accurate
observation of language-inprocess. Take delight in the
variety and richness of the
English language.

5

Strand 4: Characterising

Strand 7: Evaluation

Learn to identify the Romanic and
Germanic elements of English.
Consider differences between
words (number of letters, rhyming
possibilities/ function). Discuss
and characterise the differences
of function. Question where words
occur in relation to each other by
function; observe word
patterns/formulate rules.

Become aware of the reasons for
the spread of the English
language.
Understand that language is
always is a process of change:
Definitions of grammatical terms
reflect point of view of definer;
there are various approaches to
such definitions; no single type of
definition is likely to be completely
satisfactory.

Strand 5: Expression, style
Read a variety of selected
short stories written in
different styles e.g. fantasy,
science fiction, detective,
romance, children’s literature.
Apply the rules they have
formulated to their own
writing; use clauses to create
complex sentences.

Discuss the characteristic
features of the various types of
short stories. They create their
own short story in written form;
they tell a story to the class; they
illustrate their stories; they
translate their stories into other
multi-modal formats.

Strand 5: Expression, style
Experiment with writing in
different styles for different
purposes. Learn the elements of
short stories through their
reading, discussions and writing;
Correct spelling, punctuation
errors; draft, edit, proof-read for
clarity and coherence.

Study the four modes of
language.

Compare modes, elements and
temperaments.

Critically appraise the living
qualities of linguistics.

There is extensive use in the first 3 sections of Anne Greer’s chapter in the AWSNA Colloquium on English, 2004, pp.98 – 102.
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English 9.7
Topic: LITERACY
Literacy is a bridge from misery to hope. It is a tool for daily life in modern society. It is a bulwark against
poverty, and a building block of development, an essential complement to investments in roads, dams,
clinics and factories. Literacy is a platform for democratization, and a vehicle for the promotion of cultural
and national identity. … For everyone, everywhere, literacy is, along with education in general, a basic
human right.... Literacy is, finally, the road to human progress and the means through which every man,
woman and child can realize his or her full potential (Kofi Annan; http://kofiannan.net/more.html).

Central Experiences of the Content
This unit builds on the class 8 English course and gives students the opportunity to direct their English
skills towards practical applications in the world and in this way to further extend their expertise in the
critical evaluation and use of persuasive language in particular. As the media is ever present in its
numerous forms, it is vital that students begin to analyze the messages and gain knowledge about how
the media uses language for informative and persuasive purposes. Over the course of the unit students
create texts for imaginative, informative and persuasive purposes and advance and justify arguments to
persuade others; they make judgments and support their interpretations of texts. The investigation of
events and issues of topical interest both locally, nationally and internationally includes an analysis of: the
origin of the material; the context and purpose for which it was created; the audience for whom it was
intended; verbal, written and visual techniques used to persuade or inform; a comparison of different
pieces of media material on the same event or issue which explores the similarities and contrasts of the
content, style and tone of language used. Further tasks include the composition of an argumentative
essay, a film and/or digital text study, a letter to the editor, a news report, an advertisement, and
participation in formal meetings and debates.

Future Capacities
Literacy skills enable students to become widely acquainted with the world of ideas, to hone their ability
to undertake critical analysis and to be effective communicators in the many contexts of family,
community and workplace in which they live. The Steiner educational approach pays particular attention
to the significance of imagination as a key aspect of literacy which informs the clarity, accuracy and
fluency of authentic communication as well as a growing capacity for creative problem solving and an
enlivened sense of moral awareness.

© SEA:ASCFwww.steinereducation.edu.au

ENGLISH Extended Stage 4 Year 9
Version: October 2011 rev April 2012/Sep 2014

Page 22 of 30

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Content Description
English 9.7

Topic: LITERACY

Students will learn to:
1. Read, write and evaluate non-literary texts which analyse, inform, argue and persuade;
2. Identify verbal, written, and visual advertising and propaganda strategies;
3. Use the English language accurately, fluently, critically, creatively and confidently.

Learning experiences
Strand 3: Comprehension

Threefold Cycle of Content Elaboration
Multi-modal and artistic
Conceptual knowledge and skills
activities
Strand 4: Characterising
Strand 5: Purpose, audience

Study various forms of news
reporting e.g. feature articles,
current affairs and news
reports, formal letters,
editorials, radio programs,
film documentaries, reviews,
obituaries, letters to the
editor.

Students identify the features
characteristic of different forms
of news reporting. Explore
contrasts of content, style, tone
of language in various kinds of
newspapers, magazines, radio,
television.

Apply expanding vocabulary to read
increasingly complex texts with
fluency and comprehension.
Interpret, analyse and evaluate how
different perspectives of an
issue/event are constructed for
specific purposes in texts.

Study a selection of
advertisements and texts that
exemplify propaganda.
Compare two versions of the
same event that are reported
in different publications.

Recognise and name the
persuasive techniques used in
advertisements and
propaganda. Create illustrated
examples of these texts.

Critically evaluate and use selected
forms of persuasive language.
Analyze the origin of the material,
their context and purpose &
intended audience.

Study film/digital text:
research the socio-cultural
context, observe
production/direction features:
camera angles, lighting,
sound features, verbal/nonverbal language, characters.

Respond in a creative way to
film making and digital text:
create film or digital text, write
scripts, design costumes, set,
music, lighting, visit a film
studio.

Strand 5: Style and features
Explore and explain the
combinations of language and
visual/auditory choices that authors
make to present information,
opinions and perspectives in
different texts including digital/film
texts.

Read a selection of
argumentative essays. Think
about an issue in their school
or community environment
which they would like to
change.

Identify the characteristic
features and structure of an
argumentative essay. Name and
research the issue which
concerns them about which they
wish to write.

Evaluate online research tools for
objectivity, reliability and
completeness. Organize points and
synthesize arguments; use
cohesive devices to signpost ideas
and link information sequentially.
Strand 7: Interacting

Learn about the procedures
involved in formal meetings
and debates. Practice
debating in class and hold
class meetings that follow
formal procedures.
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Research the protocols of
debating and watch live
debates, & view parliamentary
debates. Practice different forms
of debates in class, research
formal meeting procedures,
attend a Board meeting.
Compare forms of discussions,
dialogue and debates.

Learn about the different ways in
which knowledge/opinion can be
represented & developed in formal
debates & meetings. Sharpen
judgments and express opinions in
written and spoken formats with
increasing confidence and
creativity.
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Introductory rationale for achievement standards Year 9
In Year 9 students are more able to bring structure to their thinking, and to move from feeling-based
judgments to ones built on close observation and understanding. They learn to make causal deductions
and to discover the underlying principles behind phenomena. English lesson units both draw on and
further develop this analytical capacity. Students use their increased capacity for logical and critical
thinking to refine their comprehension of texts.
Students create finely structured and coherent texts. They experiment with their own lively
representations of their thoughts, feelings and experiences, both real (based on close observations of the
world around them) and imagined. They use the literary texts they study as inspirational models for their
own writing and speaking, honing their ability to write/speak for specific purposes, to clarify meaning and
to express their own ideas and viewpoints. Students focus on the technical skills of oral and written
argument, and use a variety of strategies to develop effective debating and discussion styles, to argue
logically and to persuade others. They deliver planned and multimodal presentations using a variety of
artistic and/or electronic media. Essay writing skills are refined and various writing styles and texts types
are explored. Their practice of the use of poetic devices is further extended. Students are encouraged to
develop respect and reverence for poetry and to take delight in the opportunities the poetic form offers
them for using language in a conscious manner and for developing their ability to express themselves.
The lesson units offer students the opportunity to work collaboratively to edit assignments, share ideas,
and discuss issues. In reviewing and improving their texts they pay attention to the coherence and
cohesion of texts; they consider signposting, clause/sentence/paragraph formatting, the logical
sequencing of ideas and information, and vocabulary and punctuation choices.

Achievement Standards6 Year 9
Receptive modes (listening, reading and viewing)
1. By the end of Year 9, students analyse the ways that text structures can be manipulated for
effect. They analyse and explain how images, vocabulary choices and language features
distinguish the work of individual authors.
2. They evaluate and integrate ideas and information from texts to form their own interpretations.
They select evidence from the text to analyse and explain how language choices and
conventions are used to influence an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
3. Students understand how to use a variety of language features to create different levels of
meaning. They understand how interpretations can vary by comparing their responses to texts to
the responses of others. In creating texts, students demonstrate how manipulating language
features and images can create innovative texts.
4. Students create texts that respond to issues, interpreting and integrating ideas from other texts.
They make presentations and contribute actively to class and group discussions, comparing and
evaluating responses to ideas and issues. They edit for effect, selecting vocabulary and grammar
that contribute to the precision and persuasiveness of texts and using accurate spelling and
punctuation

6

ACARA, The Australian Curriculum, v2.0. http://www.australiancurriculum.edu.au/English/Curriculum/F10?page=4&layout=2, Nov 2011
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General Capabilities
Critical and creative thinking
Literacy skills enable students to become widely acquainted with the world of ideas, to hone their ability
to undertake critical analysis and to be effective communicators in the many contexts of family,
community and workplace in which they live. The Steiner educational approach pays particular attention
to the significance of imagination as a key aspect of literacy which informs the clarity, accuracy and
fluency of authentic communication as well as a growing capacity for creative problem solving and an
enlivened sense of moral awareness. Students are encouraged to enjoy reading and to select and read a
wide range of fiction and non-fiction texts. Reading nurtures the imaginative capacity which in turn helps
problem solving of all kinds and keeps thinking flexible and resilient (Robinson, 2007; Eisner, 2009).
Students learn vicariously to empathise with characters in the texts and in time they are able to translate
this ability into real life scenarios (Greene, 1995).
Personal and social competence
The Steiner approach observes a rhythmical progression in the developmental sequence over the high
school years: classes 7, 9 and 11 tend to be characterised by a subjective and inward-looking soul mood,
while classes 8, 10 and 12 show signs of objective interest in the world around them. The subjective
tendency in Class 9 students is balanced by the study of comedy and humour which leads them out of
themselves; in a corresponding way, the archetypal focus of tragedy on inner trials assuages the
existential nature of their suffering during this period. During this stage, when students display a tendency
to be self-centred and pre-occupied with their own inner worlds, the unit of work on biographies and
autobiographies (9.3) supports them to find a meaningful way to express themselves and to direct their
focus towards the lives of others who can offer them hope and inspiration. The novel study unit (9.5) also
aims to provide socio-emotional support for this particular developmental stage. Sloan (2007, pp.42-43)
identifies “three essential ingredients” which influence the choice of the Class 9 novel: firstly, an element
of adventure which ideally encompasses “an archetypal journey away from home into the great unknown”
(p.42); secondly, the inclusion of “compelling characters” (p.42); and lastly, the balancing of deeper
metaphysical themes with day-to-day realities and practical wisdom. Furthermore, the in-depth study of a
novel in class offers students the opportunity to share their interpretations of the themes and issues
raised with their class colleagues which facilitates collaborative teamwork and helps to build the social
fabric of the class.
Ethical behaviour
The English curriculum in general is oriented towards integrating the thinking-feeling-willing capacities of
the students and to offering them literary examples that inspire their high idealism. The daily
autobiographical writing in unit 9.3 raises student awareness in relation to their actions in the past; they
often express surprise about what they remember and what they would otherwise have overlooked. Such
insights provide potentially invaluable tools for raising consciousness about human behaviour. The unit
helps students learn about what to value and prioritize in their lives, and also assists them to develop an
appreciation of their own and others’ lives through the sharing of many stories, anecdotes, feelings,
insights and experiences.
A leading theme in the Romantic Writing unit (9.2) supports students to grapple with the question of the
ineffable and mysterious in life which poses a strong contrast to the claims of validity and reliability of
scientific rationalism. Building on the study of the French and Industrial Revolutions in Year 8 History and
of the Renaissance in Art History and in the Sciences, students are now ready to explore their individual
relationship with the material and spiritual world.
Intercultural understanding
The Australian literature unit (9.1) offers students the opportunity to better understand their roots and to
strengthen their relationship with their community and country. By exploring the development of
Australian identity students are better able to build their own developing sense of self. The inclusion of
Indigenous and migrant literature presents students with material that can inform their sense of justice.
By appealing to their imaginative faculties the unit also encourages students to develop empathy and
respect for people who have different cultural values and beliefs.
© SEA:ASCFwww.steinereducation.edu.au

ENGLISH Extended Stage 4 Year 9
Version: October 2011 rev April 2012/Sep 2014

Page 25 of 30

AUSTRALIAN STEINER CURRICULUM FRAMEWORK
Literature learning in general plays an essential role in the development of the students’ self-identity in
relation to society and their place in the world. Literary texts are therefore selected in the light of their
potential for enriching students’ lives and expanding the scope of their experience. Students learn about
the world vicariously through the characters in the story – by following the characters’ experiences of they
learn about different historical periods, distant places and foreign cultures, and gain insight into the inner
worlds of other human beings. This learning supports the growth of empathy; while the inclusion of texts
drawn from multi-cultural contexts provides students with the opportunity to train their sense of social
justice, the conscious fostering of the imaginative capacity greatly assists the development of flexible,
resilient and enlivened thinking skills, problem solving abilities and the growth of moral awareness.
Literacy
As drama is incorporated in the English curriculum students develop literacy in dramatic skills and
associated technological competencies related to stage craft, set construction, costumes, make-up and
lighting. The historical review that is included in the unit provides a further level of literacy. In general the
close interrelationship of subject areas in ASCF strengthens the crossover of the foundational skills
students develop in English.
Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with other
lessons such as creative dance, eurythmy, gymnastics and circus skills which offer them opportunities to
explore and practice numerical and spatial awareness and to then bring this tacit form of knowing into
expression in the English texts they create. In mathematics and research related tasks in other subjects
they extend their ability to present information in the form of tables, graphs and visual texts.
Information and communication technology (ICT) competence
In English classes students use their growing competency in the area of ICT to select and use a wide
range of appropriate ICT tools and techniques in a way that brings the creative responses they write to a
further multi-dimensional level. They may choose for example to include the following digital elements:
audio music or a combination of audio and original music, photographic images, other graphics and
animation, and video. In particular students use their word processing skills to support the writing, drafting
and editing process they follow when they create written texts. When publishing and presenting their work
students create effective text and digital media layouts of various types and sources. They use features
of software such as links, tables and tracking to enable them to propose multiple plans, show selections,
modify plans, and show reviewing and consultation. Students follow the same guidelines used to create
texts in general: they consider purpose, audience, text type and the cultural contexts of the piece of work.
In relation to digital texts in particular students are able to:


interpret verbal and non-verbal communication and consider how these elements combine to
convey meaning and influence audience response;



interpret literal and non-literal language and consider how combinations of written, visual,
auditory and symbolic elements are used to make meaning, achieve particular purposes and
establish certain relationships with audiences

When undertaking research related tasks students use ICT skills to support their investigation and
presentations: They record their investigations and research using appropriate media including tables or
graphs, images, written or spoken text or a combination of the above; conduct on-line research and online collaboration such as conferencing; locate and use relevant research from a range of sources; design
spreadsheets (to record data, analyse and graph). Further more advanced ICT competencies which may
relate to English assignments include the use of: data processing techniques to create digital
repositories for a range of data types and delivery mechanisms; programming skills to measure, record,
respond to and control events by planning, testing and modifying sequences, repetitions and branching of
instructions; and computation and modelling to test predictions and discover patterns and relationships,
by exploring, evaluating and developing models and changing their rules and values.
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Links To Other Learning Areas
The English curriculum relates closely to the following subject areas: Music, Drama, Eurythmy, Art, Art
History, History, Geography – and through the study of biographies to Mathematics and Science. As the
study of literature forms part of the Aesthetics stream of the curriculum, the units of novel study (across
the curriculum) support the development of a larger canvas. Steiner indications identify the importance of
providing students with an overview of the history of world literature before they leave school
(Stockmeyer, 1969, p.79). As the units of novel study in years 8 to 10 build the foundation for a more indepth study in classes 11 and 12, the content includes research into the life and times of the writer and
the gradual development of the novel as a literary genre. Students are guided towards an understanding
of the characteristic features of different cultural periods. Texts are drawn from a range of cultural
contexts, international and Australian literature, including inscriptional and oral narrative traditions as well
as contemporary Aboriginal and Torres Strait Island literature, texts from the Asia region, and texts of the
students' choice.

CROSS-CURRICULUM PRIORITIES
Histories and cultures of Aboriginal and Torres Strait Island peoples
It is possible for content selection for all the Year 9 English units to include material from the histories and
cultures of Aboriginal and Torres Strait Islander peoples.
Indigenous themes and migrant texts in the Australian main lesson (9.1) extend the growing ability of the
students to be empathic towards others to include peoples of other cultures.
Students are guided towards an understanding of the characteristic features of different cultural periods.
Texts are drawn from a range of cultural contexts, international and Australian literature, including
inscriptional and oral narrative traditions as well as contemporary Aboriginal and Torres Strait Island
literature, and texts of the students' choice.

Asia and Australia’s engagement with Asia
It is possible for content selection for all the Year 9 English units to include material related to Asia and
Australia’s engagement with Asia.
Migrant texts in the Australian main lesson (9.1) extend the growing ability of the students to be empathic
towards others to include peoples of other cultures.
Students are guided towards an understanding of the characteristic features of different cultural periods.
Texts are drawn from a range of cultural contexts, international literature, including inscriptional and oral
narrative traditions as well as texts from the Asia region, and texts of the students' choice.

Sustainability
The content of the English units includes various styles of multi-cultural expression: students learn to
appreciate and respect the cultural differences between people and build a capacity for imaginative
empathy which is understood to provide a firm foundation for ecological awareness and global citizenship.
Students explore the way personal beliefs and moral values impact on others in the community and
consider the part played by individual destiny and character as a third factor that influences the naturenurture debate. Discussions focus on the role of the family and community, and the responsibilities of
scientists in relation to global ecology and sustainability. The Romantic poets’ philosophy of Imagination
is re-evaluated in the light of recent research that emphasises the importance of creativity in education
(Egan, 2005; Robinson, 2007; Eisner, 2009). 7
7

The material in this outline is sourced from the English Curriculum of the Mt Barker Waldorf School.
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