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ENGLISH
Extended Curriculum Topics
Stage 3: YEAR 7
Contents:
Developmental profile
Topics:
7.1
7.2
7.3
7.4

Arthurian Literature
Literature of the Medieval World / Age of Discovery /
Renaissance
Creative writing: wish, wonder and surprise
Language

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
References
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YEAR 7: PROFILE OF DEVELOPMENTAL STAGE OF THE 13 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 7, the students reach 13 years of age, and become teenagers. There is still accelerated
growth in the limbs, and an associated awkwardness in movement. Sexual identity and capacity
becomes established – in advance of psychological development, and the students become very
conscious or self-conscious about their bodies. Sporadic bursts of energy and willingness to engage in
physical activity vie with periods of lethargy.
Relevant Steiner methodological guidelines for English
This period of inner development resonates with key themes of the chapter in world history of the great
voyages of discovery and the renewal of culture that took place during the Renaissance. Teachers
support students to discover new perspectives that direct their attention towards the exploration of the
outer world and away from the newly experienced unrest in their inner life. Students should be given
many opportunities for active learning and group interaction.
SOCIO-EMOTIONAL DEVELOPMENT
There is a growing sense of self within the students, with a new relationship being established with the
world as a teenager. This can manifest in the challenging of adult authority, and yearning for
independence. This desire for independence and solitude is accompanied by feelings of anxiety,
sensitivity, embarrassment and subdued introspection. There are significant differences between the
way boys and girls deal with the onset of adolescence, and students tend to form strong friendships in
small, tight-knit groups of their own gender. Students may develop crushes on teachers, sporting
figures, actors, popular musicians etc as they search for role models and long to take their place in the
adult world.
Relevant Steiner methodological guidelines for English
Given the fluctuating mood swings of students of this age it is appropriate to study the influence of
mood on writing styles and to extend the investigation to include a study of poetics and metrics in
general. The ‘Wish, Wonder and Surprise’ Main Lesson effectively meets these learning objectives. As
the inner quest of students is taken up through their participation in outer adventures, the Arthurian
legends of knightly exploits provide students with literary content that is particularly suitable for this age
group.
COGNITIVE MATURATION
This is the final stage of the second seven year phase, during which we witness the birth of the rational
intellect out of the rich imaginative life of feeling. Conceptual thinking starts to come to the fore, and the
student begins to develop critical abilities. Students are eager to expand their knowledge of the wider
world. Steiner indications place the introduction of ‘formal operations’ and abstract thinking in the
thirteenth year.
Relevant Steiner methodological guidelines for English
To encourage the awakening of their intellectual capacities, students should be encouraged to take up
the challenge of abstract ideas, logical argument and the formulation of their own points of view.
Content themes that match the students’ interest in expanding knowledge include history stories of
world exploration and discovery; texts can also be chosen to support and further extend learning in
other subject areas like combustion and mechanics in chemistry and physics, and the industrialising
world in history.
MORAL CAPACITY
Rudolf Steiner described this stage as the development of ‘earth’ maturity, meaning that the students
now fully engage with the wider outer world, while developing personal, individualised judgements
about the truth. Students are encouraged to take initiatives and to challenge attitudes and knowledge
which they formerly accepted on authority and in this way to formulate their own point of view. In the
striving for individuality, students are encouraged to accept that others see the world differently.
Relevant Steiner methodological guidelines for English
Teachers should appeal to their growing powers of individual judgment. As the students are poised on
the threshold of the adult world and are beginning to see themselves as both individuals and world
citizens they can be expected to gradually take up social responsibilities with their practice starting in
the context of the class community.
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English 7.1
Topic: Arthurian Literature

Central Experiences of the Content
In studying the Arthurian Literature the students of this age meet the dramatic battles for honour and
chivalry. They see the inner and outer struggle to subdue the impulses of greed, dishonour, lust of power,
pride and envy. King Arthur was able to bring to the knights a code whose dominant ideals were nobility,
charity, abstinence, truthfulness, mercy, purity, love of humankind and loyalty. In the later stories a new
impulse develops – a spiritual striving – symbolised by the search for the Grail. This story parallels that of
Merlin who, with an ability to see beyond the veil of earthly life, is able to advise those on the path of
service to a higher human good.

Future Capacities
In creating their own Code of Chivalry, with a shield embellished with their own symbols and emblems the
students create an inner vision which connects them to their future striving. The unit offers them the
inspiration of high ideals which counterbalance the turbulence of adolescence. The stories of the Knights
of the Round Table embed pictures of human struggle and victory as well as the ultimate goal of the Grail
Quest which the students will meet again in Year 11 when they study the Legend of Parsifal. At this time
the need for the individual to become conscious to ask the question as to the world’s suffering and how to
heal it is revealed.

Student Response:
What might King Arthur have said to the knights to share the meaning of the Round
Table and to inspire them?
“Listen Knights of the Round Table, listen well, for we have much to do and much to
uphold.
You are now part of a great legacy, one that will be spoken of throughout the kingdom.
You must make your deeds even greater than the whispered rumours.
To do so we must follow a new Code of Chivalry.
You must always show mercy whenever it is begged, whatever the situation.
If someone calls for your help whether fellow knight or commoner you must always
lend your hand.
Remember the virtues; kindness, bravery and patience.
All these and many, many more will build character. One on its own will drive you in
the wrong direction but altogether they will help you.
Go on quests and learn from your mistakes.
Last of all never attack someone weaker than you unless challenged.
You must do all these things and many more to win glory and respect, not only for
yourself but for the King of Longres. We must band together and drive off all the
darkness and evil from our lands.
So go forth remembering the Code of Chivalry. Build the flame of the Round Table.”
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Content Description
English 7.1

Topic: Arthurian Literature

Students will learn to:
1. Listen to, recall, write and illustrate narratives of historical and legendary Arthurian sources;
2. Examine the main ideas, themes, values and draw conclusions about those in the Arthurian;
Literature and in application to their own time and culture;
3. Use extensive, rich vocabulary and different modalities in presenting their own writing;
4. Examine the way literary devices create meaning in the literature;
5. Examine the values of the Code of Chivalry and of Courtly Love and their relevance for society
today.

Threefold Cycle of Content Elaboration
Learning Experiences
Strand 1: Evolving
Language Reading,
comprehending and
responding to stories of
Arthurian Literature from
classical sources; read
modern adaptations of
Arthurian Literature. 1
Strand 2: Interaction
Working together in pairs,
small groups, whole class;
read aloud/silently, discuss
questions arising in the
text.
Examine original sources
of texts with calligraphy,
illuminated lettering and
gold leaf.
Strand 3: Comprehension
Listen to stories which
illuminate the Code of
Chivalry of the Knights of
the Round Table.

Listen
to
and
read
examples of the poetry and
prose of Courtly Love.

Multi-Modal
and
Artistic
Activities
Strand 4: Creative response
Retell, illustrate and discuss
narrative episodes.
Paint scenes using watercolours;
draw with pencils, pastels and
charcoal; create a story map of
the adventures of Sir Lancelot.

Conceptual
Knowledge
and
Skills
Strand 5: Editing & evaluating
Write narratives and/or recount with
skilful story sequencing and
cohesion; work with spelling skills,
sequential paragraphing.
Understand and have skill in
vocabulary extension for greater
clarity, interest and descriptive
quality including the four types of
verbs. Complete dictation from
literary sources using
understanding of punctuation and
paragraphing.

Practice styles of calligraphy from
the Middle Ages, experience the
concentration and meditative
engagement of calligraphy.

Create a Main Lesson Book with
illuminated lettering, borders, gold
leaf and calligraphy for titles and
poems.

Strand 4: Creative response
Dramatize scenes from the stories
and discuss the relevance of
moral code.
Create a shield with heraldic
device.

Strand 6: Features of texts
Write a script from the stories.
Write a personal moral code for life
today.

Draw the figures of Lancelot and
Guinevere, research the dress
and lifestyle of the ladies of the
Arthurian times.

Strand 5: Expression
Understand the use of the five
types of coordinating conjunctions
and their semantic context.
Strand 7: Evaluating context
Write of the historical context of the
times of the Arthurian Knights.
Write a description of the code of
courtly love. Discuss how the
relationship between Lancelot and
Guinevere impacted on the final
demise of the Round Table.
Strand 5: Text structure and
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Threefold Cycle of Content Elaboration
Learning Experiences

Multi-Modal
Activities

and

Artistic

Listen to songs and music
of the historical period.
Research
costume,
armour, weaponry of the
historical context.

Learn a medieval dance eg
pavane, galliard.
Play music and sing songs of the
troubadours.
Take part in a medieval pageant.

Conceptual
Knowledge
and
Skills
organisation
Use grammatical and visual
linguistic resources to introduce
opposing points of view eg
connectives, conjunctions, phrases
or clauses of concession.
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English 7.2
Theme/Topic: Literature of the Medieval World/Age of Discovery/Renaissance
Tales of human courage and endurance, stories of the explorers, given just at that time when (the
students) are beginning to judge critically and to feel the urge of the impulse against authority, are of
great value....Instead of divinely appointed Fishes and Pharaohs or of such Gods as Romulus and Numa,
all of them accepted and revered by their communities, they have to do with the country girl Joan of Arc,
the sailor Columbus, the monk, Copernicus. These are personalities who must stand alone for their
beliefs and achieve their tasks out of their own forces. Their birth gives them nothing and the society of
which they are members opposes and disowns their thoughts.
The free personality has great significance. Joan of Arc must maintain her mission against all ridicule and
in the end die in defence of the revelation which inspired it. Columbus carried his purpose within him for
twenty long years before Queen Isabella enabled him to fulfil it. These personalities must work their way
out of their social group in order, through their own conscious spiritual activity, to contribute towards the
creation of a new society for mankind.
(Sylvia Brose, Fruits of a Life’s Work, 2007)
Central Experiences of the Content
These literary works hold meaning and significance for students of 12 to 13 years of age. To read of the
inspiring people who in history first had the strength, vision and faith to search for and create a new world
fires the inner life of the students. They themselves are setting off on uncharted territory, are moving from
a cloistered life of family and primary schooling to one of greater awakening and independence. In
understanding and appreciating these works they must reflect on their own visions of life, their own moral
codes and their individual strength. They find commonality between their world and that of the culture
studied and they gain increasing skill and insight in their analysis and discussion of a review of the
literature of the times. Their own literary skills of form, imagination, and fluency are enhanced by the style
and devices used by quality authors.
Future Capacities
The ability to immerse oneself in the life of others, to empathise and to care are paramount to both the
individual’s development and that of the world. The students are able to enter worlds otherwise
unavailable to modern experience and their voice is enriched by the voice of the great men and women of
history
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Content Description
English 7.2
Topic: Literature of the Medieval World/Age of Discovery/Renaissance/Australia
Students will learn to engage with the literature of the Medieval world, Age of Discovery and
Renaissance to:
1. Recognise the richness of human courage, striving and vision of these times;
2. Find common themes of love, honour, ethics, power, religious freedom and trust as well as the
differences between historical time periods and cultures;
3. Understand and discuss the aesthetic elements of the literature as well as the social value of
their content;
4. Appreciate how authors use a range of devices to express ideas and develop humour and
recognise how particular structures are associated with different text types;
5. Use literary and stylistic elements to express their own fiction and non-fiction texts which draw
on their knowledge and experience of both these times and their own life.

Learning Experiences

Threefold Cycle of Content Elaboration
Multi-Modal and Artistic
Conceptual Knowledge,
Activities
Understanding and Skills

Strand 1: Evolving language.
Immersion in the story
elements of the content and
the ‘lived experience’ of words,
language and different types of
texts.

Strand 3: Comprehension
Reading, comprehending and
responding to a literature of
the i) Medieval world events
and leaders; ii) classic and
modern novels on the theme
of the Middle Ages; iii) the
Age of Discovery; iv)
Renaissance times.2 Read
examples of writings,
biographies, diaries, letters,
dramatisations.
Strand 2: Interaction
Working together in pairs,
small groups and the whole
class; read aloud and silently
and discuss issues and
questions arising in the text.

Strand 4: Creative response
Find examples of literary
devices of innuendo, parody and
humour. Dramatise these or
express them through music,
movement; interpret them in
visual illustrations.

Strands 7: Context of texts
Recognise and explain how texts
relate to their contexts and reflect
the society and culture in which
they were created.

Strand 4: Characterizing
Review and discuss themes
such as the monastic lifestyle,
religious freedom, colonisation
and
native
cultures,
as
expressed through the text.

Strand 5: Text structure
Compare and contrast how the
text structures and language
features of various types of texts
differ for example observe how
they are more complex in
classical texts as compared with
more recent adaptations

Strand 4: Creating texts
Create examples of humour
using a range of stylistic
devices.
Closely observe the influence of
speech styles on the creation of
personal identities. Become
aware of the definitions of
literary devices. Study opening
scenes in plays or films, use of
verse or narrative in texts.

Strand 6: Style and features
Discuss the different ways
humour is conveyed, its purpose
and effect.
Experience
the differences in
styles of speech and idioms in
contrasting examples of historical
literature studied. Differentiate
text types or genre according to
stylistic features.
Write in different text types and
transform form one to the other.
Strand 7: Social context of
texts
Understand the social value of
beauty, its wider sense in relation
to moral or ethical code and its
connection
to
Truth
and
Goodness.
Identify
stylistic
features
employed in literary aesthetics
and their affect.

Identify aspects of the literature
which portray beauty of form or
meaning. Illustrate these and
write their own examples of
aesthetic
literature:
poetry,
prose,
drama
and
short
multimodal texts.
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Learning Experiences

Multi-Modal and Artistic
Activities

Conceptual Knowledge,
Understanding and Skills

Read and listen to texts of
Australian Literature3

Examine the impact of European
settlement on the lives of
individual indigenous people as
well as on their culture. Reflect,
write, draw, enact or create
music
to
express
their
responses.

Gain knowledge, understanding
and empathy for the Aboriginal
and Torres Strait Islander peoples
and their history. Develop a
culture of care.
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English 7.3
Theme/Topic: Creative Writing; Wish, Wonder and Surprise
The thirteenth year is a transitional one, the awe inherent in childhood passes, rhythmic memory fades
and the original sense of wonder recedes. The physical body changes, the skeleton hardens and sense
perception grows more acute. New forces of consciousness appear as the children awaken to
independent thinking. They begin to experience new emotions, often chaotic, strange surges, of energy
and a different sense of self. In the midst of all this, the sunlight that surrounds the young child begins to
become the soul-light with the awakening conscience that lights their inner path of destiny.
It is important …..to help them rediscover wonder and reverence on a new plane out of themselves. Thus
the curriculum for Class VII seeks to strongly connect with the polarity of inner and outer worlds that
becomes an increasing reality for the children. The ideals which each young individual is developing need
to be encouraged, expressed and made achievable (Ann Jacobson, Glenaeon Steiner Curriculum, 2009).
Central Experiences of the Content
This creative writing theme encompasses the three soul moods of Wish (born in the ideal of the thinking
but not mere fantasy), Wonder (of the feeling life in relation to the world – not escapism) and Surprise
(the world brings a reaction of whole body experience which does not become rampant consumerism).
These are represented by Wish – expansive, dreamy; Wonder - lots of adjectives, adverbs and
metaphors and Surprise - short, quick sentences full of tension and release.
Future Capacities
The students find a balance between soul moods of natural richness within themselves. They recognise
the feeling of this healthy connection and also the possibility of the forces of the soul becoming out of
balance in adolescence in fantasy worlds, drugs and consumerism which are not a delight for the soul but
a trick. They recognise the shadow thinking in contrast to the deep engagement with the true moods of
soul.
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Content Description:
English 7.3

Topic: Creative Writing – Wish, Wonder and Surprise

Students will learn to:
1. Raise their awareness of their emotional well-being, express their feelings with increasing
refinement, find balance and grow in confidence;
2. Express moods through different modalities and understand how different styles of writing
convey specific feelings;
3. Understand how modality is achieved through discerning choices of modal verbs, adverbs,
adjectives and nouns;
4. Compile an anthology of creative writing: Edit and refine their creative writing skills through
extended vocabulary choices and enriched understanding of: poetic imagery and devices;
sentence and paragraph structure, the organisation of compositions; with particular attention to
clauses of condition, concession and the subjunctive mood.

Threefold Cycle of Content Elaboration in which students may be involved
Learning Experiences
Strand 3:Comprehension
Listen to, and become
deeply immersed in a
selection of stories, poems
and other texts that express
a sense of wish, wonder and
surprise.

Multi-Modal and Artistic
Activities
Strand 4: Creative response
Connect to the world through
a sense of awe and
reverence; respond in a
creative way to a wide range
of literary texts on the themes
of wish, wonder and surprise.

Conceptual Knowledge,
Understanding and skills
Strand 5: Expressing ideas
Develop reverence for the beauties of
the natural world and the noble
qualities of humanity. Grow in
confidence in relation to increased
ability to identify and express feelings

Strand 2: Interaction
Through literature
experience, experience a
range of feelings related to
‘Wishing’; extend the
exploration to include tactile,
visual, auditory elements
(recorded or written speech,
music). Read, recite a wide
variety of poems, practice
choral speaking. Work
together in pairs, small
groups, whole class; read
aloud/silently, discuss
themes and questions
arising in the text.

Strand 4: Characterizing
Draw, paint, recall/discuss
and write about the quality of
feelings experienced in the
exploration.
Examine
the
qualities of movement related
to each of the moods through
eurythmy or creative dance;
perform a famous speech.
Engage in creative writing
about
the
experiences
inspired
by the
literary
examples; use expansive
dreamy language. Experiment
with writing haiku, limericks
and other forms of poetry.

Strand 5: Examining literature
Discuss the nature of wishes: for the
self, selflessness, compassion,
altruism. Practice imitating literary
examples that express ‘wishes’. Share
and edit written responses; use
selected strategies to enrich writing.
Explore the mood of the subjunctive
and the conditional. By contrast
observe how a sense of certainty,
probability and obligation is created in
texts. Understand how modality is
achieved through discerning choices
of modal verbs, adverbs, adjectives
and nouns.

Strand 3: Comprehension
Inspired by selected literary
texts experience, explore
and express a range of
feelings of ‘Wonder’ through
tactile, visual (drawing,
photograph), auditory and
written experiences (poetry,
dramatic piece). Read, recite
and listen to picturesque
language with rich
vocabulary on the theme of
wonder.

Strand 4: Creating texts
Closely observe a living thing
(flower, bird) and/or a
favourite nature place and
write a description of the
observations and experience.
Draw, paint, engage in
movement and drama, recall
and discuss the quality of
feeling. Improvise a dramatic
routine, adopting speech,
gesture and character.

Strand 5: Language structures
Engage in creative writing about these
experiences using adjectives and
adverbs; explore the positive,
comparative and superlative forms of
the adjective; rewrite pieces with
alternatives to common or overworked
adjectives; develop facility and variety
of expression.
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Learning Experiences
Inspired by selected literary
texts experience, explore
and express a range of
feelings of ‘Surprise’ through
tactile, visual, auditory and
written experiences.

Experience through the indepth study of selected
literary texts how contrasting
moods and responses to the
same event.

Multi-Modal and Artistic
Activities
Draw, paint, engage in
movement and drama, recall
and discuss the quality of
feeling. Improvise a dramatic
routine.

Improvise a dramatic routine,
adopting speech, gesture and
character of different moods.
Compare and contrast the
three soul moods and their
different writing styles.
Students explore the range of
verb groups of
saying,
sensing, relating and existing.

Strand 4: Creating texts
Chose a selection of literature
in various modes that most
deeply expresses each mood
Select item(s) from the
portfolio to present orally to
the class; recite a poem to the
class.

Conceptual Knowledge,
Understanding and skills
Engage in creative writing about these
experiences using short, quick
sentences. Write with a lively sense of
humour. Write with understanding of
the purpose of punctuation including
ellipsis, speech marks, exclamation
marks, brackets, commas and colon.
Strand 6: Social interaction;
language features
Understand how each soul state has a
shadow
side. Write
of
these
experiences and analyse or recognise
how the mood is expressed.
Rewrite a piece of subjunctive prose in
indicative mood. Rewrite a piece of
work rich in adverbs and adjectives
with these removed.
Write about one of their own
experiences in different moods and
styles e.g. receiving a birthday gift.
Strand 7: Evaluating
Edit/review writing portfolio in relation
to vocabulary (use dictionaries and
thesaurus), spelling, punctuation,
sentences/paragraph formatting and
the organisation of composition;
clauses of condition, concession and
the subjunctive mood.
Publish an anthology of students’
creative writing as a class.
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English 7.4
Theme/Topic: Language

Central Experiences of the Content
This unit builds on and further strengthens the skills developed in other units and in particular it
complements the creative writing in the Wish, Wonder and Surprise unit. For this reason the unit may be
taught as an independent unit or used in conjunction with other units. In keeping with the leading theme
that connects all the English units, students closely observe the way in which language evolves to reflect
a changing world. Steiner indications strongly support formal language lessons however a
phenomenological and constructivist approach (Greer, 2004) is recommended for the teaching of
grammar. Students begin with observation of the structural features of a selected text and then move
onto identifying and characterizing the elements which influence the living and feeling or emotive content
and structure of the text; as a final step they deepen their conceptual understanding of the grammatical
features that have been overviewed. As the lesson progresses there is an iterative interweaving of the
steps so that the final step of conceptual insight feeds into the next cycle of observation and
characterization.
The unit provides students with the opportunity to extend their language and literacy skills in particular.
To this end they practise their oral communication skills and learn new strategies to assist them with the
comprehension of a wide variety of classical and contemporary texts. The main focus of the unit is on
applying their language skills in the editing of their own oral presentations and written assignments. They
learn how to identify grammatical features that influence the structure and meaning of texts, for example
they revise sentence and clause level grammar, consider elements of style and context, and the way
language is used to express opinions and to make judgments about people, places, things and texts .
Future Capacities
The phenomenological approach (Steiner, 1995) encourages students to develop a capacity for an
imaginative style of thinking (Greer, 2004). The unit assists students to become skilful in the creation of a
wide variety of texts for imaginative, informative and persuasive purposes; students develop sensitivity
towards social issues and questions relating to moral values.
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Content Description
English 7.4 Topic:

Language

Students will learn to:
1. Recognise and explain how language evolves to reflect a changing world
2. Compare and contrast how the text structures and language features of various types of texts
differ
3. Identify how language is used to express opinions, and to make evaluative judgments about
people, places, things and texts
4. Edit texts for meaning, structure and grammatical features
Threefold Cycle of Content Elaboration
Learning Experiences

Multi-Modal and Artistic
Activities
Strand 4: Creative response
Retell, illustrate and discuss
narrative episodes; write in the
same style as chosen texts. Paint
or draw scenes; create a story
map.
Consolidate a personal
handwriting style that is legible,
fluent and automatic and supports
writing for extended periods

Conceptual Knowledge,
Understanding and Skills
Strand 5: Text structure
Identify the way text structures
and language features shape
meaning and vary according to
audience and purpose.

Strand 2: Interacting with
others.
Work together in groups to
understand an extract and/or a
whole text.

Strand 4: Characterizing
language features
Notice the way in which language
is used to express opinions and
to convey judgments about
people, places, things and texts.

Strand Six: Style and context

Identify key ideas, predict
events, cross-check, selfcorrect. Learn how to skim and
scan.

Reflect on ideas and opinions
about characters, settings and
events in literary texts.

Strand 3: Comprehension

Strand 4: Creating texts

Reading and responding to a
wide range of literary texts
including original sources.

Identify and discuss key ideas
and issues from a variety of
textual sources.

Discuss ways in which editing
can improve texts. Compare
and contrast edited and
unedited drafts of the same
texts.

Through observation and
discussion identify criteria which
can be used for editing texts so
as to make them more meaningful
and effective.

Practice editing and appraising
texts by using the identified
criteria for example by
removing repetition, refining
ideas, reordering sentences
and adding or substituting
words for impact.

Spelling: Explore the origins of
words for example Greek and
Latin roots, base words,
suffixes, prefixes.

Learn to identify spelling rules
and patterns and to recognize
new words and how to spell them.

Practice correcting spelling
errors by identifying spelling
patterns; apply and understand
underlying rules.

Strand 1: Evolving language
Read a wide variety of both
classical and contemporary
texts selected from different
periods of history.

Language for interaction:
Understand how evaluations
about a text can be
substantiated by reference to
the text and other sources.
Identify areas of agreement and
difference with others and
justifying a point of view.
Strand 5: Expressing and
developing ideas.
Use comprehension strategies
to identify, interpret, and
synthesise ideas and
information.
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Learning Experiences

Multi-Modal and Artistic
Activities

Conceptual Knowledge,
Understanding and Skills

Identify clauses in sentences in
selected texts.

Identify different kinds of clauses;
consider the role played the
clause in the sentence.

Recognise and understand that
embedded clauses are a
common feature of sentence
structures and contribute
additional information to a
sentence.

Vocabulary: Investigate how
words take their meaning from
the context of the text.

Explore vocabulary typical of
extended and classical texts and
identify abstract nouns and
features that enrich description.

Investigate the role of abstract
nouns, classification and
description in building
specialised language and
knowledge. Identify underlying
structures such as taxonomies
and extended metaphors.

Closely observe and discuss
different styles of punctuation.

Identify the way in which
punctuation can alter the meaning
of sentences.

Understand the use of
punctuation to support meaning
in complex sentences with
phrases and embedded
clauses.

Closely observe how texts
serve different purposes and
how the structure of various
types of texts changes
according to the chosen
purpose and audience.

Identify the features that
characterize informative and
persuasive writing.

Understand and explain how
the text structures and
language features of texts
become more complex in
informative and persuasive
texts.

Identify devices that guide
readers for example overviews,
initial and concluding paragraphs
and topic sentences, indexes or
site maps

Understand that the coherence
of more complex texts relies on
devices that signal text
structure and guide readers.
Understand how point of view is
generated in visual texts by
means of choices, for example
gaze and social distance.

Visual language: Closely
observe how images work in
texts to convey meaning.

Compare the ways that language
and images are used to create
character, and to influence
emotions and opinions in different
types of texts.

Strand 2: Interacting with
others
Work together to edit
assignments; read assignments
aloud in small groups; discuss
ways to improve writing and
speaking. Consider criteria for
appraising written and spoken
assignments.

Strand 4: Creating texts

Strand 7: Literature contexts

Plan, draft and edit imaginative,
informative and persuasive texts
selecting aspects of subject
matter and particular language,
visual, and audio features to
convey information and ideas.

Plan, rehearse and deliver
presentations and publish texts.
Selecting and sequence
appropriate content and artistic
elements to promote a point of
view or enable a new way of
seeing.
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Introductory rationale for achievement standards
At this age students’ intellectual capacities begin to awaken. They take up the challenge of abstract
ideas, logical argument and the formulation of their own points of view. Their capacity for close
observation is increasingly refined. Over the course of the year students learn to trust the emerging
strength of their own thinking. They see the world as a realm of discovery – as they set out on a lifelong
quest to know themselves and the world, they seek answers.
By the end of Year 7 students draw on a large reservoir of spoken, written and multimodal texts to
support their discussions of the way in which different styles of text structures, language features and
vocabulary choices shape meaning and influence readers. They use their study of the life and times of
the historical periods covered in the lesson themes as the comparative cultural context for their
exploration of representations of events, characters and settings, and as the literary background for the
expression of their own responses to these representations. From this platform they interpret and explain
key ideas and issues and make inferences that draw on textual evidence; they synthesise information,
ideas and viewpoints from a variety of texts and draw reasoned conclusions. Their exploration of
comparative moods and of conditional and concessional clauses in the Wish, Wonder and Surprise unit
helps to build their awareness of purpose, audience and context, and their knowledge of a growing range
of literary techniques. They effectively use a variety of clause and sentence structures, paragraphing and
punctuation to sustain meaning and to support the structural coherence of the text. Their ability to select
appropriate vocabulary that reflects their understanding of shades of meaning, feeling and opinion is
strengthened.
Students find ways to express their feelings in a disciplined way through expressive writing and poetry
and in this way their practice of the use of poetic and language devices is further extended. They learn
to appreciate different forms and styles of poetry and to expand their use of poetry imagery for example
simile, metaphor, alliteration, assonance. Students experience the wonder of the natural world which
inspires them to find words that portray the inner essence of their feelings and responses.

Achievement Standards1
Receptive modes (listening, reading and viewing)
1. By the end of Year 7, students understand how text structures can influence the complexity of a
text and are dependent on audience, purpose and context. They demonstrate understanding of
how the choice of language features, images and vocabulary affects meaning.
2. Students explain issues and ideas from a variety of sources, analysing supporting evidence and
implied meaning. They select specific details from texts to develop their own response,
recognising that texts reflect different viewpoints. They listen for and explain different
perspectives in texts.
Productive modes (speaking, writing and creating)
3. Students understand how the selection of a variety of language features can influence an
audience. They understand how to draw on personal knowledge, textual analysis and other
sources to express or challenge a point of view. They create texts showing how language
features and images from other texts can be combined for effect.
4. Students create structured and coherent texts for a range of purposes and audiences. They
make presentations and contribute actively to class and group discussions, using language
features to engage the audience. When creating and editing texts they demonstrate
understanding of grammar, use a variety of more specialised vocabulary, accurate spelling and
punctuation

1

ACARA, The Australian Curriculum, v2.0. http://www.australiancurriculum.edu.au/English/Curriculum/F10?page=3&layout=2, nov 2011
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General Capabilities
Critical and creative thinking
Students analyse, discuss and review a wide range of historical and multicultural literature with increasing
skill and insight. Their own literary skills of form, imagination, and fluency are enhanced by the style and
devices used by quality authors. Through their study of these texts, the students are able to enter worlds
otherwise unavailable to contemporary experience and their voice is enriched by the voices of great men
and women of history.
Personal and social competence
Students become more aware of their emotional well-being; they express their feelings with growing
confidence and become more skilled in their use of a variety of artistic modalities. They identify different
moods and understand how different styles of writing convey specific feelings. They practice writing their
own poetry and use a wider range of poetic devices.
Students balance their inner quest for self-knowledge with their discovery of new global perspectives;
they direct their attention towards the exploration of the outer world and away from the newly experienced
unrest in their inner life. Students participate in class activities and value team learning and group
interaction.
Ethical behaviour
Students learn to make individual judgments. Guided by the study of the Arthurian legends, students are
able to recognise the lust for power and the impulses of greed, dishonour, pride and envy; they
appreciate and understand the values associated with the Code of Chivalry: nobility, charity, abstinence,
truthfulness, mercy, purity, love of humankind and loyalty.
Intercultural understanding
Students read inspiring historical and multicultural biographies of people with the strength, vision and
faith to search for and create a new world. In understanding and appreciating these works students
reflect on their own visions of life, their own moral codes and their individual strength. They find
commonality between their world and that of the culture studied. They see themselves as both individuals
and world citizens and begin to take up social responsibilities; they practice their skills in the context of
the class community by undertaking rostered chores.
Literacy
Students are able to closely interrelate and grow together the development of literacy skills across the
History and English discipline areas in two of the units in particular. In the third unit they experience the
interweaving of literacy related to movement, dance and the creative use of words in English. The focus
on the theme of exploration leads them into the discovery of new forms of expression – they extend their
vocabularies and skills to encompass a global view of the world in the areas of combustion and
mechanics in physics, and of geography and health.
Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with creative
dance and eurythmy lessons: they explore and practice numerical and spatial awareness. In mathematics
and research related tasks in other subjects they extend their ability to present information in the form of
tables, graphs and visual texts. Their learning in the area of chemistry and physics further supports the
development of literacy related skills.

© SEA:ASCFENGLISH Extended Stage 3 Year 7
www.steinereducation.edu.au Version: October 2011 rev April 2012/Sep 2014

Page

22 of 24

AUSTRALIAN STEINER CURRICULUM FRAMEWORK - ENGLISH

Information and communication technology (ICT) competence
Students engage in multi-disciplinary, multiple-intelligence and dynamic learning experiences. The school
provides a natural and human environment where they are able to learn to observe, question and
express themselves fully. From a Steiner viewpoint, students in Year 7 still need to communicate and
learn deeply without the mediation of complex technology. This ‘unplugged’ experience is seen as crucial
for them to develop an uncluttered self-image as well as the most valuable form of self-efficacy – one
they completely own. On the basis of their rich communications skills and their ability to produce a wide
range of original creative work the students are well placed to begin their journey in the mastering of
digital technology in Year 8.

Links To Other Learning Areas
Content themes that match the students’ interest in expanding knowledge include history stories of world
exploration and discovery; texts can also be chosen to support and further extend learning in other
subject areas like combustion and mechanics in chemistry and physics, and the industrialising world in
history. As noted above, these links between the science and English curriculum help to reinforce the
integration of literacy and numeracy skills. The themes related to the Voyages of Discovery, the
Reformation and the Renaissance are extended in Year 8 to include the Industrial Revolution and the
Age of Romanticism. The Arthurian Literature unit lays the foundation for the Parsifal Main Lesson in
Year 11 which explores the students’ response to the question of world suffering.

Cross-Curricular Priorities
Histories and cultures of Aboriginal and Torres Strait Island peoples
Content selection for 7.2 and 7.3 includes material from Aboriginal and Torres Strait Islander histories
and culture.
Asia and Australia’s engagement with Asia
Content selection for 7.2 and 7.3 includes material from Asian history and culture.
Sustainability
The attention paid to language as a living organism and to the importance of students finding their
authentic ‘voice’ as a socio-moral capacity has implications for the sustainability of the natural
environment. A leading objective of the ‘Wish, Wonder and Surprise’ unit aims to engender an attitude of
reverence and wonder towards Nature.
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1

Examples of suitable texts for Arthurian Literature: Geoffrey of Weymouth, Tennyson; Mary Stewart Trilogy, Rosemary Sutcliffe
Trilogy.
2 Examples of suitable texts:
Medieval period: St Benedict,, Columba, Mohammed, Harun al Rashid Charlemagne, Godfrey of Bouilllon, Francis of Assisi, ,
Roger Bacon, John Wycliffe, Chaucer. Songs of the Troubadors, Poetry of Francis of Assisi, Song of Roland, Beowulf.
Later/modern novels with themes from the Middle Ages: Robin Hood (Neil Phillip), The Children’s Crusade ( Henry Treece), (Sir
Walter Scott) Ivanhoe, The Once and Future King (T.H. White) , Lay Lines Trilogy (Sophie Masson) Pagans Crusade (Catherine
Jinks) A Company of Fools.
Age of Discovery: Prince Henry the Navigator, Christopher Columbus, Marco Polo, Magellan, Vasco de Gama.
3

Examples of suitable texts for Australian Literature: Indigenous Life including reports, transcripts; literature relating to the Stolen
Generation, Reconciliation.
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