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Stage 3: YEAR 8
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8.1
8.2
8.3
8.4
8.5

The art of communication
The art of poetry
Shakespeare
Literature – one novel in depth
Language and literacy

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
References
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YEAR 8: PROFILE OF DEVELOPMENTAL STAGE OF THE 14 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 8, the students reach 14 years of age, a significant point in the transition from childhood to
adolescence. The physical and psychological changes of adolescence are well under way. They are
often awkward in their own bodies and have sometimes lost the gracefulness of childhood. Acne,
‘gangliness’, clumsiness and a new vulnerable awareness of their feeling and thought life are some of
the characteristics of the adolescent. Growth in height and sexual development is established and
noticeable in the boys’ breaking voices and the onset of physical maturation and menstruation in the
girls.
Relevant Steiner methodological guidelines for English
The traditional age of apprenticeship marks the time to introduce adult themes and more challenging
content. Students want to feel that they are being taken seriously. Help students to develop more
sophisticated skills and to open up the world for new discovery. Relate English themes to other Main
Lessons in History and Art History in particular.
SOCIO-EMOTIONAL DEVELOPMENT
An independent life of feeling emerges at this age and is often accompanied by emotional turbulence
but the changing tides of emotions form part of the developmental pathway. Gender differences
become apparent: girls tend to be more able to express and share their feelings in small cohesive
groups, than the boys, who more often prefer to be outdoors playing active physical games.
Relevant Steiner methodological guidelines for English
Include independent research, a biographical element and strong emotional content in the selection of
texts. Give opportunities to research their own interests, present a major project in oral and written form
and put on a major drama production. Lead students to bring all they have learnt into a meaningful
world picture.
COGNITIVE MATURATION
As the critical faculties of students sharpen, the world of ideas acquires new meaning and rules come
under scrutiny. Students like reasoning and are reasonable. Their descriptive observational ability is
maturing and phenomena can be described that are increasingly complex. Abstract causality can begin
to be appreciated.
Relevant Steiner methodological guidelines for English
Encourage a more critical approach to literature; extend the dimensions of students’ thinking by
exposing them to unaccustomed modes of expression. Appreciating and applying the artistic elements
of poetry should take precedence over structural analysis at this stage.
MORAL CAPACITY
It is an age where students are struggling with distinguishing their own moral stance to issues of the
world. The struggle takes place in the competition between the ideals they have been given by their
previous education (family and school), the demands of their changing biology and their need to find
ownership of their own stance in life. Moral capacity is built by paying attention to the interrelationship
between the students’ sharpening minds, tender hearts, and their limbs which appear to struggle with
gravity at this stage.
Relevant Steiner methodological guidelines for English
The approach supports and encourages the students’ youthful idealism and lesson content should
provide them with inspiring role models.
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English 8.1
Topic: Art of Communication
We can see … how the development of a people’s language expresses also the development of its soul
life. We must keep clearly in mind, however, that the relationship of individuals to their language varies
from century to century. The further we go back in the history of a people, the more life we find in
everything pertaining to language, within the forces of the human souls as well as in the pliant forces of
the human body (Steiner, The Genius of Language: Observations for teachers, p. 15).

Central Experiences of the Content
The unit includes an overview of the development of language from song to speech to the written word.
Students explore the way in which the qualitative nuances of the sounds of vowels and consonants and
the varied rhythms of language usage influence the potential power of the ‘living word.’ They investigate
the use of persuasive language in propaganda, speech making, advertising and other forms of mass
media and consider the influence of different styles and forms of writing and speaking on the way we
communicate with each other. Students are given opportunities to enjoy language, to be creative and to
play with words.
Letters as a genre are fairly brief texts that are written in a wide variety of styles and the study of their
form and content therefore offers students an encompassing theme and an appropriate means to explore
and practice writing different text types. A familiarity with the conventions of various types of letters
enables students to use this method of communication, formally and informally, with confidence. By
studying letters of historical and literary significance students gain an appreciation of the potential of
letters to convey thoughts and feelings with clarity and eloquence.
Future Capacities
An appreciation of the historical development of language and of the art of communication is helpful in
guiding students towards responsible and imaginative language usage. When students pay attention to
the inner landscape of language they learn how to enliven the way they use written and spoken words to
communicate with others (Jacobsen, 2009). The creative power of the living word (Matthews, 1995) has
the potential to revitalize the ‘wasteland’ in culture (T.S. Eliot, 1963). The Steiner approach suggests that
there is a close connection between nurturing the living qualities of language (Steiner, GA 299) and using
sustainable practices in regard to caring for the world of nature (Slaughter, 2005).
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Content Description
English 8.1

Topic: The Art of Communication

Students will learn to:
1. Appreciate the power of the ‘living’ word;
2. Identify the elements of effective communication;
3. Understand the devices used in persuasive language;
4. Write different kinds of letters and know how to pitch letters at particular audiences.

Threefold Cycle of Content Elaboration in which students may be involved
Learning Experiences
Strand 1: Evolving
language
Immersion in the story
elements of the content and
the ‘lived experience’ of
words,
language
and
different types of texts.

Multi-Modal and Artistic
Activities
Strand 4: Characterizing

Strand 6: Style and Context

Characterise the features that:
enliven words; make
communication effective;
empower persuasive
language; differentiate styles
of letters/text types.

Identify the principles which govern:
living language; effective
communication; persuasive
language; the choice of style and
form in different types of texts; the
use of tone, humour and wordplay.

Strand 2: Interaction
Read many different styles of
texts. Focus on the use of
consonants
and
vowels,
rhythms and metre and
imagery. Play with words.

Strand 3: Comprehension
Research the historical
development of language
from song to speech to the
written word. Explore
contemporary forms of
electronic communication
e.g. telephone, skype,
mobiles, emails, blogs, wikis,
etc.

Listen to, read aloud and
research many different
examples of the use of
persuasive language e.g.
advertisements, political
speeches, propaganda.

Conceptual Knowledge and Skills

Strand 6: Form and features
Feel their way into the
qualitative aspects of sound
and the difference between
consonants
and
vowels.
Discuss the musical effect of
alliteration/assonance
and
practice
using
these.
Read/write different types of
texts.
Strand 4: Creating texts
Note differences between
various styles of historical and
contemporary texts and ways
of communicating. Notice
changes, discuss responses to
differences. Experiment with
representing the texts visually
or aurally or by using other
forms of media.

Observe the similarities and
differences
between
the
various examples and begin to
characterise and classify the
techniques used in persuasive
language. Practise different
ways to write persuasively.

Understand and are able to skilfully
use various techniques that enliven
the spoken and written word.
Consider how the use of imagery and
different rhythms and metre has an
enlivening effect on the way
sentences are constructed.

Strand 7: Evaluating context
Understand historical development of
language and current trends. Make
effective choices in relation to
language use and to skilfully employ
both old and new forms of
communication in a socially
responsible manner.

Strand 5: Editing texts, purpose
and audience
Identify the principles that empower
persuasive language and advertising.
Understand persuasive writing
techniques. Practice the use of
rhetorical devices (metaphor, irony,
parody).
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English 8.2
Topic: The Art of Poetry
The child must realise how the several arts have developed in the different epochs of human history,
how this or that motif in art plays its part in a particular epoch (Steiner, No.35 ‘Ilkley’ lecture 11;
Stockmeyer, 1969, p.81).
Central Experiences of the Content
As the Art of Poetry unit falls within the stream of the Aesthetics curriculum, it offers students a way to
experience the awakening of consciousness as reflected in early development of English poetry. The
unit is closely related to the ‘art of communication’ unit and in some schools the two units are conflated
into one. Students extend their experience and knowledge of the art and craft of writing poetry which
includes a working understanding of the use of poetic devices such as figurative language, rhythm,
rhyme and sound features. The manner in which the poems mirror the cultural life and times of the poet
is explored. The selection of poems may include a study of traditional ballads and an overview of and
the historical development of poetry from Chaucer to Shakespeare. Poems are selected for i) the way
in which they meet the developmental needs of students at this stage, ii) their biographical interest, iii)
their support for cross-curricular strands like multiculturalism, and iv) their accordance with main lesson
themes such as modern history, industrialism and romanticism.
Future Capacities
The unit offers students the opportunity to become immersed in the lived experience of imaginative
poetry writing. Students are exposed to a variety of poetic contexts and traditions and encouraged to
experiment with different forms of poetry writing. As the unit’s content includes various styles of multicultural expression, students learn to appreciate and respect the cultural differences between people. In
these ways students build a capacity for imaginative empathy which is understood to provide a firm
foundation for moral conscience, ecological awareness and global citizenship.

Student examples
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Content Description
English 8.2

Topic: The Art of Poetry

Students will learn to:
1. Respond to poetry writing in creative and thoughtfully reflective ways;
2. Understand and practise the use of figurative language and the use of rhythm, rhyme and
sound techniques;
3. Appreciate the development of the ‘art of poetry’ in different historical and cultural traditions.
Threefold Cycle of Content Elaboration in which students may be involved
Learning Experiences
Strand 1: Evolving language
Immersion in the ‘lived
experience’ of poetry and in the
story/biographical elements of
the content.
Strand 2: Interaction
Students read and recite a wide
variety of poems and practise
choral speaking.

Students experiment with
clapping/stamping different
rhythms and matching rhyme
schemes.
Strand 3: Comprehension
Examine the structural features
of poems: division into stanzas,
rhythmic patterns, rhyme
schemes, etc. Grasp the story
content of the poem and/or the
main idea.

Multi-Modal and Artistic
Activities
Strand 4:Creative responses
Learn how to observe the
main features which
characterise poetry writing.

Conceptual Knowledge and
Skills
Strand 6: Style and Context
Discuss/review the meaning of the
poems and the techniques of
poetry writing. Evaluate the use of
poetic devices.

Experiment with writing songs
and poems.

Discover and discuss the
differences between various poems
and poetic devices.

Strand 4: Identifying
characteristic features
Experiment with translating
poetry texts into other
multimodal forms and
translating other forms into
poetry.

Strand 5: Editing, evaluating
purpose and audience
Appreciate the unique aspects of
poetic form. Consider ways in
which they can make their own
poetry writing more effective.

Explore the ‘soul’ qualities of
the poems: musical elements,
appeal to the senses, imagery,
mood, tone and voice, etc.

Discuss issues, themes and the
meaning of the poems. Compare
levels of complexity (poems for
various age groups) and
differences in style.

Strand 7: Interpreting,
evaluating; texts in context
Listen to/research the stories of
the life and times of poets from
different historical and cultural
traditions.

Illustrate the stories of the
historical and cultural
background of the poets and
illustrate the poems. Note the
characteristic features that
give expression to differing
historical and cultural
contexts.

Investigate how different poems
reflect the changes in society which
occurred at the time they were
written. Recognise, explain and
value differing cultural viewpoints
and concerns as represented in
poems.
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English 8.3
Topic: Shakespeare
Nothing human was alien to the genius who stood behind Shakespeare's plays and the characters in
them. So it happened … that art, after having been a narrow stream flowing on high levels, descended
into the world of ordinary humanity and broadened into a wide stream running through the midst of
everyday life (Steiner, Metamorphosis of the Soul: Paths of Experience, Vol.2, Lecture 9).
Central Experiences of the Content
In promoting the understanding and appreciation of an important chapter in the development of English
literature which – mainly through Shakespeare’s writing – brought to expression a significant new level
of consciousness, this unit forms part of the Aesthetic strand and connects with the music, visual arts
and history curricula. Through a deep immersion experience, students meet Shakespearean characters
within the context of the social and historical background of the Renaissance and as they live within us
today. Emotions are shaped under the protective mask of a role in a play. The learning of drama skills
enhances memory retention and facilitates co-operative team work and positive social interactions.
Here the work of art which the students co-create focuses on the use of dramatic language in
particular. The unit builds on the skills developed in the other units and offers students the opportunity
to bring the production of a class play to a new level of professionalism (Rawson & Richter, 2000). In
some schools the full production of a Shakespeare play is postponed until Class 9 or 10. In this case a
Year 8 in-class or school performance which focuses on the selection of scenes which are relevant to
this age group may provide a more manageable yet effective goal; teachers may work towards the
matching of particular Shakespearean characters with the personalities in the class.
Future Capacities
The main lesson encourages the growth of cultural literacy and awareness. Discernment, imaginative
empathy, and interest in the inner lives of others are also cultivated. Over the course of the unit
students develop a richer understanding of the significance of the moral choices they face as human
beings.

Much Ado About Nothing Year 8 Play
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Content Description
English 8.3

Topic: Shakespeare

Students will learn to:
1. Understand and appreciate the Shakespearean tradition;
2. Identify the way in which language evokes the spirit and character of individuals and their
circumstances;
3. Understand and use dramatic expression, techniques and devices;

4. Act, rehearse, and perform in a Shakespearean play.

Threefold Cycle of Content Elaboration in which students may be involved
Learning Experiences
Strand 1: Evolving
language
Immersion in the ‘story’
elements of the content and
gain a living experience of
Shakespearean drama.

Multi-Modal and Artistic
Activities
Strand 4: Characterizing

Conceptual Knowledge and Skills
Strand 6: Style
Understand: i) the meaning of the
text, ii) the manner in which language
evokes the spirit and character of
individuals and their circumstances,
iii) why people do what they do.

Strand 2: Interaction

Describe/illustrate dramatic
characters in a way that
identifies their unique qualities.
Consider the significance of
gesture, ways of speaking and
acting that effectively portray
character.
Strand 4: Creative response

Read and write summaries of
scenes; act,
rehearse/perform a play or
scenes from various plays.

Make models, design
sets/costumes; set building;
they take part in musical and
dance accompaniment.

Discuss questions of stage craft,
expression and dramatic and
rhetorical devices.

Strand 3: Comprehension

Strand 7: Interpreting

Strand 5: Purpose, audience

Work together in pairs, small
groups and the whole class;
they read aloud and silently
and discuss issues and
questions arising in the text.

Respond creatively: role play,
rewrite a speech, find/locate
figures of speech, draw story
maps of scenes, memorise
speeches and sonnets.

Learn comprehension strategies.
Write creative and thoughtfully
reflective answers that demonstrate
their understanding of key themes,
plot/character development.

Research the life and times
of Shakespeare’s work. See
a live production of a
Shakespearean play. View a
film or video version of the
same script.

Compare a live performance
with a video or film rendering
of the same script. Observe
similarities and differences
between the two versions.

Strand 7: Evaluating context
Understand the plays as reflections
of the times; appreciate the relevance
of the play(s) today. Discuss the
values of society in different periods
of time.

Write up an aspect of social
history: describe the role of
the actor, costumes, theatre
design.

Note characteristic similarities
and differences in the way
Shakespearean plays have
been interpreted in different
periods and cultural contexts.

Recognise and understand the
underlying features of the society
which produced the body of literature
we know as Shakespearean drama.
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English 8.4
Topic: Literature: Novel Study
You never really understand a person until you consider things from his point of view... until you climb
into his skin and walk around in it (Harper Lee, 1960/2010, To Kill a Mockingbird, p.39).
Central Experiences of the Content
This unit builds on and supports the skills developed in other units. As part of the Aesthetic strand, it
forms a link with the music, visual arts and history curricula. Students are offered the opportunity to study
one novel in depth in class and to select several other novels for their own enjoyment and private study.
Steiner indications identify classic novels from periods covered in the history curriculum as appropriate
choices for novel study; the selection of a contemporary text is also suitable where the content of the
novel: i) addresses the socio-emotional developmental needs of the students, ii) has biographical
interest, iii) and/or has thematic resonances with other lesson content. Students are introduced to the
novel as a unique literary genre and discuss the devices used by the author, questions relating to plot
and character development, and identified issues and themes.
Future Capacities
A dreamer is one who can only find his way by moonlight and his punishment is that he sees the dawn
before the rest of the world (Oscar Wilde, 2007, The critic as artist, p.113).
By sharing their interpretations and understanding of the themes and issues raised with their class
colleagues, the in-depth study of a novel in class facilitates co-operative teamwork which helps to build
the social fabric of the class. Students are also encouraged to enjoy reading and to select and read a
wide range of fiction and non-fiction texts. Reading nurtures the imaginative capacity which in turn helps
problem solving of all kinds and keeps thinking flexible and resilient (Robinson, 2007; Eisner, 2009).
Students learn vicariously to empathise with characters in the texts and in time they are able to translate
this ability into real life scenarios (Greene, 1995).

Response
to
Charles
Dickens’ Tale of Two Cities
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Content Description
English 8.4

Topic: Literature

Students will learn to:
1. Study one novel in depth;
2. Identify and discuss plot and character development and relevant themes and issues;
3. Read several texts of their own choice for their own enjoyment;
4. Write book reviews and to maintain a reading journal or log book that records their reading.

Threefold Cycle of Content Elaboration in which students may be involved
Learning Experiences
Strand 2: Interaction

Multi-Modal and Artistic
Activities
Strand 4: Characterizing

Conceptual Knowledge and Skills

Strand 6: Style and features

Live deeply into the content
of the selected novel.
First gain an overview of the
sequence of the story and
outline key elements of the
plot.

Discuss the elements of novel
study – plot and character
development and the use of
other literary devices.
Consider key themes, issues
and concerns raised in the
text.

Review the novel: i) draw
conclusions about the meaning and
identify the evidence used; ii) explore

Strand 3: Comprehension

Strand 4: Creative response

Strand 5: Text structure

Read aloud sections of the
novel in class; select a
passage to memorise and
recite to the class.

Illustrate sections of the novel.
Practise writing in the same
style as the novelist. Translate
excerpts from the novel into
other multimodal forms –
create a video clip, write music
or poetry, create a recipe or an
advertisement.

Use knowledge of language patterns
and structures of particular literary
text types to discuss, compare and
contrast features of different text
types. Understand how coherence is
created in complex texts and use of
cohesive devices.

Strand 1: Evolving
language
Students research the social
context of the novel and
search for biographical
information about the author.

and explain ways authors combine
different modes and media in
creating texts, and the impact of
these choices on the viewer/listener

Strand 7: Evaluating context
Students create a visual or
aural representation of an
issue arising from the social
context of the novel or from
the novelist’s life experience.

Recognise, explain and value
differing viewpoints about the world’s
cultures, individual people and
concerns represented in texts.

Strand 5: Purpose, audience
Choose their own fiction and
non-fiction texts. Read widely
and keep a reading journal or
log book that records
responses to texts.

Discuss the books they read in
class and share their
responses with their
colleagues. Rate their books
and give the reasons for their
ratings.

Understand and explain how and why
a particular literary text has the power
to influence an audience.

© SEA:ASCFENGLISH Extended Stage 3 Year 8
www.steinereducation.edu.au Version: October 2011rev April 2012/Sep2014

Page 13 of 20

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

English 8.5
Topic: Language and Literacy
There are no handles upon a language
Whereby men take hold of it
And mark it with signs for its remembrance.
It is a river, this language,
Once in a thousand years
Breaking a new course
Changing its way to the ocean.
It is mountain effluvia
Moving to valleys
And from nation to nation
Crossing borders and mixing.
Languages die like rivers.
Words wrapped round your tongue today
And broken to shape of thought
Between your teeth and lips speaking
Now and today
Shall be faded hieroglyphics
Ten thousand years from now.
Sing—and singing—remember
Your song dies and changes
And is not here to-morrow
Any more than the wind
Blowing ten thousand years ago.

5

10

15

20

(Carl Sandburg, 1878 – 1967; Chicago poems, 1916. 139 Languages)
Central Experiences of the Content
This unit builds on the skills developed in other units and in particular it complements the Art of
Communication unit. Steiner indications strongly support formal language lessons however a
phenomenological and constructivist approach (Greer, 2004) is recommended for the teaching of
grammar. The study of sentence construction and the parts of speech focuses initially on verbs:
students observe the characteristic activity associated with verbs and notice the way in which verbs
draw them into a kind of participatory awareness. Nouns by contrast involve them in a naming activity
and students are able to experience themselves as onlookers and observers. The descriptive aspect of
adjectives and adverbs are essentially qualitative by nature; they form a bridge that joins the polarities
posed by nouns and verbs. In this way students are guided towards the discovery of the underlying
principles which inform language usage. The unit also provides students with the opportunity to extend
their literacy skills. They practise their oral communication skills, comprehension strategies, organising
their ideas, writing and editing texts, researching topics and using ICT software.
Future Capacities
The phenomenological approach (Steiner, 1995) encourages students to develop a capacity for an
imaginative style of thinking (Greer, 2004). The unit assists students to become skilful in the creation of
a wide variety of texts for imaginative, informative and persuasive purposes; students develop
sensitivity towards social issues and questions relating to moral values.
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Content Description
English 8.5

Topic: Language and Literacy

Students will learn to:
1. Discover and apply the underlying grammatical principles which govern language usage;
2. Construct sentences effectively and craft texts with clarity, coherence and cohesion;
3. Practise and extend their literacy skills and ICT competencies;
4. Use a range of technologies in an ethical and confident manner.

Threefold Cycle of Content Elaboration in which students may be involved
Learning Experiences
Strand 1: Evolving
language
Living experience of
grammatical forms through
discussions, and reading and
writing of a wide variety of
different kinds of texts.
Research the way sentences
are constructed.

Multi-Modal and Artistic
Activities
Strand 4: Characterizing

Conceptual Knowledge and Skills
Strand 5: Expression

Observe and identify the
characteristic qualities of
verbs, nouns, adjectives and
adverbs.

Develop a critical awareness of the
use of language and the parts of
speech.

Speak and record each others’
sentences and then answer
the following questions: i) Are
all words alike? ii) What are
the kinds of words? Iii) What
are the differences in function?
iv) Where do words occur in
relation to each other by
function? v) In what patterns
do words occur? (Greer 2004).

Understand some of the underlying
principles which govern language
usage.

Strand 3: Comprehension

Strand 4: Creating texts

Strand 5: Text structure

Research and collect many
different types of texts.

Notice the similarities and
differences between a wide
variety of texts, e.g. story
genres, newspapers,
magazines, popular books,
etc. Use the examples to
create similar text types.

Understand and practice writing,
editing/crafting texts and ways to
improve sentence/clause, paragraph
/text structure. Consider elements
influencing cohesion and coherence
of texts.

Strand 2: Interaction
Practice different forms of
public speaking: short ‘on the
spot’ talks, prepared
speeches, and longer
presentations to a wider
audience, etc.

Strand 4: Characterising
Become aware of the variety
of codes and switching of
codes. Observe i) body
language; ii) developmental
use of language, how small
children use language, etc; iii)
Germanic and Romance
elements in English.

Strand 6: Style and context
Appreciate and practice the art of
speaking. Observe the similarities
and differences between: i) forms of
speaking, e.g. telephone
conversations, ‘skyping’, debating,
discussing and arguing; ii) spoken
and written English.

Practice ‘hands-on’ ICT skills;
use a range of software
including word processing
programs, and film and video
recording media.

Create, edit and publish a
range of texts using various
media. (This unit is aligned
with others in the course).

Practice becoming independent,
engaged, imaginative and skilled
interpreters of the world through the
use of a range of appropriate
technologies.
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Introductory Rationale for Steiner Achievement Standards Year 8
During this stage, students bring the foundational skills they have already gained to a further level of
proficiency: Earlier Main Lesson topics are revisited and extended; their interest in the evolution of
language as a fundamental aspect of the development of Aesthetics across cultures and ages deepens;
they focus in particular on the development of language from song to speech to the written word. From
their study of the life and times of writers over various periods, they come to understand the way in which
different groups in society, in a range of social and historical contexts are represented in various literary
genres and text types.
Students move from mastery of the earlier descriptive and rhetorical writing styles into an ability to use
the dialectical mode with increasing skill and competence.
From then on1, until the time of puberty, the pupils should learn to appreciate the dialectical
aspect of language, they should develop the faculty of convincing another person through their
command of language. …
First the children should develop, step by step, a feeling for the correct use of language, then a
sense of beauty of language and, finally, they should learn to experience the
power inherent
in linguistic command (Steiner, GA 303).
The key feature of this form of expression centres on their ability to voice their opinions and defend their
own point of view. Students take their first steps in developing the capacity to voice and defend their own
point of view by establishing the following related skills – in listening to, reading and viewing a range of
spoken, written and multimodal texts, students begin to be able to:
 interpret key information, concepts and issues;
 summarise and synthesise the main ideas and viewpoints in texts;
 evaluate the reliability of sources and evidence;
 support their own opinions with textual evidence and consider that used by others;
 select evidence from texts to show how events, situations and people can be represented from
different viewpoints.
Students develop their proficiency in dialectics, i.e. their ability to ‘explore significant ideas, report events,
express opinions and respond to others’ views, by experimenting with the creation of their own sustained
written, spoken and multimodal texts in a variety of forms. They use the literary texts they study as
inspirational models for their own writing. They demonstrate their growing skills by interacting confidently
with others: they deliver their first sustained research report in both oral and written formats, participate in
the production of a class play, ‘share opinions, debate issues, present imaginative interpretations, and
evaluate differing perspectives’2.
Students’ ability to match the style and purpose of the literary texts they create to the intended audience
is further refined to include informative and persuasive texts. They investigate the use of persuasive
language in propaganda, speech making, advertising and other forms of mass media and consider the
influence of different styles and forms of writing and speaking on the way we communicate with each
other. In particular they consider the effect of the selection of vocabulary, text structures, language
features and patterns. They demonstrate understanding of grammar and use accurate spelling and
punctuation.
Their practice of the use of poetic and language devices is further extended. Students explore the way in
which the qualitative nuances of the sounds of vowels and consonants and the varied rhythms of
language usage influence the potential power of the ‘living word.’ They are given opportunities to enjoy
language, to be creative and to play with words. They pay attention to the structure of clauses,
sentences, paragraphs and compositions and demonstrate their ability to write with coherence and
cohesion: to use signposts and to show connections between ideas and information.

1
2

The age of 12 years (Steiner, Soul Economy and Waldorf Education, p. 214).
As above footnote 1
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Achievement Standards3 Year 8
Receptive modes (listening, reading and viewing)
1. By the end of Year 8, students understand how the selection of text structures is influenced by
the selection of language mode and how this varies for different purposes and audiences.
Students explain how language features, images and vocabulary are used to represent different
ideas and issues in texts.
2. Students interpret texts, questioning the reliability of sources of ideas and information. They
select evidence from the text to show how events, situations and people can be represented from
different viewpoints. They listen for and identify different emphases in texts, using that
understanding to elaborate upon discussions.
Productive modes (speaking, writing and creating)
3. Students understand how the selection of language features can be used for particular purposes
and effects. They explain the effectiveness of language choices they use to influence the
audience. Through combining ideas, images and language features from other texts, students
show how ideas can be expressed in new ways.

4. Students create texts for different purposes, selecting language to influence audience response.
They make presentations and contribute actively to class and group discussions, using language
patterns for effect. When creating and editing texts to create specific effects, they take into
account intended purposes and the needs and interests of audiences. They demonstrate
understanding of grammar, select vocabulary for effect and use accurate spelling and
punctuation.

General Capabilities
Critical and creative thinking
Students explore language and grammatical structures using phenomenological methodology (Steiner,
1995); in this way they develop a capacity for an imaginative style of thinking (Greer, 2004). They
become skilful in the creation of a wide variety of texts for imaginative, informative and persuasive
purposes and develop sensitivity towards social issues and questions relating to moral values.
Personal and social competence
Students develop an independent life of feeling at this age which is often accompanied by emotional
turbulence. It is helpful for them to recognize that the changing tides of emotions form part of the
developmental pathway. Students draw strength from several elements of the English curriculum.
Supported by the biographical element and strong emotional content in the selection of texts they are
able to consolidate their learning into a meaningful world picture. They appreciate the opportunity to
research their own interests, present a sustained/in-depth project in oral and written form and put on a
major drama production which they bring to a new level of professionalism. In learning drama students
build on the skills developed in the other units; they enhance their memory retention, and are able to
further shape their emotions under the protective mask of a role in a play. They work co-operatively in
teams, and in this way nurture positive social interactions.
By sharing their interpretations and understanding of the themes and issues raised with their class
colleagues, the in-depth study of a novel in class also facilitates collaborative teamwork which helps to
build the social fabric of the class. Students are encouraged to enjoy reading and to select and read a
wide range of fiction and non-fiction texts. Reading nurtures the imaginative capacity which in turn helps
problem solving of all kinds and keeps thinking flexible and resilient (Robinson, 2007; Eisner, 2009).
Students learn vicariously to empathise with characters in the texts and in time they are able to translate
this ability into real life scenarios (Greene, 1995).

3

ACARA English Curriculum, v2.0, http://www.australiancurriculum.edu.au/
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Ethical behaviour
At this age students struggle to identify and articulate their individual moral stance to world issues as they
critically reappraise the ideals they have been given by their previous education (family and school). They
build moral capacity by trying to balance the conflicting demands of their sharpening minds, newly
awakened feeling capacity and their changing biology. Their youthful idealism is best supported when
lesson content provides them with inspiring role models. English lessons encourage the growth of cultural
literacy and awareness. Discernment, imaginative empathy, and interest in the inner lives of others are
also cultivated. Over the course of the units students develop a richer understanding of the significance of
the moral choices they face as human beings.
Intercultural understanding
Students appreciate that the evolution of English literature has taken place within the context of the
development of Aesthetics in general over the course of several different epochs of human history. In
particular, they critically review the awakening of consciousness as reflected in early development of
English poetry. The manner in which the poems mirror the cultural life and times of the poet is explored.
The content of the English units includes various styles of multi-cultural expression: students learn to
appreciate and respect the cultural differences between people and build a capacity for imaginative
empathy which is understood to provide a firm foundation for moral conscience, ecological awareness
and global citizenship.
Literacy
Students are able to integrate the development of literacy skills across the History and English discipline
areas through the selection of poetry and prose texts and novels that cover historical themes and
content. The study of literature that includes topics relating to industrialization supports students in their
developing understanding and competence in the area of ICT. In general the close interrelationship of
subject areas in ASCF strengthens the crossover of the foundational skills students develop in English.
Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with other
lessons such as creative dance, eurythmy, gymnastics and circus skills which offer them opportunities to
explore and practice numerical and spatial awareness and to then bring this tacit form of knowing into
expression in the English texts they create. In mathematics and research related tasks in other subjects
they extend their ability to present information in the form of tables, graphs and visual texts.
Information and communication technology (ICT) competence
At this point the divergence of the ASCF English with regard to ICT competencies meets and converges
with that of the Australian English Curriculum. As they grow in confidence in their ability to communicate
using digital texts, they consider ethical issues related to the use of this form of communication; they
discuss questions concerning intellectual property and are encouraged to research the impact of IC
technologies on those around them – at school, home and in their neighbourhood. They extend this study
to include challenges and benefits related to their own use of electronic media including television, mobile
phones and computers: they investigate how the digital technologies encourage or work against the
development of meaningful communication with friends and relatives.
In English lessons students use their growing understanding of the use of digital texts in a way that
integrates with skills they have already established in relation to creating multimodal artistic responses to
literary texts. They learn how to:




access and produce a wide range of texts including visual texts
experience, listen, read and write digital (including multimodal) texts, practice working with digital
images and create other forms of written, artistic and dramatic texts
record investigations and research using appropriate media including tables or graphs, images,
written or spoken text or a combination of these
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conduct on-line research and on-line collaboration such as conferencing, while also locating and
using relevant research from a range of sources
work with spreadsheets (record data, analyze and graph) and use ICT skills to make
presentations
interpret verbal and non-verbal communication in multimodal and digital texts and consider how
these elements combine to convey meaning and influence audience response
interpret literal and non-literal language in digital texts, and consider how combinations of written,
visual, auditory and symbolic elements are used to make meaning, achieve particular purposes
and establish certain relationships with audiences

In our civilization people are almost engulfed by a technology which they do not understand. …
Anyone who uses products of modern technology without having any knowledge of how they work or of
how they were made, is like a person in a prison cell without a window through which he would at least
be able to look out into nature, into freedom. …
We must aim at making our pupils familiar with the ways of our present civilization, so that they can see
sense in it (Steiner, GA 303, pp.242 – 244).

Links To Other Learning Areas
The English units are aligned to other subject areas (in History and Art History in particular) where
students are encouraged to develop more sophisticated skills and to open up the world for new
discovery. The literature unit (8.4) builds on and supports the skills developed in other English units. As
part of the Aesthetic strand, this unit also forms a link with the music, visual arts and history curricula.
Steiner indications identify classic novels from periods covered in the history curriculum as appropriate
choices for novel study. The unit 8.4 is closely related to the ‘art of communication’ unit (8.1) and in some
schools the two units are conflated into one.

Cross-Curriculum Priorities
Histories and cultures of Aboriginal and Torres Strait Island peoples
It is possible for content selection for 8.1, 8.2, 8.4 and 8.5 to include material from the histories and
cultures of Aboriginal and Torres Strait Islander peoples.
Asia and Australia’s engagement with Asia
It is possible for content selection for 8.1, 8.2, 8.4 and 8.5 to include material from Asian history and
culture.
Sustainability
Students critically review and appreciate the historical development of language and the art of
communication, which encourages them to use language in a responsible and imaginative way. They pay
attention to the inner landscape of language and learn how to enliven the way they use written and
spoken words to communicate with others (Jacobsen, 2009). The creative power of the living word
(Matthews, 1995) has the potential to revitalize the ‘wasteland’ in culture (T.S. Eliot, 1963). The Steiner
approach suggests that there is a close connection between nurturing the living qualities of language
(Steiner, GA 299) and using sustainable practices in regard to caring for the world of nature (Slaughter,
2005).
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