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Australian Steiner Curriculum Framework
ENGLISH
General Introduction
This English Curriculum Framework is based on the extensive indications given by Rudolf Steiner and
curriculum resource materials developed by teachers in Steiner Schools both in Australia and
Internationally. It is being prepared in collaboration with Steiner Schools in Australia through a process of
extensive consultation with learning area consultants and the advisory panel as well as opportunities for
individual school and teacher response. This paper outlining the English Curriculum Learning Area
should be read in conjunction with the Educational Foundations Paper and Academic Alignment Paper,
the Child Development Paper and the Position Papers on Kindergarten, Primary and High School.
1. RATIONALE
This English Curriculum is designed to be used by both new and experienced teachers to support and
supplement their research, planning, teaching and assessment. It is informed by International and
Australian Steiner Education Research and Curriculum Publications as well as broader recent science
education research.
1.1 Relationship to the Contemporary World
Students are born into a culturally and linguistically diverse nation and world. Rich expressive language
and communication skills allow them to interact with clarity and empathy with others and to participate in
and contribute towards local, Australian and world culture. A deep experience of world literature
throughout the ages allows them to understand and participate in a society which is continually evolving
through cycles of both developing consciousness and constant challenge. Through having perceived the
human experience in its many biographical forms students are able to approach people with equity and
openness. They value and respect the culture, heritage and literary contribution of all cultures including
those of Asia and of Aboriginal and Torres Straight Islanders.
1.2 English in the School Curriculum
Through studying English students learn to communicate in all modalities with increasing depth and
sensitivity, clarity and enjoyment. They understand and appreciate the role of language in conveying
meaning. This allows them to understand their identity, create relationships and make ethical and
informed contribution to the world. Learning is developed in areas of language, literature and literacy.
Language is both formative and expressive. It helps clarify and express our identity. It allows us to
communicate intention, purpose and meaning and to move beyond the isolation of individual human
experience to shared understanding. It is language that is one of the defining capacities of our humanity.
The study of the firm structure of grammatical laws builds inner scaffolding that is metaphorically as
significant for the socio-emotional and psycho-spiritual development of the student as the strength of the
skeleton is for bodily growth.
Language is the basis of the development of thought and helps us create our sense of the world. The
richness of our vocabulary in part determines the degree of differentiation of our expressed thoughts.
Language stands at the centre of human affairs, from the prosaic to the profound. Through language we
can awaken and nourish a feeling for what is beautiful and true, to stir the imagination, to open the
students' ears to mood, subtlety and nuance as well as to idea. It empowers us to seek to contribute to
and change the world.
Literature can, through words, evoke deep feelings. Students need not fully understand the intellectual
content of a poem or book to appreciate its essential meaning and its aesthetic qualities. Excellent
literature and poetry is a source of infinite pleasure; a pathway to an understanding of humanity and the
world; a vehicle for expressing the simplest or most subtle thoughts; as well as matters of profound and
universal significance. Literature expresses the essence of humanity. Literary texts are selected in view
of their potential for enriching student’s lives and expanding the scope of their experience. These texts
provide specific support and enrichment for the characteristic developmental stages through which the
students pass. Through literature the child can complete an inner journey to be connected to the
biography of humanity. In meeting the sagas and folk tales, myths and legends they hear embedded
many truths of human striving and development. They also have a rich source for the development of
their imaginative capacities.
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Literacy
Humanity has a rich history of oral language. The development of writing arose through art and then
pictographs to make meaning, communicate and express ideas, feelings and intentions. The education of
literacy skills from oral language to picture forms, then writing and reading is indicated by an historical
overview as well as research. As literacy skills are a foundational aspect of communication and
expression, the relationship of the individual student to language is central to their cognitive, socioemotional and spiritual development. Literacy skills enable students to become widely acquainted with
the world of ideas, to hone their ability to undertake critical analysis and to be effective communicators in
the many contexts of family, community and workplace in which they live. The Steiner educational
approach pays particular attention to the significance of imagination as a key aspect of literacy which
informs the clarity, accuracy and fluency of authentic communication as well as a growing capacity for
creative problem solving and an enlivened sense of moral awareness.
1.3 Education for the Future
The development of care for the environment, the sense of responsibility for the future, the feeling of
empowerment to effect change, these all depend on a sense of connection to the world that goes beyond
knowledge into the realm of initiative, inspiration and imagination. Where wonder, beauty and meaning
can be experienced in the shared thoughts of others through language and literature then empathy and
gratitude can evolve.
While the faculty of imagination appears to be in decline (Kearney, 1988; Greene, 1995) it is greatly
needed for the global future development of humanity (Gebser, 1985; Wilber, 2000). The three strands of
English teaching all contribute towards developing the capacity of imagination in students by encouraging
them to form their own inner images and authentic pictures in a way that is not dependent on media
images. This creative ability influences the development of thinking (Robinson,2007) and is closely
connected to all forms of problem solving (Egan, 2005; Eisner, 2009; Steiner 1947 [1919]). As empathy is
understood to be dependent on the unconditional positive regard for the other person’s inner world
(Rogers, 1961, 1996), the ability to imagine how it is to be in the position of the other, is clearly closely
related to the development of social consciousness and moral conscience. From an holistic perspective
healthy ‘soul’ ecology on an individual level necessarily contributes towards global sustainability in the
wider sphere (Gidley, 2009; Slaughter, 2004).
1.4 Contribution to the National Goals:
In the Educational Foundations and Academic Alignment paper a case is presented that demonstrates a
strong alignment between the Melbourne Goals and the Steiner curriculum. The three categories of
“successful learners”, “confident and creative individuals” and “active and skilled citizens” are shown to
relate to those of “head/thinking, heart/feeling and hands/willing” or cognitive, socio-emotional and active
experiential learning in the Steiner context. A further correspondence is applicable in relation to the three
strands of the English curriculum:
Language learning encompasses the theoretical and grammatical aspects of the English language. In
this strand it is particularly relevant for students to strive to be “successful learners” so as to know the
English language “as a coherent, dynamic, and evolving body of knowledge” and “how it works” (ACARA,
May 2009).
Literature learning is oriented towards providing students with opportunities to become “confident and
creative individuals” through finding “an enjoyment in, and informed appreciation of, how English
language can convey information and emotion, create imaginative worlds and aesthetic and other
significant experiences” (ACARA, May 2009).
Literacy learning “aims to develop appropriateness, accuracy, confidence, fluency and efficacy in
English across growing and increasingly complex and unfamiliar settings.” In particular this strand helps
to “broaden students’ knowledge of English language for later school learning, out-of-school experiences,
and later participation in domestic, civic, and vocational life” (ACARA, May 2009, p.9). In this way the
literacy strand is directed towards meeting the goal of “active and informed citizens.”
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In summary the Steiner English curriculum meets the Melbourne Goals in the following ways:
Successful learners
Language learning is valued for the element of structure which it introduces into the curriculum. In
particular the learning of grammatical laws is understood to provide a strengthening ‘backbone of support’
for the students’ growing sense of self-identity (Steiner, Basle course; Sloan, 2007). Through their
increasing confidence in self-expression, students learn more about themselves and their place in
community.
Confident and Creative Individuals
An appreciation of the worldwide development of great works of literature nurtures the growth of
individual aesthetic sensibility and multicultural awareness. The study of Literature forms part of the
Aesthetics stream of the Steiner curriculum which is directed towards engendering an awareness of the
significance of the gradual development of cultural awareness and expanding consciousness over the
succession of stages of the great periods of history. The exploration of the history of aesthetics aims to
assist students to grasp the correspondences between their own development pathway and aspects of
cultural evolution; the overview focuses on providing a firm foundation on which students can build a
meaningful connection with others and the community at large.
Active and Skilled citizens
By bridging the growth of rich inner attributes gained through the study of language and literature with the
development of more outwardly directed skills, the capacity for literacy provides the essential grounding
necessary for meaningful and fulfilling practical work in the world. A command of English language and
literacy skills facilitates effective communication in all vocational areas. The ability to express thoughts
and feelings clearly and fluently contributes towards the development of fulfilling and rewarding
relationships. On a deeper level exposure to the inspirational world of literature provides the fertile soil
essential for the growth of self-identity and the building of a meaningful connection to with the
surrounding world. The conscious fostering of the imaginative capacity greatly assists with the
development of flexible, resilient and enlivened thinking skills, problem solving abilities and the growth of
moral awareness.
2. AIMS
The Australian Steiner English Curriculum aims to develop in students:













an ability to listen with clarity and empathy and an appreciation of the beauty of the spoken
word;
the ability to read with fluency and understanding;
a capacity for enlivened, imaginative and flexible thinking which contributes to problem solving
abilities and growth of moral awareness;
the faculty of clear, truthful and inspired written expression and effective use of language;
enjoyment, confidence and independence in use of English language in personal, community,
business, leisure and vocational contexts;
the ability to communicate effectively, with empathy, compassion, clarity, insight and strength;
clear, expressive and resonant speech
a love of, enjoyment in and appreciation of literature written with beauty and meaning to
enhance, clarify and deepen life experiences and connection to the world;
an ability to form and express identity and deepen relationship through communication and
artistic expression;
a feeling for truth by working with accurate retelling of told/known stories;
self-awareness and identity through clarity and faculty in the structural-formative elements of
grammar;
a strong imaginative capacity that develops flexible, resilient and enlivened thinking as well as
strength in problem solving and deepening moral awareness.
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3. ORGANISATION
Content Strands

1

NB Strands are fully integrated throughout the Curriculum Framework.

The Australian Steiner Curriculum Framework is written to include the three strands of Language,
Literature and Literacy. These are embedded in the Main Lesson Content Areas for each year as well as
outlined in their own Scope and Sequence. As a fully integrated curriculum there are content elaborations
in other learning areas such as History, Mathematics and Science which will form part of the overall
approach to English and are noted in the Curriculum Content by Year and the convergence charts.
Stage 1: Kindergarten to Class 3
Language
During these early years the language strand begins with a rich oral language environment in the
classroom provided through verse, song, rhymes, chants, games and daily oral storytelling by the
teacher. The strand follows the rich heritage from oral traditions of earlier times: story, myth and legend
are filled with an allegorical quality of archetypal themes and richness of language.
In Kindergarten listening and opportunities for meaningful social communication in child-directed play and
class-based activities are fostered. Participation in and presentation for regular festival celebrations
begins. Morning Circle rhythmic work each day immerses the children in nuances of sound, rhyme and
rhythm. Teacher led dramatisation and puppet plays develop imaginative expression which culminates in
a class presentation of a story tableau with song and speech in chorus.
In Class 1 to Class 3 story recall, written work in the Topics cover all Learning Areas and the
development of Main Lesson Books (Daily record of learning over a whole Topic with illustrations and
written work) is added to the rich oral work. Each year a play or tableau built from one of the literature
themes is produced. Language skills and understandings are developed out of the writing down of the
stories, verses and songs listened to as oral texts: the introduction of the written alphabet, then words,
then sentences is introduced through the students’ imaginations or visual literacy.
Literature
The literature content is from nature stories and the Folk Tale realm before leading on to the Legends of
the World including Aboriginal and Torres Strait Islander legends, those from Asia Pacific and Celtic and
Hebrew Mythologies. Each year there is also the inclusion of festival stories and pedagogical tales. In
Stage 1 the imaginative and archetypal elements of literature are experienced and integrated through
artistic expression, drama and recall of images. It is important that analysis comes at a later stage and
that the imaginative process is fully experienced without being consciously brought to conceptual
2
awareness at this time. Each day there is the telling by the teacher of a story presented as an oral text
which is then visually represented through illustration, followed by writing and reading activities in student
created books. The multimodal experience of literary texts from cultures around the world, and especially
from Australia and Asia, leads to a deep learning and sense of cultural diversity.
Literacy
From drawing, painting and oral literacy in Kindergarten, the children move to the straight and curved
forms necessary for writing and then to imaginative picture images of letters in Class One. This continues
as the children progress to writing letters and sentences and reading their own “books” consolidating
letter/sound relationships. The continuation in Class Two strengthens and builds strongly upon skills in
reading, sentence structure, phonics and punctuation in Class One.
In Year 2 the students are introduced to teacher-created books and simple printed readers which present
stories, verses and other material that are already familiar to the students from prior classroom activities
eg they read verses and rhymes they already recite in class; stories they know already presented in texts
with a significant number of high frequency sight words, many words based on common word families,
simple standard punctuation as well as illustrations that support and extend the printed text. The reading
is prepared and familiar, and is supported through pair, small group and class reading activities. From
familiar material the students then progress to independent reading of texts that are increasingly
unfamiliar to them in an independent reading program.
By Class 3 the children write longer stories and reports and begin grammar in a more structured way as
well as developing cursive script.

1
2

Child development profiles are included in the English curriculum for each year level.
For further explanation of this aspect of the approach see the Child development paper
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Stage 2: Classes 4 – 6
Language
Oral language, social communication in play and presentation of speech and drama continues with
opportunities to perform at festivals, assemblies, community gatherings and in class plays. Debating
begins in this stage. The Morning Circle each day brings verse, song and recitation, integrated with
movement. The Class Play moves from working in chorus to individual parts of greater presence and
complexity of theme. Language skills and understandings are built in age appropriate ways to enable
students to communicate effectively their ideas to a range of audiences. Over these years they learn to
understand and use word and sentence level grammar appropriately, they learn to spell using all spelling
rules, phonic patterns and recognition of sight words. Through Years 4 to 6 they learn to recognise and
write sentences with increasing complexity, using clauses to give flexibility in structure and depth in
meaning.

Literature
Literature moves through a rich curriculum of Indigenous, Australian, Asian, Nordic, Ancient Indian,
Persian, Egyptian, Greek and Roman studies. Students are independent readers and read a variety of
genres as well as non-fiction books. They learn to respond personally to a range of literary texts and to
share their responses with other students: they build a framework for assessing qualities of literary texts
which they can articulate to others. Above all they appreciate a breadth of quality literature which they
experience both in the classroom and personally in a wide reading program. They participate in class
plays which present dramatically the themes of the literature they experience in the classroom.
Literacy
In this stage students consolidate their reading fluency and accuracy and build a range of comprehension
strategies that enable them to understand literal and inferred meaning in texts. Grammar becomes a
conscious study which includes parts of speech and correct sentence construction. Independent
composition skills in paragraphing, story development and characterisation as well as the working with
tense, place, active or passive voice and mood is refined. Students learn to research and edit their own
work, using a range of research skills and information gathering techniques.
Stages 3 and 4: Years 7 – 10
Language
During this stage language lessons support the aims of the two other English strands as well as those of
the Aesthetics stream which centre on the study of poetics, metrics and the elements of style in English
usage. Students are given opportunities to extend their understanding of how language works and learn
to transfer understandings of language to different contexts (ACARA, version 1.1.0). Lessons focus on
consolidating and further expanding skills learnt in the earlier stages: spelling, punctuation, vocabulary,
word usage and syntax. In particular subjective descriptive essays as well as objective reports and
general essays are practised. This includes the discussion and representation of opposing points of view
in both written and oral presentations (Rawson & Richter, 2000, p.121).
Literature
Students are introduced to the increasingly sophisticated analysis of the differences between various
genres, modes and kinds of literary texts. A wide range of texts chosen from classical, historical, popularculture, and everyday sources are used. The notion of ‘valuing’ of certain texts as ‘literature’ is discussed.
Students develop understandings of how such texts can be discussed and analysed in relation to themes,
ideas and historical and cultural contexts. They are encouraged to read texts of their own choosing, and
to explain the reasons for their choices (Rawson & Richter, 2000, pp.120 - 122; ACARA, version 1.1.0).
Literacy
Students continue to be given opportunities to create increasingly sophisticated and multimodal texts in
groups and individually. They re-enact, represent and describe texts in order to display their
understanding of narrative, theme, purpose, context and argument and to defend their ideas in written
and oral modes (ACARA, version 1.1.0).
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Stage 5: Years 11 – 12
At this stage students reach a level of maturity which enables them to bring to full fruition the knowledge
and skills developed in K–10 and to demonstrate the key elements which underpin the English curriculum
as a whole.
Language
Language is both formative and expressive; effective use of language allows students to clarify and
express their sense of self-identity with confidence. Knowing how the English language works and by
understanding it as a coherent, dynamic and evolving body of knowledge (ACARA, version 1.1.0), allows
students to move beyond the isolation of their individual experience towards clear and fluent
communication with others and shared understanding (Sloan, 2007). Students are encouraged to
investigate the way texts cohere and to use appropriate metalanguage to explore language and text
(ACARA, version 1.1.0). Students build on the foundations already laid in the earlier stages as they
further practice writing description, dialectic essays, analysis of poetic and other texts, and style
exercises (Rawson and Richter, 2000, pp.122-123).
As language forms the vehicle for the development of thought English lessons provide students with the
opportunity to expand their problem solving acumen and their capacity for imaginative and creative
thinking. Similarly, as the richness of vocabulary is instrumental in determining the degree of
differentiation in the way students express their thoughts, the English curriculum focuses on the effective
use of vocabulary in a range of settings such as personal, social, academic and workplace (ACARA,
version 1.1.0; AWSNA, 2004).
Literature
The literature curriculum is linked to the Aesthetic stream of lessons in the wider course which provides a
worldwide overview of the cultural development of humanity. Literary texts are selected in the light of their
potential for enriching students’ lives and expanding the scope of their experience. At this stage themes
are chosen on the basis of their resonance with the students’ quest for self-identity and their orientation
towards their future tasks and work in the world. A core aspect of literature learning focuses on educating
the imaginative capacities of students and on offering them the chance to develop an “informed
appreciation of how English language can convey information and emotion, create imaginative worlds
and aesthetic experiences” (ACARA, version 1.1.0).
Literature lessons focus on providing students with opportunities for understanding, appreciating,
responding to, analysing and creating literature. Students read, view and listen to a range of texts
(including prose fiction, drama, poetry, non-fiction, multimodal, digital, multimedia and texts in emerging
technologies) for enjoyment; to appreciate the different ways literary texts may be interpreted; to evaluate
texts and the ways in which authors construct meaning; to create sustained, well-crafted, engaging
literary texts; and to adapt literary texts for different audiences, purposes and situations (ACARA, version
1.1.0).
Literacy
The literacy curriculum aims to instil a love of language and an appreciation of the social quality of
language, its beauty and the essential role it plays in the human journey. Literacy learning therefore pays
attention to the application of knowledge about language to “practical and purposeful work” in the world,
based on the understanding that “imagination and creativity are crucial to authentic communication” and
so are “clarity, accuracy and fluency” (ACARA, May 2009).
At this stage the students’ skills levels in the Literacy strand reflect “the breath of repertoire and depth of
mastery gained through applying an increasing understanding about the English language” (ACARA, May
2009) which has been developing over the course of the earlier stages. Students continue to improve and
build on their “growing repertoire of English usage” which includes “the ability to understand and produce
the English language accurately, fluently, creatively, critically, confidently and effectively in a range of
modes, and digital and print settings, and in texts designed for a range of purposes and audiences”
(ACARA, version 1.1.0).
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LIST OF ENGLISH TOPICS K-10
Each Learning Area is organised into Topics. These are content areas which can be taught as
one or more integrated thematic morning blocks (Main Lessons) over 3-4 weeks, with
connected review and practice lessons developing the content throughout the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to use their
professional judgment concerning the needs of their class: content can be recombined or
reallocated into Main Lessons and practice lessons over the year.
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TOPIC OVERVIEW ENGLISH k – 6
K K.1 Story Time
/Puppet Story

K.2 Morning Circle

K.3 Self-directed
Creative Play

Celebrations, Festivals and
Rhythms of Time

1 1.1 Form Drawing
Straight and
Curved Lines

1.2 Folk/Fairy Tales
The Alphabet:
Letters

1.3 Indigenous Stories :
Sentences

1.4 Ancient World Tales:
Use of upper and lower
case.

Class Presentation/Tableau; Festival Presentations; Morning Rhythmic Circle Work

2 2.1 Celtic
Narratives

2.2 Fables

2.3 Legends of the
2.4 Legends of the World
Saints
Class Presentation/Tableau; Festival Presentations; Morning Rhythmic Work

3 3.1 Literature of
Creation and
Tradition

3.2 Literature of
3.3 Grammar/Literacy
3.4 Reading Program
Authority and
and Language
Rulership
Class Play; Festival Presentations; Morning Rhythmic Work

4 4.1 Myths of
Northern Europe

4.2 Art, Science and
4.3
Language
and 4.4 Indigenous Legends:
History of Writing
Literacy Arts
End of the Dreaming
Class Play; Festival Presentations; Morning Rhythmic Work

5 5.1 Ancient Tales
eg Mythology of
Ancient India,
Persia, Babylon,
Egypt

5.2 Ancient Tales eg
Mythology of Ancient
Greece

5.3 English Language
and Literacy

5.4 Ancient Tales
Mythology of A
Ancient Greece

Class Play; Festival Presentations; Morning Rhythmic Work
6 6.1 Ancient
Cultures :Rome:
Mythology

6.2 The Wonder and
Wisdom of Words

6.3 A English Language
and Literacy 1

6.3 B English Language
and Literacy 2

Class Play; Festival Presentations; Morning Rhythmic Work
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TOPIC OVERVIEW – ENGLISH YEAR 7-10
STRAND
LITERATURE

CLASS 7

Literature 1
Poetry/historical
overview

Arthurian
Literature 7.1

Literature 2
Poetry/historical
overview

Historical
Literature 7.2

Literature 3
Novel Study

(Included in
7.1 & 7.2)

Literature 4
Drama

(Included in
7.1 & 7.2)

CLASS 8
Art of Poetry 8.2

CLASS 9

CLASS 10

Australian
Literature 9.1

Birth of
Literature
10.1

Romantic Writing
9.2

Art and Craft
of Poetry 10.2

Novel Study 8.4

Novel Study 9.5

Fictional
Narrative 10.4

Shakespeare 8.3

Tragedy and
Comedy 9.4

Drama: Play
Production
10.3

Wish,
Wonder and
Surprise 7.3

Art of
Communication
8.1
Letter Writing

Biographical and
Autobiographical
Writing 9.3

Short story
Writing 10.5
(Language
unit)

Language
7.4

Language and
Literacy 8.5

Language 9.6

Language
10.5
(Short story
workshop)

(Included in
7.1, 7.2 &
7.3)

Language and
Literacy 8.5

Literacy 9.7

Literacy 10.6

CREATIVE WRITING
Responding to
literature
Creating literature

LANGUAGE
Practice Lesson
Unit
Revising and
extending
language skills
LITERACY
Practice Lesson
Unit
Revising and
extending literacy
skills
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ENGLISH
Core Curriculum Topics Stage 1
Classes K-3
Contents
Kindergarten / Foundation
K.1
K.2
K.3

Story Time, Puppet Story
Morning Circle KIndergarten
Self-directed Creative Play

Class 1
1.1
1.2
1.3
1.4
1.5

English/ Creative Arts
English/ Maths
English
English
English/History/Science
History/ English

Morning Circle Class 1-3
Form Drawing 1
The Alphabet/Letters
From Letters to Texts
Indigenous Tales/ Sentences
Ancient World Tales/ Lower Case Print

English/ Creative Arts
English/History
English
History/English
English/Geography/History

Morning Circle 1-3
Celtic Narratives
Animal Fables
Saintly Lives
World Legends

English/ Creative Arts
English/History
English/History
English
English

Morning Circle 1-3
Literature of Creation and Tradition
Ancient Literature of Authority and Rulership
A – Grammar B- Literacy and Language
Reading Program

Class 2
2.1
2.2
2.3
2.4

Class 3
3.1
3.2
3.3
3.4

Each Class Document contains:
Development Profile
Topics
Achievement Standards
Cross Curriculum Priorities
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English
Core Curriculum Topics Stage 1
Kindergarten – Foundation*
(Year 1 minus 1)

Contents:
Kindergarten Overview
Kindergarten Curriculum - Central Experiences and Future Capacities.
Topics
K.1
K.2
K.3

Story Time, Puppet Story
Morning Circle
Self-directed Creative Play

Each Learning Area is organised into Topics. These are content areas which can be taught as
one or more integrated thematic morning blocks (Main Lessons) over 3-4 weeks, with
connected review and practice lessons developing the content throughout the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to use their
professional judgment concerning the needs of their Year: content can be recombined or
reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Priorities

** Note on terminology
The term “Kindergarten” has traditionally been used in Steiner schools for the year before formal education, and is
generally used in this document. It refers to Year 1-minus-1, which in different States may be called Kindergarten,
Preparation Year (Prep), Reception, or Foundation.
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Kindergarten
Development Overview

(Foundation - Age 5 to 6 Years Old)

The young child up to the age of 6 or 7 years is characterised by a gesture of trust and
openness toward the world. This includes the capacity of the child to absorb sense impressions
right into their being without the reflective or analytic skills of the older student or adult. This can
be seen as a potent form of engagement and embodied learning. A focus on bringing to
consciousness the child’s perceptions and played-out wisdom is best left until later years. In
practice it is seen to reduce the very deep body-based learning in which they are engaged.
The Senses
Through the sense of life that the child experiences in self-initiated play with aesthetic materials
and outdoor creative activity in the elements of nature, they develop what will mature into the
soul quality of contentment and well-being which is a necessary state for the ability to think and
reflect. Through strengthening their physical sense of balance in play they not only develop
neurological readiness in the proprioceptive system for literacy and numeracy but also
experience the counterpart of an inner balance at a soul level. Steadying the wooden tower and
balancing the branch on top of the upright log require an inner calmness, focus, and a weighing
up. Climbing, running, twirling; in this movement a healthy sense of freedom and of moving
towards one’s goal is experienced.
Imitation
The curriculum for a Steiner Kindergarten is based on the understanding that the child learns
through imitation. The openness of the young child, their reverence and their ability to absorb
every nuance of what they experience, allow deep learning to occur. Through imitation they
learn authentic home and garden skills and develop artistic and musical capacities. A growing
consciousness of the world emerges through the teacher’s stories and Kindergarten work. They
also experience and take in deeply as part of their education the gesture, attitude and
atmosphere created by the teacher. The teachers strive to be worthy of imitation in all that they
are and all that they do.
Imitation can take several forms. A young child might imitate someone’s actions directly. If a teacher is
carding and spinning wool, for example, a child might also want to card and spin. Children might also
imitate in their play the actions that they have encountered. For instance, a group of children might join
together to form a moving company. They will pack up the toys in the kindergarten into a moving van that
they have made of some chairs and boards and drive it to another land. Children also imitate our inner
attitude. Kindergarten teachers therefore try to pervade everything they do with care. This will be
reflected in the way they place an object on the seasonal table, or the way they put the toys away at
clean-up time and make sure all the babies are tucked in and don’t have any cold toes sticking out. If
parents and teachers approach common life tasks such as cooking or cleaning with reverence and care,
children will develop a deep respect for work and for material things. If, however, such tasks are done
quickly and sloppily, this will be reflected in children’s difficulties in finding meaning in life.

Rhythms of Learning Robert Trostoli, Anthroposophic Press, 1998.
Child-Initiated Creative Play
All that the child has imitated becomes their own through self-initiated creative play. They do not reflect or
conceptualise but take in the gesture and impulse and through their will express this in play. This
immersion in life and ability to play bring embodied experience and learning at this age.
There are two forces in the child at work. The child brings the capacity to imitate and also their own inner
impulses to engage with the world in a unique, creative and potent way. This connecting together of what
is experienced or revealed to the child about the world on the one hand and on the other the awakening
and strengthening of what are essential individual impulses and gifts characterises a healthy education.
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Young children love to play. Through play, they enter the activities of the adults around them. The best kind of
activities for kindergarten children are therefore those that allow them to engage, on a child’s level, in the work
of adults. .... . children are offered the possibility of participating in the traditional activities that might take place
in a home: cooking and baking, cleaning and washing, sewing and ironing, gardening and building. Because
these activities are done rhythmically, they create a feeling of well-being and a sense of security in the child.
Because they are real, they help a child become grounded in the realities of life. Because they serve a purpose
and are filled with meaning, they help the child enter more fully into life at a later age.
The materials and toys in a Waldorf kindergarten stimulate the children to use their powers of imagination and
fantasy. As these powers are developed, children become able to transform natural materials into any kind of
toy. They can use pieces of wood that have been left in their natural shapes as tools, musical instruments,
telephones, vehicles, tickets to a performance, food for a feast, or the gold and jewels of a buried treasure
hidden by pirates.
If one observes children playing with toys that have a great deal of detail, one can see that there is a different
quality to the play. .... If, for instance, children are given a toy yellow taxicab, they are likely to limit their play to
activities involving a taxi. If, however, they are given a plain wooden car.. .. The possibilities are endless,
limited only by the children’s imagination.
Rhythms of Learning Robert Trostoli, Anthroposophic Press, 1998

Rhythms
For young children to be able to connect to the participatory consciousness that allows immersion in the
life and gesture of the world and also allows them to be engaged in self-initiated imaginative play they
need to be held in a secure rhythm and warm aesthetic environment without overstimulation. Rhythm
brings reassurance and continuity as well as trust in the unfolding of life. Children’s healthy habits are
supported by repetition of authentic tasks and their memory is strengthened by recurring meaningful
events such as festivals.
A daily rhythm would usually include:
Circle Time : music, speech and movement
Indoor Self-directed Creative Play
Home Activities: Cooking, Morning Tea, Baking, Tidying
Artistic Work: Painting, Beeswax Modelling or Crafts
Outdoor Play in Nature,
Lunch
Story
Bushwalk /Games.
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Kindergarten Curriculum: English
Central Experiences
In a Steiner Kindergarten language is developed in children through stories of the literary heritage of
childhood told for several days, nourishing the memory forces. The traditional and classical stories as
well as teacher created and modern ones are carefully memorised and told with focus on a wellmodulated voice. The richness of the language helps extend vocabulary and the beauty and rhythm of
the language develops the aesthetic sense. A rich repertoire of songs, poems and verses are
experienced in the daily morning circle.
As well, daily self-directed play time requires rich oral communication between children in cooperative
play scenarios. The language is specialised and ever changing as each day brings new imitated life
experiences and children are highly motivated to communicate to engage their friends and fulfil their
imaginatively planned play. .
Morning Circle is a daily time of imitated songs, poems, movement, action rhymes and finger plays. The
repertoire has a seasonal mood and is carried by a cohesive theme with appropriate gestures, and
music.

Future Capacities
The ability to find one’s voice in later life is built upon experiences of potent language which is meaningful
and connected to the world and humanity. Expressive qualities develop when beautiful speech is heard
and imitated. Later subtle complexities of thought are facilitated by the rich and finely formed language
structures of the teacher.

While formal English strands are not programmed separately until Class 1 the integrated
curriculum provides an optimal preparation for later literature, literacy and language.

Topic K.1

Story Time, Puppet Story

Children learn and/or experience through imitation:
Listening to stories from classical and traditional sources from many lands
Hearing stories developed by the teacher or modern stories
Engaging in watching the scenes and figures used in puppet or prop- based stories
Hearing stories in prose , verse or dramatized with rich vocabulary and syntax
Engaging in the social conventions and change of moods in listening,
Imitating and elaborating the stories in self-directed, creative play
Understanding of the natural world of plants, animals and people; their interaction with each other;
human work and family and community life

Topic K.2

Morning Circle - Kindergarten

Children learn and/or experience through imitation:
Engagement in poems, action rhymes, finger plays and songs about daily rhythms, seasons, real tasks
of the home, farm and community and the natural world
Community related material from other cultures or in other languages on these themes
Listening and responding to oral and gesture-based communication
Entering different moods of reverence, joy or engagement appropriate to each season
Moving imaginatively and walking or skipping forms in space related to oral language material
Expressing music through percussion instruments
Social customs e.g. greetings
Rich vocabulary and poems, nursery rhymes, verses and games with rhymes and rhythms
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Topic K.3

Self-directed Creative Play

Children learn and/or experience:
Listening, responding and speaking
Language for social interaction, cooperation, questioning
Imaginative , fantasy based communication
Using imagination to transform objects, events and stories
Development of rich vocabulary and expression
Imitation home-based activities, events, stories and experiences in play

Achievement Standard Kindergarten / Foundation
Receptive modes (listening and viewing) and Productive modes (speaking and creating)
By the end of Kindergarten children listen to and imitate verses, songs and poems with appropriate
gestures. They know a range of nursery rhymes, poems and songs. They also listen to and observe
puppet stories and told stories. They informally recreate excerpts in play. They can communicate with the
teacher, their fellow students and other staff about their needs. They listen to, question, cooperate and
create with other children in self-directed play and activities. They communicate informally about play
scenarios they have built. They use appropriate social greetings and can engage in an atmosphere of
reverence or joy appropriate to the mood created. They represent ideas and experiences in play, nature
tables and creative arts.

General Capabilities: Kindergarten
Literacy
The children participate in daily Morning Circle oral language in the form of verses, poems and ring
games which speak about diverse aspects of the world and daily life. They hear stories and develop rich
vocabulary and recall skills.
Numeracy
They learn number rhymes, poems and action games and listen to stories that have number elements.
ICT
They create explorations in technology in their play- eg pulleys, tunnels, ramps, levers and cubbies.
Critical and Creative Thinking
The children are only at the beginning of picture thinking and their play time and stories develop both the
inner picture making faculty and their observational skills.
Ethical Behaviour
Through imitation of the teacher’s ethical interaction and communication they receive an experience of a
way of communicating and interacting in the world.
Personal and Social Competence
The high levels of social interaction in indoor and outdoor play and exploration support development of
cooperation.
Intercultural Understanding
The Celebration of Festivals with parent and school communities brings the children into contact with
other cultures and their traditions. Stories of other cultures are told throughout the year.
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Cross Curriculum Priorities
Aboriginal and Torres Strait Islander histories and cultures
Festivals and stories of Aboriginal culture are experienced.
Asia and Australia’s Engagement with Asia
Festivals and stories of Asian cultures are part of the class and school festivals and studies in Science.
Sustainability
The deep focus on stories of nature at a young age allows the connection to life to remain and not be
conceptualised too early.
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ENGLISH
Core Curriculum Topics Stage 1
CLASS 1

Contents
Preamble
Topic across Class 1 – Class 3:
English/ Creative Arts

Morning Circle

Developmental Profile Class 1
Topics:
1.1 English/ Maths
1.2 English
1.3 English
1.4 English/History/Science
1.5 History/ English

Form Drawing 1
The Alphabet / Letters
From Letters to Texts
Indigenous Tales/ Sentences
Ancient World Tales/ Lower Case Print

Each Learning Area is organised into Topics. These are content areas which can be taught as
one or more integrated thematic morning blocks (Main Lessons) over 3-4 weeks, with
connected review and practice lessons developing the content throughout the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to use their
professional judgment concerning the needs of their Year: content can be recombined or
reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Priorities
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Preamble:

While learning to write, read and spell are outcomes which all children are expected to achieve, our
methods are not determined simply by trying to achieve these outcomes in the quickest possible way.
Each activity and each main lesson is designed in such a way that it will be of value to the children in
their development as human beings. Each is a rich experience in which many senses are stimulated and
in which the child’s thinking, feeling and willing are engaged in the appropriate way for the age. A multisensory approach is used in which all the arts are integrated into the classroom activities. As a result
each child develops academically, aesthetically and kinaesthetically. A true artistic approach always
arises out of and leads towards the understanding and realisation of the complete human being. Out of
experiences in which the whole being of the child is involved, knowledge and wisdom will develop when
the children’s intellectual and reflective capacities unfold later in their schooling.

From Dr Rudolf Steiner, Stockmeyer Curriculum:
“The first thing we need to consider when we welcome children in to the first grade is to find appropriate
stories to tell them and for them to tell back to us. In the telling and retelling of fairytales, legends and
accounts of outer reality, we are cultivating the children’s speech. By making sure the children speak
correctly we are also laying a foundation for correct writing. Parallel to such telling and retelling we
introduce the children to a certain visual language of forms. We have them draw simple round and
angular shapes simply for the sake of forms … on the basis of what we achieve through this, we will be
able to introduce the children to writing … if we proceed rationally we will get far enough in the first grade
so that the children will be able to write simple things that we say to them and that they compose
themselves … during the first grade we should get children to the point where they no longer confront the
printed word as a total unknown and can take the initiative to write some simple things.”
‘If only you could realise, ladies and gentlemen, what an immense difference there is between merely
reading a fairy tale to a child and making one up yourself! However many fairytales you may first read
and then retell your children, they will not have the same impact as stories invented by yourselves, even
if your own efforts are far inferior to the existing stories. It is this imaginative process of creating – and
this is what I mean by a living element – which will communicate itself and work upon the child.”
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Stage One Topic

Kindergarten, Class 1, Class 2 and Class 3

English/ Creative Arts

Morning Circle Class 1-3

The day has its rhythm and each morning we rebuild the class community by activities that reunite the
individuals into a whole. Each morning an integrated session of movement, choral verse speaking,
singing, instrumental (recorder and percussion) playing of material (poems, songs and action rhymes)
related to the current Main Lesson content serves to:
 deepen the learning through artistic experience; and
 reunite the students of the class into a community.
Future Capacities
Creativity and team playing grow from shared artistic experiences such as Morning Circle.
Learning in community fosters a sense of relationship and being a member of a team. The artistic
deepening of learned content fosters a creative imaginative and inner mobility.

Content Organiser
English/ Creative Arts

Morning Circle
Practice Lessons

Students will learn to:
 Move action verses in chorus
 Speak poetry and nursery rhymes in chorus
 Speak alliterative verses embedding phonemic awareness (through phoneme substitution and
deletion)
 Sing songs of poetic verses
 Play recorder and percussion
 Develop narratives of simple oral presentations of recent happenings (news) as a narrative
differentiating past events, the present and future
 Experience rhythmic, sound and word patterns in poems, chants, rhymes and songs
 Understand at an emerging level the difference between formal and informal forms of address
in school contexts and how language varies when people take on different roles in social and
classroom interactions
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Developmental Profile

Class 1 Child

Developmental Stage

Age 6-7

Curriculum Approach to English

Readiness for Learning
The children entering Class 1 have a wish
to learn in a more conscious way, to learn
from a teacher and be involved in more
than play and activity- they want to really
learn.

Informal play-based learning gives way to structured
lessons which are teacher directed. The rhythms of
Kindergarten now begin to take on the more formal
aspects of a timetable with lessons at particular times of
the day.

Engagement through the feeling life
Children are engaged not only through the
will but increasingly through the feelings
which are activated through story and
imagination.

Literacy skills emerge as a gradual externalisation and
formalisation of internal pictures (imagination). Letters
then phrases and sentences are brought through a story
in which the actions and imagery engage the child’s
feeling life.

Imitative Faculty
Class 1 children still use their capacity to
imitate willingly and are motivated to
engage in rhythm, movement and activity.

A language –rich classroom is the foundation for literacy
development, delivered though quality stories and poetry
expressed in well formed speech by a teacher. Teachermodelled writing is the basis for literacy learning.

Concrete Experience
It is a stage where the conceptual
approach to learning is not yet optimal:
the concrete image is still more real than
the abstraction of symbols (print).

Concrete experience precedes the abstract:
the inner imagery of stories expressed through illustration
and/or movement provides a concrete beginning to
print literacy and is a bridge to the abstraction of the
alphabet. Writing is derived from the drawing of images.

Rhythm and Memory
Rhythmic review of work begins in a three
day rhythm where elements of work are
deepened in regular sequence over 3
mornings, imprinting memory into
conscious awareness, habits and physical
skills.

A 3 day rhythm or cycle may follow a form such as
1. Imaginative presentation through story then
2. Recall, drawing and dramatisation
3. Further concrete exploration, representation, writing
and reading over own writing.

Arts-based Imprinting
Drawing and writing skills are more
deeply integrated into the body when they
are done in many different modalities.

Children make or draw letters first before writing them eg.
in the air, in sand, on one’s hand. The content of texts is
illustrated before being put in written form.
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Topic 1.1

Maths/English

Form Drawing 1

“The world of lines is as eternal as the Spirit of God, before ever objects were
created. Illumined in his Spirit, the line presented Him with archetypal pictures
for the artistic edifice of this world. … Thus the all-wise originated the world of
form, the total essence of which is encompassed in the contrasts of the
straight and the curved
line.”
Johannes Kepler (1571-1630) in the Harmonicus Mundi

The Central Experience of the Content
This main lesson calls upon the senses of movement, balance and life. It awakens in the child the ability
to experience forms and works on the proprioceptive system and memory in a harmonising, stimulating
and strengthening way. It refines the child’s fine motor skills and requires the child to visualize spatial
relationships inwardly. Much practice is aimed at preventing children from becoming fixed in any extreme
but enabling the experience of polarities and the ability to move between the two and experience the
central point of balance. The polarity of the straight and the curved line is the foundation of form in the
physical world and therefore of the shapes of the letters and the numbers.

Future Capacities
This Main Lesson seeks to bring to the children inner experiences in their relation to the world of creative
form and to their finding of balance and dynamic flow both inwardly and in representation in space .These
experiences support an unfolding future capacity for balance, flexibility and complexity of thought as well
as perception of the formative dynamics of the natural world.
The deeper aims of this topic are to bring to the children:
 Experience of the world as imbued with balance, formative dynamics and beauty.
 Connection to the creative forms of inner and outer movement.
 A finding within themselves of the experience of this creative dynamics, balance and harmony.

Content description
Topic 1.1 Maths/English

Form Drawing 1 – Straight and Curved Lines
(Main Lesson or practice lessons)

Students will learn to:
Find, explore, move and draw straight and curved lines in many forms;
Explore and use in movement and drawing the directions of space and the polarities of movement
(fast/slow, holding/ releasing); Develop writing posture and crayon/pencil grip.
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Topic 1.2 English

The Alphabet/ Letters

The Central Experience of the Content:
Literacy moves in developmental sequence from the inner experience of concrete images to the external
formation of abstract symbols, from pictures to print. The imagination provides a bridge for the transition
to external print: a story is made of images, of concrete incidents and figures that live in the student’s
imagination. The story is made outward in illustration and/or dramatic presentation ie a scene/ image is
drawn or and/or acted out. From this concrete image of something which the child visualises in his/her
imagination, the abstract shape of a consonant is derived eg the tree in Cinderella becomes a T; the
kangaroo in an indigenous story becomes a K. Vowels are more subtle expressing inward emotions, and
are derived not from concrete images but from moods and gestures.
The introduction of the letters of the alphabet unfolds through a series of stories of the folk tale/ fairy story
genre. The sequence of learning is:
 Teacher telling of a story narrative
 Illustrating a central image from the story
 Deriving a letter from the image.
Phonemic awareness is strengthened through alliterative verses derived from the story material which
rhythmically repeat the sound of the letter. The oral delivery of the story (teachers tell, not read, the story)
and the poetry of Morning Circle build a language rich classroom.
Future Capacities:
The building of skills through the imagination fosters the creative faculty: by practising the arts of drawing
and movement allied with inner picturing, the foundation is laid for an attitude to learning that is creative
and positive. Learning is drawn out of the student rather than being imposed on him or her. An inner
independence of thought is gradually unfolded through an active imagination which will blossom in adult
years to an ability to think broadly and richly.

Content Organiser
Topic 1.2

English

The Alphabet/ Letters
(Main Lesson plus practice lessons)

Students will learn to:
 Derive the letters of the alphabet from images in teacher-created stories and/or folk tales/ fairy
stories from a range of countries including Asia: consonants from images in stories, vowels
from inner experiences.
 Understand that people use sign systems to communicate with others, and that different
systems of communication cater to different purposes
 Recognise the correspondence between each letter and a sound (sound-letter matches)
 Understand and experience patterns of repetition and contrast in simple verse texts
 Recall stories sequencing narrative events
 Listen actively and make contributions to review and discussion of stories
 Demonstrate appropriate interaction skills including turn-taking, speaking clearly and audibly
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Topic 1.3 English

From Letters to Texts

The Central Experiences of the Content
The student hears stories of the folk tale/fairy story genre, either teacher-created or derived from a range
of cultures. Teachers tell the stories, rather than reading them. Students retell in sequence the content,
and illustrate the stories through drawing. Writing of letters now moves to short phrases and sentences
describing content from the stories. Concepts about print and phonemic awareness continue to build
through oral and written language activities. Some high frequency words become familiar and
recognizable.
A first dramatic performance (“tableau”) can be connected to this main lesson or to one of the others that
follow. Typically this presentation has the following elements:
1.
2.
3.
4.
5.
6.
7.
8.

is formal (ie has a particular form) but simple
may be performed “in the round” (ie not on a stage)
may be spoken in chorus without individual parts and is not “acted” as such.
may be presented to parents and other classes in the school
involves all the class community: all students participate
is in verse form.
combines singing, recorders and percussion
is done in costume.

Future Capacities
The growth of imagination continues to build creative capacities for the future. In particular the retelling
and illustration of content prior to writing build deeper comprehension of printed texts.
This first experience of participating in a simple dramatic presentation familiarizes the child with
performance that is accessible to all students and deepens the content of the stories. The skills of drama
will build slowly moving towards more formal “acting”.

Content Organiser
Topic 1.3

English

From Letters to Texts
Main Lesson plus practice lessons

Students will learn to:
 Write phrases and short sentences describing incidents in stories, either teacher-created or
folk tales/ fairy stories from a range of countries;
 recognise a range of high frequency words
 participate in a simple movement and speech “tableau” in chorus using content from a story
(Dramatic performance: may be connected to any one of Main Lessons 1.3 to 1.5)
 use a variety of forms of communication of stories including oral, visual, written and dramatic,
and understand that language is used in combination with other means of communication to
interact with others..
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Topic 1.4 English/History/Science

Indigenous Stories/ Sentences

The Central Experiences of the Content for History/ English
English experiences and skills are further developed in this unit by writing complete sentences from
stories into each child’s own book. Concepts about print are further developed through each child
creating their own illustrated reader of sentences from the stories.
Indigenous tales provide locally based content for Australian children, drawing on fauna, flora, landscape
and people of their own country. The tales possess a creation story element that evokes a spirit of
wonder in the local natural world.
In addition English skills continue to grow through listening to rich vocabulary and sentence structure and
by retelling of the stories.
Future Capacities
The children are filled with a feeling of connection to their local environment that will build a sense of
belonging to a homeland in later life. The fostering of inner images continues to build imagination that will
lead to creative capacities in later life.

Content Organiser
Topic 1.4 History/ English

Indigenous Stories / Sentences
Main Lesson plus practice lessons

Students will learn to:
 Experience the oral tradition of listening to stories from the past.
 write sentences describing incidents derived from stories of Indigenous Australian sources;
 recall stories sequencing narrative events
 recognise an increasing range of high frequency words by phoneme deletion and substitution;
 identify sounds at the beginning of words;
 read texts from self-created books
 respond to narratives drawn from Indigenous Australian culture using a variety of forms of
communication of stories including oral, visual, written and dramatic.
 Understand concepts about print including how texts are organised using page numbering,
heading and titles
 hear and communicate about stories of the Dreaming, the ancestors and the creation of the
world, traditional ways of life as well as the natural environment, family and tribal structures.
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Topic 1.5 History / English

Ancient World Tales

“Through most of man's history, a child's intellectual life, apart from immediate experiences within the
family, depended on mythical and religious stories and on fairy tales…………….Like all great art (they)
both delight and instruct; their special genius is that they do so in terms which speak directly to
children……….Only on repeated hearing ….., and when given ample time and opportunity to linger over
it, is a child able to profit fully from what the story has to offer him.”
Bruno Bettelheim

The Uses of Enchantment: The Meaning of the Fairy Tales

The Central Experiences of the Content for History
The development of human consciousness is the archetypal life path represented in folk tales from
around the world. In this topic the children also meet pictures of traditional farm and village life and age
old crafts and trades from around the world. They take in, draw and play out in simple dramatizations, the
work of the candle maker, baker, cobbler as well as pictures of village life from older times with the simple
hut, barn and farm animals; travel by horse and cart and cooking over an open fire. The stories bring a
way of living from the past alive for the children in the way that will speak most appropriately to them.
Stories may be chosen which represent cultures of the families in the class so that the class community is
built and children’s heritage acknowledged.
English skills are developed through listening to the rich vocabulary and sentence structure of these
tales, by retelling of the stories, and by instruction in lower case print in which the stories are written into
each child’s own book.
Future Capacities
The children, who have heard the tales of the past, are filled with a sense of the developing human being
on a journey towards maturity. The history of humanity is a story of which they are a part and in which
they can participate with confidence and courage. The development of a traditional community of shared
work and arts in their class brings this possibility as a seed for the future.
Quality stories express ethical dynamics which provide a template for individual choices in later life. Folk
tales develop empathy for culturally diverse values and experiences, which translate in adult life to
tolerance and a sense of connection with a wider humanity community

Content Organiser
Topic 1.5 History/English

Ancient World Tales
Main Lesson and Practice Lessons

Content description
Students will learn to:
 Listen to and respond to traditional stories of the ways of the distant past in different cultures
 Recall stories, sequence events and images, draw pictures, paint and write about these
ancient world tales;
 Model elements in beeswax and relate dramatic representations of the stories;
 Write sentences using upper and lower case letters as appropriate describing incidents from
stories and poetry.

Recognise an increasing number of high-frequency sight words.
 Identify single consonant sounds at the beginning and ends of words
 Read texts in self created books
 Use a variety of forms of communication of stories including oral, visual, written and dramatic.
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Achievement Standard Class 1:
General Capabilities
Receptive Modes (listening, reading and viewing)
By the end of Year 1, students listen to longer spoken texts, displaying sustained interest with the ability
to recall key images and accurately retell narratives in sequence. They listen to others when taking part in
conversations, using appropriate language features. They listen for and reproduce letter sounds and
patterns.
Students are able to read aloud, individually and in chorus and with developing fluency and intonation,
short texts of simple sentences they have first written themselves from content modelled by a teacher.
When reading they use knowledge of sounds and letters, some high frequency words, sentence
boundary punctuation and the directionality of print conventions.
Productive Modes (speaking, writing and creating)
Students speak a range of quality verse, rhymes and poetry in chorus, using appropriate intonation, and
they participate in a class play presenting a narrative from the curriculum.
They interact in class using different interaction conventions, including asking questions and making
comments, adjusting communication to suit their classroom audience . They interact in pair, group and
class discussions, taking turns when responding. They make short presentations of a few connected
sentences on familiar topics, using appropriate vocabulary.
When writing, they create their own illustrated texts of short, simple sentences derived from curriculum
content and modelled by a teacher. They correctly form all upper- and lower- case letters, and use capital
letters and full stops.
Literacy:
The foundation of a life-long connection with literature is laid through immersion in a rich classroom
environment of oral language: the beginnings of print literacy is built from pictorial representation of
narrative stories that meet the age appropriate needs of the Year 1 child.
Numeracy:
The child entering school is moving from the concrete to the abstract in his/her thinking. The image
making at the base of the English curriculum strengthens the inner pictorial faculty which will assist the
image-making in all Numeracy as students learn to visualize number and operations in Year 1.
Information and communication technology:
See Australian Steiner Curriculum Framework paper “Educational Foundations: Steiner Approach to ICT
Integration. In Class 1 the children make their first books and learn the first conventions of page

set-up, titles, borders, illustrations and print. They have more formal Morning Circle time in
which they learn social skills in communication e.g. News.
Critical and creative thinking:
Creativity begins with the development of inner picturing that is fostered by the student listening to quality
narratives and forming mental images of the story line, then representing these images in illustration and
text: reviewing the narratives establishes the ability to sequence accurately which is a basis for informed
questioning and later independent thinking.
Ethical behaviour:
The traditional tales used as texts in Year 1 provide a series of rich images of competing values: from the
crafty and devious to the honest and the true. The tales are scenarios for the working out of actions
based on these values, providing the students with a wide range of human possibilities on which to base
their own later ethical choices.
Personal and social competence:
The delivery of the English curriculum is centred on the classroom as a rich language environment, and is
based on social interactions where each student is a participant as an individual and as a member of a
learning community. Learning is predicated on the building of personal expression and social interaction.
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Intercultural understanding:
The traditional tales used as texts in Year 1 are drawn for a range of indigenous and world cultures: they
immerse the students in the ideas and traditions of cultures other than their own.

Cross Curriculum Perspectives
Aboriginal and Torres Strait Islander histories and cultures:
A substantial component of Year 1 English texts are drawn from Australian aboriginal culture
deepen the students’ understanding and sympathy for this perspective.

and will

Asia and Australia’s engagement with Asia:
A substantial component of Year 1 English texts are drawn from Asian culture and will deepen the
students’ understanding and sympathy for this perspective.
Sustainability:
The perspective developed through all the Year 1 English curriculum texts builds a sense of connection
with Nature. The child of this age retains a natural sense of the unity of Nature expressed for instance in
their enjoyment of the Fairy Tale genre where inanimate beings have animate qualities e.g. animals and
humans speak a common language. This unconscious attitude of unity is the basis for a later sense of
connection or systems thinking that links the elements of the human and natural worlds into a sustainable
whole.
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ENGLISH
Core Curriculum Topics Stage 1
CLASS 2
Contents
Reading and Literacy program
Topic across Class 1 – Class 3:
English/ Creative Arts

Morning Circle (see class 1)

Developmental Profile Class 2
Topics:
2.1
2.2
2.3
2.4

English/History
English
History/English
English/Geography/History

Celtic Narratives
Animal Fables
Saintly Lives
World Legends

Each Learning Area is organised into Topics. These are content areas which can be taught as one or
more integrated thematic morning blocks (Main Lessons) over 3-4 weeks, with connected review and
practice lessons developing the content throughout the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to use their
professional judgment concerning the needs of their Year: content can be recombined or reallocated into
Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Priorities
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A. Reading in Class 2
During Class 2 students are prepared for independent reading through a guided pathway that comprises
a sequence of stages:

1. Reading books students have themselves written and illustrated based on texts modelled by the
teacher.
2. During the year the students are introduced to teacher-created books and simple printed readers
which present stories, verses and other material that are already familiar to the students from
prior classroom activities eg they read verses and rhymes they already recite in class; stories
they know already presented in texts with a significant number of high frequency sight words,
many words based on common word families, simple standard punctuation as well as illustrations
that support and extend the printed text. The reading is prepared and familiar, and is supported
through pair, small group and class reading activities.
3. From familiar material the students then progress to independent reading of texts that are
increasingly unfamiliar to them in an independent reading program.

B. Literacy Program
Integrated across all Topics in Class 2 English
Content description
Literacy Program
Students will learn to:








recognise common phonics patterns including morphemes in word families
move sounds in words by phoneme substitution and deletion
recognise common vowel digraphs, silent letters and consonant blends
recognise sight words and phonic patterns
understand the variability of sound-letter matches
use appropriate punctuation
recognise some common prefixes and suffixes
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DEVELOPMENTAL PROFILE

CLASS 2 CHILD AGED 7-8 YEARS

Developmental Stage

Curriculum Approach to English
Individualised Thought Pictures

The content is still best integrated through
thought-pictures. “Concepts are understood
meaningfully when they are mobile and
organic in quality. The events and experiences
of the outside world are filtered through the
child’s imagination and rearranged to accord
with the child’s homogenous world-picture”
(Rawson and Richter). Children are able to
create more vivid inner pictures.

Narrative is still the most significant manner in which
pictorial imagery can be presented to and received
by the child at this stage. Narrative provides images
of the both the natural and the human environment
which are then the basis for developing language,
literature and literacy skills.

Engagement through the feeling life
The joy of learning is built on a strong love of
rhythm, recitation and movement as well as
the colourful stories and beautiful geometric
patterns. The environment of the school is
often carefully chosen to provide an
experience of the beauty of nature.

A joy in language as the expression and
communication of a rich variety of human emotion
should now be manifest. A rich language
environment in the classroom where stories, verses,
rhymes, songs, poetry, tongue twisters and riddles
nourishes the growing love of expressive language
and literature.

Imitative Faculty
The faculty of imitation is less marked but can
be employed to enhance engagement in eg a
quiet mood for imaginative storytelling, a new
skill or activity sequence.

The continuing but diminishing role of imitation in the
life of the 8 year old means that literacy skills are still
modelled by teachers as effective strategy in
learning.

Cognitive Development
The children are less dreamy. They can
concentrate for longer periods. While still in
transition developmentally from the
preoperational stage, the beginnings of
concrete operational thought are evident from
age 7 onwards. This includes aspects of
identity, reversibility and seriation.

The child of this age now has the cognitive capacity
to sequence narratives, and to create texts. At the
level of language, the child is phonemically aware, is
becoming conscious of phonic patterns, and has a
sense of the sentence.

Rhythm and Memory
Rhythmic review of work begins in a 3 day
rhythm which utilises the sleep time in which
memory is imprinted through into the
conscious awareness, habits and physical
skills. Age 7-8 sees a strengthening of
rhythmic memory

A 2 or 3 day rhythm or cycle may include eg
1. Imaginative presentation through story for the first
introduction of a new skill.
2. Recall, drawing, concrete exploration, movement,
recitation and dramatisation.
3. Further exploration, representation and writing.

Multi-modal Imprinting
Knowledge, understanding and skills are more
deeply integrated into the body when they are
done in many different modalities.

Language and literacy development is enhanced
when explored through the creative arts and
movement: drawing, dramatisation, music and
movement all extend the learning repertoire of the
child of this age.
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DEVELOPMENTAL PROFILE

CLASS 2 CHILD AGED 7-8 YEARS

Physical Development
Laterality and dominance are more firmly
1
established in this year and both gross and
fine motor movements develop further. Left
brain myelination is largely completed. The
lengthening of the limbs continues and greater
dexterity, strength and confidence are evident
physically. Individual differences in capacities
and skills for learning become more apparent
in the class activities.

The child of this age has physically mastered the
directional aspects of concepts about print.
Significant variations in ability are apparent between
children.
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Topic 2.1 English

Celtic Narratives

The Central Experience of the Content
Students retain an urge to experience the world with a “magical” content, hence their enjoyment of stories
where magical possibilities resound. The stories of the Celtic tradition in particular display a blend of the
everyday realities of the natural world into which the growing child is now moving, along with a joy in the
sudden emergence of a transcendent reality.
Students continue to bring a creative response to the learning experience through the writing and
illustrating of their own books: they continue to build a bank of sight words, continue to master a variety of
simple phonic patterns through word families, and between the combination of these twin processes
students begin to develop word attack skills.
Future Capacities
A creative response from students is embedded in the learning experience: each student responds to
their learning through a self created text which is an expression of their own individual response.
A regular experience of learning through this method, by inner picturing and by recording the student’s
own creative response to these stories, continues to build an imaginative capacity that will be the basis
for problem solving and individual creativity in later life.

Content description
English 2.1 Celtic Tales
(Main Lesson or practice lessons)
Students will learn to:
write short texts modelled by the teacher using descriptive words (derived from narratives from the
Celtic tradition)
write extended sentences using punctuation conventions
read simple texts including self-created and teacher-created texts within increasing comprehension.
recognise a more extensive list of sight words using visual memory to recognise irregular words
use a variety of forms of communication of stories including oral, visual, written and dramatic.
explore the role of images in communicating the meaning of the narrative
listen to, recall, illustrate, speak poetry from and dramatize stories from the Celtic tradition which speak
of the transcendent realms of nature and human power of striving.
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Topic 2.2 English

Animal Fables

The Central Experience of the Content
Emerging from a sense of the world’s unity, the growing child approaches the diversity of human , the
multiplicity of the material world, what the Chinese Daoists call “The world of 10,000 things” From a
simple trust in the omniscience and omnipotence of parents and carers, the child moves to an awareness
of the range of human characteristics from the wise to the foolish, from the ethically inspiring to the
ethically questionable. Cultures have personified these differing human qualities through the image of
animal qualities such as those of Aesop’s fables e.g. the hare and the tortoise contrasts the superficial
hare with the solid but less flashy work ethic of the ultimately successful tortoise. These stories continue
to provide valuable lessons in ethical and values education.
Students continue to bring a creative response to the learning experience through the writing and
illustrating of their own books: they continue to build a bank of sight words, continue to master a variety of
simple phonic patterns through word families.
Future Capacities
These imaginative renditions of human foibles are examples of how traditional cultures provided
collective groundings in emotional intelligence. These narratives distill observations of human faults and
failings into simple imaginative pictures which become part of the growing child’s emotional repertoire of
understandings of their social world. Through the internalized imagery of the imagination, the growing
child is prepared for the variety of human personality traits they will encounter in the future.

Content description
English 2.2
Fables Animal Tales
(Main Lesson or practice lessons)
Students will learn to:
write short texts using extended sentences modelled by the teacher, describing a range of animal tales
from a range of cultures
read self created and teacher created texts with increasing comprehension
use appropriate punctuation
use a variety of forms of communication of stories including oral, visual, written and dramatic
discuss how the language used in the narrative creates the sense of the qualities of the characters
discuss different stories (texts) from different cultures about the same animals
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Topic 2.3 English

Saintly Lives

The Central Experience of the Content
As an uplifting contrast to the world of human foible, there are also human lives that are inspiring and
seem to reach beyond the limits of the lower human nature. While the Fables deal with the animal
instincts; these stories are metaphors in which the self-realised nature of such individuals overcomes and
transforms the animal element. Called Saints in some cultures, these great individuals manifest a selfrealised nature that although based within one cultural tradition, speaks to the universal human beyond
particular cultures. Some of these are historical, such as St Francis, while others are quasi-historical and
live half in the realm of legend eg the early Celtic saints. The great lives manifest the classical ideal of
Truth, Beauty and Goodness.
Students continue to bring a creative response to the learning experience through the writing and
illustrating of their own books: they continue to build a bank of sight words, continue to master a variety of
simple phonic patterns through word families.
Future Capacities
The image of the fully realized human nature has been a long tradition in human cultures: providing such
images through imaginative means enables students to build their own sense of Goodness for their own
futures. By picture-building from legend and history, the growing child is enabled to freely begin the
process (which may be life-long) of creating his/her own image of personal direction and ethics.

Content description
English 2.3
Saintly Lives
(Main Lesson or practice lessons)
Students will learn to:
write short texts extended sentences modelled by the teacher, describing the stories of saintly lives
from a range of cultures .
engage with, illustrate, say poems and verses from and play out scenes of great lives with the qualities
of goodness, purity, compassion, nobility, courage and humility.
read self created and teacher created texts with increasing comprehension
use a variety of forms of communication of stories including oral, visual, written and dramatic
listen for specific purposes including depth of story material, instructions and share ideas in discussion
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Topic 2.4 English

World Legends

The Central Experiences of the Content
The students continue to have their imaginations formed by stories from around the world that draw on
the rich heritage of diverse cultural traditions, including Asian and Pacific stories. These stories contain in
archetypal form the wisdom of a culture as it was handed down from the past. They speak of creation,
human striving, the gaining of wisdom and the relationship with the natural world as it was visioned and
understood in different historical times.
Students continue to bring a creative response to the learning experience through the writing and
illustrating of their own books: they continue to build a bank of sight words, continue to master a variety of
simple phonic patterns through word families, and between the combination of these twin processes they
begin to develop word attack skills for unfamiliar texts. In this unit the teacher creates a text based on
familiar verses, rhymes and stories that the students read together and individually. From this point the
students are then enabled to move to readers with unfamiliar texts in a reading program. Students also
create texts for a range of purposes such as simple messages, letters, recipes.
Future Capacities
Students are exposed to a diversity of cultural expression, particularly Asian and Pacific, thereby being
grounded in the traditions of their geographic neighbours. A foundation is laid enabling them to become
global citizens by an appreciation at this early age of the breadth of narrative from these diverse world
traditions.

Content description
English 2.4

World Legends

Students will learn to:
create short texts with extended sentences (may be modelled by the teacher) describing stories from a
range of cultures around the world and demonstrating emerging use of appropriate punctuation,
sentence-level grammar, word choice and text structure
read self-created, teacher-created and other age appropriate readers with increasing comprehension
and word-attack skills;
.
participate in a simple dramatic production using World Legends as content (may also be applied to
2.1, 2.2, or 2.3)
explore and learn from stories of human development, wisdom and relationship to nature from different
cultures including Asia and the Pacific.
use a variety of forms of communication of stories including oral, visual, written and dramatic.
use an increasingly wider vocabulary in speech and writing, beginning to be aware of word choice to
suit audience and purpose
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Achievement Standard Class 2
Receptive Modes (listening, reading and viewing)
By the end of Year 2 students listen to a range of more sophisticated narratives and imaginative stories.
They listen for and manipulate sound combinations and rhythmic sound patterns. They listen for
particular purposes.
They are able to read fluently texts they have written themselves from examples modeled by a teacher.
They use context, prior knowledge, punctuation, language and phonic knowledge in order to monitor
meaning and self correct. They read short, simple texts that contain varied sentence structures, some
unfamiliar vocabulary, a significant number of high frequency sight words and images that provide
additional information.

Productive Modes (speaking, writing and creating)
Students are able to retell the stories with greater command of sequence, content and descriptive
vocabulary. They speak a range of longer poetry and verse, mostly in chorus but sometimes individually,
and participate in a longer class drama performance based on curriculum material.
They are also able to use everyday language and topic-specific vocabulary to discuss areas of interest
with peers. They use a variety of strategies to engage in group and class discussions, and ask questions
to clarify and extend others’ ideas. They can describe their experiences on topics of interest, using a
wider range of appropriate vocabulary. They interact appropriately with audiences
<http://www.australiancurriculum.edu.au/Glossary?a=E&amp;t=audiences> in the classroom and in other
familiar contexts.
They create their own texts of longer sentences with illustrations supporting the meaning, derived from
curriculum content and modelled by a teacher, using appropriate punctuation and conventions about
print. They can discuss ideas and meanings in narratives, and identify qualities of characters in texts.
They accurately spell familiar words and attempt to spell less familiar words and use punctuation
accurately. They legibly write upper-and lower- case letters.

General Capabilities Class 2
Literacy:
The Year 2 English curriculum builds a foundation for life-long literacy by continuing the rich oral
language environment of the classroom, as well as building further to the more abstract literacy of
reading. The basis for the development of reading grows out of written language, as students assimilate a
greater bank of sight words and learn common phonic patterns. Reading is developed in a supported and
prepared pathway in Year 2 that builds from the reading of familiar texts to the independent reading
simple unfamiliar texts in Year 3.
Numeracy:
By continuing to build their imaginative experiences, students are increasingly able to visualize the
number operations and patterns they will address in Numeracy. Their work in English complements and
fosters their move from the concrete to the abstract which is the basis for their early learning in
Numeracy.
Information and communication technology:
See Australian Steiner Curriculum Framework paper “Educational Foundations: Steiner Approach to ICT
Integration. In Class 2 children write longer continuous stories and so they learn about page follow on
and sequencing parts of a story. They recall stories each day, take turns to contribute and act them out
informally, learning important communication and social skills.
Critical and creative thinking:
Creative thinking continues to be fostered through imaginative learning experiences where students
represent literary texts through illustration, drama, poetry and writing. They work from mental images that
are expressed, discussed and reviewed, building an ability to both imagine and reflect.
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Ethical behaviour:
The traditional tales used as texts in Year 2 emphasise a dynamic between the possibilities of ethical
choices that confront people: the traditional Animal Fables are metaphors for common human foibles and
failings, while Saintly People demonstrate the higher aspirations of ethical human action across cultures.
These tales provide a range of ethical choices to inspire and stimulate the imaginations of students.
Personal and social competence:
The delivery of the English curriculum is centred on the classroom as a rich language environment, and is
based on social interactions where each student is a participant as an individual and as a member of a
learning community. Learning is predicated on the building of personal expression and social interaction.
Intercultural understanding:
The traditional tales used as texts in Year 2 are drawn for a range of world cultures: they immerse the
students in the ideas and traditions of cultures other than their own.

Cross Curriculum Perspectives
Aboriginal and Torres Strait Islander histories and cultures
A number of Year 2 English texts can be drawn from Australian aboriginal culture and will continue to
deepen students’ understanding of the indigenous perspective.
Asia and Australia’s engagement with Asia
A substantial component of Year 2 English texts are drawn from Asian culture and will deepen the
students’ understanding and sympathy for this perspective.
Sustainability:
The Year 2 student is emerging from the pristine sense of unity of early childhood and is gradually
approaching a sense of separation from Nature. The traditional world tales continue to foster a sense of
connection and balance between the human and the natural
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ENGLISH
Core Curriculum Topics Stage 1
CLASS 3
Contents
Topic across Kindergarten–Class 3:
English/ Creative Arts

Morning Circle (see class 1)

Developmental Profile Class 3
Topics:
3.1
3.2
3.3
3.4

English/History
English/History
English
English

Literature of Creation and Tradition
Ancient Literature of Authority and Rulership
A – Grammar B - Literacy and Language
Reading Program

Each Learning Area is organised into Topics. These are content areas which can be taught as
one or more integrated thematic morning blocks (Main Lessons) over 3-4 weeks, with
connected review and practice lessons developing the content throughout the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to use their
professional judgment concerning the needs of their Year: content can be recombined or
reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Priorities
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DEVELOPMENTAL PROFILE

CLASS 3 CHILD AGED 8-9 YEARS

Developmental Stage

Curriculum Approach to English
Separation from the Earlier Sense of Unity

A sense of separation from the world and
people around them brings doubt and
confusion. Individuality emerges out of this
sense of alienation and a sense of self comes
as a response to questions such as Who am I? ,
Where am I? How do I live?

From the younger state of living within language
the student now can confront language as an
external symbolic system: reading, comprehension
and literature study are now established.
With Self and World now separating questions of
origins emerge: great literary traditions provide
imaginative expressions of ancient conceptions of
beginnings which are valuable learning
experiences for this age.

Engagement through the practical and feeling life
The child feels less at one with the world. Last
traces of personal identification with the objects
of the world dwindle and the child’s experience
divides into subjective inner experience and
objective outer reality. There is a growing sense
of the world outside the home and family.

As the move from the concrete to the abstract
unfolds, the imagination with its engagement of
feelings provides a bridge between the two. The
writing of more practical Farming and Building lists,
recipes and plans supplements the rich literature
base of the ancient cultures.

Cognitive Development
The corpus collosum is now developed and
integration of right and left hemispheres is
possible. In terms of the stages of Piaget, the
transition years from pre-operational to concrete
operational are over. More children will have
become able to use reversibility, seriation and
classification. Some simple sub-classification is
possible.

Formal literacy now unfolds with the brain
integration established, supporting comprehension
of longer more complex texts.
The symbolic realm of print text is perceived as a
whole and language can be experienced as a
separate construct. Hence grammar can be
conceptualised as an abstract set of laws.

Rhythm and Memory
Rhythmic review of work continues in a 3 day
rhythm which utilises the sleep time in which
memory is imprinted through into the conscious
awareness, habits and physical skills.

A 2 or 3 day rhythm or cycle may include
Imaginative presentation through story to introduce
a theme then a variety of artistic, imaginative
elaborations: review, drawing, further concrete
exploration, representation, writing recounts,
projects.

Artistic Multi-modal Imprinting
Knowledge, understanding and skills are more
deeply integrated into the body when they are
done in many different modalities.

A range of artistic activities, including structured,
imaginative games, speech, drama and visual arts
provide a way of deepening the experience of
English learning at this age.
Physical Development

The child develops a firmer gait, speech sounds
are formed in the middle of the mouth, the heart
increases in size and the breath/pulse ratio of
1:4 is established.

Longer periods of sustained concentration in
literacy settings are possible.
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Topic 3.1 English

Creation and Tradition

Central Experiences of the Content
Around the age of 9 an existential experience of separation of Self and World can be experienced and
the growing child now looks at the world as a more self conscious individual. This moment provides an
opportunity to consider the great themes of humanity: Creation, Tradition, Authority and how they impact
on the burgeoning individuality. In the history of humanity these themes have been expressed in some of
the great narratives of ancient human cultures, and stories from these cultures are valuable narratives for
the child to experience and to explore at this particular age. These narratives are treated as oral and
written literature, great stories, as myths from classical traditions that speak to the growing child’s
imagination: they are not treated as statements of presumed fact or faith.
Narratives of Creation express the sense of beginnings that an individual starts to confront and question
as they look at the world as a self- conscious entity: how did things begin? Where do I come from? These
narratives do not answer the questions directly for individuals but pose expressions of earlier and
traditional answers in the form of myth and literature.
From Creation there is established a tradition expressed in a civilization that supports or “lives out” that
picture of Creation.
This literature is initially experienced in oral form as teacher-told stories, then read in print form. This
literature provides content for further developing language and literacy skills. Handwriting now moves to
joined script with an emphasis on a formed, aesthetic hand.
Future Capacities
By experiencing the answers of earlier cultures to the questions of beginnings, students are stimulated to
ponder on their own terms. The answer is not given by the traditional narrative, but the images in them
provide a repertoire of imaginative possibilities for the student to consider in building towards their own
individual worldview.
Content Organiser
English 3.1 Topic: Creation and Tradition
Content Description
Students will learn to:
write with cursive or joined script;
write texts with appropriate punctuation including full stops, question marks, exclamation marks
and speech marks.
create their own illustrated book with texts that adapt language features of the original Creation and
Tradition narratives including rhymes and rhythms (poetics)
read a range of literature connected to the narratives
recall stories sequencing narrative events
use a variety of integrated forms of communication of stories including oral, visual, historical
narrative and dramatic
learn and recite a range of verse, rhymes and poetry from the narratives
write creation texts in original language and script, and understand how spoken and written
forms of language are different modes of communication with different features depending on
context and cultural background
appreciate the way traditional cultures have expressed the sense of creation in narrative form
recognize high frequency sight words
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Topic 3.2 English 3

: The Ancient Literature of Authority and Rulership

Central Experiences of the Content
From the unconscious compliance with given rules which characterises the younger child, the emerging
individuality now becomes aware of the laws and rules which underlie the social fabric of a community.
Early traditions enshrined the community laws in divine authority: a good example from history and
mythology is the proclamation of the Ten Commandments and the establishment of rulership among the
ancient Hebrew people. Working with such a narrative at this time in the child’s development is a valuable
experience in learning about the literature of authority and law. From this historical/literary source the
learning experience can be extended to an understanding of the role of authority vested in responsible
adult carers such as teachers, and working with the laws/rules which govern classroom conduct.

Future Capacities
Experience of the ancient sources of authority in community meets a developmental need in the child of
this age: each age has its needs which build on each stage of development towards the mature formed
adult personality. Learning to respond to authority is a stage which once experienced, can be built on in
the progress towards the adult ideal of being a responsible, self-managing citizen. Democracy as a
process requires discriminating adults who can make informed decisions based on independent
judgement.

Content Organiser
English 3.2
Topic: Ancient Literature of Authority and Rulership
Content Description
Students will learn to:
Write texts responding to the literature of Authority and Rulership using appropriate sequencing and
visual elements
Understand that successful cooperation with others depends on shared social conventions expressed
in rules, turn-taking and appropriate forms of address
Negotiate in collaborative situations using interaction skills, active listening and appropriate oral
expression
Create short texts (including planning and drafting) using growing knowledge of structures and
language features and selecting artistic elements appropriate to the purpose
Rereads own texts and edits for possible improvements including spelling, punctuation, structure and
meaning
Appreciate the establishment of the ancient system of authority and rulership;
Recall stories sequencing narrative events
Use a variety of integrated forms of communication of stories including oral, visual, historical narrative
and dramatic.
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Topic 3.3 English

Grammar

Central Experiences of the Content
In the earlier years the child experienced language from within, in expressing and communicating
meaning and emotion. Now as the child looks on at the world as a separate entity, so too does language
itself become a separate entity. Its formal structures now appear as separate objects of study. Prior to
this point the child is embedded in language, it is lived in, experienced and used as a concrete thing: now
it is a separate and abstract system of rules and laws. From language as an unconscious action in the
earlier years, the skills of literacy emerge as a conscious understanding. Grammar now unfolds as a
conscious understanding of the laws and rules of language: the child can observe abstractly what
previously had been done/spoken unconsciously.
In keeping with the student’s picture-making faculty, Grammar is brought in imaginative form:
personifications of the abstract parts of speech are introduced through imaginative teacher-created
stories, and elaborated through imaginative activities such as grammar games.
Future Capacities
Imaginative representations of parts of speech and punctuation build a creative bridge from the concrete
to the abstract: the formal concepts are embedded in images which ensure they are more deeply
imprinted.

Content Organiser
English 3.3

Topic: Grammar

Content Description
Students will learn to:
Identify basic parts of speech and how they represent differences between people, place or thing
(noun), actions (verbs representing different processes: doing, saying etc), qualities (adjectives) and
details like where, when and how (adverbs)
Recognise that capital letters signal proper nouns and commas separate items in a list
Identify parts of speech that can be used for appreciating the qualities of people and things
Identify the fundamental structure of a sentence including parts of the sentence that represent who or
what is doing the action, and the action
Understand that a simple sentence expresses a single idea
Emergent understanding of how simple sentences can be joined
Write sentences with appropriate punctuation including question and exclamation marks, apostrophes
and commas.
Understand that sentences can be used in different ways to ask for information, make offers and give
commands, and use appropriate punctuation to express these differences.
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Topic 3.4 English

Reading Program

Central Experiences of the Content
As the students separates from the world, full literacy becomes appropriate and expected. Students now
relate more naturally to the symbolic world of print out of themselves rather than through any lingering
imitation of adults. A Reading Program supports and challenges the students in developing literacy skills
and appreciating good quality literature.
Future Capacities
A wide reading program supports future imaginative possibilities, building independent readers who can
form independent judgements based on a wide and reflective reading practice. A healthy foundation for
building curious and reflective adults is a school-based reading program that introduces a wide range of
challenging and serious literature to students in a supported and secure classroom context.
Content Organiser
English 3.4

Topic: Reading Program

Content Description
Students will learn to:
* read comfortably a range of fiction and non-fiction texts using word attack skills;
* compare different kinds of images in narrative and informative texts and explore how they contribute
to meaning
* read with a range of comprehension strategies including contextual, grammatical, morphemic and
phonological to build literal and inferred meaning in a range of oral and written texts;
* begin developing a personal response to literary texts expressed through more extended and
technical vocabulary;
* discuss how plot, characters and events in a range of literary texts are presented in different ways
and share personal responses including listening to the responses of others
* discuss how language is used to describe the setting of literary texts
* use interaction skills in an appropriate manner in discussions about texts
* identify the audience of different texts both informative and imaginative
* write their own texts using a range of text types: narrative, first person recount (journal),
report and procedure (integrated across all Year 3 topics)
* use paragraphs to organise longer texts
* make short oral informal presentations
* describe some differences between imaginative and informative texts
* know that word contractions are a feature of informal language and are expressed in print with an
apostrophe,
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Achievement Standards Class 3:
Receptive Modes (listening, reading and viewing)
By the end of Year 3 students understand how content can be organised using different text structures
depending on the purpose of the text. They understand how language features, images and vocabulary
choices are used for different effects.
They read texts that contain varied sentence structures, a range of punctuation conventions and images
that provide additional information. They identify literal and implied meaning connecting ideas in different
parts of a text. They select information, ideas and events in texts that relate to their own lives and to other
lives. They listen to others’ views and respond appropriately.
Productive Modes (speaking, writing and creating)
Students understand how language features are used to link and sequence ideas. They understand how
language can be used to express feelings and opinions on topics. Their texts include writing and images
to express and develop in some detail experiences, events, information, ideas and characters.
Students create a range of texts for familiar and unfamiliar audiences. They contribute actively to group
and class discussions, asking relevant questions, providing useful feedback and making presentations.
They demonstrate understanding of grammar and choose vocabulary and punctuation appropriate to the
purpose and context of their writing. They use knowledge of sounds and high frequency words to spell
words accurately, checking their work for meaning. They write using joined letters that are accurately
formed and consistent in size.

General Capabilities Class 3
Literacy:
The Year 3 English curriculum builds further skills and attitudes that enhance their literacy development.
They become independent readers able to read, comprehend and speak about a range of simple texts.
They listen to, represent and respond to some ancient literature of creation, authority and rulership, works
which have inspired generations of humanity with their depth and quality.
Numeracy:
The literature of the ancient world experienced in Year 3 introduces some numeric concepts that provide
a historical background to learning about measurement (eg the cubit) and time (eg the cycles of ancient
kings, the generations of families).
Information and communication technology:
See Australian Steiner Curriculum Framework paper “Educational Foundations: Steiner Approach to ICT
Integration. In Class3 the children plan, draft and edit writing. They also use a range of appropriate
punctuation. All these skills are consolidated and extended throughout Primary schooling before being
worked with digitally.
Critical and creative thinking:
Learning continues to work through the imagination as students build inner pictures which are expressed
through illustration, movement and text. Grammar is introduced through imaginative games and stories
which personify parts of speech and lead to a visualizing of the key elements. Students reflect on the
stories to which they listen, and discuss and review them with a greater independence.
Ethical behaviour:
In the Year 3 English content, students experience a significant stage in human cultural development with
the emergence of formal written rules (eg The Ten Commandments) as guides to behaviour, rather than
the unwritten law of custom in earlier historical cultures. Teachers work with this experience in developing
classroom rules in a consultative manner with students, to establish an ethical framework for relations
within the classroom and a guide to students’ own ethical choices.
Personal and social competence:
Students consider their behaviour in the group, and reflect on their behaviour in relation to the formal
rules. They consider the understandings that underlie social life as they become more conscious of
formal rules and regulations, as distinct from the directives of the adults in their lives. They speak to
others about the texts they have read, and read in group settings.
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Intercultural understanding:
The stories the students experience in Year 3 English provide them with a rich understanding of the
cultures from which they are drawn. There are a range of activities undertaken to deepen the cultural
experience of the literature including song, drama, festival and dance.

Cross Curriculum Perspectives
Aboriginal and Torres Strait Islander histories and cultures
A number of Year 3 readers in the Reading program can be drawn from stories of Australian aboriginal
culture and will continue to deepen students’ understanding of the indigenous perspective.
Asia and Australia’s engagement with Asia
The broad experience of diverse cultures on which the curriculum is based continues to build a tolerance
for diversity and difference in general, which indirectly promotes a sense of connection with all other
cultures, including Asia.
Sustainability:
The Year 3 student (around the age 9) develops a heightened sense of separation of self and world. The
continued emphasis on imaginative learning builds a bridge into Nature through the enhance sympathy
that imaginative thinking promotes, in contrast to the subject-object separation that traditional intellectual
thinking can provide. The curriculum strongly links with the literature of farming in Science where images
of a healthy sustainable balance between humanity and nature are described.
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ENGLISH
Core Curriculum Topics Stage 2
Classes 4-6
Contents
Overarching Themes Going Across the Stage
Celebrations Festivals and Rhythms of Time
Morning Circle

Stage 2 – class 4-6
Stage 2 – class 4-6

Class 4
Overarching Themes as above4.1
English/History
4.2
English/ Science/History
4.3
4.4

English
English/History

Festivals, Morning Circle
Myths of Northern Europe
The Art, Science and History of Writing
(Class 4/5)
The Arts of Language and Literacy
Indigenous Legends: End of the Dreaming

Class 5
Overarching Themes as above5.1 A
English/History
5.1 B English/History
5.1 C
English/History
5.2
English/History
5.3
English/History
5.4
History/Geography/English

Festivals, Morning Circle
Ancient India
Ancient Persia and Babylon
Ancient Egypt
Ancient Cultures Greece
English Language and Literacy
History and Geography/ Indigenous Life
of the Region and State

Class 6
Overarching Themes as above6.1
History/English
6.2
English
6.3
English
6.4
History/English

Festivals, Morning Circle
Ancient Cultures: The History of Ancient Rome
The Wonder and Wisdom of Words
English Language and Literacy
Australian History

Each Class Document contains:
Development Profile
Topics
Achievement Standards
General Capabilities
Cross Curriculum Priorities
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Overarching Themes
Which Are Implemented Throughout Classes 4 - 6

Theme A:

Celebrations, Festivals and Rhythms of Time
Science/History

Stage 2 (Classes 4-6)

“Throughout the year we fulfill the common tasks and duties of daily life and at the times of a festival we
turn our attention to the links which bind us with eternity. And although daily life is fraught with many a
struggle, at these times a feeling awakens within us that above all the strife and turmoil there is peace
and harmony”
R Steiner
"Those who contemplate the beauty of the Earth find reserves of strength that will endure as long as life
lasts. There is symbolic as well as actual beauty in the migration of birds, the ebb and flow of tides, the
folded bud ready for spring. There is something infinitely healing in the repeated refrains of nature -- the
assurance that dawn comes after the night and spring after the winter." Rachel Carson
The Central Experience of the Content
As in times past festivals are held to celebrate such events as the harvest or spring. They bring whole
communities together in shared purpose and highlight the supportive cycles of life, They bring meaning to
human existence and reconnect people with the universe and their origins. The children sense the joy
and gratitude in the community around them.
Future Capacities
The experience of the festivals will live within the child, fostering reverence through the acknowledgement
of something greater than themselves, allowing trust to grow and gratitude and harmony to be more
deeply experienced. Through the sense of being embedded in the great cycles of life the students gain
security and trust which is a counter to the ever changing challenges of daily life

Content description
Overarching Theme A Stage 2

Celebrations, Festivals and Rhythms of Time

Students will learn to:
Sing, recite and follow creative movement for the rhythms of time and celebrate the rhythms of the day
and night and connect with sun, the moon and stars.
Hear stories of festivals and family celebrations and experience cycles of the seasons through
celebrations for harvest, mid-winter and spring.
Observe and celebrate the changing beauty and bounty of nature
Listen and connect to stories of the past ways of preparing festivals through growing food, cooking,
making handcrafts and storytelling and music.
Recall, illustrate and write reports about aspects of festivals and celebrations from teachers and elders
from many cultures.
Bake, make decorations and gifts for festivals, dress in festive clothes and learn music and dances.
Play recorder and string instruments in whole school and class orchestras.
Celebrate school festivals and community gatherings as well as class celebrations such as birthdays,
farewells and end of term celebrations.
Celebrate world events from diverse cultures
Organise, lead and MC aspects of festivals.
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Overarching Theme D: Morning Circle Class 4 - 6
The day has its rhythm and each morning we rebuild the class community by activities that reunite the
individuals into a whole. Each morning an integrated session of movement, choral verse speaking,
singing, instrumental (recorder and percussion) playing of material (poems, songs and action rhymes)
related to the current Main Lesson content serves to:
 deepen the learning through artistic experience; and
 reunite the students of the class into a community.
Future Capacities
Creativity and team playing grow from shared artistic experiences such as Morning Circle.
Learning in community fosters a sense of relationship and being a member of a team. The artistic
deepening of learned content fosters a creative imaginative and inner mobility.

Content Description
Overarching Theme D stage 2
English/ Creative Arts

Morning Circle
Practice Lessons

Students will learn to
•
•
•
•
•
•
•
•

Speak morning verses, greetings and verses to bring balance and focus
Speak Australian poetry and sing Australian bush ballads.
Speak verses from a diverse cultural and historical range including Northern Europe,
Ancient Cultures and Asia-Pacific.
Sing songs relating to the learning themes from the Topics, seasons, festivals
and daily rhythms
Play recorder, string instruments and percussion with increasing ability to read music
and perform at assemblies and concerts
Integrate mathematical tables and number patterns with body percussion and movement
Practice a range of mental arithmetic
Engage in folk dance and bean bag and movement games
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ENGLISH
Core Curriculum Topics Stage 2
CLASS 4

Contents:
Child Development and Curriculum Overview
Overarching Themes
See the Overarching Themes for classes 1-6:
Celebrations Festivals and Rhythms of Time
Morning Circle

Stage 2 – class 4-6
Stage 2 – class 4-6

Class 4 Topics
4.1
4.2

English/History
English/ Science/History

4.3
4.4

English
English/History

Myths of Northern Europe
The Art, Science and History of Writing
(Class 4/5)
The Arts of Language and Literacy
Indigenous Legends:
End of the Dreaming

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their Year: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Priorities
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DEVELOPMENTAL PROFILE
Developmental Stage

CLASS 4 CHILD AGED 9-10 YEARS
Curriculum Approach to English

Confidence in Their New Relationship to the World
A new confidence in their ability to meet the
world characterises this age. Children have
boundless energy and an eagerness to look at
the world and learn.
They are more interested in external
perception.

This new confidence is met in English with a year long
theme of the myths of Northern Europe: the stories
told by the Vikings and other northern peoples
express a robust and resilient confidence in the face
of overwhelming challenges.
Poems and verses of local geography and history as
well as the animal kingdom are important.
Connection to Place
The children find their way into the space
This connection to place can be expressed in learning
round them more consciously. Not through
the literature of early times in the local surroundings,
play nor through physical work but through a
in pioneer literature and in the indigenous stories of
sense of place this is now possible. The
Australia.
children should form a sense of where they
At the level of the sentence in grammatical work there
are in relation to their environment, both in a
is work with prepositions and prepositional phrases
social and geographical sense.
(indicating directionality) used in descriptions.
Cognitive Development
As the cognitive capacities unfold the abilities
Students have reached a stage of integrated language
to hold elements of classification into
development where the areas of language, literature
comparison and of physical space into
and literacy combine in a harmonious manner to
relationship are possible.
express and communicate meaning, emotion and
intention in a newly established sophisticated way.
Rhythm and Memory
Rhythmic review of work continues in a 3 day
Narrative has a strong descriptive element which
rhythm which utilises the sleep time in which
creates pictures of form and of environment which are
memory is imprinted through into the
integrated with practical experience. The rhythm
conscious awareness, habits and physical
concludes with a more conscious representation in
skills.
writing which comes to comparative concepts.
Multi-modal Imprinting
Knowledge, understanding and skills are more While story is still used to bring initial pictures, the arts
deeply integrated into the body when they are of drawing, drama, poetry and song continue to
done in many different modalities.
provide other pathways to deepen learning.
Physical Development
The self-activity of the child brings about a
A new strength emerges that expresses a sense of
harmonising of the relationship of the
confidence in the physical body’s ability to meet the
breathing to the blood circulation. (Rawson
challenges of life.
and Richter, p40)
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Topic: 4.1 English

The Myths of Northern Europe

Speaking and stepping the rhythms of alliterative poetry gives the children the experience that speech
carried on the breath can be filled by the rhythm of a slower or faster heartbeat. In speaking alliterative
poetry, the will element in speech is strengthened, an experience which enables the children to bring their
feeling life into strong connection with their breath and pulse, which has the effect of centering them...the
children can stand more firmly in life and orientate themselves in relation to their environment.
Rawson and Richter
Central Experiences of the Content
Around the age of 10 a confidence can be observed in the child’s relationship with the world: after the
existential sense of separation around 9 has passed, the child confronts the world as a more confident
self, confident in a newly established relationship with the surrounding world. Physical development
brings a new strength and agility. The myths of the Norsemen provide a literature that meets this new
found confidence: the robust resilience of these sea-faring peoples in their journeys was fired by the
imagery of their mythological world. The child of this age is equally inspired by the range of emotion, by
the sophistication of the narratives, the alliterative verse and by the strength of purpose of the characters.
Future Capacities
Unique among world mythologies, these stories have an end: Ragnarok, the last battle which ushers in
the new world of the current time, is also a metaphor for the end of childhood, the final glimpse of the
magical world of unity that pervades the child’s first experience of life. The growing individual now moves
into the world of adult rationality on a healthy foundation confidence and strength.

Content Description
English 4.1

Literature Topic: The Myths of Northern Europe

Students will learn to:
 Listen to stories of the myths of Northern Europe, identify key images and use to share in
discussion;
 Read a range of literature based on the myths of Northern Europe
 Distinguish and use verb tenses of past, present and future
 Retrieve literal information from texts and when supported can make inferences e.g. infer a
character’s personality by their actions (such as Loki)
 Create imaginative literary texts based on the myths of Northern Europe developing storylines,
characters and settings and demonstrating increasing control over text structures and
language features
 Reread and edit for meaning, spelling and structure
 Recall and summarise the main ideas from written and spoken texts
 Consider the composition of visual elements in illustrations of texts representing the myths of
Northern Europe and how the meaning is enhanced by different choices
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Topic 4.2 Science/History/English

Technology Study
- The Art, Science and * History of Writing
* The History component is often done in Class 5.

Central Experiences of the Content
The Science and Art of Handwriting bring the students an experience of connection to the activity of
writing as an expression of inner orientation and stylistics. Just as they have gained confidence in their
ability to build a home and farm the land in Class 3 they now, through practical experience come to a
connection to the art of written communication.
The history focus begins with a mythological connection which addresses the human consciousness that
underpins representation of thought. It then moves to the unfoldment of the history of writing.
Future Capacities
When students are connected to their world and the technology they use, have made the tools
themselves they learn to be more careful and respectful of their own and others belongings.
In addition, modern research suggests that the earlier educational focus on handwriting, with its stress on
beauty and perfection of form, practice of different styles and fluidity may have had a beneficial effect on
i
cognitive function. . Students learn the art of fluent handwriting and calligraphy which builds an ability for
calm focus and inner as well as outer balance and harmony of form.

Content Organiser
Science/English/History 4.2

Topic: The Art, Science, *History of Writing

Content Description
Students will learn to:
Make some writing implements;
Explore materials that have been used for writing and recording;
Practice calligraphy with pen and ink;
Refine the style and flow of their handwriting;
Understand at a simple level the history and development of writing
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Topic 4.3 English

The Arts of Language and Literacy

What are prepositions for, but the means of making us aware of our relation to the world, to the kingdoms
of nature and to our fellow men? What are adverbs for, but to make us aware of the quality of our
actions? No wonder that grammar was the first of the Seven Liberal Arts studied in the medieval
universities, for it opens the door to consciousness and self-consciousness, without which there is no
such thing as a man.
AC Harwood 1975
Central Experiences of the Content
In Year 4 students reach a stage of integrated language development where the areas of language,
literature and literacy combine in a harmonious manner to express and communicate meaning, emotion
and intention. Their increasing confidence in general is expressed in particular in English in an ability to
present ideas in the oral form of a more prepared speech, in consciously working with different types of
sentences, and with the ability to express themselves over a wider range of text types. They read more
sophisticated literature with more strategies of comprehension. Elements of this general development are
manifested through all subjects of the curriculum and may be integrated into other topic areas, or may be
grouped into a single topic for specialised treatment.
Future Capacities
A balanced development in literacy is of central importance in the formation of a world citizen, one at
home in the language and literature of his/her own culture, but also sympathetically attuned to the
literatures of other cultures at home and internationally. The ability to move sympathetically across
cultures is a mark of our global future; the ability to express oneself at every level is the hallmark of the
successful communicator.

Content Description
English 4.3

Topic: The Arts of Language and Literacy

Students will learn to:
Grammar
 Recognise that sentences may express either a statement, a command, a question or an
exclamation;

Identify prepositions as a part of speech and use them in prepositional phrases and adverbials
 Understand the subject in a sentence can be referred to in different ways
Explore how sentences can be enriched through noun and verb groups


Spelling: Demonstrates a variety of strategies to spell unfamiliar words including knowledge
about morphemic word families, general spelling patterns and context;




Punctuation: Use punctuation to read with expression e.g. speech marks, commas
Recognise how quotation marks are used to signal dialogue and reported speech, and
understand the difference between direct and indirect speech








Reading
Read a range of texts using a number of strategies (context, semantic, grammatical) and
demonstrating comprehension of literal and inferred meaning
Write a variety of book reviews including novels and informative texts
Read simple narrative and information texts that have familiar structures e.g. reports have a
general introductory statement, and paragraphs organized by content
Read texts usually comprised of simple and compound sentence structures, with some use of
complex sentences.
Read texts which may move between tenses in the one text
Read, with support and preparation, texts outside their personal, social and cultural context.
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Making texts
Write for a range of audiences and over a range of text types including personal letters and
descriptions of simple personal experience including journals
Plan, draft and write short imaginative and informative texts using growing knowledge of texts
structures and language features and selecting artistic elements appropriate to the audience
Identify some characteristic features of used in imaginative and informative texts
Understand how alphabetical order, contents tables, indexes, headings, visuals and glossaries
help retrieve information from non-narrative texts.
Understand different ways that texts are made cohesive
Understand how imaginative, informative and persuasive texts are influenced by their audience
and purpose
Compare sentence structures between different types of texts
Understand how evaluative language can give force to commands
Explore language of persuasive texts
Listening and speaking
Use interaction skills to listen to others, recognising they may have differing experiences and
ideas, share responses and express a point of view about literary experiences
Present their own ideas in a prepared speech: plan, rehearse and deliver taking the intended
audience into account
Poetics.
Understand simple elements of poetics such as rhyme and rhythm, including nonsense rhymes
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Topic 4.4

English

Indigenous Legends: End of the Dreaming

Central Experiences of the Content
The students extend their sense of place by being grounded in the indigenous legends of Australia. From
the earlier tales and stories of Year 1, the students meet this traditional material on a new level of
awareness, combining legendary elements with the historical. From the simple “fairy tale” like stories of
Year 1, the students can now move to more detailed and depth rendering of stories of more complexity
such as the Rainbow Serpent, the All-Father, totems and the Songlines.
Stories of the meetings of the first colonists with the indigenous inhabitants can be given in imaginative
form or in simple historical narrative. Students will learn aspects of the indigenous experience in their own
locality as well as in general from across the continent, such as the Songlines.
Future Capacities
As future Australian citizens an awareness and sympathetic understanding of both the traditional
indigenous worldview and the impact which foreign occupation had on this worldview are fundamental
and formative.

Content Organiser
History/ English 4.4
Topic: Indigenous Legends: End of the Dreaming
Content Description
Students will learn to:
 Describe key elements of the indigenous Australian worldview particularly The Dreaming and
its nature; the longevity of Australia’s first people and their connection to Place and Country;
understand how the depictions of elements of legends reflect this worldview.
 Listen to, illustrate and write Indigenous Legends with illustration appropriate to the cultural
context
 Incorporate new vocabulary from a range of sources
 Demonstrate beginning skills in organising information
 Use indexes, tables of contents and headings in simple information texts to retrieve information
 Discuss how the depictions of characters reflect the contexts in which they were created
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Achievement Standard Year 4
Receptive Modes (listening, reading and viewing)
By the end of Year 4 students have developed a wide and descriptive vocabulary based on the
experience of speaking quality verse and imaginative poetry. They understand that texts have different
text structures depending on purpose and audience. They explain how language features, images and
vocabulary are used to engage the interest of audiences.
They describe literal and implied meaning connecting ideas in different texts. They express preferences
for particular texts, and respond to others’ viewpoints. They listen for key points in discussions.
Productive Modes (speaking, writing and creating)
Students use language features to create coherence and add detail to their texts. They understand how
to express an opinion based on information in a text. They create texts that show understanding of how
images and detail can be used to extend key ideas.
Students create structured texts to explain ideas for different audiences. They make presentations and
contribute actively to class and group discussions, varying language according to context. They
demonstrate understanding of grammar, select vocabulary from a range of resources and use accurate
spelling and punctuation, editing their work to improve meaning

General Capabilities Year 4
Literacy:
As independent readers, students read a range of fiction and non-fiction books, and are given the
opportunity of building a life-long connection with quality literature. They listen to, read, represent and
respond to texts based on significant world mythology, and continue to develop their skills in expressing
themselves in a range of communication styles.
Numeracy:
The method of imaginative learning links with numeracy through an emphasis on visualization and the
development of images for mathematical concepts eg imaginative stories to introduce and visualize
fractions.
Information and communication technology:
Students learn about the early development of writing and the implements used as a historical
technology. They understand the role of a range of communication technologies from bark painting,
through cuneiform tablets, quills, to pen and ink, and even typewriters.
Critical and creative thinking:
Learning continues to work through the imagination as students build inner pictures which are expressed
through illustration, movement and text. Their creative faculties are enhanced through the emphasis on
visualization and also representation of texts through dramatic performance. A creative response is
embedded in the learning process. Students reflect on the stories to which they listen, and discuss and
review them with a greater independence.
Ethical behaviour:
Year 4 English texts provide students with a wide variety of ethical situations that raise questions of good
and evil, personal ambition versus the common good, deceit and honesty: the story of Australia’s
beginnings as a new country also raises ethical issues which have affected and continue to affect every
generation since the founding. Working with these issues through imaginative methods (stories, visual
representation, simple discussion) enables students of Year 4 age to deal with the ethical complexities at
an age appropriate level.

©SEA: ASCF
ENGLISH Core Topics Stage 2 Class 4-6
www.steinereducation.edu.au
Version: October 2011 rev

Page 68 of 159

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Personal and social competence:
Students respond creatively to their learning: they develop personal competence at self expression
through speaking, representing and writing. In groups they perform dramatic pieces, work together on
projects, write texts together and express their views in discussions.
Intercultural understanding:
Students continue to deepen their literary experience of other cultures including Australian aboriginal
culture through imaginative participation in mythology and stories. They represent these narratives in
illustration, drama, discussion and written texts. The experience of this diversity provides a foundation for
a sympathetic relationship with other cultures and traditions throughout life.

Cross Curriculum Perspectives Year 4
Aboriginal and Torres Strait Islander histories and cultures
Students learn about the beginnings of European settlement in Australia at the same time as they learn in
a more conscious way about the traditional worldview of aboriginal people. The narrative of Australian
history is seen from multiple perspectives: that of the indigenous and that of the European.
Asia and Australia’s engagement with Asia
The broad experience of diverse cultures on which the curriculum is based continues to build a tolerance
for diversity and difference in general, which indirectly promotes a sense of connection with all other
cultures, including Asia. Reading material is promoted which enhances understandings of Asia, and
Australia’s engagement with Asia.
Sustainability:
The sense of separation of self and world is now established. The continued emphasis on imaginative
learning builds a bridge into Nature through the enhance sympathy that imaginative thinking promotes, in
contrast to the subject-object separation that traditional intellectual thinking can provide. The English
curriculum strongly links with the literature of Zoology in Science where stories of animals are seen from
the animal’s perspective, encouraging students to maintain a “participative awareness” in the natural
world.
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ENGLISH
Core Curriculum Topics Stage 2
CLASS 5

Contents:
Child Development and Curriculum Overview
Overarching Themes
See the Overarching Themes for classes 1-6:
Celebrations Festivals and Rhythms of Time
Morning Circle

Stage 2 – class 4-6
Stage 2 – class 4-6

Class 5 Topics
5.1 A
5.1 B
5.1 C
5.2
5.3
5.4

English/History
English/History
English/History
English/History
English/History/English
History/Geography/English

Ancient India
Ancient Persia and Babylon
Ancient Egypt
Ancient Cultures Greece
Language and Literacy
History, Geography and
Indigenous Life of the Region
and State

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their Year: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Priorities
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DEVELOPMENTAL PROFILE
CLASS 5 CHILD AGED 10-11 YEARS
Developmental Stage
Curriculum Approach To English
Strengthening of Individual Relationship to the World
The experience and sense of self grows and the
The connectedness is developed further in the overview of
individual will comes from this developing centre.
the world literature of Ancient Times. Although the broad
To balance this, the consciousness of the
sweep of time is studied the children are in essence at the
interrelatedness of the whole develops both in the
height of Ancient Greece in their emergent thinking, sense
feeling life and emergent thinking.
of beauty and their physical balance.
Connection to Time
Out of the growing memory powers, the sense for
Now the conscious engagement with history deepens and
time has developed. Memory allows for looking
the students come to a picture and experience of the stream
back and planning the future and, combined with
of time of ancient worlds and their culture (eg architecture,
deepening feeling, for the emergence of
farming and building) and mythology, their lands and
conscience and responsibility. (Rawson and
heroes. In Australian history the Indigenous life and
ii
Richter, 2000)
settlement are encompassed.
Affective Development
During this age, moving forward with the
confidence to meet the world out of their
individuality, the children can now freely chose to
connect to the other through empathy. A depth of
feeling can be noticed and a sense of personal
responsibility, of moral compass.

In grammar the passive voice is studied in which the
experience of the other is paramount. History, through
narrative, is humanity’s story, experienced through both
sympathy and antipathy. The feeling life is expressed and
evidenced through focus on the beauty of their main lesson
books, their class relationships and even the grace of their
movement. In History/Physical Education the Olympic ideal
of beauty as well as skill and of the greater good of the
whole over the individual are paramount.
Cognitive Development

The development of sense or picture free concepts The study of grammar becomes ever more conscious and
continues but is not yet primary. Comprehending
the students can take different narrative perspectives in their
realistic descriptions and reasoning through events
historical diary reports.
is developing. The basic rules, processes and
Pure observation of form and characteristics of eg leaves or
structures of literacy and numeracy are generally in symmetries of flowers in Botany wakens the objective
place, built on a firm foundation of rhythmic and
perception as well as maintaining the sense of wonder
pictorial/concrete work as well as frequent skills
which can be expressed in descriptive language.
practice so that now emergent intellectual faculties
can, by the end of the year, be drawn upon more
consciously.
Rhythm and Memory
Rhythmic review of work continues in a 2 or 3 day
rhythm which utilises the sleep time in which
memory is imprinted through into the conscious
awareness, habits and physical skills.

Step 1: In Class 5 the narrative element is joined by more
observation, excursions, camps and teacher-guided reading
as learning experiences.
Step 2: Recall is not just story based but focuses space and
time in maps and diaries, observations.
Step 3: The students own work may begin to include
change of perspective and extension of scope eg a diary
entry from the point of view of a settler or convict.
Artistic Multi-modal Imprinting

Knowledge, understanding and skills are more
deeply integrated into the body when they are done
in many different modalities.

The study of ancient cultures affords an opportunity to
integrate learning through the experience of music, dances,
foods, crafts and mythologies which all bring a greater depth
of learning than conceptual analysis at this age.
Physical Development

“The child attains a certain ease and grace of
movement ….movement that is co-ordinated,
balanced and harmonious is a key-note of the
developmental phase. The child experiences a
growth in length; sustained physical effort is within
his or her grasp.” (Rawson and Richter, 2000)

The Olympic ideal is the counterpart to their historical
studies and incorporates the grace, strength, will to strive
and unity amongst countries of the world. In striving
physically to do the best in the original skills at a regional
Olympic games they test themselves.
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Topics 5.1-5.2 English / History

Ancient Cultures

Having lived in the world of the fairy-tale, legend and myth in the first four years the children now are
ready for the borderland between mythology and history proper. Through vast pictures of human
evolution we move from the dawn of prehistory in the ancient culture of India to the eastward campaigns
of Alexander the Great. Stories from these ancient civilizations give an historical picture of the human
being in his development into the material world, which parallel the child’s own descent into the world of
matter; we are giving the children a picture of their own evolution.
A Jacobson
Central Experience of the Content
The students are given symptomatic examples of major changes in human consciousness. The
mythologies and outer events give pictures of inner processes beneath the surface. The children
recapitulate the stages of consciousness in a direct arts-integrated experience through story, verse,
dance, art and drama.
Ancient India/Persia/Babylon
In the stories of Manu, of Ganga, of Arjuna and Krishna we give the children a glimpse of a civilization
that resisted an involvement with the world of the senses, steeped in Maya, a dream world where time
was less urgent. The children experience a major contrast when the stories of ancient Persia are
introduced. Zarathustra, who was born laughing, brings agriculture and husbandry as tools against the
powers of darkness. These legends bring a powerful picture of the struggling human being able to
choose between good and evil. In the Avesta, every lie is the servant of Ahriman, the power of the dark,
who is the great living lie. Moving to the Near East and the land that is now Iraq, we find the great story of
Gilgamesh. The friendship of Gilgamesh and Eabani speaks inwardly to the children, who grieve with
Gilgamesh when Eabani dies and understand his longing when he sets off on his journey to find Eabani
in the spirit at least.
In ancient Egypt the children find themselves for the first time in an age that has left us monuments,
works of art and written records on papyri and clay tablets. The Egyptian strongly felt the lawfulness and
beauty of the world and became recorders of cosmic measures and relationships. With the great story of
Isis and Osiris, the children enter with enthusiasm into Egyptian life.
With the transition to Greece, the children feel that they have come home. Never before and never
again will they enjoy this same beautiful harmony and balance between the lightness of the young child
and the maturing weight of their earthly body. In the Greek experience the physical is permeated by the
ideal; the human being is a joyful citizen of the world not yet lost in materialism. From the tale of Troy, we
journey to the development of the city-states and daily Greek life. From Plato, who thought in cosmic
images, we move to Aristotle, who laid the foundations for the rational, logical world to come. His pupil,
Alexander, carries Hellenistic thought back in the direction of ancient India and aspires to an empire
where all are equal.
A Jacobson 2009
Future Capacities
The students come to experience themselves as heir to the ages, now taking their place to move forward
in our times.
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Topic Ancient Cultures 5.1 A : India
Content Description
Students learn about
 The transition from earlier cultures; Asia/Pacific- Mythologies from eg Asian, Pacific, Mayan,
Toltec or Aztec cultures; the story of Manu
 Mythological content from the ancient Indian Vedas, Upanishads and the Bhagavadgita.
 Stories of Ganga, Arjuna and Krishna; the gods
 Philosophy, life and geography connected to the myths
 Indian festivals, food, art, dance, recitation and music
 Complete skills from the English Literacy and Language Topic 5.3

Topic Ancient Cultures 5.1 B : Persia and Babylon
Students learn about
 Ancient Persian Culture- development of sedentary communities, farming and animal
husbandry
 The experience of the duality of light and dark
 The life of Zarathustra and direct communion with the spiritual worlds
 Texts from the Avesta and Bundahesh
 The Epic of Gilgamesh
 Cuneiform script
 Complete skills from the English Literacy and Language Topic 5.3

Ancient Cultures 5.1 C : Egypt
Students learn to
 Study stories from Egyptian mythology and work with artistic and written language forms for
expression of these stories
 Reflect on the world of the Pharaohs; priests and judges and other professions.
 Study the connection to the spiritual worlds through the portal of death; mummification and
burial rites, pyramids, royal graves
 Know about the daily life and understand the geography of the Nile Valley and its impact on the
culture and irrigation systems.
 Complete skills from the English Literacy and Language Topic 5.3
 Sequence historical people and events and use historical terms
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Topic 5.2 English/History

Ancient Greece

As the soul is immortal and has seen all things here and in the underworld, there is nothing which it has
not learned; so it is in no way surprising that it can recollect the things it knew before, both about virtue
and about other things. As the whole of nature is akin, and the soul has learned everything, nothing
prevents a man after recalling one thing only- a process men call learning- from discovering everything
else for himself, if he is brave and does not tire of the search, for searching and learning are, as a whole,
recollection.
Socrates

Ancient Cultures 5.2 :Greece
Students will learn of
 The literature of the Iliad or Odyssey
 The history and literature of the rise of Sparta and Athens
 The history and literature of the Persian Wars
 The history and literature of the Age of Pericles
 Experiences of Ancient Greek culture pertaining to human freedom, beauty and balance of the
human body, love of the word, joy.
 Greek philosophy, the lives of Plato and Aristotle.
 Experiences of beauty, balance, sculpture and architecture,
 The life of Alexander the Great .
 Complete skills from the English Literacy and Language Topic 5.3
 Sequence historical people and events and use historical terms
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Topic 5.3

English Language and Literacy

Try to let the children practise distinguishing between telling their own opinion and reporting the opinion
of someone else. Then do the same in writing; let the children make a clear distinction between what they
themselves think or have seen and what they have heard another person say.
th
Rudolf Steiner Three Lectures on the Curriculum 6 September 1919
Central Experience of the Content
The language and literacy is integrated into the History of Ancient Cultures, Botany, Australian
Geography and History and Creative Arts. The students begin to write from different perspectives in
biographies, complex drafting of recall of myths, clear objective descriptive writing in Botany. All these are
now at a higher level of grammatical consciousness. The use of direct speech supports the sense of truth
and clarity. This prepares for the indirect speech which must be reported on from a more distant
perspective. Language and literacy support increasing consciousness and expression.
Future Capacities
The students’ ability to express themselves with skill, clarity and truth is the foundation for later honesty
and power of voice.

Content Description
English 5.3

Topic: English Language and Literacy
(This is integrated into all Topics
as well as forming 1 or 2 discrete Topics/Main Lesson)

Students will learn to:
Grammar:
 Explore the active and passive voice
 Report using direct speech.
 Differentiate between the simple and continuous forms of the verbs.
 Explore sentence structure of subject and predicate and direct and indirect objects.
 Identify adverbial, adjectival and prepositional phrases
 Understand and use punctuation for possessives

Language/Written Expression
 Differentiate between their own opinions and those of others
Write with different style or temperament and character of descriptions and correct imbalances in
descriptive writing; repetitive style, over embellishment or starkness of observation.
 understand the connection between language, degree of formality and social contexts;
 Explore the use of temporal prepositions
 Use appropriate organisation, headings and paragraphing in their writing.
 Use rich vocabulary for precision of meaning
 Experience and identify different cultural and historical contexts in language and historical
change in words and their spelling and meaning(5.1-5.2)
 Use comprehension strategies to interpret information
 Create and edit own text and help edit others texts
 Punctuation: colons, semicolons, hyphens and brackets are used to give clarity to written
expression.
 Speaking: Engage in choral recitation-verses from the Ancient Mythologies, Australian bush
ballads, seasonal poems- performance at festivals and assemblies. Individual recitation of
chosen poems in class and at parent concerts. Emphasis is on the Greek hexameter. Plant
and animal poems with the science main lesson.
 Make a presentation to the class, using interaction skills, using clear and sequenced content
about a point of view
 Drama: take part in a class play that has speaking parts for each student; with individual
acting.
 Spelling: Recognise uncommon plurals
 Handwriting: develop a handwriting style that is legible, fluent, automatic and aesthetic
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Topic 5.4 Geography/Science/History/English
History, Geography, Indigenous life of the Local Region/State

We endeavour in an artistic way to give the children a kind of picture of the hills and rivers and other features of their
immediate surroundings. We work out with the children an elementary map of the immediate neighbourhood they are
growing up in and therefore know. We try to teach the children what it means when you change your point of view
from being within a neighbourhood to seeing it from the outside, from the air. We go through the process of
transforming a landscape into a map, taking at first the landscape they know. We attempt to teach them how the
rivers flow through the district, that is we actually draw the system of rivers and streams on the map …It is good to
work with colours….Then we add the map to the other things that are linked to the way people live. We put in all the
configurations of the district, drawing the children’s attention as we go- here is the part where the fruit trees are
planted, so we draw in the fruit trees and so we bring the map to life fro the children.
Rudolf Steiner
The spatial awareness of geography itself (helps the awareness of history). Just as some, perhaps all, earlier
cultures identified their land with the biography of their people, so too children develop a consciousness of events in
time through an understanding of place. In particular the relationship of human activity to nature reveals our story. It
tells us why communities settled here, what they did, how they lived, and this tells us something about who they were
and this is where history begins.
Richter and Rawson

Central Experiences of the Content
The students extend their connection to include firstly the whole area bounded by all their homes and the
route to the school and then the wider region of their geographical landscape. The child’s sense of place
and of time is developed to include the whole of their region and state. The overlap between human,
economic and social geography merges with history. The Aboriginal and Torres Strait Islander peoples
and their land is the background to the study of the settlement and colonisation of Australia. They begin
to form connections to the mountains or valleys and their vegetation. The possibilities that the
geographical landscape affords the development of human civilisation are revealed. This leads to
understanding of the historical development of the region from indigenous life to early settlement; where
the towns were built, travel was possible and food could be grown.
Future Capacities
When the students have an understanding of the relationship between the human being and the natural
environment, its gifts and limitations they are more able to predict the repercussions of the denuding of
the environment by society. They have come to see where balance in geographical relationship is
possible and where historically, that balance is lost.
Rather than intellectual discussion the students come to a natural experience of the impact of
colonisation on indigenous peoples. They also are strengthened by the stories of the endurance and
vision in the new settlers in a sometimes harsh environment. They gain inner experience of the strength
of pioneers and the indigenous love of Country.
Content Description
History/Geography/Science /English 5.4
Discovery of Australia:
Students will learn to:
Hear, investigate, illustrate and write about the Aboriginal and Torres Strait Islander people- their culture,
beliefs, languages and social organisation and the significance of the Dreaming.
Describe and map early European contact of explorers and navigators with Australia and nearby regions
Use and describe locations on maps using a grid system, the four directions and scale distances.
Hear, recall, investigate and describe the journey and arrival of the First Fleet.
Pose questions about the past and locate relevant historical information from sources provided eg diaries,
maps and observe different language and illustrations in past documents; undertake research
Identify traces of the past in historical features of the local area eg buildings
Identify different perspectives eg a settlers and indigenous person’s first view.
Sequence historical people and events and use historical terms eg navigation, convicts.
Plan and develop historical writing and use a range of communication forms- oral, models, charts, picture
stories, music and drama.
Recognise viewpoints and interpretations of historical events
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Achievement Standard Year 5
Receptive Modes (listening, reading and viewing)
By the end of Year 5, students explain how text structures assist in understanding the text. They
understand how language features, images and vocabulary influence interpretations of characters,
settings and events.
They analyse and explain literal and implied information from a variety of texts. They describe how
events, characters and settings in texts are depicted and explain their own responses to them. They
listen and ask questions to clarify content.
Productive Modes (speaking, writing and creating)
Students use language features to show how ideas can be extended. They develop and explain a point of
view about a text, selecting information, ideas and images from a range of resources.
Students create a variety of sequenced texts for different purposes and audiences. They make
presentations and contribute actively to class and group discussions, taking into account other
perspectives. When writing, they demonstrate understanding of grammar, select specific vocabulary and
use accurate spelling and punctuation, editing their work to provide structure and meaning.

General Capabilities – English and History are integrated in Class 5 through the
Historical Themes Focus
Literacy
The historical perspectives in English support the work with the passive voice in the figures in the
mythologies and in historical biographies. Work with direct and reported speech from history also
supports literacy. They write with a richer vocabulary and syntax about the human feelings and struggles
throughout mythological and written history.
Numeracy
Historical perspectives on the history of mathematics support numeracy as the students study the
Babylonian, Egyptian and Greek mathematical frameworks especially the work of Pythagoras.
ICT
The history of technology provides a rich connection and understanding of the role and development of
tools, inventions and the effects on daily life. They appreciate the contribution of technology.
Critical and Creative Thinking
The rich breadth of mythologies of the ancient world brings daily stories of other cultures and different
historical forms of consciousness. From the spiritual focus of Ancient India to the Babylonian awareness
of the stars; the Egyptian preoccupation with death to the awareness of beauty of form and philosophy in
Greece, the students experience stimulus to both creative and conceptual thinking. The perspectives on
European occupation of the lands of Aboriginal and Torres Strait Islanders are still narrative based but
the students experience the world of the other.

Ethical Behaviour
The work with the passive voice in history studies supports the development of empathy. When the
experience of the other is the focus of our writing and thoughts then we are able to take a different
perspective which has a moral quality. The mythologies have spiritual/moral dimensions - Greek
mythologies have been termed pictures of initiation. (Hiermann).
Personal and Social Competence
The Class Play with a historical theme is a major cooperative endeavour for the class and they prepare
the scenery, lighting and costumes together. The study of mythologies contains deep connections to
human social and personal questions.
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Intercultural Understanding
Class 5 is a special year in cultural studies. Ancient India, Persia, Babylon, Egypt and Greece are
brought; particularly the culture of Greece and the Olympic Games ideal which promotes world
understanding. Australian history looks at the Aboriginal Culture and promotes understanding of the
effects of the European colonization.

Cross Curriculum Priorities Class 5
Aboriginal and Torres Strait Islander histories and cultures
Opportunities for integration of these histories and cultures come through the consideration of the impact
of European settlement on Aboriginal and Torres Strait Islander communities in the integrated
History/Geography Topic.
Asia and Australia’s Engagement with Asia
The integration of Asian cultures comes from the story stream of Ancient Cultures.
Sustainability
The mythologies and histories of Ancient Cultures contain pictures of connection to nature that build
strong perspectives in the students e.g. Persia and the beginning of Agriculture; the Nile River in Egypt
and the importance for farming.
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ENGLISH
Core Curriculum Topics Stage 2
CLASS 6

Contents:
Child Development and Curriculum Overview
Overarching Themes
See the Overarching Themes for classes 1-6:
Celebrations Festivals and Rhythms of Time
Morning Circle

Stage 2 – class 4-6
Stage 2 – class 4-6

Class 6 Topics
6.1
6.2
6.3
6.4

History/English
English
English
History/English

Ancient Cultures: The History of Ancient Rome
The Wonder and Wisdom of Words
English Language and Literacy
Australian History

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their Year: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Cross Curriculum Priorities
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YEAR 6: DEVELOPMENTAL PROFILE OF THE 12 YEAR OLD STUDENT
DEVELOPMENTAL STAGE

CURRICULUM APPROACH
PHYSICAL GROWTH

In Class 6, the students reach 12 years of age,
beginning the last phase of childhood. They
are beginning to feel the double constraint: the
weight and inertia of their body, and the
time/space limitations of the world outside of
their inner experience. They must learn how to
live in their bodies in a new way. Whereas
earlier the body is carried by the life of the
muscles, the movement of the 12 year old is
more under the influence of the weight of the
skeletal system. It begins to lose the natural
rhythm and grace of the younger child; the
point of balance, attained over the preceding
year, appears to be lost and they can become
awkward and clumsy.

The students leave the Greek times and move into
Rome in which the structural forms of bridges and
aqueducts and the rules of debating and political
structures are studied.
They can also study the Australian History and
Geography taking in much more expansive pictures
of the land in which they live and the surrounding
oceans.
They go on longer camps in which they meet the
broader landscape of their country or the seas, the
geology and the night skies all of which inspire them
to balance the more factual with the poetic in their
writing.

SOCIO-EMOTIONAL DEVELOPMENT
After the empathy and compassion of Class 5
the opportunity now is for the birth of
conscience. Out of their newly developing
ability to see cause and effect and to feel the
effects of their actions on others they are able
to write from multiple perspectives.

The grammatical work with the conditional,
concessional
and
subjunctive
meets
these
maturational shifts. The inner life is also met through
the Wonder and Wisdom of Words and its poetic
exercises.

COGNITIVE MATURATION
The student in Class 6 is developing new
faculties of intellectual thought, but it is still too
early at this stage for the too formal
development of deductive thinking, logical
thought processes and the analytical-critical
function. The experience of gravity in the
skeleton marks the beginning of causative
thinking in the cognitive realm. They discern
between perceptions. In class 6 the activity of
judgement begins in a preliminary way in the
arrangement of sense perceptions.

Up to Class 6 the object has been to remain firmly
within the sense for the ‘whole’. We strive to direct
the students to a heightened ‘common feeling’ in the
class which is explored through eg the ideal of
democracy and the exploration of rules- a balance
between the individual and the state.
The ability to analyse sentence structures and to
identify clauses is developed and the study of Latin
derivatives examines the history and form of
language.

MORAL CAPACITY
Students at twelve years of age begin to
understand the concept of causality in
connection with their behaviour. They can
increasingly take responsibility for their actions
by considering the implications and
consequences of rules in the home, classroom
and society. Increased student interest in the
world is extended to include ecological
awareness and respect for different cultures

The students recognise in the conditional and
concessional that the deeds of others are
dependent on the conditions of their life. They are
free to ponder- Had I been in his shoes – what
might I have done? The quality of mercy is born in
this context.
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Topic 6.1

English/History

Ancient Cultures: History Of Ancient Rome
“….Rome! ‘tis thine alone with awful sway,
To rule mankind and make the world obey,
Disposing peace and war thine own majestic way.
To tame the proud, the fettered slave to free,
These are imperial arts and worthy thee.”
Virgil

Central Experiences of the Content
The study of Ancient Rome provides the theme and key Main Lessons of Class 6, integrating language
and literature, geography, science and art. The sense of order of the Roman world particularly addresses
the needs of the Class 6 child now standing at the threshold of adolescence. The study of Ancient Rome
gives a picture of a people establishing a new relationship with the world, separating themselves from
their gods and learning to develop their own laws and structures.
The lessons span the historical distance between the mythical world and events whose monuments stand
in our own time. From the legend of Romulus and Remus studies move to biographies of flesh and blood
figures of history and the exploration of everyday life. Studies cover the period from the founding of Rome
to its fall and lead on to the study of the rise of Christianity and Islam and the Arthurian legends.
Future Capacities
The students will continue to develop an appreciation for the evolution of culture. Tales of daily life
facilitate a sense of historical empathy. The tales of the heroes and of great deeds instil the aspiration to
the noble and good in humankind. Students come to recognise that civilisations including our own have
their own unique features and that change in even the greatest civilisations can be brought about by
actions of individuals - great and small.

Content Organiser
History 6.1
Topic: THE HISTORY OF ANCIENT ROME
Content Description
Students will learn to:
 Identify the location and describe the rise of the Roman Republic
 Describe the expansion of the Roman empire including the political and geographic factors in its
growth
 Understand the importance of historical and mythical figures related to the period
 Explore significant events and characteristics of the period and make connections to current
times and experiences
 Describe the government of the Roman Republic
 Describe the social structures, beliefs and customs of the society
 Describe aspects of daily life of the period
 Appreciate the tangible and intangible legacies of Roman art and architecture, technology and
science, literature, language and law
 Describe the events of the beginnings of Christianity and Islam
Historical and English Skills
 Sequence historical people and events; pose questions about the Roman times and locate
information from sources.
 Use tables, diagrams, maps and graphs to express ideas.
 Participate in discussions, developing ideas and evaluating information
 Select and research a variety of sources using structural features
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Topic 6.2 English

The Wonder and Wisdom of Words

Central Experience of the Content
Through the conditional and concessional in Class 6 the children come to experience two things which
parallel the extension of the awakening to compassion and the birth of conscience. They become aware
of their regrets in causing another suffering , the conditions which led to their actions and through this
also develop the precondition for mercy as they realise that before we judge another for their actions we
can reflect on their circumstances ………Had I been in his shoes I may have done the same thing. We
might say……There but for the grace of God go I. They also experience in moments of conscience that
…… were I to have known the effect of my actions on another, I may not have taken that course of
action.
Steiner suggests that in the transition from Greek to Roman-Latin culture, the human being became
estranged from the spiritual world of poetry and entered into the prose of life and that the poet, by
avoiding the prose element in speech attempts to return to the inspired archetypal element of language.
This topic develops the practice of observation of the world as the foundation of creative writing. The
children need to develop skills in phenomenological observation of nature and imaginative immersion in
the gestures of the forms of the world. Observation of great works of art is also undertaken and skills in
creative writing and especially writing of poetry are practiced. The senses are schooled to a warm and
softened mode of observation in which the aesthetic nature of the world in the stars, crystals, sounds and
light speak to the student. The exploration of the tools of writing is extended through both continuing work
with great examples from literature and through exercises with the qualities of parts of speech, moods of
verbs, sound, metre, rhyme and literary techniques.
Future Capacities
The students are supported in their journey towards retaining a sensitive immersion in life while the
objective, scientific reality of the world begins to be revealed to them. The underlying formative forces,
the gestures of mountain peak, waterfall, thunder or flower are expressed. The students begin to find
their voice and to have available the techniques to express this voice with power and subtlety.

English 6.2
Topic English Language and Literacy : The Wonder and Wisdom of Words
Content Descriptions
Students will learn to
 Reflect on the human being and the sense of speech. Experience the sense of speech as allied to
the sense of hearing and related to the apprehension of thought. Understand the difference
between animal sounds of expression and human communication. Explore the qualities of the
vowels and consonants.
 Explore poems, songs, anthems, odes and then evaluate language features and develop a personal
response. Write e.g. ballads as simple poetic forms. write on objective and imaginative subjects.
 Learn from writing of quality authors, poets; adapting and combining aspects of style.
 Develop aesthetic in expression, style, the beauty of language, appreciation of sound.
 Appreciate the role of and use metaphor, personification, simile, onomatoepia.
 Develop strategies for vocabulary extension
 Experience and appreciate the power of language, potency, responsibility and the importance of the
thought that precedes speech
 Experience and use the indicative, imperative and subjunctive mood; the conditional and
concessional as inner experience as well as outer necessity.
 Develop a strong sense for the inner mobility of language
 Identify and use elaborated tenses e.g. the present perfect tense of the verb, as well as a range of
adverbials to sharpen ideas
 Identify and use modal verbs and the moral dimensions of necessity, possibility, duty, lawfulness,
capacity, desire and wish.
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Understand how ideas, stylistic elements of language and texts bring meaning and emphasis e.g.
the opening of a text or sentence, evaluative language
Read and listen to a wide range of quality including classical, indigenous and modern Australian
works.
Understand use of vocabulary, idiomatic expression and subjective language
Understand structures and language features of imaginative, informative, humorous and persuasive
writing

Topic 6.3

English Language and Literacy

Central Experience of the Content
The language and literacy is integrated into the History of Ancient Cultures; Rome, Geology, Astronomy,
Australian Geography and History and Creative Arts. The students take more complex perspectives in
biographies, complex drafting of recall of myths and clear objective, descriptive writing in Science. Writing
continues at a higher level of grammatical consciousness. The use of direct speech supports the sense of
truth and clarity and this extends to work with indirect speech which must be reported on from a more
distant perspective. Language and literacy support increasing consciousness and expression.
Future Capacities
With the study of Rome students extend their power of speech to oration, debate and perspectives which
balance the individual and the state. The writing in Science carries the sensitive observation of a
phenomenological approach and brings objective aesthetics as a precursor to inner judgement in later
years.
Topic : 6.3

English Language and Literacy

Content Description
Throughout the English/History Topics students will learn to
 Language/Written Expression: Write business reports, business letters; use abbreviations,
business symbols.
 Write book reports
 Complete dictation
 Use commas to separate clauses
 Understand and use formal language styles
 Compare and understand the effect of different language approaches in e.g. media texts.
 Reread and edit own and others work according to appropriate criteria
 Grammar: Use direct and indirect speech, with appropriate punctuation confidently
 Outline sentence analysis; relative clauses and adjectival and adverbial phrases, transitive and
intransitive verbs
 Use subordinating conjunctions to build complex sentences to elaborate ideas
 Oral Expression: Participate in introductory forms of debating, Express a point of view, listen
to and reflect on others point of view; Prepare and give oral reports, short prepared
presentations with sequenced content and artistic elements
 Engage in choral speaking, recitation, festival and assembly performance
 Develop aesthetic and appropriate voice volume, tine, pitch and pace
 Spelling: Use base words, spelling patterns, word origins, prefixes and suffixes and
morphemes to spell; research and use Latin etymology
 Research: Select and interpret sources using table of contents, glossary, chapter headings etc
 Handwriting: Develop a handwriting style that is legible, fluent and automatic and varies
according to audience and purpose
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Topic 6.4

History/English

Australian History

Central Experiences of the Content
Students now examine in more detail European colonisation of Australia, the expansion of white
settlement and significant developments up to Federation. They will consider the impact of white
settlement on indigenous people at a local and national level. Through stories and representative
biographies, through images, poetry and primary sources the students are given an enduring picture of
the human experience and the developing nation. The period of the gold rush and its social, economic
and cultural impact is studied. History, geography, art and literature are integrated to bring the students
to a thorough narrative understanding of Australian History from colonisation up to Federation.
Future Capacities
In studying history’s stories we are studying the stories of humanity in the context of a time we can only
imagine. To recreate the past we turn to documents and primary sources; we use voices from the past in
whatever form they come to us and we use writers and researchers of the present who have taken the
path before us. Essentially though it is an exercise of empathy and imagination that brings us an
understanding of the past and gives us a picture of how our society came to be. The stories of people
who travelled to Australia from many lands, the journey of family and nation together provides a sense of
purpose and belonging. Study of the dilemmas and decisions of individuals, great and small, in the face
of challenge and adversity both inspires ands allows the student to test their own moral sense.

Content Organiser
History 6.4

Topic: Australian History

Content Description
The students will learn to:
 Identify and describe key events in the history of Australia up to Federation including the
reasons for establishment of the colony, the nature and patterns of settlement, daily life and
changes to the environment’; the Eureka Stockade, exploration, early immigrants and
expansion of farming as well as key events leading to Federation.
 Identity and describe the lives and contributions of significant historical figures from a variety of
cultural backgrounds including explorers, farmers, political leaders, artists
 Identify and describe geographical features of historical significance
 Describe the lifestyle and organisation of indigenous communities and the impact of European
settlement
 Identify significant personalities and events in early contact between Europeans and Aboriginal,
their status and resistance to dispossession
 Identify the contribution of Aboriginal and Torres Strait Islander people to Australian history.
 Identify and appreciate characteristics of early Australian literature and art works
 Identify and describe some of the environmental impacts of changing land use
 Sequence historical people and events; use historical terms and concepts, pose questions
about the times and locate and compare information from range of sources.
 Identify viewpoints of different experiences of colonisation in the past and present
 Identify questions, locate research sources and compare and identify points of view and
develop historical writing and oral presentations based on sources which include artistic work.
 Understand how different dialects developed from British language and indigenous and migrant
influences
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Achievement Standard Year 6
Receptive Modes (listening, reading and viewing)
By the end of Year 6, students understand how the use of text structures can achieve particular effects.
They analyse and explain how language features, images and vocabulary are used by different authors
to represent ideas, characters and events.
Students compare and analyse information in different texts, explaining literal and implied meaning. They
select and use evidence from a text to explain their response to it. They listen to discussions, clarifying
content and challenging others’ ideas.

Productive Modes (speaking, writing and creating)
Students understand how language features and language patterns can be used for emphasis. They
show how specific details can be used to support a point of view. They explain how their choices of
language features and images are used.
Students create detailed texts elaborating on key ideas for a range of purposes and audiences. They
make presentations and contribute actively to class and group discussions, using a variety of strategies
for effect. They demonstrate understanding of grammar, make considered choices from an expanding
vocabulary, use accurate spelling and punctuation for clarity and make and explain editorial choices.

General Capabilities
Literacy
In Class 6 the knowledge of language and literacy becomes more explicit after the rich foundation of
quality literature of the preceding years. Students study and review the skills for oral presentations,
imaginative and informative written texts and research of sources. The Roman History leads to skills in
debating in accord with the times studied.
ICT
Students undertake research using varied written and visual sources which prepares them for the
beginning of digital research in Class 8.
Critical and Creative Thinking
The awareness and skill developed in creative writing brings depth to their thinking as they use e.g.
similes, metaphors, personification.

Ethical Behaviour
They study many language features which develop their reflective capacities e.g. the concessional and
conditional tenses/moods which bring consideration of ethical dimensions of responsibility e.g. Were I to
have been in his shoes I may have done the same thing.
Personal and Social Competence
Students work in the social realm in oral and written expression: they engage in creative writing and hear
each other’s work; they identify points of view and listen openly.
Intercultural Understanding
The works of many authors from varied cultures in 6.2 Wonder and Wisdom of Words, brings multiple
perspectives.
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Cross Curriculum Priorities Class 6
Aboriginal and Torres Strait Islander histories and cultures
Opportunities for integration of these histories and cultures come through the consideration of the impact
of European expansion of settlement on Aboriginal and Torres Strait Islander communities in the
integrated History/Geography Topic 6.4.
Asia and Australia’s Engagement with Asia
The integration of Asian cultures comes from the story stream of Ancient Cultures which now looks at
the Roman Empire and its spread throughout the world and impact on other cultures.
Sustainability
The beauty of the earth, its landscapes, flora, fauna and elements is one area of creative writing which is
highly developed.

1

Rawson and Richter, The Educational tasks and content of the Steiner Waldorf Curriculum, Steiner
Schools Fellowship, Forest Row Sussex ,2000
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ENGLISH
CORE CURRICULUM TOPICS
HIGH SCHOOL
STAGES 3 and 4
YEAR 7
7.1
7.2
7.3
7.4

Arthurian Literature
Literature of the Medieval World / Age of Discovery / Renaissance
Creative writing: wish, wonder and surprise
Language

YEAR 8
8.1
8.2
8.3
8.4
8.5

The art of communication
The art of poetry
Shakespeare
Literature – one novel in depth
Language and literacy

YEAR 9
9.1
9.2
9.3
9.4
9.5
9.6
9.7

Australian Literature
Romantic Writing
Biographical and autobiographical writing
Tragedy and comedy
Novel study
Language
Literacy – non-literary texts eg journalism, film, TV

YEAR 10
10.1
10.2
10.3
10.4
10.5
10.6
10.7

The birth of Literature –
Canterbury Tales, Greek epic poetry, Norse & Old English sagas
Other mythologies
Art & craft of Poetry
Drama
Fictional narrative
Language – writing workshop
Literacy - non-literary texts eg journalism, film, TV
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ENGLISH
Core Curriculum Topics Stage 3
YEAR 7

Contents:
Development Profile
Topics:
7.1 Arthurian Literature
7.2 Literature of the Medieval World /
Age of Discovery / Renaissance
7.3 Creative writing: wish, wonder and surprise
7.4 Language
Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
References
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YEAR 7: PROFILE OF DEVELOPMENTAL STAGE OF THE 13 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 7, the students reach 13 years of age, and become teenagers. There is still accelerated
growth in the limbs, and an associated awkwardness in movement. Sexual identity and capacity
becomes established – in advance of psychological development, and the students become very
conscious or self-conscious about their bodies. Sporadic bursts of energy and willingness to engage in
physical activity vie with periods of lethargy.
Relevant Steiner methodological guidelines for English
This period of inner development resonates with key themes of the chapter in world history of the great
voyages of discovery and the renewal of culture that took place during the Renaissance. Teachers
support students to discover new perspectives that direct their attention towards the exploration of the
outer world and away from the newly experienced unrest in their inner life. Students should be given
many opportunities for active learning and group interaction.
SOCIO-EMOTIONAL DEVELOPMENT
There is a growing sense of self within the students, with a new relationship being established with the
world as a teenager. This can manifest in the challenging of adult authority, and yearning for
independence. This desire for independence and solitude is accompanied by feelings of anxiety,
sensitivity, embarrassment and subdued introspection. There are significant differences between the
way boys and girls deal with the onset of adolescence, and students tend to form strong friendships in
small, tight-knit groups of their own gender. Students may develop crushes on teachers, sporting
figures, actors, popular musicians etc as they search for role models and long to take their place in the
adult world.
Relevant Steiner methodological guidelines for English
Given the fluctuating mood swings of students of this age it is appropriate to study the influence of
mood on writing styles and to extend the investigation to include a study of poetics and metrics in
general. The ‘Wish, Wonder and Surprise’ Main Lesson effectively meets these learning objectives. As
the inner quest of students is taken up through their participation in outer adventures, the Arthurian
legends of knightly exploits provide students with literary content that is particularly suitable for this age
group.
COGNITIVE MATURATION
This is the final stage of the second seven year phase, during which we witness the birth of the rational
intellect out of the rich imaginative life of feeling. Conceptual thinking starts to come to the fore, and the
student begins to develop critical abilities. Students are eager to expand their knowledge of the wider
world. Steiner indications place the introduction of ‘formal operations’ and abstract thinking in the
thirteenth year.
Relevant Steiner methodological guidelines for English
To encourage the awakening of their intellectual capacities, students should be encouraged to take up
the challenge of abstract ideas, logical argument and the formulation of their own points of view.
Content themes that match the students’ interest in expanding knowledge include history stories of
world exploration and discovery; texts can also be chosen to support and further extend learning in
other subject areas like combustion and mechanics in chemistry and physics, and the industrialising
world in history.
MORAL CAPACITY
Rudolf Steiner described this stage as the development of ‘earth’ maturity, meaning that the students
now fully engage with the wider outer world, while developing personal, individualised judgements
about the truth. Students are encouraged to take initiatives and to challenge attitudes and knowledge
which they formerly accepted on authority and in this way to formulate their own point of view. In the
striving for individuality, students are encouraged to accept that others see the world differently.
Relevant Steiner methodological guidelines for English
Teachers should appeal to their growing powers of individual judgment. As the students are poised on
the threshold of the adult world and are beginning to see themselves as both individuals and world
citizens they can be expected to gradually take up social responsibilities with their practice starting in
the context of the class community.
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English 7.1
Topic: Arthurian Literature

Central Experiences of the Content
In studying the Arthurian Literature the students of this age meet the dramatic battles for honour and
chivalry. They see the inner and outer struggle to subdue the impulses of greed, dishonour, lust of power,
pride and envy. King Arthur was able to bring to the knights a code whose dominant ideals were nobility,
charity, abstinence, truthfulness, mercy, purity, love of humankind and loyalty. In the later stories a new
impulse develops – a spiritual striving – symbolised by the search for the Grail. This story parallels that of
Merlin who, with an ability to see beyond the veil of earthly life, is able to advise those on the path of
service to a higher human good.

Future Capacities
In creating their own Code of Chivalry, with a shield embellished with their own symbols and emblems the
students create an inner vision which connects them to their future striving. The unit offers them the
inspiration of high ideals which counterbalance the turbulence of adolescence. The stories of the Knights
of the Round Table embed pictures of human struggle and victory as well as the ultimate goal of the Grail
Quest which the students will meet again in Year 11 when they study the Legend of Parsifal. At this time
the need for the individual to become conscious to ask the question as to the world’s suffering and how to
heal it is revealed.

Content Organiser
English 7.1

Topic: Arthurian Literature

Content Description
Students will learn to:
Listen to, recall, write and illustrate narratives of historical and legendary Arthurian sources;
Examine the main ideas, themes, values and draw conclusions about those in the Arthurian; Literature
and in application to their own time and culture;
Use extensive, rich vocabulary and different modalities in presenting their own writing;
Examine the way literary devices create meaning in the literature;
Examine the values of the Code of Chivalry and of Courtly Love and their relevance for society today.
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English 7.2
Theme/Topic: Literature of the Medieval World/Age of Discovery/Renaissance
Tales of human courage and endurance, stories of the explorers, given just at that time when (the
students) are beginning to judge critically and to feel the urge of the impulse against authority, are of
great value....Instead of divinely appointed Fishes and Pharaohs or of such Gods as Romulus and Numa,
all of them accepted and revered by their communities, they have to do with the country girl Joan of Arc,
the sailor Columbus, the monk, Copernicus. These are personalities who must stand alone for their
beliefs and achieve their tasks out of their own forces. Their birth gives them nothing and the society of
which they are members opposes and disowns their thoughts.
The free personality has great significance. Joan of Arc must maintain her mission against all ridicule and
in the end die in defence of the revelation which inspired it. Columbus carried his purpose within him for
twenty long years before Queen Isabella enabled him to fulfil it. These personalities must work their way
out of their social group in order, through their own conscious spiritual activity, to contribute towards the
creation of a new society for mankind.
(Sylvia Brose, Fruits of a Life’s Work, 2007)
Central Experiences of the Content
These literary works hold meaning and significance for students of 12 to 13 years of age. To read of the
inspiring people who in history first had the strength, vision and faith to search for and create a new world
fires the inner life of the students. They themselves are setting off on uncharted territory, are moving from
a cloistered life of family and primary schooling to one of greater awakening and independence. In
understanding and appreciating these works they must reflect on their own visions of life, their own moral
codes and their individual strength. They find commonality between their world and that of the culture
studied and they gain increasing skill and insight in their analysis and discussion of a review of the
literature of the times. Their own literary skills of form, imagination, and fluency are enhanced by the style
and devices used by quality authors.
Future Capacities
The ability to immerse oneself in the life of others, to empathise and to care are paramount to both the
individual’s development and that of the world. The students are able to enter worlds otherwise
unavailable to modern experience and their voice is enriched by the voice of the great men and women of
history

Content Organiser
English 7.2 Topic: Literature of the Medieval World/Age of Discovery/Renaissance/Australia
Content Description
Students will learn to engage with the literature of the Medieval world, Age of Discovery and
Renaissance to:
Recognise the richness of human courage, striving and vision of these times;
Find common themes of love, honour, ethics, power, religious freedom and trust as well as the
differences between historical time periods and cultures;
Understand and discuss the aesthetic elements of the literature as well as the social value of their
content;
Appreciate how authors use a range of devices to express ideas and develop humour and recognise
how particular structures are associated with different text types;
Use literary and stylistic elements to express their own fiction and non-fiction texts which draw on their
knowledge and experience of both these times and their own life.
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English 7.3
Theme/Topic: Creative Writing; Wish, Wonder and Surprise
The thirteenth year is a transitional one, the awe inherent in childhood passes, rhythmic memory fades
and the original sense of wonder recedes. The physical body changes, the skeleton hardens and sense
perception grows more acute. New forces of consciousness appear as the children awaken to
independent thinking. They begin to experience new emotions, often chaotic, strange surges, of energy
and a different sense of self. In the midst of all this, the sunlight that surrounds the young child begins to
become the soul-light with the awakening conscience that lights their inner path of destiny.
It is important …..to help them rediscover wonder and reverence on a new plane out of themselves. Thus
the curriculum for Class VII seeks to strongly connect with the polarity of inner and outer worlds that
becomes an increasing reality for the children. The ideals which each young individual is developing need
to be encouraged, expressed and made achievable (Ann Jacobson, Glenaeon Steiner Curriculum, 2009).
Central Experiences of the Content
This creative writing theme encompasses the three soul moods of Wish (born in the ideal of the thinking
but not mere fantasy), Wonder (of the feeling life in relation to the world – not escapism) and Surprise
(the world brings a reaction of whole body experience which does not become rampant consumerism).
These are represented by Wish – expansive, dreamy; Wonder - lots of adjectives, adverbs and
metaphors and Surprise - short, quick sentences full of tension and release.
Future Capacities
The students find a balance between soul moods of natural richness within themselves. They recognise
the feeling of this healthy connection and also the possibility of the forces of the soul becoming out of
balance in adolescence in fantasy worlds, drugs and consumerism which are not a delight for the soul but
a trick. They recognise the shadow thinking in contrast to the deep engagement with the true moods of
soul.

Content Organiser:
English 7.3

Topic: Creative Writing – Wish, Wonder and Surprise

Content Description
Students will learn to:
Raise their awareness of their emotional well-being, express their feelings with increasing refinement,
find balance and grow in confidence;
Express moods through different modalities and understand how different styles of writing convey
specific feelings;
Understand how modality is achieved through discerning choices of modal verbs, adverbs, adjectives
and nouns;
Compile an anthology of creative writing: Edit and refine their creative writing skills through extended
vocabulary choices and enriched understanding of: poetic imagery and devices; sentence and
paragraph structure, the organisation of compositions; with particular attention to clauses of condition,
concession and the subjunctive mood.
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English 7.4
Theme/Topic: Language

Central Experiences of the Content
This unit builds on and further strengthens the skills developed in other units and in particular it
complements the creative writing in the Wish, Wonder and Surprise unit. For this reason the unit may be
taught as an independent unit or used in conjunction with other units. In keeping with the leading theme
that connects all the English units, students closely observe the way in which language evolves to reflect
a changing world. Steiner indications strongly support formal language lessons however a
phenomenological and constructivist approach (Greer, 2004) is recommended for the teaching of
grammar. Students begin with observation of the structural features of a selected text and then move
onto identifying and characterizing the elements which influence the living and feeling or emotive content
and structure of the text; as a final step they deepen their conceptual understanding of the grammatical
features that have been overviewed. As the lesson progresses there is an iterative interweaving of the
steps so that the final step of conceptual insight feeds into the next cycle of observation and
characterization.
The unit provides students with the opportunity to extend their language and literacy skills in particular.
To this end they practise their oral communication skills and learn new strategies to assist them with the
comprehension of a wide variety of classical and contemporary texts. The main focus of the unit is on
applying their language skills in the editing of their own oral presentations and written assignments. They
learn how to identify grammatical features that influence the structure and meaning of texts, for example
they revise sentence and clause level grammar, consider elements of style and context, and the way
language is used to express opinions and to make judgments about people, places, things and texts .
Future Capacities
The phenomenological approach (Steiner, 1995) encourages students to develop a capacity for an
imaginative style of thinking (Greer, 2004). The unit assists students to become skilful in the creation of a
wide variety of texts for imaginative, informative and persuasive purposes; students develop sensitivity
towards social issues and questions relating to moral values.

Content Organiser
English 7.4 Topic: Language
Content Description
Students will learn to:
Recognise and explain how language evolves to reflect a changing world
Compare and contrast how the text structures and language features of various types of texts differ
Identify how language is used to express opinions, and to make evaluative judgments about people,
places, things and texts
Edit texts for meaning, structure and grammatical features
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INTRODUCTORY RATIONALE FOR ACHIEVEMENT STANDARDS
At this age students’ intellectual capacities begin to awaken. They take up the challenge of abstract
ideas, logical argument and the formulation of their own points of view. Their capacity for close
observation is increasingly refined. Over the course of the year students learn to trust the emerging
strength of their own thinking. They see the world as a realm of discovery – as they set out on a lifelong
quest to know themselves and the world, they seek answers.
By the end of Year 7 students draw on a large reservoir of spoken, written and multimodal texts to
support their discussions of the way in which different styles of text structures, language features and
vocabulary choices shape meaning and influence readers. They use their study of the life and times of
the historical periods covered in the lesson themes as the comparative cultural context for their
exploration of representations of events, characters and settings, and as the literary background for the
expression of their own responses to these representations. From this platform they interpret and explain
key ideas and issues and make inferences that draw on textual evidence; they synthesise information,
ideas and viewpoints from a variety of texts and draw reasoned conclusions. Their exploration of
comparative moods and of conditional and concessional clauses in the Wish, Wonder and Surprise unit
helps to build their awareness of purpose, audience and context, and their knowledge of a growing range
of literary techniques. They effectively use a variety of clause and sentence structures, paragraphing and
punctuation to sustain meaning and to support the structural coherence of the text. Their ability to select
appropriate vocabulary that reflects their understanding of shades of meaning, feeling and opinion is
strengthened.
Students find ways to express their feelings in a disciplined way through expressive writing and poetry
and in this way their practice of the use of poetic and language devices is further extended. They learn
to appreciate different forms and styles of poetry and to expand their use of poetry imagery for example
simile, metaphor, alliteration, assonance. Students experience the wonder of the natural world which
inspires them to find words that portray the inner essence of their feelings and responses.

ACHIEVEMENT STANDARDS1
Receptive modes (listening, reading and viewing)
By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.
Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts
reflect different viewpoints. They listen for and explain different perspectives in texts.
Productive modes (speaking, writing and creating)
Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or
challenge a point of view. They create texts showing how language features and images from other texts
can be combined for effect.
Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage
the audience. When creating and editing texts they demonstrate understanding of grammar, use a variety
of more specialised vocabulary, accurate spelling and punctuation

1

ACARA, The Australian Curriculum, v2.0. http://www.australiancurriculum.edu.au/English/Curriculum/F10?page=3&layout=2, nov 2011
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GENERAL CAPABILITIES
Critical and creative thinking
Students analyse, discuss and review a wide range of historical and multicultural literature with increasing
skill and insight. Their own literary skills of form, imagination, and fluency are enhanced by the style and
devices used by quality authors. Through their study of these texts, the students are able to enter worlds
otherwise unavailable to contemporary experience and their voice is enriched by the voices of great men
and women of history.
Personal and social competence
Students become more aware of their emotional well-being; they express their feelings with growing
confidence and become more skilled in their use of a variety of artistic modalities. They identify different
moods and understand how different styles of writing convey specific feelings. They practice writing their
own poetry and use a wider range of poetic devices.
Students balance their inner quest for self-knowledge with their discovery of new global perspectives;
they direct their attention towards the exploration of the outer world and away from the newly experienced
unrest in their inner life. Students participate in class activities and value team learning and group
interaction.
Ethical behaviour
Students learn to make individual judgments. Guided by the study of the Arthurian legends, students are
able to recognise the lust for power and the impulses of greed, dishonour, pride and envy; they
appreciate and understand the values associated with the Code of Chivalry: nobility, charity, abstinence,
truthfulness, mercy, purity, love of humankind and loyalty.
Intercultural understanding
Students read inspiring historical and multicultural biographies of people with the strength, vision and
faith to search for and create a new world. In understanding and appreciating these works students
reflect on their own visions of life, their own moral codes and their individual strength. They find
commonality between their world and that of the culture studied. They see themselves as both individuals
and world citizens and begin to take up social responsibilities; they practice their skills in the context of
the class community by undertaking rostered chores.
Literacy
Students are able to closely interrelate and grow together the development of literacy skills across the
History and English discipline areas in two of the units in particular. In the third unit they experience the
interweaving of literacy related to movement, dance and the creative use of words in English. The focus
on the theme of exploration leads them into the discovery of new forms of expression – they extend their
vocabularies and skills to encompass a global view of the world in the areas of combustion and
mechanics in physics, and of geography and health.
Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with creative
dance and eurythmy lessons: they explore and practice numerical and spatial awareness. In mathematics
and research related tasks in other subjects they extend their ability to present information in the form of
tables, graphs and visual texts. Their learning in the area of chemistry and physics further supports the
development of literacy related skills.
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Information and communication technology (ICT) competence
Students engage in multi-disciplinary, multiple-intelligence and dynamic learning experiences. The school
provides a natural and human environment where they are able to learn to observe, question and
express themselves fully. From a Steiner viewpoint, students in Year 7 still need to communicate and
learn deeply without the mediation of complex technology. This ‘unplugged’ experience is seen as crucial
for them to develop an uncluttered self-image as well as the most valuable form of self-efficacy – one
they completely own. On the basis of their rich communications skills and their ability to produce a wide
range of original creative work the students are well placed to begin their journey in the mastering of
digital technology in Year 8.
LINKS TO OTHER LEARNING AREAS
Content themes that match the students’ interest in expanding knowledge include history stories of world
exploration and discovery; texts can also be chosen to support and further extend learning in other
subject areas like combustion and mechanics in chemistry and physics, and the industrialising world in
history. As noted above, these links between the science and English curriculum help to reinforce the
integration of literacy and numeracy skills. The themes related to the Voyages of Discovery, the
Reformation and the Renaissance are extended in Year 8 to include the Industrial Revolution and the
Age of Romanticism. The Arthurian Literature unit lays the foundation for the Parsifal Main Lesson in
Year 11 which explores the students’ response to the question of world suffering.
CROSS-CURRICULAR PRIORITIES
Aboriginal and Torres Strait Islander histories and cultures
Content selection for 7.2 and 7.3 includes material from Aboriginal and Torres Strait Islander histories
and culture.
Asia and Australia’s engagement with Asia
Content selection for 7.2 and 7.3 includes material from Asian history and culture.
Sustainability
The attention paid to language as a living organism and to the importance of students finding their
authentic ‘voice’ as a socio-moral capacity has implications for the sustainability of the natural
environment. A leading objective of the ‘Wish, Wonder and Surprise’ unit aims to engender an attitude of
reverence and wonder towards Nature.
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ENGLISH
Core Curriculum Topics Stage 3
YEAR 8
Contents:
Development profile
Topics:
8.1
8.2
8.3
8.4
8.5

The art of communication
The art of poetry
Shakespeare
Literature – one novel in depth
Language and literacy

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
References
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YEAR 8: PROFILE OF DEVELOPMENTAL STAGE OF THE 14 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 8, the students reach 14 years of age, a significant point in the transition from childhood to
adolescence. The physical and psychological changes of adolescence are well under way. They are
often awkward in their own bodies and have sometimes lost the gracefulness of childhood. Acne,
‘gangliness’, clumsiness and a new vulnerable awareness of their feeling and thought life are some of
the characteristics of the adolescent. Growth in height and sexual development is established and
noticeable in the boys’ breaking voices and the onset of physical maturation and menstruation in the
girls.
Relevant Steiner methodological guidelines for English
The traditional age of apprenticeship marks the time to introduce adult themes and more challenging
content. Students want to feel that they are being taken seriously. Help students to develop more
sophisticated skills and to open up the world for new discovery. Relate English themes to other Main
Lessons in History and Art History in particular.
SOCIO-EMOTIONAL DEVELOPMENT
An independent life of feeling emerges at this age and is often accompanied by emotional turbulence
but the changing tides of emotions form part of the developmental pathway. Gender differences
become apparent: girls tend to be more able to express and share their feelings in small cohesive
groups, than the boys, who more often prefer to be outdoors playing active physical games.
Relevant Steiner methodological guidelines for English
Include independent research, a biographical element and strong emotional content in the selection of
texts. Give opportunities to research their own interests, present a major project in oral and written form
and put on a major drama production. Lead students to bring all they have learnt into a meaningful
world picture.
COGNITIVE MATURATION
As the critical faculties of students sharpen, the world of ideas acquires new meaning and rules come
under scrutiny. Students like reasoning and are reasonable. Their descriptive observational ability is
maturing and phenomena can be described that are increasingly complex. Abstract causality can begin
to be appreciated.
Relevant Steiner methodological guidelines for English
Encourage a more critical approach to literature; extend the dimensions of students’ thinking by
exposing them to unaccustomed modes of expression. Appreciating and applying the artistic elements
of poetry should take precedence over structural analysis at this stage.
MORAL CAPACITY
It is an age where students are struggling with distinguishing their own moral stance to issues of the
world. The struggle takes place in the competition between the ideals they have been given by their
previous education (family and school), the demands of their changing biology and their need to find
ownership of their own stance in life. Moral capacity is built by paying attention to the interrelationship
between the students’ sharpening minds, tender hearts, and their limbs which appear to struggle with
gravity at this stage.
Relevant Steiner methodological guidelines for English
The approach supports and encourages the students’ youthful idealism and lesson content should
provide them with inspiring role models.
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English 8.1
Topic: Art of Communication
We can see … how the development of a people’s language expresses also the development of its soul
life. We must keep clearly in mind, however, that the relationship of individuals to their language varies
from century to century. The further we go back in the history of a people, the more life we find in
everything pertaining to language, within the forces of the human souls as well as in the pliant forces of
the human body (Steiner, The Genius of Language: Observations for teachers, p. 15).

Central Experiences of the Content
The unit includes an overview of the development of language from song to speech to the written word.
Students explore the way in which the qualitative nuances of the sounds of vowels and consonants and
the varied rhythms of language usage influence the potential power of the ‘living word.’ They investigate
the use of persuasive language in propaganda, speech making, advertising and other forms of mass
media and consider the influence of different styles and forms of writing and speaking on the way we
communicate with each other. Students are given opportunities to enjoy language, to be creative and to
play with words.
Letters as a genre are fairly brief texts that are written in a wide variety of styles and the study of their
form and content therefore offers students an encompassing theme and an appropriate means to explore
and practice writing different text types. A familiarity with the conventions of various types of letters
enables students to use this method of communication, formally and informally, with confidence. By
studying letters of historical and literary significance students gain an appreciation of the potential of
letters to convey thoughts and feelings with clarity and eloquence.
Future Capacities
An appreciation of the historical development of language and of the art of communication is helpful in
guiding students towards responsible and imaginative language usage. When students pay attention to
the inner landscape of language they learn how to enliven the way they use written and spoken words to
communicate with others (Jacobsen, 2009). The creative power of the living word (Matthews, 1995) has
the potential to revitalize the ‘wasteland’ in culture (T.S. Eliot, 1963). The Steiner approach suggests that
there is a close connection between nurturing the living qualities of language (Steiner, GA 299) and using
sustainable practices in regard to caring for the world of nature (Slaughter, 2005).

Content Organiser
English 8.1

Topic: The Art of Communication

Content Description
Students will learn to:
Appreciate the power of the ‘living’ word;
Identify the elements of effective communication;
Understand the devices used in persuasive language;
Write different kinds of letters and know how to pitch letters at particular audiences.
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English 8.2
Topic: The Art of Poetry
The child must realise how the several arts have developed in the different epochs of human history, how
this or that motif in art plays its part in a particular epoch (Steiner, No.35 ‘Ilkley’ lecture 11; Stockmeyer,
1969, p.81).
Central Experiences of the Content
As the Art of Poetry unit falls within the stream of the Aesthetics curriculum, it offers students a way to
experience the awakening of consciousness as reflected in early development of English poetry. The unit
is closely related to the ‘art of communication’ unit and in some schools the two units are conflated into
one. Students extend their experience and knowledge of the art and craft of writing poetry which includes
a working understanding of the use of poetic devices such as figurative language, rhythm, rhyme and
sound features. The manner in which the poems mirror the cultural life and times of the poet is explored.
The selection of poems may include a study of traditional ballads and an overview of and the historical
development of poetry from Chaucer to Shakespeare. Poems are selected for i) the way in which they
meet the developmental needs of students at this stage, ii) their biographical interest, iii) their support for
cross-curricular strands like multiculturalism, and iv) their accordance with main lesson themes such as
modern history, industrialism and romanticism.
Future Capacities
The unit offers students the opportunity to become immersed in the lived experience of imaginative
poetry writing. Students are exposed to a variety of poetic contexts and traditions and encouraged to
experiment with different forms of poetry writing. As the unit’s content includes various styles of multicultural expression, students learn to appreciate and respect the cultural differences between people. In
these ways students build a capacity for imaginative empathy which is understood to provide a firm
foundation for moral conscience, ecological awareness and global citizenship.

Content Organiser
English 8.2

Topic: The Art of Poetry

Content Description
Students will learn to:
Respond to poetry writing in creative and thoughtfully reflective ways;
Understand and practise the use of figurative language and the use of rhythm, rhyme and sound
techniques;
Appreciate the development of the ‘art of poetry’ in different historical and cultural traditions.
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English 8.3
Topic: Shakespeare
Nothing human was alien to the genius who stood behind Shakespeare's plays and the characters in
them. So it happened … that art, after having been a narrow stream flowing on high levels, descended
into the world of ordinary humanity and broadened into a wide stream running through the midst of
everyday life (Steiner, Metamorphosis of the Soul: Paths of Experience, Vol.2, Lecture 9).
Central Experiences of the Content
In promoting the understanding and appreciation of an important chapter in the development of English
literature which – mainly through Shakespeare’s writing – brought to expression a significant new level of
consciousness, this unit forms part of the Aesthetic strand and connects with the music, visual arts and
history curricula. Through a deep immersion experience, students meet Shakespearean characters within
the context of the social and historical background of the Renaissance and as they live within us today.
Emotions are shaped under the protective mask of a role in a play. The learning of drama skills enhances
memory retention and facilitates co-operative team work and positive social interactions. Here the work of
art which the students co-create focuses on the use of dramatic language in particular. The unit builds on
the skills developed in the other units and offers students the opportunity to bring the production of a
class play to a new level of professionalism (Rawson & Richter, 2000). In some schools the full
production of a Shakespeare play is postponed until Class 9 or 10. In this case a Year 8 in-class or
school performance which focuses on the selection of scenes which are relevant to this age group may
provide a more manageable yet effective goal; teachers may work towards the matching of particular
Shakespearean characters with the personalities in the class.
Future Capacities
The main lesson encourages the growth of cultural literacy and awareness. Discernment, imaginative
empathy, and interest in the inner lives of others are also cultivated. Over the course of the unit students
develop a richer understanding of the significance of the moral choices they face as human beings.

Content Organiser
English 8.3

Topic: Shakespeare

Content Description
Students will learn to:
Understand and appreciate the Shakespearean tradition;
Identify the way in which language evokes the spirit and character of individuals and their
circumstances;
Understand and use dramatic expression, techniques and devices;
Act, rehearse, and perform in a Shakespearean play.
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English 8.4
Topic: Literature
You never really understand a person until you consider things from his point of view... until you climb
into his skin and walk around in it (Harper Lee, 1960/2010, To Kill a Mockingbird, p.39).
Central Experiences of the Content
This unit builds on and supports the skills developed in other units. As part of the Aesthetic strand, it
forms a link with the music, visual arts and history curricula. Students are offered the opportunity to study
one novel in depth in class and to select several other novels for their own enjoyment and private study.
Steiner indications identify classic novels from periods covered in the history curriculum as appropriate
choices for novel study; the selection of a contemporary text is also suitable where the content of the
novel: i) addresses the socio-emotional developmental needs of the students, ii) has biographical
interest, iii) and/or has thematic resonances with other lesson content. Students are introduced to the
novel as a unique literary genre and discuss the devices used by the author, questions relating to plot
and character development, and identified issues and themes.
Future Capacities
A dreamer is one who can only find his way by moonlight and his punishment is that he sees the dawn
before the rest of the world (Oscar Wilde, 2007, The critic as artist, p.113).
By sharing their interpretations and understanding of the themes and issues raised with their class
colleagues, the in-depth study of a novel in class facilitates co-operative teamwork which helps to build
the social fabric of the class. Students are also encouraged to enjoy reading and to select and read a
wide range of fiction and non-fiction texts. Reading nurtures the imaginative capacity which in turn helps
problem solving of all kinds and keeps thinking flexible and resilient (Robinson, 2007; Eisner, 2009).
Students learn vicariously to empathise with characters in the texts and in time they are able to translate
this ability into real life scenarios (Greene, 1995).

Content Organiser
English 8.4

Topic: Literature

Content Description
Students will learn to:
Study one novel in depth;
Identify and discuss plot and character development and relevant themes and issues;
Read several texts of their own choice for their own enjoyment;
Write book reviews and to maintain a reading journal or log book that records their reading.
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English 8.5
Topic: Language and Literacy

Central Experiences of the Content
This unit builds on the skills developed in other units and in particular it complements the Art of
Communication unit. Steiner indications strongly support formal language lessons however a
phenomenological and constructivist approach (Greer, 2004) is recommended for the teaching of
grammar. The study of sentence construction and the parts of speech focuses initially on verbs: students
observe the characteristic activity associated with verbs and notice the way in which verbs draw them into
a kind of participatory awareness. Nouns by contrast involve them in a naming activity and students are
able to experience themselves as onlookers and observers. The descriptive aspect of adjectives and
adverbs are essentially qualitative by nature; they form a bridge that joins the polarities posed by nouns
and verbs. In this way students are guided towards the discovery of the underlying principles which
inform language usage. The unit also provides students with the opportunity to extend their literacy skills.
They practise their oral communication skills, comprehension strategies, organising their ideas, writing
and editing texts, researching topics and using ICT software.
Future Capacities
The phenomenological approach (Steiner, 1995) encourages students to develop a capacity for an
imaginative style of thinking (Greer, 2004). The unit assists students to become skilful in the creation of a
wide variety of texts for imaginative, informative and persuasive purposes; students develop sensitivity
towards social issues and questions relating to moral values.

Content Organiser
English 8.5

Topic: Language and Literacy

Content Description
Students will learn to:
Discover and apply the underlying grammatical principles which govern language usage;
Construct sentences effectively and craft texts with clarity, coherence and cohesion;
Practise and extend their literacy skills and ICT competencies;
Use a range of technologies in an ethical and confident manner.
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INTRODUCTORY RATIONALE FOR STEINER ACHIEVEMENT STANDARDS YEAR 8

During this stage, students bring the foundational skills they have already gained to a further level of
proficiency: Earlier Main Lesson topics are revisited and extended; their interest in the evolution of
language as a fundamental aspect of the development of Aesthetics across cultures and ages deepens;
they focus in particular on the development of language from song to speech to the written word. From
their study of the life and times of writers over various periods, they come to understand the way in which
different groups in society, in a range of social and historical contexts are represented in various literary
genres and text types.
Students move from mastery of the earlier descriptive and rhetorical writing styles into an ability to use
the dialectical mode with increasing skill and competence.
2
From then on , until the time of puberty, the pupils should learn to appreciate the dialectical
aspect of language, they should develop the faculty of convincing another person through their
command of language. …
First the children should develop, step by step, a feeling for the correct use of language, then a
sense of beauty of language and, finally, they should learn to experience the
power inherent
in linguistic command (Steiner, GA 303).
The key feature of this form of expression centres on their ability to voice their opinions and defend their
own point of view. Students take their first steps in developing the capacity to voice and defend their own
point of view by establishing the following related skills – in listening to, reading and viewing a range of
spoken, written and multimodal texts, students begin to be able to:
 interpret key information, concepts and issues;
 summarise and synthesise the main ideas and viewpoints in texts;
 evaluate the reliability of sources and evidence;
 support their own opinions with textual evidence and consider that used by others;
 select evidence from texts to show how events, situations and people can be represented from
different viewpoints.
Students develop their proficiency in dialectics, i.e. their ability to ‘explore significant ideas, report events,
express opinions and respond to others’ views, by experimenting with the creation of their own sustained
written, spoken and multimodal texts in a variety of forms. They use the literary texts they study as
inspirational models for their own writing. They demonstrate their growing skills by interacting confidently
with others: they deliver their first sustained research report in both oral and written formats, participate in
the production of a class play, ‘share opinions, debate issues, present imaginative interpretations, and
3
evaluate differing perspectives’ .
Students’ ability to match the style and purpose of the literary texts they create to the intended audience
is further refined to include informative and persuasive texts. They investigate the use of persuasive
language in propaganda, speech making, advertising and other forms of mass media and consider the
influence of different styles and forms of writing and speaking on the way we communicate with each
other. In particular they consider the effect of the selection of vocabulary, text structures, language
features and patterns. They demonstrate understanding of grammar and use accurate spelling and
punctuation.

Their practice of the use of poetic and language devices is further extended. Students explore the way in
which the qualitative nuances of the sounds of vowels and consonants and the varied rhythms of
language usage influence the potential power of the ‘living word.’ They are given opportunities to enjoy
language, to be creative and to play with words. They pay attention to the structure of clauses,
sentences, paragraphs and compositions and demonstrate their ability to write with coherence and
cohesion: to use signposts and to show connections between ideas and information.

2
3

The age of 12 years (Steiner, Soul Economy and Waldorf Education, p. 214).
As above footnote 1

©SEA: ASCF
ENGLISH Core Topics Stage 3-4 Years 7-10
www.steinereducation.edu.au
Version: October 2011 rev

Page 110 of 159

AUSTRALIAN STEINER CURRICULUM FRAMEWORK - ENGLISH

ACHIEVEMENT STANDARDS4 YEAR 8
Receptive modes (listening, reading and viewing)
By the end of Year 8, students understand how the selection of text structures is influenced by the
selection of language mode and how this varies for different purposes and audiences. Students explain
how language features, images and vocabulary are used to represent different ideas and issues in texts.
Students interpret texts, questioning the reliability of sources of ideas and information. They select
evidence from the text to show how events, situations and people can be represented from different
viewpoints. They listen for and identify different emphases in texts, using that understanding to elaborate
upon discussions.
Productive modes (speaking, writing and creating)
Students understand how the selection of language features can be used for particular purposes and
effects. They explain the effectiveness of language choices they use to influence the audience. Through
combining ideas, images and language features from other texts, students show how ideas can be
expressed in new ways.
Students create texts for different purposes, selecting language to influence audience response. They
make presentations and contribute actively to class and group discussions, using language patterns for
effect. When creating and editing texts to create specific effects, they take into account intended
purposes and the needs and interests of audiences. They demonstrate understanding of grammar, select
vocabulary for effect and use accurate spelling and punctuation.

GENERAL CAPABILITIES
Critical and creative thinking
Students explore language and grammatical structures using phenomenological methodology (Steiner,
1995); in this way they develop a capacity for an imaginative style of thinking (Greer, 2004). They
become skilful in the creation of a wide variety of texts for imaginative, informative and persuasive
purposes and develop sensitivity towards social issues and questions relating to moral values.
Personal and social competence
Students develop an independent life of feeling at this age which is often accompanied by emotional
turbulence. It is helpful for them to recognize that the changing tides of emotions form part of the
developmental pathway. Students draw strength from several elements of the English curriculum.
Supported by the biographical element and strong emotional content in the selection of texts they are
able to consolidate their learning into a meaningful world picture. They appreciate the opportunity to
research their own interests, present a sustained/in-depth project in oral and written form and put on a
major drama production which they bring to a new level of professionalism. In learning drama students
build on the skills developed in the other units; they enhance their memory retention, and are able to
further shape their emotions under the protective mask of a role in a play. They work co-operatively in
teams, and in this way nurture positive social interactions.
By sharing their interpretations and understanding of the themes and issues raised with their class
colleagues, the in-depth study of a novel in class also facilitates collaborative teamwork which helps to
build the social fabric of the class. Students are encouraged to enjoy reading and to select and read a
wide range of fiction and non-fiction texts. Reading nurtures the imaginative capacity which in turn helps
problem solving of all kinds and keeps thinking flexible and resilient (Robinson, 2007; Eisner, 2009).

4

ACARA English Curriculum, v2.0, http://www.australiancurriculum.edu.au/
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Students learn vicariously to empathise with characters in the texts and in time they are able to translate
this ability into real life scenarios (Greene, 1995).
Ethical behaviour
At this age students struggle to identify and articulate their individual moral stance to world issues as they
critically reappraise the ideals they have been given by their previous education (family and school). They
build moral capacity by trying to balance the conflicting demands of their sharpening minds, newly
awakened feeling capacity and their changing biology. Their youthful idealism is best supported when
lesson content provides them with inspiring role models. English lessons encourage the growth of cultural
literacy and awareness. Discernment, imaginative empathy, and interest in the inner lives of others are
also cultivated. Over the course of the units students develop a richer understanding of the significance of
the moral choices they face as human beings.
Intercultural understanding
Students appreciate that the evolution of English literature has taken place within the context of the
development of Aesthetics in general over the course of several different epochs of human history. In
particular, they critically review the awakening of consciousness as reflected in early development of
English poetry. The manner in which the poems mirror the cultural life and times of the poet is explored.
The content of the English units includes various styles of multi-cultural expression: students learn to
appreciate and respect the cultural differences between people and build a capacity for imaginative
empathy which is understood to provide a firm foundation for moral conscience, ecological awareness
and global citizenship.
Literacy
Students are able to integrate the development of literacy skills across the History and English discipline
areas through the selection of poetry and prose texts and novels that cover historical themes and
content. The study of literature that includes topics relating to industrialization supports students in their
developing understanding and competence in the area of ICT. In general the close interrelationship of
subject areas in ASCF strengthens the crossover of the foundational skills students develop in English.
Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with other
lessons such as creative dance, eurythmy, gymnastics and circus skills which offer them opportunities to
explore and practice numerical and spatial awareness and to then bring this tacit form of knowing into
expression in the English texts they create. In mathematics and research related tasks in other subjects
they extend their ability to present information in the form of tables, graphs and visual texts.
Information and communication technology (ICT) competence
At this point the divergence of the ASCF English with regard to ICT competencies meets and converges
with that of the Australian English Curriculum. As they grow in confidence in their ability to communicate
using digital texts, they consider ethical issues related to the use of this form of communication; they
discuss questions concerning intellectual property and are encouraged to research the impact of IC
technologies on those around them – at school, home and in their neighbourhood. They extend this study
to include challenges and benefits related to their own use of electronic media including television, mobile
phones and computers: they investigate how the digital technologies encourage or work against the
development of meaningful communication with friends and relatives.
In English lessons students use their growing understanding of the use of digital texts in a way that
integrates with skills they have already established in relation to creating multimodal artistic responses to
literary texts. They learn how to:



access and produce a wide range of texts including visual texts
experience, listen, read and write digital (including multimodal) texts, practice working with digital
images and create other forms of written, artistic and dramatic texts
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record investigations and research using appropriate media including tables or graphs, images,
written or spoken text or a combination of these
conduct on-line research and on-line collaboration such as conferencing, while also locating and
using relevant research from a range of sources
work with spreadsheets (record data, analyze and graph) and use ICT skills to make
presentations
interpret verbal and non-verbal communication in multimodal and digital texts and consider how
these elements combine to convey meaning and influence audience response
interpret literal and non-literal language in digital texts, and consider how combinations of written,
visual, auditory and symbolic elements are used to make meaning, achieve particular purposes
and establish certain relationships with audiences

In our civilization people are almost engulfed by a technology which they do not understand. …
Anyone who uses products of modern technology without having any knowledge of how they work or of
how they were made, is like a person in a prison cell without a window through which he would at least
be able to look out into nature, into freedom. …
We must aim at making our pupils familiar with the ways of our present civilization, so that they can see
sense in it (Steiner, GA 303, pp.242 – 244).
LINKS TO OTHER LEARNING AREAS
The English units are aligned to other subject areas (in History and Art History in particular) where
students are encouraged to develop more sophisticated skills and to open up the world for new
discovery. The literature unit (8.4) builds on and supports the skills developed in other English units. As
part of the Aesthetic strand, this unit also forms a link with the music, visual arts and history curricula.
Steiner indications identify classic novels from periods covered in the history curriculum as appropriate
choices for novel study. The unit 8.4 is closely related to the ‘art of communication’ unit (8.1) and in some
schools the two units are conflated into one.

CROSS-CURRICULUM PRIORITIES
Aboriginal and Torres Strait Islander histories and cultures
It is possible for content selection for 8.1, 8.2, 8.4 and 8.5 to include material from Aboriginal and Torres
Strait Islander histories and culture.
Asia and Australia’s engagement with Asia
It is possible for content selection for 8.1, 8.2, 8.4 and 8.5 to include material from Asian history and
culture.
Sustainability
Students critically review and appreciate the historical development of language and the art of
communication, which encourages them to use language in a responsible and imaginative way. They pay
attention to the inner landscape of language and learn how to enliven the way they use written and
spoken words to communicate with others (Jacobsen, 2009). The creative power of the living word
(Matthews, 1995) has the potential to revitalize the ‘wasteland’ in culture (T.S. Eliot, 1963). The Steiner
approach suggests that there is a close connection between nurturing the living qualities of language
(Steiner, GA 299) and using sustainable practices in regard to caring for the world of nature (Slaughter,
2005).
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ENGLISH
Core Curriculum Topics Stage 4
YEAR 9

Contents:
Topics:
9.1 Australian Literature
9.2 Romantic Writing
–Wordsworth, Keats, Coleridge, Byron, Shelley, women
Romantic poets, Frankenstein
9.3 Biographical and autobiographical writing
9.4 Tragedy and comedy
9.5 Novel study
9.6 Language
9.7 Literacy – non-literary texts eg journalism, film, TV
Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Links to Other Learning Areas
Cross-curriculum Priorities
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YEAR 9: PROFILE OF DEVELOPMENTAL STAGE OF THE 15 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 9, the students reach 15 years of age, and as their their powers of intellect become more
active, so do their physical bodies become stronger and heavier. The growth spurt in the limb is
balanced out by the rest of the body, and the physique begins to appear less ungainly and more
graceful. Boys begin to feel the strength of their muscles, and there is a need for activity and physical
exertion. The menstrual cycle is well established for most girls.
Relevant Steiner methodological guidelines for English
Include active experiential elements in all lessons. The strong drama component offers opportunities
for role play and experimentation with emerging personality traits. Content themes deal with physical
and structural elements. In the English curriculum this includes a study of the structural elements of
language, a focus on the architecture of theatres through history and an exploration of Australian
literature as a ‘literature of the land’.
SOCIO-EMOTIONAL DEVELOPMENT
The students tend to express harsh judgments of sympathy and antipathy, especially towards
parents, other authority figures, routines and rules. The gender differences which became apparent in
Year 8 continue into Year 9: Generally the girls are more confident in their social, verbal expression
whereas the boys, whose attention is directed towards the growth of their physical strength, may
appear less socially elegant. The search for independence that awakens with the increased activity in
their feeling life can sometimes take extreme forms. Their growing emotional autonomy is
accompanied by a paradoxical childlike dependency and need for emotional comfort. The 15 year
olds search to bring themselves into balance and harmony with the world. It is important that they are
supported in achieving this goal and also helped to nurture their newly born sense of identity and
personal freedom.
Relevant Steiner methodological guidelines for English
Through the content of the tragedy and comedy main lesson students learn the art of riding the
emotional roller coaster. Open-hearted humour, ‘a balm that smooths’ (Rawson, 2000, p.49), assists
students to find balance and harmony in the face of the inconsistencies of life.
COGNITIVE MATURITY
A capacity for stringent logic awakens within the Class 9 student. This new power of thinking allows
and requires distance from self and others. The students develop a clearer structure to their thinking
and are able to make causal deductions. There is a move from judgment based on feeling to
judgment based on observation and understanding. The students demonstrate a growing ability to
discover the underlying principles behind phenomena by using analytical processes. It is best if they
are asked to use their discernment in the field of practical judgment e.g. How things that can be
overseen work.
Relevant Steiner methodological guidelines for English
English practice lessons focus on the technical skills of oral and written argument, debating and
discussion styles. Essay writing skills are extended and various writing styles and texts types are
explored. Literature content offers examples of catharsis, humour and of tragic and comic heroes who
struggle with the dark and light aspects of themselves. The theme of loneliness and existentialism in
Australian outback literature resonates with the inner experience of students.
MORAL CAPACITY
Students of this age stand at the edge of a new world wondering how to navigate the seas of
excitement and danger and responsibility for themselves and for the world. They begin to engage
their will in learning to work and thereby being able to learn through their work. Earlier gender
differences which expressed themselves in the social realm now become apparent in the sphere of
differing abilities related to work. Students develop a new sense for the aesthetic aspects of life and
learn how to tap otherwise imponderable moral questions by being guided towards a practical
understanding of the world. They become capable of making the transition from idea to ideal, from
ideal to applied practice, and from discovery to creation.
Relevant Steiner methodological guidelines for English
The English curriculum in general is oriented towards integrating the thinking-feeling-willing capacities
of the students and to offering them literary examples that inspire their high idealism.
The continued focus on fostering the imaginative faculties of students of this age helps them to see
the point of view of the other. Indigenous themes and migrant texts in the Australian main lesson
extend the growing ability of the students to be empathic towards others to include peoples of other
cultures.
©SEA: ASCF
ENGLISH Core Topics Stage 3-4 Years 7-10
www.steinereducation.edu.au
Version: October 2011 rev

Page 116 of 159

AUSTRALIAN STEINER CURRICULUM FRAMEWORK - ENGLISH

English 9.1
Topic: AUSTRALIAN LITERATURE
There are threads that run like arteries through a nation and in this country one is the land. It is the
source of many of the sustaining myths, preoccupations and conflicts – the biggest dreams and the
greatest disappointments. … the nature of our obsession with land changes with the season but is never
far away (Julianne Schultz, 2004, The Land: Dreams and Disappointments).
Central Experiences of the Content
In Class Nine the students are dominated by their experience of the rapidly changing nature of their
physical bodies. In considering the impact of the nature of the land of Australia on the inhabitants, this
unit is attuned to the general focus of the curriculum on physicality during this stage. Possible themes
that can be explored include the indigenous peoples’ experience of the land and their folklore and
legends, the reactions of early colonists to their new landscape, the growing sense of mateship and the
tensions between the city and bush that influenced writers during the period of national awareness, and
further historical factors and cultural values that shaped the modern period.
The unit provides a rich reservoir of material that meets the indications of the Steiner approach in regards
to the importance for students of this age group to experience the tragic and the comic, to understand the
use of humour in writing, and to observe various styles of writing that relate to different evolutionary
periods of development and to the wide variety of cultural influences represented in migrant literature.
The topic area gives students the chance to explore the unique Australian character of the literature; one
way of doing this is to compare the poetry of the Australian romantic writers (e.g. Henry Kendall and
Charles Harpur) with that of their English contemporaries (e.g. William Wordsworth and John Keats).
There is scope for daily practise of writing skills and choral and individual speaking and singing and for
the study of a wide variety of literary forms which supports the students’ growing understanding of the
stylistic elements of language usage. Examples of such forms include ballads, biographical texts, diary
entries and letters, humorous verse, short stories, poetry, novels, documentaries and film versions of the
texts.
Future Capacities
Students are offered the opportunity to gain an appreciation of Australian literature and in this way to
better understand their roots and to strengthen their relationship with their community and country.
Particularly during this stage which is often characterised by emotional turbulence, the focus on land and
culture provides a firm grounding for students; by exploring the development of Australian identity
students are better able to build their own developing sense of self. The inclusion of Indigenous and
migrant literature presents students with material that can inform their sense of justice. By appealing to
their imaginative faculties the unit also encourages students to develop empathy and respect for people
who have different cultural values and beliefs.

Content Organiser
English 9.1

Topic: AUSTRALIAN LITERATURE

Content Description
Students will learn to:

Explore how Australian literature informs our society and shapes our sense of self and Australian
identity;
Critically consider the influence of the landscape and history on Australian culture and literature;
Respond to examples of Australian literature in a discursive, creative, and thoughtfully reflective
manner.
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English 9.2
Topic: ROMANTIC WRITING

5

The Visions of Eternity, by reason of narrowed perceptions,
Are become weak Visions of Time & Space, fix'd into furrows of death…
The Eye of Man, a little narrow orb, clos'd up & dark,
Scarcely beholding the Great Light, conversing with the ground:
The Ear, a little shell, in small volutions shutting out
True Harmonies & comprehending great as very small . . .
(William Blake, Jerusalem: The emanation of the Giant Albion, Ch 2, Plate 49, lines 21 – 22, 34 – 37).

Central Experiences of the Content
Students are encouraged to develop respect and reverence for poetry and to take delight in the
opportunities the poetic form offers them for using language in a conscious manner and for developing
their ability to express themselves. A leading theme in this unit supports students to grapple with the
question of the ineffable and mysterious in life which poses a strong contrast to the claims of validity and
reliability of scientific rationalism. Building on the study of the French and Industrial Revolutions in Year 8
History and of the Renaissance in Art History and in the Sciences, students are now ready to explore
their individual relationship with the material and spiritual world.
The rich literary heritage and the enduring questions of the Romantic writers provide a firm foundation
from which to examine assumptions and beliefs about the nature of reality and the apparent
inconsistencies of the world. The questions: “What do you wonder about? What do you find mysterious?”
provide an entry point into a selection of the poetic works of Wordsworth, Keats, Coleridge, Byron,
Shelley and some of the women Romantic poets. The individual biographies of the poets are studied
against the backdrop of the social, political, and economic influences of their times. The survey of
Romantic poetry may be extended to include the study of a romantic novel, e.g. Mary Shelley’s
Frankenstein, which has themes that resonate with the contemporary context.
Future Capacities
The union of the mathematician with the poet, fervor with measure, passion with correctness, this surely
is the ideal (William James, 1883 – 1931).
Students gain an increasing awareness of the ‘Big Ideas’ and great human issues which are expressed
through poetry and prose in different periods. They explore the way personal beliefs and moral values
impact on others in the community and consider the part played by individual destiny and character as a
third factor that influences the nature-nurture debate. Discussions focus on the role of the family and
community, and the responsibilities of scientists in relation to global ecology and sustainability. The
Romantic poets’ philosophy of Imagination is re-evaluated in the light of recent research that emphasises
6
the importance of creativity in education (Egan, 2005; Robinson, 2007; Eisner, 2009).

Content Organiser
English 9.2

Topic: ROMANTIC WRITING

Content Description
Students will learn to:

Critically appreciate the individual biographies of Romantic poets and the specific historical
influences of their work;
Identify and use poetic language and various poetic forms and devices;
Critically appraise a Romantic novel and a selection of Romantic poems.

5

This unit provides an optional choice. If this unit is selected another unit may be dropped or two units may be conflated into each
other.
6
The material in this outline is sourced from the English Curriculum of the Mt Barker Waldorf School.
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English 9.3
Topic: BIOGRAPHICAL and AUTOBIOGRAPHICAL WRITING
When you said to me: ‘Tell me the story of your life,’ I was not eager to begin. But when you added:
‘What I care most about, is learning your reasons for loving life,’ then I became eager, for that was a real
subject (Jacques Lusseyran, 1998, And there was Light).

Central Experiences of the Content
A richly textured tapestry of biographical memories and stories gradually emerges as this unit
progresses. The group experience is an integral part of the process as everyone has something
individual to offer; when students speak from the heart opportunities arise for the sharing of sacred and
profound moments. The unit raises students’ awareness of the unique value of each person’s life. They
become more aware of memorable moments from the past that can be celebrated again as they are
remembered. Students are also encouraged to adopt an optimistic attitude to the present and to tap into
the idea of a limitless future that can be positively affected by thoughts and deeds enacted daily. During
this stage, when students display a tendency to be self-centred and pre-occupied with their own inner
worlds, this unit of work supports them to find a meaningful way to express themselves and to direct their
focus towards the lives of others who can offer them hope and inspiration.
The students are required to read a substantial published biography or autobiography and to present this
as an oral report to the class. As the portrayal of hardship and challenges that people have encountered
and overcome in their lives is a characteristic feature of this genre, these biographical and
autobiographical stories assist students to rise above more superficial concerns. The further task of
interviewing an older person and recording their life story (or part thereof), reinforces the potential for the
students to be stimulated and enlightened by the content of the unit. This exercise also helps to teach
students skills related to listening and asking open ended and sensitive questions.

Future Capacities
How noble and good everyone could be if, every evening before falling asleep, they were to recall to their
minds the events of the whole day and consider exactly what has been good and bad. Then, without
realizing it, you try to improve yourself at the start of each new day (Anne Frank, 1993, The Diary of Anne
Frank, p.208).

The daily autobiographical writing raises student awareness in relation to their actions in the past; they
often express surprise about what they remember and what they would otherwise have overlooked. Such
insights provide potentially invaluable tools for raising consciousness about human behaviour. The unit
helps students learn about what to value and prioritize in their lives, and also assists them to develop an
appreciation of their own and others’ lives through the sharing of many stories, anecdotes, feelings,
7
insights and experiences.

Content Organiser
English 9.3

Topic: BIOGRAPHICAL and AUTOBIOGRAPHICAL WRITING

Content Description
Students will learn to:

Keep a daily journal of autobiographical entries;
Interview an older person and record part of their life story;
Critically review and present an oral report of an autobiographical or biographical text.

7

The material in this outline is sourced from the English Curriculum of the Mt Barker Waldorf School.
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English 9.4
Topic: TRAGEDY and COMEDY
A man is placed, when immersed in a genuine tragedy, into a tension between polar experiences: Compassion
attracts him, fear repulses him. He wishes pictorially speaking, now to stretch his arms to receive, then to ward off.
Now he blushes, then he grows pale. On one hand his soul is stupefied by abundance of love, on the other
exhausted by anxiety. The All and the Void battle for his spirit. Fundamentally he tastes of death and rebirth (Albert
Steffen).

Central Experiences of the Content
This unit forms part of the Aesthetics stream of the curriculum which has as an overall aim the exploration
of the evolution of the major cultural periods and the changing stages of consciousness which the study
uncovers. The survey includes the historical development of architecture and the arts, and literature,
which encompasses the three areas of epic, lyric and dramatic writing. Aligned with the focus of the
curriculum in Class 9 on physical structures, the study of drama looks at the development of the theatre
buildings from the early Greek period up to Shakespearean theatre. A further indication considers the
emotional confusion and imbalance which frequently accompanies this stage of development and
suggests that the study of the polarities of tragedy and comedy can have a nurturing effect on the socioemotional growth of the Class 9 student. The Steiner approach observes a rhythmical progression in the
developmental sequence over the high school years: classes 7, 9 and 11 tend to be characterised by a
subjective and inward-looking soul mood, while classes 8, 10 and 12 show signs of objective interest in
the world around them. The subjective tendency in Class 9 students is balanced by the study of comedy
and humour which leads them out of themselves; in a corresponding way, the archetypal focus of tragedy
on inner trials assuages the existential nature of their suffering during this period.
There are many possible ways to apply the indications. One suggested activity includes the selection of
both tragic and comic scripts. While some schools select to study the text of a classic Greek tragedy
alongside a contemporary comedy, other schools follow the reverse arrangement. Shakespeare’s Romeo
and Juliet combines both tragic and comic elements in one text; the themes of young love, rebellion,
power and imagination are particularly relevant at this age. Bearing in mind that a more in-depth study of
the history of drama may follow in Class 11, this unit may then offer a more succinct overview through the
study of playscripts and a focus on the historical development of theatre buildings. Depending on
timetabling arrangements and the resources available in schools, the unit’s content may be limited to the
in-class study of the text(s) or extended to include either the performance of scenes from the play(s)
studied or a full production of one of the plays. A further option suggests a musical theatre production.
Offering students the opportunity to put on a full Shakespearean play production at some point in their
high school journey is strongly recommended; at this stage of the development of the Australian Steiner
Curriculum Framework, the drama units which are included in each year of the English curriculum provide
possible openings for such a venture.
Future Capacities
Conscience! To know I have wrought a fearful deed (Aeschylus, Orestes in Oresteia).
Many of indications discussed above are oriented towards future capacities. The gradual and integrated
development of the overview of the cultural periods plays an essential role in the growth of the students’
self-identity in relation to society and their place in the world. The stage-focused content and the
opportunities for role-play assist the students to build a firm foundation for the unfolding of their socioemotional skills. In a similar way the attention paid to the nurturing of the students’ imaginative faculties
provides a solid grounding for the gradual maturation of moral awareness.
Content Organiser
English 9.4

Topic: TRAGEDY and COMEDY

Content Description
Students will learn to:

Understand the development of theatre and theatre buildings from the time of early Greek drama
until the Elizabethan period;
Develop their skills of improvisation, role play and text interpretation;
Extend their knowledge and skills of the use of dramatic language;
Gain a critical appreciation of the genres of tragedy and comedy.
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English 9.5
Topic: NOVEL STUDY
Our general goal is to help ninth graders make a bridge between their subjective approach to life and
objectivity. This means that we awaken powers of thought and judgment out of extreme forces of
sympathy and antipathy, of good and bad, black and white. We need to help bring them down to earth, to
ground them, to looking at the question, what does the world ask. … It is important to address their
idealism as well as reality. … Ninth graders need a connection with their times, to understand how the
present came to be. The way of working with these questions is to present opposites. Because their
thinking is still concrete, ninth graders relate to the world out of a black and white perspective. Humour
helps to dissipate tensions (Betty Staley, What are the essentials in English Main Lessons).

Central Experiences of the Content
Literature learning plays an essential role in the development of the students’ self-identity in relation to
society and their place in the world. Students learn about the world vicariously through the characters in
the story. Literary texts are therefore selected in the light of their potential for enriching students’ lives and
expanding the scope of their experience. Novel study in Class 9 aims to provide socio-emotional support
for this particular developmental stage. Sloan (2007, pp.42-43) identifies “three essential ingredients”
which influence the choice of the Class 9 novel: firstly, an element of adventure which ideally
encompasses “an archetypal journey away from home into the great unknown” (p.42); secondly, the
inclusion of “compelling characters” (p.42); and lastly, the balancing of deeper metaphysical themes with
day-to-day realities and practical wisdom.
As the study of literature forms part of the Aesthetics stream of the curriculum, the units of novel study
support the development of a larger canvas. Steiner indications identify the importance of providing
students with an overview of the history of world literature before they leave school (Stockmeyer, 1969,
p.79). As the units of novel study in years 8 to 10 build the foundation for a more in-depth study in
classes 11 and 12, the content includes research into the life and times of the writer and the gradual
development of the novel as a literary genre. Students are guided towards an understanding of the
characteristic features of different cultural periods. Texts are drawn from a range of cultural contexts,
international and Australian literature, including inscriptional and oral narrative traditions as well as
contemporary Aboriginal and Torres Strait Island literature, texts from the Asia region, and texts of the
students' choice.

Future Capacities
By following the experiences of the characters in the novel students expand their horizons: they learn
about different historical periods, distant places and foreign cultures, and gain insight into the inner
worlds of other human beings. This learning supports the growth of empathy and socio-emotional skills.
While the inclusion of texts drawn from multi-cultural contexts provides students with the opportunity to
train their sense of social justice, the conscious fostering of the imaginative capacity greatly assists the
development of flexible, resilient and enlivened thinking skills, problem solving abilities and the growth of
moral awareness.
Content Organiser
English 9.5

Topic: NOVEL STUDY

Content Description
Students will learn to:

Critically appraise a novel which they have studied in depth;
Identify and discuss structures and features used by the novelist;
Critically analyse and discuss challenging themes and issues relating to personal and wider social
and cultural experiences.
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English 9.6
Topic: LANGUAGE
If language were taught without grammar, humanity would only attain consciousness, but no
consciousness of self. An impossibility. We would not provide the human being with the inner solidity
needed for life (Steiner, GA 307, p.175).

Central Experiences of the Content
This unit provides students with the opportunity to learn about the patterns of English usage and
grammar by following a phenomenological approach. They learn about language through immersion in
the lived experience of words – of reading, writing and speaking – using a constructivist rather than an
error-based approach (Greer, 2004, p.101). The study of various styles of short stories provides an
effective vehicle for this practice: Integrating grammar into literature lessons promotes “a ‘discovery
grammar’, starting with the students’ perception of a certain general characteristic in the style of the text,
and tracing that characteristic back to a grammatical feature” (Greer, 2004, pp.101-102). A further
pathway considers linguistics as a “living organism” (Matthews, 1995) which needs to be nurtured. The
students study the four modes of language: statement, question, exclamation and command and
compare them with the four temperaments: earth, water, air and fire, and with the virtues of truth, interest,
beauty and goodness.

Future Capacities
The volatile nature of the ninth grader calls for containment, and the order and precision that informs
grammar serves that purpose in a way few subjects can. Just as the skeleton provides the hidden
scaffolding to articulate the beauty and symmetry of the human form, grammar gives language
cohesiveness and reassuring ‘structural integrity’ (Sloan, 2007, p.38).
A command of English language and literacy skills facilitates effective communication in all vocational
areas. The ability to express thoughts and feelings clearly and fluently contributes towards the
development of fulfilling and rewarding relationships. Language learning is valued for the element of
structure which it introduces into the curriculum. Learning the laws of language helps students to become
more attuned to the lawful nature of their own psychological processes and to begin to understand the
formative role that words play in structuring their inner life of thoughts and feelings. By becoming more
confident in self-expression, students are able to learn more about themselves and their place in
community.

Content Organiser
English 9.6

Topic: LANGUAGE

Content Description
Students will learn to:

Recognize patterns of English usage and grammar at the levels of the word, the sentence and the
extended text, and to understand the connections between these levels;
Experiment with different text structures and language patterns to compose literary texts for
particular purposes and effects;
Use correct spelling and punctuation to support meaning in complex sentences with embedded
clauses and phrases;
Plan, draft, edit and proofread for clarity and coherence.
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English 9.7
Topic: LITERACY
Literacy is a bridge from misery to hope. It is a tool for daily life in modern society. It is a bulwark against
poverty, and a building block of development, an essential complement to investments in roads, dams,
clinics and factories. Literacy is a platform for democratization, and a vehicle for the promotion of cultural
and national identity. … For everyone, everywhere, literacy is, along with education in general, a basic
human right.... Literacy is, finally, the road to human progress and the means through which every man,
woman and child can realize his or her full potential (Kofi Annan; http://kofiannan.net/more.html).

Central Experiences of the Content
This unit builds on the class 8 English course and gives students the opportunity to direct their English
skills towards practical applications in the world and in this way to further extend their expertise in the
critical evaluation and use of persuasive language in particular. As the media is ever present in its
numerous forms, it is vital that students begin to analyze the messages and gain knowledge about how
the media uses language for informative and persuasive purposes. Over the course of the unit students
create texts for imaginative, informative and persuasive purposes and advance and justify arguments to
persuade others; they make judgments and support their interpretations of texts. The investigation of
events and issues of topical interest both locally, nationally and internationally includes an analysis of: the
origin of the material; the context and purpose for which it was created; the audience for whom it was
intended; verbal, written and visual techniques used to persuade or inform; a comparison of different
pieces of media material on the same event or issue which explores the similarities and contrasts of the
content, style and tone of language used. Further tasks include the composition of an argumentative
essay, a film and/or digital text study, a letter to the editor, a news report, an advertisement, and
participation in formal meetings and debates.

Future Capacities
Literacy skills enable students to become widely acquainted with the world of ideas, to hone their ability
to undertake critical analysis and to be effective communicators in the many contexts of family,
community and workplace in which they live. The Steiner educational approach pays particular attention
to the significance of imagination as a key aspect of literacy which informs the clarity, accuracy and
fluency of authentic communication as well as a growing capacity for creative problem solving and an
enlivened sense of moral awareness.

Content Organiser
English 9.7

Topic: LITERACY

Content Description
Students will learn to:

Read, write and evaluate non-literary texts which analyse, inform, argue and persuade;
Identify verbal, written, and visual advertising and propaganda strategies;
Use the English language accurately, fluently, critically, creatively and confidently.
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INTRODUCTORY RATIONALE FOR ACHIEVEMENT STANDARDS YEAR 9
In Year 9 students are more able to bring structure to their thinking, and to move from feeling-based
judgments to ones built on close observation and understanding. They learn to make causal deductions
and to discover the underlying principles behind phenomena. English lesson units both draw on and
further develop this analytical capacity. Students use their increased capacity for logical and critical
thinking to refine their comprehension of texts.
Students create finely structured and coherent texts. They experiment with their own lively
representations of their thoughts, feelings and experiences, both real (based on close observations of the
world around them) and imagined. They use the literary texts they study as inspirational models for their
own writing and speaking, honing their ability to write/speak for specific purposes, to clarify meaning and
to express their own ideas and viewpoints. Students focus on the technical skills of oral and written
argument, and use a variety of strategies to develop effective debating and discussion styles, to argue
logically and to persuade others. They deliver planned and multimodal presentations using a variety of
artistic and/or electronic media. Essay writing skills are refined and various writing styles and texts types
are explored. Their practice of the use of poetic devices is further extended. Students are encouraged to
develop respect and reverence for poetry and to take delight in the opportunities the poetic form offers
them for using language in a conscious manner and for developing their ability to express themselves.
The lesson units offer students the opportunity to work collaboratively to edit assignments, share ideas,
and discuss issues. In reviewing and improving their texts they pay attention to the coherence and
cohesion of texts; they consider signposting, clause/sentence/paragraph formatting, the logical
sequencing of ideas and information, and vocabulary and punctuation choices.

ACHIEVEMENT STANDARDS8 YEAR 9
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.
They evaluate and integrate ideas and information from texts to form their own interpretations. They
select evidence from the text to analyse and explain how language choices and conventions are used to
influence an audience. They listen for ways texts position an audience.

Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.
They understand how interpretations can vary by comparing their responses to texts to the responses of
others. In creating texts, students demonstrate how manipulating language features and images can
create innovative texts.
Students create texts that respond to issues, interpreting and integrating ideas from other texts. They
make presentations and contribute actively to class and group discussions, comparing and evaluating
responses to ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to
the precision and persuasiveness of texts and using accurate spelling and punctuation

8

ACARA, The Australian Curriculum, v2.0. http://www.australiancurriculum.edu.au/English/Curriculum/F10?page=4&layout=2, Nov 2011
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GENERAL CAPABILITIES
Critical and creative thinking
Literacy skills enable students to become widely acquainted with the world of ideas, to hone their ability
to undertake critical analysis and to be effective communicators in the many contexts of family,
community and workplace in which they live. The Steiner educational approach pays particular attention
to the significance of imagination as a key aspect of literacy which informs the clarity, accuracy and
fluency of authentic communication as well as a growing capacity for creative problem solving and an
enlivened sense of moral awareness. Students are encouraged to enjoy reading and to select and read a
wide range of fiction and non-fiction texts. Reading nurtures the imaginative capacity which in turn helps
problem solving of all kinds and keeps thinking flexible and resilient (Robinson, 2007; Eisner, 2009).
Students learn vicariously to empathise with characters in the texts and in time they are able to translate
this ability into real life scenarios (Greene, 1995).
Personal and social competence
The Steiner approach observes a rhythmical progression in the developmental sequence over the high
school years: classes 7, 9 and 11 tend to be characterised by a subjective and inward-looking soul mood,
while classes 8, 10 and 12 show signs of objective interest in the world around them. The subjective
tendency in Class 9 students is balanced by the study of comedy and humour which leads them out of
themselves; in a corresponding way, the archetypal focus of tragedy on inner trials assuages the
existential nature of their suffering during this period. During this stage, when students display a tendency
to be self-centred and pre-occupied with their own inner worlds, the unit of work on biographies and
autobiographies (9.3) supports them to find a meaningful way to express themselves and to direct their
focus towards the lives of others who can offer them hope and inspiration. The novel study unit (9.5) also
aims to provide socio-emotional support for this particular developmental stage. Sloan (2007, pp.42-43)
identifies “three essential ingredients” which influence the choice of the Class 9 novel: firstly, an element
of adventure which ideally encompasses “an archetypal journey away from home into the great unknown”
(p.42); secondly, the inclusion of “compelling characters” (p.42); and lastly, the balancing of deeper
metaphysical themes with day-to-day realities and practical wisdom. Furthermore, the in-depth study of a
novel in class offers students the opportunity to share their interpretations of the themes and issues
raised with their class colleagues which facilitates collaborative teamwork and helps to build the social
fabric of the class.
Ethical behaviour
The English curriculum in general is oriented towards integrating the thinking-feeling-willing capacities of
the students and to offering them literary examples that inspire their high idealism. The daily
autobiographical writing in unit 9.3 raises student awareness in relation to their actions in the past; they
often express surprise about what they remember and what they would otherwise have overlooked. Such
insights provide potentially invaluable tools for raising consciousness about human behaviour. The unit
helps students learn about what to value and prioritize in their lives, and also assists them to develop an
appreciation of their own and others’ lives through the sharing of many stories, anecdotes, feelings,
insights and experiences.
A leading theme in the Romantic Writing unit (9.2) supports students to grapple with the question of the
ineffable and mysterious in life which poses a strong contrast to the claims of validity and reliability of
scientific rationalism. Building on the study of the French and Industrial Revolutions in Year 8 History and
of the Renaissance in Art History and in the Sciences, students are now ready to explore their individual
relationship with the material and spiritual world.
Intercultural understanding
The Australian literature unit (9.1) offers students the opportunity to better understand their roots and to
strengthen their relationship with their community and country. By exploring the development of
Australian identity students are better able to build their own developing sense of self. The inclusion of
Indigenous and migrant literature presents students with material that can inform their sense of justice.
By appealing to their imaginative faculties the unit also encourages students to develop empathy and
respect for people who have different cultural values and beliefs.
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Literature learning in general plays an essential role in the development of the students’ self-identity in
relation to society and their place in the world. Literary texts are therefore selected in the light of their
potential for enriching students’ lives and expanding the scope of their experience. Students learn about
the world vicariously through the characters in the story – by following the characters’ experiences of they
learn about different historical periods, distant places and foreign cultures, and gain insight into the inner
worlds of other human beings. This learning supports the growth of empathy; while the inclusion of texts
drawn from multi-cultural contexts provides students with the opportunity to train their sense of social
justice, the conscious fostering of the imaginative capacity greatly assists the development of flexible,
resilient and enlivened thinking skills, problem solving abilities and the growth of moral awareness.
Literacy
As drama is incorporated in the English curriculum students develop literacy in dramatic skills and
associated technological competencies related to stage craft, set construction, costumes, make-up and
lighting. The historical review that is included in the unit provides a further level of literacy. In general the
close interrelationship of subject areas in ASCF strengthens the crossover of the foundational skills
students develop in English.
Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with other
lessons such as creative dance, eurythmy, gymnastics and circus skills which offer them opportunities to
explore and practice numerical and spatial awareness and to then bring this tacit form of knowing into
expression in the English texts they create. In mathematics and research related tasks in other subjects
they extend their ability to present information in the form of tables, graphs and visual texts.
Information and communication technology (ICT) competence
In English classes students use their growing competency in the area of ICT to select and use a wide
range of appropriate ICT tools and techniques in a way that brings the creative responses they write to a
further multi-dimensional level. They may choose for example to include the following digital elements:
audio music or a combination of audio and original music, photographic images, other graphics and
animation, and video. In particular students use their word processing skills to support the writing, drafting
and editing process they follow when they create written texts. When publishing and presenting their work
students create effective text and digital media layouts of various types and sources. They use features
of software such as links, tables and tracking to enable them to propose multiple plans, show selections,
modify plans, and show reviewing and consultation. Students follow the same guidelines used to create
texts in general: they consider purpose, audience, text type and the cultural contexts of the piece of work.
In relation to digital texts in particular students are able to:


interpret verbal and non-verbal communication and consider how these elements combine to
convey meaning and influence audience response;



interpret literal and non-literal language and consider how combinations of written, visual,
auditory and symbolic elements are used to make meaning, achieve particular purposes and
establish certain relationships with audiences

When undertaking research related tasks students use ICT skills to support their investigation and
presentations: They record their investigations and research using appropriate media including tables or
graphs, images, written or spoken text or a combination of the above ; conduct on-line research and online collaboration such as conferencing; locate and use relevant research from a range of sources; design
spreadsheets (to record data, analyze and graph) . Further more advanced ICT competencies which may
relate to English assignments include the use of: data processing techniques to create digital
repositories for a range of data types and delivery mechanisms; programming skills to measure, record,
respond to and control events by planning, testing and modifying sequences, repetitions and branching of
instructions; and computation and modelling to test predictions and discover patterns and relationships,
by exploring, evaluating and developing models and changing their rules and values.
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LINKS TO OTHER LEARNING AREAS
The English curriculum relates closely to the following subject areas: Music, Drama, Eurythmy, Art, Art
History, History, Geography – and through the study of biographies to Mathematics and Science. As the
study of literature forms part of the Aesthetics stream of the curriculum, the units of novel study (across
the curriculum) support the development of a larger canvas. Steiner indications identify the importance of
providing students with an overview of the history of world literature before they leave school
(Stockmeyer, 1969, p.79). As the units of novel study in years 8 to 10 build the foundation for a more indepth study in classes 11 and 12, the content includes research into the life and times of the writer and
the gradual development of the novel as a literary genre. Students are guided towards an understanding
of the characteristic features of different cultural periods. Texts are drawn from a range of cultural
contexts, international and Australian literature, including inscriptional and oral narrative traditions as well
as contemporary Aboriginal and Torres Strait Island literature, texts from the Asia region, and texts of the
students' choice.

CROSS-CURRICULUM PRIORITIES
Aboriginal and Torres Strait Islander histories and cultures
It is possible for content selection for all the Year 9 English units to include material from Aboriginal and
Torres Strait Islander histories and culture.
Indigenous themes and migrant texts in the Australian main lesson (9.1) extend the growing ability of the
students to be empathic towards others to include peoples of other cultures.
Students are guided towards an understanding of the characteristic features of different cultural periods.
Texts are drawn from a range of cultural contexts, international and Australian literature, including
inscriptional and oral narrative traditions as well as contemporary Aboriginal and Torres Strait Island
literature, and texts of the students' choice.

Asia and Australia’s engagement with Asia
It is possible for content selection for all the Year 9 English units to include material related to Asia and
Australia’s engagement with Asia.
Migrant texts in the Australian main lesson (9.1) extend the growing ability of the students to be empathic
towards others to include peoples of other cultures.
Students are guided towards an understanding of the characteristic features of different cultural periods.
Texts are drawn from a range of cultural contexts, international literature, including inscriptional and oral
narrative traditions as well as texts from the Asia region, and texts of the students' choice.

Sustainability
The content of the English units includes various styles of multi-cultural expression: students learn to
appreciate and respect the cultural differences between people and build a capacity for imaginative
empathy which is understood to provide a firm foundation for ecological awareness and global
citizenship.
Students explore the way personal beliefs and moral values impact on others in the community and
consider the part played by individual destiny and character as a third factor that influences the naturenurture debate. Discussions focus on the role of the family and community, and the responsibilities of
scientists in relation to global ecology and sustainability. The Romantic poets’ philosophy of Imagination
is re-evaluated in the light of recent research that emphasises the importance of creativity in education
9
(Egan, 2005; Robinson, 2007; Eisner, 2009).

9

The material in this outline is sourced from the English Curriculum of the Mt Barker Waldorf School.
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ENGLISH
Core Curriculum Topics Stage 4
YEAR 10
Contents:
Development Profile
Topics:
10.1

10.2
10.3
10.4
10.5
10.6
10.7

The birth of Literature –
Canterbury Tales, Greek epic poetry, Norse & Old
English sagas
Other mythologies
Art & craft of Poetry
Drama
Fictional narrative
Language – writing workshop
Literacy - non-literary texts eg journalism, film, TV

Each Learning Area is organised into Topics. These are content areas which can be
taught as one or more integrated thematic morning blocks (Main Lessons) over 3-4
weeks, with connected review and practice lessons developing the content throughout
the year.
While it is necessary for the Content Descriptions to be covered, teachers are able to
use their professional judgment concerning the needs of their class: content can be
recombined or reallocated into Main Lessons and practice lessons over the year.

Achievement Standards
General Capabilities
Links to Other Learning Areas
Cross-curriculum Priorities
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YEAR 10: PROFILE OF DEVELOPMENTAL STAGE OF THE 16 YEAR OLD STUDENT
PHYSICAL GROWTH
In Class 10, the students reach 16 years of age. In dealing with their emerging sexuality and
particularly for boys, their growing awareness of physical power, 16 year olds are faced with a
threshold experience which presents an opportunity for the healthy development of individuality.

Relevant Steiner methodological guidelines for English
The Poetry Main Lesson picks up the threads of the one in Class 8 and moves further into the study
of linguistics, poetic diction and aesthetics in which both the origin and structure of language are
explored. Students experiment with writing their own poetry to help them express themselves. In line
with the history strands, the English curriculum surveys the development of poetry from its
mythological origins into lyrical forms and explores the shift from collective to individual expression.
SOCIO-EMOTIONAL DEVELOPMENT
The sixteen year-old yearns to understand the world and to find their sense of purpose within it. The
Class 9 search for balance and harmony begins to bear fruit. The development of greater clarity of
thought and an increasing ability to form balanced judgments helps pupils to extricate themselves
from the unstable nature of their emotional lives. There is a greater capacity for reflection, which can
lead on the one hand to self consciousness and the pain of growing existential awareness, on the
other they become capable of great feats of compassion, endurance, intellectual and physical
prowess. The students begin to discover their own inner freedom to determine their pathway through
life. Relationships between the sexes form; social relationships can be healthy or get lost in group
activities. Self esteem is very important to develop.
Relevant Steiner methodological guidelines for English
The schooling of observation and imagination aims to plumb the deeper nature of reality. Grounded in
the material world this capacity stretches towards and sometimes touches a higher realm (Sloan,
2007, p.64). The Epic Poetry Main Lesson focuses on the birth pangs of a new stage in human
development – one that aptly mirrors the students’ own awakening intelligence. Odysseus, as an early
example of an intellectually rigorous, ego-directed hero who undergoes hazards equivalent to the
contemporary allure of “sex, drugs, and rock ‘n roll” successfully manages anagnorisis – selfrecognition that can lead to individual growth (Sloan, p.61).
COGNITIVE MATURATION
The students’ desire for knowledge broadens to incorporate a new intellectual focus. They desire to
gather not only information about a topic, but also insight into how we know something may be so;
they wish to find the relationship between their inner and outer worlds of experience and to know that:
“Whatever the self describes, describes the self” (Boehme). There is a greater objectivity and clarity in
thinking, bringing an increased ability to draw conclusions logically out of the formation of common
sense judgments. Students begin to apply the conceptual tools of analytical thinking to practical
situations and complex processes. They derive satisfaction from working with great accuracy and
technical proficiency, and often bring an increased order and neatness to the layout of their work.
Relevant Steiner methodological guidelines for English
“Clarity of thought and an increasing ability to form judgments should help pupils extricate themselves
from the unstable nature of the forces of emotional sympathy and antipathy. Hence the effort to come
to grips analytically with laws which can be understood through thought” (Rawson, 2000, p.56). The
theme of the relationship between the ‘love of the law’ and the ‘law of love’ is therefore appropriate for
this age group. Students also study the laws of grammar, language conventions, poetics and metrics
to sharpen their intellectual capacities, expand their knowledge and extend their skills set.
MORAL CAPACITY
The students in Class 10 increasingly develop the capacity to take responsibility for their own work
and behaviour, and are able to make and follow through choices based on their own insight. Where
the 15 year olds make strong judgements largely based on emotional responses, the 16 year old
students become able to form more balanced opinions and are able to justify them articulately. They
are increasingly able to develop empathy, and respond to the practical needs of those around them.
Relevant Steiner methodological guidelines for English
The English curriculum strives to meet the developmental need of students which seeks to master the
relationship between theory and praxis. Emphasis is placed on providing inspirational literary role
models and on the cultivation of aesthetic sensibility. Students are required to take increasing
responsibility for their own work and behaviour; to be able to make and follow through choices based
on their own insight; form their own opinions and be able to explain and justify them.
References: Rawson & Richter, 2000; Sloan, 2007; Wulsin, 2004.
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English 10.1
Topic: THE BIRTH OF LITERATURE

10

Chaucer’s poetry does not have the grandeur of the great epics and sagas but he is a supreme story
teller. Class 10 can enjoy both character studies from The Prologue and a number of the Canterbury
Tales when passages are read to them and they are given help with the language. There should be a full
study of the style of Greek epic poetry with its appeal to the eye and its sense of poise and harmony and
of Norse and Old English sagas with the grim vigour and absence of visual detail. The quality of
hexameter and alliterative verse can now be more consciously experienced (Eileen Hutchens, cited in
Caroline von Heydebrand: The Curriculum of the First Waldorf School).

Central Experiences of the Content
The unit provides an overview of the relationship between the development of human consciousness and
literary forms. Students are given the opportunity to develop an understanding of the importance of
literary expression by tracing the evolutionary growth of the mythological sagas through significant
cultural periods. The study includes an exploration of the characteristic features of the heroic style of
writing. Inspired by the language-rich context of the epic stories students experiment with writing their
own creative versions of the sagas; they discover the important role language plays in bringing their inner
imaginative world of experience to expression.

Future Capacities
“The poet, by avoiding the prose element in speech and going back to the inner experience, the inner
feeling, the inner formation of speech, attempts to return to its inspired archetypal element … every true
poem, the humblest as well as the greatest, is an attempt to return to the word that has been lost”
(Steiner, The Alphabet, 18 December 1921).
Over the course of the unit students awaken to an appreciation of the English language as more than a
device of practical communication: they realize the potential wealth their mother tongue offers them for
exploring the abundant variety of human experience; they recognize that in manifesting the gifts of
thinking and logic language forms the basis of social and political life. Through the great sagas students
gain insight into the cultural lives of distant peoples which supports them to come to a better
understanding of their own aesthetic and literary heritage. In this way the unit assists students to become
critical and discerning citizens.

Content Organiser
English 10.1

Topic: THE BIRTH OF LITERATURE

Content Description
Students will learn to:

Critically review the birth of modern literature by studying a range of epic mythologies;
Gain an appreciation of the national significance of the epics and the way they reflect the social and
cultural features of their periods and the underlying changing nature of consciousness;
Identify the characteristic features of the epic/heroic style of writing and experiment with writing in
this style.

10

This unit draws on material from the English Curriculum in Melbourne and Glenaeon Rudolf Steiner School.
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English 10.2
Topic: THE ART and CRAFT of POETRY
It is also the time for studying the living word – the diversity in languages, the idioms and ways of speech
of different peoples – and tracing the development of the word through song, poetry, and prose, learning
to differentiate between dramatic, epic, and lyrical elements (Querido, 1995).

Central Experiences of the Content
The Steiner approach indicates that as humanity has evolved our use of language has lost its life and
become emptier, phrase-bound and clichéd, the close association between song and speech has been
lost. When we read the earliest forms of literature we are able to rediscover in the living relationship of
the sounds and rhythms, a sense of the original musicality of the ‘Word’ (Steiner, 1995 [1919-1920]). A
major theme in this unit considers the ecology of the soul (Matthews, 1995): the exploration of issues
raised in the poems suggests that there is a close relationship between our responsibility to purify,
enliven and redeem our inner landscape of language and the ‘Word’, and our ability to protect and heal
the dying and poisoned outer landscape of our earth (William Blake, Songs of Experience, 1794; TS Eliot,
The Wasteland, 1922; Wilber, 2000; Slaughter, 2004).
In this unit the students explore the art and craft of writing poetry as a study of both the aesthetic potential
of the English language, and the great themes of the poets. An overview of the development of the
English poetic tradition is given through the selection of texts covering the earliest recorded poems, the
period of Middle English and Chaucer’s writing, traditional ballads, lyrics, Shakespeare’s sonnets, and
finally the Romantic Poets and modern lyrical poetry. In this way students are guided towards seeing how
the changes from ballad to lyric to blank and free verse and experimental writing which characterise the
evolution of our poetic heritage, are also symptomatic of the underlying changes in consciousness. In
contrast to the study of epic and dramatic poetry in the previous unit, the focus now is on lyrical poetry as
the form best suited to the expression of individual, yet universal, thought and feeling. Through various
exercises and examples, students are encouraged to become aware of how poets use word, sound,
imagery, rhyme and metre to write poems which have a particular intention or effect. Each student is also
encouraged to explore the use of these elements in his/her own poetry. Students examine a variety of
verse forms in order to understand the evolution and possibilities of particular poetic forms and to practise
writing poetry in different styles including ballads, sonnets, haiku, dramatic monologues, blank and free
verse and elegies. Students are also encouraged to grapple with questions such as: “What is poetry?”
“Why does poetry exist?” “Does poetry matter?”
Future Capacities
Over the course of the unit students develop reverence for poetry in particular and life in general; they
grow in their understanding of the human capacity to bring depth of thought and emotion to maturity and
beauty of expression. The study of poetic form and technique assists students to gain confidence in their
ability to articulate their ideas and feelings in their own writing. This learning is reinforced by the
exploration of themes and issues which focus on the emergence of individual identity.

Content Organiser
English 10.2

Topic: THE ART and CRAFT of POETRY

Content Description
Students will learn to:
Continue the overview of English literature by tracing the origin of English poetry from Chaucer to the
Romantic Poets (and their Australian contemporaries);
Develop an appreciation of the purposes, forms and devices of a wide range of lyrical poetry;
Respond in creative and analytical ways to the selected poems.
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English 10.3
Topic: DRAMA
I love acting. It is so much more real than life (Oscar Wilde, 1854 – 1900).
Central Experiences of the Content
This unit forms part of the Aesthetics stream of the curriculum which has as an overall aim the exploration
of the evolution of the major cultural periods and the changing stages of consciousness which the study
uncovers. A further indication considers the adolescent stage of development and suggests that the study
of acting, character development and role play has a nurturing effect on the socio-emotional growth of the
Class 10 student. Detailed planning of drama activities in the different years of the high school varies
from school to school. It is strongly recommended to offer students the opportunity to put on a full
Shakespearean play production at some point in their journey through high school. At this point in the
development of the Australian Steiner Curriculum Framework, the drama units which are included in each
year of the English curriculum provide possible openings for such a venture.
11

The description in the content organiser below offers an exemplar of one way in which to include drama
in the English curriculum for this year. Apart from meeting the socio-emotional/developmental needs of
the Class 10 students (as outlined in the Literature unit), the selection of relevant texts addresses the
cross-curricular strands of the curriculum, particularly those relating to the inclusion of multi-cultural and
Asian content. Where the Romantic Writing unit is chosen in Year 9 over that of Australian Literature,
there is now an opportunity to include a study of Australian drama.
In this unit students develop self-expression through speech, movement and body language. They
explore in depth the themes and imaginative content of a written dramatic text and experience the
transformative power of language in general and poetry in particular. Students are guided towards an
understanding of character and their part in the play as a whole. Intensive work on expression and
articulation accompanies exploration of the dramatic and emotional content of the play. Students develop
their relationship to their roles and the play as a whole; they are given the opportunity to study the plays
experientially – in an embodied way – by becoming involved at some level in the performance of the text.
Future Capacities
“I regard the theatre as the greatest of all art forms, the most immediate way in which a human being can
share with another the sense of what it is to be a human being” (Oscar Wilde, 1854 – 1900).
The stage-focused content and the opportunities for acting, character development and role-play assist
the students to build a firm foundation to develop initiative, co-operation and other social skills. In a
similar way the attention paid to the nurturing of the students’ imaginative faculties provides a solid
grounding for the maturation of their moral awareness.

Content Organiser
English 10.3

Topic: DRAMA

Content Description
Students will learn to:
Study and research the drama text of a classic play;
Respond in a creative and analytical way to the text;
Act, rehearse and perform in a production of the play.

11

The example has been sourced from Melbourne Rudolf Steiner School Secondary English Curriculum 2009 and Samford Valley
Steiner School High School Curriculum Draft 2008 Class 10.
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English 10.4
Topic: FICTIONAL NARRATIVE

Central Experiences of the Content
Literature learning plays an essential role in the development of the students’ self-identity in relation to
society and their place in the world. Students learn about the world vicariously through the characters in
the story. Literary texts are therefore selected in the light of their potential for enriching students’ lives and
expanding the scope of their experience. The study of fictional narratives and of a novel in Class 10 aims
to provide socio-emotional support for this particular developmental stage.
As the study of literature forms part of the Aesthetics stream of the curriculum, this unit contributes
towards the development of a larger canvas. Steiner indications identify the importance of providing
students with an overview of the history of world literature before they leave school (Stockmeyer, 1969,
p.79). As the units of novel study in years 8 to 10 build the foundation for a more in-depth study in
classes 11 and 12, the content includes research into the life and times of the writer and the gradual
development of the novel and fictional narratives as literary genres. Students are guided towards an
understanding of the characteristic features of different cultural periods. Texts are drawn from a range of
cultural contexts, international and Australian literature, including inscriptional and oral narrative traditions
as well as contemporary Aboriginal and Torres Strait Island literature, texts from the Asia region, and
texts of the students' choice.
Future Capacities
By following the experiences of the characters in the novel and fictional narratives students expand their
horizons: they learn about different times, distant places and foreign cultures, and gain insight into the
inner worlds of other human beings. This learning supports the growth of empathy and socio-emotional
skills. While the inclusion of texts drawn from multi-cultural contexts provides students with the
opportunity to train their sense of social justice, the conscious fostering of the imaginative capacity greatly
assists the development of flexible, resilient and enlivened thinking skills, problem solving abilities and
the growth of moral awareness.

Content Organiser
English 10.4

Topic: FICTIONAL NARRATIVE

Content Description
Students will learn to:
Explore techniques used by writers of fictional narratives and novels to present engaging stories;
Critically consider the purpose of fiction and the presentation of point of view and opinion;
Respond in creative and thoughtfully analytical ways to the selected texts.
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English 10.5
Topic: LANGUAGE – WRITING WORKSHOP
Far more than with our thinking, the word binds itself together with our feeling, and far more strongly
again with everything that lies in the will. Feeling belongs to a much more unconscious part of the soul
than thinking, and willing to a still less conscious part than feeling. For thinking, the words we speak
amount to little more, as it were, than signs; to feeling it has a far more intimate connection. It joins forces
with feeling far more closely, and especially closely does it do so with willing (Rudolf Steiner).

Central Experiences of the Content
This unit focuses on the process and skill of writing to support students to develop a sense of writing as a
craft. Students practise their language skills by focusing on writing in different styles: they develop a folio
of writing that includes examples of descriptive, imaginative, instructional, informative and expository
pieces. They work towards ensuring that each item demonstrates clearly the sense of purpose and the
audience for whom it is written and that the mode and form of their presentation is creative, appropriate
and effective. As the students edit, revise and proofread their drafts they simultaneously revise their
grammar skills from earlier classes. The attention paid to the correction of spelling and grammatical
errors and to the careful crafting of phrases and clauses to build sentences, sentences to construct
paragraphs, and paragraphs to form and structure essays and longer pieces of writing, means that
language learning is embedded in the unit and is addressed in response to the relevant task at hand.
Students come to appreciate that learning the laws of language assists them to extend their language
skills; they value the opportunity to refine the quality of their writing, speaking and listening. The revision
of the study from Years 8 and 9 which explores linguistics as a living organism (Matthews, 1995)
encourages students to enjoy working with the living qualities of the word.
By offering students the chance to explore the way in which language creates a connection between the
human and the natural world through imagery and figurative language such as similes and metaphors the
descriptive writing task is attuned to the Romantic theme of the art of poetry unit. The writing assignments
further extend this and other English units of work in their aim to assist students to express their inner
feelings and thoughts fluently and imaginatively, and to present their writing in general with clarity and
beauty. This orientation towards language is aligned with the main developmental indication for Year 10
which seeks to support and nourish students in their search for beauty in nature and in their quest to
discover the truth about the human condition.

Future Capacities
A command of English language and literacy skills facilitates effective communication in all vocational
areas. The ability to express thoughts and feelings clearly and fluently contributes towards the
development of fulfilling and rewarding relationships. Language learning is valued for the element of
structure which it introduces into the curriculum. Learning the laws of language helps students to
understand the formative role that words play in structuring their inner life of thoughts and feelings. By
becoming more confident in self-expression, students are able to learn more about themselves and their
place in community.

Content Organiser
English 10.5

Topic: LANGUAGE – WRITING WORKSHOP

Content Description
Students will learn to:
Critically evaluate selected literary texts as models that assist them to express themselves and their life
experience;
Match text type, structure, tone and vocabulary to suit the required purpose and audience;
Create a portfolio that includes descriptive, instructional, informative, expository pieces of writing;
Revise and extend their working understanding of grammatical conventions and language usage.
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English 10.6
Topic: LITERACY

Central Experiences of the Content
This unit builds on the literacy units of earlier years in the High School and gives students the opportunity
to direct their English skills towards practical applications in the world and in this way to further extend
their expertise in the critical evaluation and use of persuasive language in particular. As the media is ever
present in its numerous forms, it is vital that students begin to analyze the messages and gain knowledge
about how the media uses language for informative and persuasive purposes. Over the course of the unit
students create texts for imaginative, informative and persuasive purposes and advance and justify
arguments to persuade others; they make judgments and support their interpretations of texts. The
investigation of events and issues of topical interest both locally, nationally and internationally includes an
analysis of: the origin of the material; the context and purpose for which it was created; the audience for
whom it was intended; verbal, written and visual techniques used to persuade or inform; a comparison of
different pieces of media material on the same event or issue which explores the similarities and
contrasts of the content, style and tone of language used. Further tasks include the composition of an
argumentative essay, a film and/or digital text study, a letter to the editor, a news report, an
advertisement, and participation in formal meetings and debates.

Future Capacities
Literacy skills enable students to become widely acquainted with the world of ideas, to hone their ability
to undertake critical analysis and to be effective communicators in the many contexts of family,
community and workplace in which they live. The Steiner educational approach pays particular attention
to the significance of imagination as a key aspect of literacy which informs the clarity, accuracy and
fluency of authentic communication as well as a growing capacity for creative problem solving and an
enlivened sense of moral awareness.

Content Organiser
English 10.6

Topic: LITERACY

Content Description
Students will learn to:

Evaluate and extend their use of persuasive language;
Research and present a contemporary issue;
Extend their communication skills in the workplace;
Critically analyse and discuss complex issues as presented in film, media and digital texts.
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INTRODUCTORY RATIONALE FOR ACHIEVEMENT STANDARDS
The Year 10 students’ desire for knowledge broadens to incorporate a new intellectual focus. They are
interested to research not only information about a topic, but also insight into how we know something
may be so; they wish to find the relationship between their inner and outer worlds of experience and to
know that: “Whatever the self describes, describes the self” (Boehme). There is a greater objectivity and
clarity in thinking, bringing an increased ability to draw conclusions logically out of the formation of
common sense judgments. Students begin to apply the conceptual tools of analytical thinking to practical
situations and complex processes. They derive satisfaction from working with great accuracy and
technical proficiency, and often bring an increased order and neatness to the layout of their work. In
English lessons students appreciate that learning the laws of language, language conventions, poetics
and metrics assists them to extend their language skills; they value the opportunity to refine the quality of
their reading, writing, speaking and listening. Building on their exploration of linguistics as a living
organism in Years 8 and 9 (Matthews, 1995) students enjoy working with the living qualities of the word.
Poetry writing
Students evaluate the way in which poets use word, sound, imagery, rhyme and metre to write poems
which have a particular intention or effect. They identify the poet’s use of poetic devices and use these
elements in their own poetry. Students practice writing poetry in different styles including ballads,
sonnets, haiku, dramatic monologues, blank and free verse and elegies; in unit 10.1 they focus on the
characteristic features of the heroic style of writing. Inspired by the language-rich context of the epic
stories students experiment with writing their own creative versions of the sagas; they discover the
important role language plays in bringing their inner imaginative world of experience to expression.
Students grapple with questions such as: “What is poetry?” “Why does poetry exist?” “Does poetry
matter?”
Drama skills
In the drama unit 10.3 students develop self-expression through speech, movement and body language.
Intensive work on expression and articulation accompanies exploration of the dramatic and emotional
content of the play. Students develop their relationship to their roles and the play as a whole; they are
given the opportunity to study the plays experientially – in an embodied way – by becoming involved at
some level in the performance of the text.

ACHIEVEMENT STANDARDS12 YEAR 10
Receptive modes (listening, reading and viewing)
By the end of Year 10, students evaluate how text structures can be used in innovative ways by different
authors. They explain how the choice of language features, images and vocabulary contributes to the
development of individual style.
They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing
the evidence used to support them. They listen for ways features within texts can be manipulated to
achieve particular effects.
Students show how the selection of language features can achieve precision and stylistic effect. They
explain different viewpoints, attitudes and perspectives through the development of cohesive and logical
arguments. They develop their own style by experimenting with language features, stylistic devices, text
structures and images.
Students create a wide range of texts to articulate complex ideas. They make presentations and contribute
actively to class and group discussions, building on others' ideas, solving problems, justifying opinions
and developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary
choices for impact, and accurately use spelling and punctuation when creating and editing texts.
12

ACARA, The Australian Curriculum, v2.0.
http://www.australiancurriculum.edu.au/English/Curriculum/F-10?page=4&layout=2 Nov 2011
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GENERAL CAPABILITIES
Critical and creative thinking
The English units of work support students to explore the way in which language creates a
connection between the human and the natural world through imagery and figurative language.
The assignments in general assist students to critically evaluate a wide range of texts and to
express their inner feelings and thoughts fluently and imaginatively, and to present their opinions
with clarity and beauty. This orientation towards language is aligned with the main developmental
indication for Year 10 which seeks to support and nourish students in their search for beauty in
nature and in their quest to discover the truth about the human condition.
Personal and social competence
The Year 10 student yearns to understand the world and to find their sense of purpose within it. The
Class 9 search for balance and harmony begins to bear fruit. The development of greater clarity of
thought and an increasing ability to form balanced judgments helps pupils to extricate themselves from
the unstable nature of their emotional lives. There is a greater capacity for reflection, which can lead on
the one hand to self consciousness and the pain of growing existential awareness, on the other they
become capable of great feats of compassion, endurance, intellectual and physical prowess. The
students begin to discover their own inner freedom to determine their pathway through life. Relationships
between the sexes form; social relationships can be healthy or get lost in group activities. It is very
important for students to develop self-esteem.
The Birth of Literature unit (10.1) focuses on the birth pangs of a new stage in human development – one
that aptly mirrors the students’ own awakening intelligence. Odysseus, as an early example of an
intellectually rigorous, ego-directed hero who undergoes hazards equivalent to the contemporary allure of
“sex, drugs, and rock ‘n roll” successfully manages anagnorisis – self-recognition that can lead to
individual growth (Sloan, p.61). In the Drama unit (10.3) the stage-focused content and the opportunities
for acting, character development and role-play assist the students to build a firm foundation to develop
initiative, co-operation and other social skills.
Ethical behaviour
The attention paid to the nurturing of the students’ imaginative faculties provides a solid grounding for the
maturation of their moral awareness. The English curriculum strives to meet the developmental need of
students which seeks to master the relationship between theory and practice. Emphasis is placed on
providing inspirational literary role models and on the cultivation of aesthetic sensibility. Students are
required to take increasing responsibility for their own work and behaviour; they are able to make and
follow through choices based on their own insight; form their own opinions and explain and justify them.
Intercultural understanding
Over the course of the unit 10.1 students awaken to an appreciation of the English language as more
than a device of practical communication: they realize the potential wealth their mother tongue offers
them for exploring the abundant variety of human experience; they recognize that in manifesting the gifts
of thinking and logic language forms the basis of social and political life. Through the great sagas
students gain insight into the cultural lives of distant peoples which supports them to come to a better
understanding of their own aesthetic and literary heritage. In this way the unit assists students to become
critical and discerning citizens.
Literacy
As drama is incorporated in the English curriculum students develop literacy in dramatic skills and
associated technological competencies related to stage craft, set construction, costumes, make-up and
lighting. The historical review that is included in the units provide a further level of literacy. In general the
close interrelationship of subject areas in ASCF strengthens the crossover of the foundational skills
students develop in English.
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Numeracy
Students extend their numeracy skills in English classes where a link is formed for example with other
lessons such as creative dance, eurythmy, gymnastics and circus skills which offer them opportunities to
explore and practice numerical and spatial awareness and to then bring this tacit form of knowing into
expression in the English texts they create. In mathematics and research related tasks in other subjects
they extend their ability to present information in the form of tables, graphs and visual texts.
Information and communication technology (ICT) competence
In English classes students use their growing competency in the area of ICT to select and use a wide
range of appropriate ICT tools and techniques in a way that brings the creative responses they write to a
further multi-dimensional level. They may choose for example to include the following digital elements:
audio music or a combination of audio and original music, photographic images, other graphics and
animation, and video. In particular students use their word processing skills to support the writing, drafting
and editing process they follow when they create written texts. When publishing and presenting their work
students create effective text and digital media layouts of various types and sources. They use features
of software such as links, tables and tracking to enable them to propose multiple plans, show selections,
modify plans, and show reviewing and consultation. Students follow the same guidelines used to create
texts in general: they consider purpose, audience, text type and the cultural contexts of the piece of work.
In relation to digital texts in particular students are able to:


interpret verbal and non-verbal communication and consider how these elements combine to
convey meaning and influence audience response;



interpret literal and non-literal language and consider how combinations of written, visual,
auditory and symbolic elements are used to make meaning, achieve particular purposes and
establish certain relationships with audiences

When undertaking research related tasks students use ICT skills to support their investigation and
presentations: They record their investigations and research using appropriate media including tables or
graphs, images, written or spoken text or a combination of the above; conduct on-line research and online collaboration such as conferencing; locate and use relevant research from a range of sources;
design spreadsheets (to record data, analyze and graph). Further more advanced ICT competencies
which may relate to English assignments include the use of: data processing techniques to create digital
repositories for a range of data types and delivery mechanisms; programming skills to measure, record,
respond to and control events by planning, testing and modifying sequences, repetitions and branching of
instructions; and computation and modelling to test predictions and discover patterns and relationships,
by exploring, evaluating and developing models and changing their rules and values.

LINKS TO OTHER LEARNING AREAS
The English curriculum relates closely to the following subject areas: Music, Drama, Eurythmy, Art, Art
History, History, Geography – and depending on content in the selection of texts, possibly to Mathematics
and Science. The unit provides an overview of the relationship between the development of human
consciousness and literary forms. Students are given the opportunity to develop an understanding of the
importance of literary expression by tracing the evolutionary growth of the mythological sagas through
significant cultural periods. In line with the history strands, the English curriculum surveys the
development of poetry from its mythological origins into lyrical forms and explores the shift from collective
to individual expression.

CROSS-CURRICULUM PRIORITIES
Aboriginal and Torres Strait Islander histories and cultures
It is possible for content selection for all the Year 10 English units to include material from Aboriginal and
Torres Strait Islander histories and culture. Students are guided towards an understanding of the
characteristic features of different cultural periods. Texts are drawn from a range of cultural contexts,
international and Australian literature, including inscriptional and oral narrative traditions as well as
contemporary Aboriginal and Torres Strait Island literature, and texts of the students' choice.
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Asia and Australia’s engagement with Asia
It is possible for content selection for all the Year 10 English units to include material related to Asia and
Australia’s engagement with Asia. Students are guided towards an understanding of the characteristic
features of different cultural periods. Texts are drawn from a range of cultural contexts, international
literature, including inscriptional and oral narrative traditions as well as texts from the Asia region, and
texts of the students' choice.
Sustainability
As humanity has evolved our use of language has lost its life and become emptier, phrase-bound and
clichéd, the close association between song and speech has been lost. When we read the earliest forms
of literature we are able to rediscover in the living relationship of the sounds and rhythms, a sense of the
original musicality of the ‘Word’ (Steiner, 1995 [1919-1920]). A major theme in unit 10.2 considers the
ecology of the soul (Matthews, 1995): the exploration of issues raised in the poems suggests that there is
a close relationship between our responsibility to purify, enliven and redeem our inner landscape of
language and the ‘Word’, and our ability to protect and heal the dying and poisoned outer landscape of
our earth (William Blake, Songs of Experience, 1794; TS Eliot, The Wasteland, 1922; Wilber, 2000;
Slaughter, 2004).
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ENGLISH SCOPE and SEQUENCE
Foundation Year to Year 6

Language

Text Structure
and
Organisation

Language for
Interaction

Language Variation
and Change

Sub
Strand

Focus of
Thread

Foundation

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Language
Variation and
Change

xx

Understand that
English is one of
many languages
by learning a
language other
than English in
class

Understand that
spoken and
written forms of
language
have different
features according
to purpose and
context/audience

Understand the
oral language
traditions of other
cultures and how
they expressed
meaning (eg
opening of the
Hebrew or
Egyptian creation
narratives)

Understand written
languages are a
system of signs
which have been
expressed in many
ways in the history
of writing

Understand that
word meanings
have histories
and change over
time

Understand the
influences on a range
of English words from
historical ( eg Greek
and Roman) sources

Language for
social
interaction

Engage in
social
conventions,
customs and
change of
mood
reverence, joy
eg for seasons
and in listening

Understand the
different ways of
asking questions
and giving
information

Understand the
different levels of
formal and
informal language
in the classroom

Understand and
practice the
conventions of
interaction in the
classroom: turn
taking, forms of
address in relation
to degrees of
formality

Understand the
conventions
influencing varying
levels of formality
of interactions both
inside and outside
the classroom

Understand that
patterns of
language
interaction vary
across different
social roles and
relationships

Understand that social
interactions influence
the way people
exchange information
eg in exploring and
exchanging points of
view

Conventions
of print

xx

Understand the
three directions of
space in books:
up/down, left/right,
front/back

Recognise basic
conventions of
books: title page,
page numbering

Demonstrate
familiarity with
book format:
author,
headings, titles,

Work with typical
features of texts
and books:
alphabetical order,
chapters, index,
glossary

Understand usual
features of
information
presentation:
diagrams, charts

xx
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Language

Expressing and Developing Ideas

Sub
Strand

Focus of
Thread

Foundation

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Punctuation

xx

Write sentences
modelled by the
teacher.

Recognise capital
letter and full
stop/question
marks as
sentence markers.

Use commas to
separate items in
lists.
Recognise word
contractions as a
feature of informal
speech and the
use of
apostrophes to
signal missing
letters

Use appropriate
punctuation for
sentences eg
question/exclamati
on marks
Use quotation
marks to signal
direct speech

Recognise and
use apostrophes
to signal
possession

Understand the use of
commas to separate
clauses

Spelling

xx

Recognise some
simple sight
words
and CVC words

Recognise and
spell common
phonic patterns.
Recognise and
spells increasing
bank of sight
words

Recognise and
spell high
frequency words;
Recognise wider
range of phonic
patterns
Understand silent
letters, digraphs,
long vowels in
spelling patterns.
Recognise
prefixes and
suffixes

Spell unfamiliar
words using
phonics (word
families), blends
and spelling
patterns;

Able to use a
range of
strategies
including context,
morphemes,
syllabification
skills and spelling
rules to spell
unfamiliar words

Understand the
derivations of many
English words from a
range of historical
sources including
Latin/ Greek

Develop rich
vocabulary
through
stories,
morning circle
and
communication
in creative play

Use a range of
words derived
from rich
language of the
classroom
including stories
and poetry

Expand
vocabulary
derived form
poetry and stories

Learn more
technical
vocabulary
connected with
Science topics
Building and
Farming
Incorporate
vocabulary derived
from reading
program

Use dictionaries to
explore word
meanings

Use Thesaurus
to explore
synonyms,
antonyms,
homonyms.

Explore historical
meanings and
derivations of English
words from Latin

Vocabulary
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Language
Sub
Strand

Focus of
Thread

Foundation

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Experience
rich oral
language in
story, morning
circle and play

Experience
grammatical
elements
embedded in the
rich oral language
environment of
the classroom

Recognise
difference
between naming
and doing words

Identify parts of
speech: nouns,
verbs, adverbs,
adjectives.

Identify
prepositions,
pronouns (including
possessives),
conjunctions and
interjections;
Recognise and use
verbs in the 3
tenses

Identify and write
in active and
passive voice

Understand ways to
strengthen verbs in
creating movement
and richness in
language eg modal
auxiliaries, elaborated
tenses and adverbs

Sentence
level
grammar

xx

Write sentences
modelled by the
teacher.

Use capital letters
and full stop.

Understand
concept of a
sentence as a unit
of meaning

Recognise types of
sentences:
statement,
command,
question,
exclamation.
Identify phrases
(prepositional,
adverbial) as parts
of a sentence
Recognise and
write quoted
(direct) speech

Recognise and
use principal and
subordinate
clauses
Understand
simple,
compound and
complex
sentences
Recognise and
write reported
(indirect) speech

Understand conditional
mood and its use as a
subordinate clause to
enrich and deepen
meaning
Eg If Brutus had not
joined the conspirators,
Caesar may not have
died.
Figures of speech

Alphabet

xx

Recognises the
letters of the
alphabet

Finishes at Year 1

xx

xx

xx

xx

Engage in
poems,, verse,
games ,
dances with
rhymes

Identifies separate
spoken sounds in
words

Recognises all
regular lettersound matches
Identifies
sounds/blends at
the beginning,
middle and ends
of words;

Finishes at Year 2

xx

xx

xx

Sound and Letter
Knowledge

Word level
Grammar

Phonemic
Awareness
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Literature

Responding to Literature

Literature and
Context

Sub
Strand

Focus of
Thread

Foundation

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

xx

xx

xx

xx
Starts in Year 4

Discuss how literary
texts give the
reader an
imaginative
experience of
different cultural
and historical
contexts

Identify aspects of
literary texts that
convey details of
particular social,
historical and cultural
contexts

Make connections
between students’ own
experiences and those
of characters and
events in texts drawn
from different contexts

Experiencing
And
Representing

Represent
through play
scenes and
oral
language

Listen to and
represent through
illustrated texts
the teacher
presented stories
of the fairy/folk
tale tradition

Listen to and
represent
teacher
presented
stories of the
Celtic narrative
tradition

Listen to and
represent
teacher
presented
stories of the
Hebrew or
Egyptian
tradition

Listen to and
represent teacher
presented myths of
Northern Europe

Listen to and
represent the literature
from ancient epochs,
particularly Greece

Listen to and represent
the literature from
ancient epochs,
particularly Rome

Responding

Respond in
self-initiated
play with
questioning,
cooperating
and
negotiating

Retell the
sequence of
incidents in
teacher presented
stories

Retell and
discuss the
content of
teacher
presented
stories

Retell and
discuss teacher
presented
stories Report
to others on
written texts

Retell and discuss
teacher presented
stories
Report on and
discuss a range of
texts

Express a point of
view about literary
texts and discuss with
peers

Express a point of view
about literary texts,
giving reasons and
relating to criteria

xx

xx

xx

xx

Write simple
evaluative reviews
of imaginative and
non fiction texts

Write evaluative
reviews of imaginative
and non fiction texts
giving some personal
responses

Write evaluative
reviews of imaginative
and non fiction texts
giving some personal
responses with reasons

How texts
reflect the
context/culture
in which they
were created

Evaluating
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AUSTRALIAN STEINER CURRICULUM FRAMEWORK
Literature
Sub
Strand

Focus of
Thread
Features of
literary texts

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

xx

Experiences form
in literature
through reciting
simple rhythmic
and rhyming
verses

Experiences
form in literature
through reciting
more
sophisticated
rhythmic and
rhyming verses

Discuss features
of ancient
literature that
derive from
different cultural
and historical
context eg
Hebrew or
Egyptian
creation texts

Identify the key
features of plot and
character in
particular texts

Discuss how authors
use various
techniques such as
language, character
and plot to engage
readers
Identify and use
figures of speech such
as metaphors and
similes

Identify, describe and
discuss the similarities
and differences
between texts

Discuss how
language is used to
create impact on
the reader

Discuss characteristics
of the style of
particular authors

Language
Devices in
Literary Texts
(Poetics)

Learn and
recite
simple
poems,
chants,
rhymes and
songs

Learn and recite
simple poems,
chants, rhymes
and songs from a
range of
Australian, Asian,
Pacific and global
sources

Learn and recite
simple poems,
chants, rhymes
and songs from
a range of
Australian,
Asian Pacific
and global
sources

Learn and recite
range of poetry
and song
derived from the
ancient literature
of creation and
tradition

Learn and recite
range of poetry
including that
derived from the
myths of Northern
Europe: runes,
oaths, verses

Learn, recite and
discuss range of
poetry including that
derived from ancient
epochs eg Greece:
creation hymns,
Olympic oaths, The
Iliad and Odyssey

Learn, recite and
discuss range of poetry
derived from ancient
epochs eg Rome: The
Aeneid;
and also from
Australian historical
sources
Learn one traditional or
literary Ballad (eg Man
From Snowy River, The
HIghwayman) and
discuss the features of
the Ballad as a poetic
form

Drama

Create
simple
puppet
stories in
self-directed
play

Participate in
simple tableaux
like presentation

Participate in
simple verse
drama
presentation

Participate in
verse/spoken
drama
presentation

Participate in
verse/spoken
drama presentation

Participate in
increasingly complex
verse/spoken drama
presentation

Participate in
increasingly complex
verse/spoken drama
presentation

xx

Recreate teacher
presented stories
in self created
illustrated book

Recreate
teacher
presented
stories in self
created
illustrated book

Create own
simple verses
and poems
based on
seasonal and
other
experiences

Create own verses
and poems derived
from lesson content

Recreate and perform
literary texts
imaginatively

Recreate literary texts
imaginatively by
retelling stories through
the eyes different
characters

Examining Literature
Creating
Literature

Foundation

Creating
literary texts
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Literacy

Interpreting, analysing, evaluating

Interacting with Others

Sub
Strand

Focus of
Thread

Foundation

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Listening
and Speaking

Listen to
stories,
morning
circle
verses and
songs,

Listen to stories
and instructions
Listen to others
in the class
(turn- taking)

Engage in
conversations in
the classroom

Listen for specific
instructions and
information

Listen to others in order
to extend discussion
points in class
conversations

Listen to others in
order to extend
discussion points
in class
conversations

Listen to and
understand a variety
of points of view

Collaborate with and
respond to others in
small group work

Express point of view to
peers

Express extended
point of view to
peers
Answer questions
from audience

Express points of
view other than own
eg debating

Listen to
children in
play

Retell stories in
sequence
Speak clearly
using
appropriate
language

Retell and
discuss stories
in sequence

Oral
Presentations

xx

Present orally
some simple
personal
experiences
(news)

Present orally
personal
experiences to
peers

Deliver short
presentations on
formal and informal
topics

Plan and deliver short
presentations to peers

Plan, rehearse
and deliver
presentations on
range of
information
including research

Plan, rehearse and
deliver presentations
on range of
information including
research and to a
range of audiences

Reading

xx

Read self written
texts derived
from teacher
modelled
examples

Read familiar
texts from
teacher-created
books and begin
reading program

Read unfamiliar texts
by combining
contextual, semantic,
grammatical and
phonic knowledge
and using a number
of strategies including
rereading and selfcorrecting
Read aloud
expressively

Read an increasing
range of literary and
informative texts from a
range of genres with
increasing fluency

Read different
types of texts for
enjoyment and for
specific purposes
such as research

Select and read a
wider range of texts

Comprehensi
on

xx

Use pictorial
cues and
imitative
responses to
comprehend
meaning of self
written texts

Build
comprehension
strategies based
on pictorial cues
and emerging
knowledge of
language
features

Develop
comprehension
strategies to build
understanding of
meaning including
context, language
features and text
structure

Use a range of
comprehension
strategies to
understand meaning, to
identify key elements in
informative texts and to
appreciate plot and
character in literary
texts

Use
comprehension
strategies to
understand literal
and inferred
meaning, to link
ideas, and to
evaluate texts

Use comprehension
strategies to interpret
and analyse elements
of a wide range of
texts both literary and
informative
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Literacy

Creating Texts

Sub
Strand

Focus of
Thread

Foundation

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Creating
Texts

xx

Illustrate events
from personal
and peer
experience eg
drawing scenes
from bushwalks,
holidays

Illustrate with
simple text
some direct
experiences or
scenes from
stories

Write own
sentences/texts
developed through
teacher guided
expression of
personal experience

Develop personal
journal writing based on
experience

Plan, draft and
publish a range of
imaginative and
informative texts
containing key
information using
growing
knowledge of
structure and
language
features.

Plan, draft and
publish a range of
imaginative,
informative and
persuasive texts
containing key
information using
growing knowledge of
structure and
language features.
.

Plan, draft and publish
a range of imaginative
and informative texts
derived from class
content using growing
knowledge of structure
and language features.

Editing

xx

Review written
work to ensure a
good aesthetic
and accurate
standard

Reread own
texts to ensure
capital letters
and full stops in
appropriate
position

Reread and edit own
texts to ensure
accuracy of spelling
and punctuation

Reread and edit own
texts to improve content
and structure

Reread and edit
own and others’
texts to improve
content, structure
and meaning

Reread and edit own
and others’ texts to
improve content,
structure and
meaning against
agreed criteria

Handwriting

xx

Write using
unjoined capital
and lower case
print

Write more
extended
passages using
capital and
lower case print

Write using joined
letters in a flowing
and aesthetic style

Write using clearlyformed joined letters
with increasing fluency
Write with range of
implements including
pen and ink

Develop a
personal
handwriting style
that is legible,
fluent and
aesthetic

Develop a personal
handwriting style that
is legible, fluent and
aesthetic, and may be
tailored to different
purposes and
audiences
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AUSTRALIAN STEINER CURRICULUM FRAMEWORK
ASCF ENGLISH SCOPE and SEQUENCE YEAR 7 to YEAR 10
CONTENT DESCRIPTOR

YEAR 7
YEAR 8
YEAR 9
Step One Learning experience: Active ‘willing’ – observing, taking in, describing and breaking down

YEAR 10

ASCF Strand One
Aesthetics stream: evolutionary development of the English language and historical overview of literature
How texts inform the cultural context in
which they are created
Experience the unfolding relationship
between different subject areas in relation
to the evolution of cultural periods
Compare the characteristic features of
different cultural periods as expressed in
art, religion, science and the humanities
Understand the way in which the birth of
literature arises out of the mythical past as
expressed in the great sagas and epic
poetry
Explore the living qualities of sounds,
vowels, consonants, words, and the
English language as reflected in selected
texts

Overview of some of the leading topics associated with the ‘Aesthetics’ theme of the curriculum
Experience how language has
evolved over time through
immersion in stories
Listen to and read literature from
classical sources and modern
adaptations – respond to the
historical themes of discovery
and awakening independence
by reflecting on their own life
visions, moral codes and
individual strength
Examine the Code of Chivalry
and of Courtly Love and their
relevance for society today
Explore in depth the qualities of
Wish, Wonder and Surprise

Survey the selected historical
literary content through active and
sustained reading and discussion
Research the historical
development of language from
song to speech to written word
Explore electronic innovations
Encounter Shakespearean
characters in the context of their
social and historical background
and as they live within us today
Investigate in a phenomenological
way the grammatical principles
which govern language

Research the historical development
of drama from the early Greek
period up to the Shakespearean
period
Focus on cultural influences on
styles of texts and buildings
Explore the growing sense of
Australian identity as reflected in the
emergence of literature from the
Colonial period through to national
awareness and contemporary texts;
include studies of cultural
representations of people in
Indigenous and migrant literature

Study the birth of literature as reflected
in different styles of epic writing in
varied sagas/myths and contrast the
epic, dramatic and lyrical styles
Survey the historical development of
English poetry
Compare the changing
representations of heroes in the sagas
for example from tribal honour to
individual anguish (Achilles) to
awakening to individual awareness
and responsibility
Act, rehearse and perform in a play
production

Experience the differences in
styles of speech and idioms in
contrasting examples of
historical literature studied
Closely observe the influence of
speech styles on the creation of
personal identities

Explore the qualitative nuances of
sounds of vowels, consonants and
varied rhythms of language which
influence the potential power of
the living word Notice differences
in speech patterns in historical
literary examples from periods
studied

Experience the difference between
styles of speech as portrayed in
literary texts
Explore the difference between
tragic and comic expression
Consider the way language skills
influence interpersonal relationships

Explore through speaking and
recitation the differences in speech
styles and idioms between epic,
dramatic and lyric poetry
Understand how language use can
have inclusive and exclusive social
effects

ASCF Strand Two:
Interacting with others
LANGUAGE:
Language for interaction
Understand through practice: different
styles of speech and speaking; cultural
differences in speech conventions; the
influence of language use and styles of
speaking on social interrelationships
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AUSTRALIAN STEINER CURRICULUM FRAMEWORK
ASCF ENGLISH SCOPE and SEQUENCE YEAR 7 to YEAR 10
CONTENT DESCRIPTOR
LITERATURE:
Responding to literature:
Features of literary texts
The key features of literary texts and
how they work to construct a literary
work, such as plot, setting,
characterisation, mood and theme
LITERACY:
Interacting with others
Use language to interact with others in
the class sharing and supporting
opinions about selected texts
Closely observe language use in
various social interactions from
different periods of time or related to
different moods

YEAR 7

YEAR 8

YEAR 9

YEAR 10

Recognise and discuss the ways
that characterisation, events and
settings are combined in
narratives
Observe and characterise the
moods of Wish, Wonder and
Surprise

Recognise and explain the ways
literary texts draw on readers’
knowledge of other texts and enable
new understandings and
appreciation of aesthetic qualities

Compare texts from familiar and
unfamiliar contexts for example
migrant and Australian biographical
texts, and discuss and evaluate their
content and the appeal of an
individual author’s literary style

Identify, explain and discuss how
narrative viewpoint, structure,
characterisation and devices including
analogy and satire shape different
interpretations and responses to a text

Experience the qualities of
movement of the moods of Wish,
Wonder and Surprise through
Eurythmy or creative dance
Closely observe the impact of
clothing on the body language of
people in the historical periods
under review

Experience the impact of different
speech styles used by
Shakespearean characters
Practice reading aloud, choral
speaking and recitation
Explore voice, language conventions
and other multi-modal elements to
create specific effects

Using varying voice, tone, pitch,
pace and other musical/sound
effects explore the difference
between tragic and comic forms of
expression
Through singing and recitation
compare and contrast extracts and
songs from the main periods of
development in Australian literature

Compose and present a dialogue
between representatives of the gods
and of humanity inspired by reading
the epic sagas; use appropriate logic,
imagery and rhetoric
Use the language of persuasion and
argument when debating in class

ASCF Strand Three
Reading, comprehending and responding to a wide range of texts
LANGUAGE:
Text structure and organisation
Identify the main structural elements of
the text and the intended purpose and
audience

LITERATURE:
Responding to literature in a living
way
Experience the texts in a living way:
recite extracts, speak in chorus, sing,
watch live performances and film
versions of texts, role play and
improvise, practice eurythmy, dance
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Compare and contrast how the
text structures and language
features of various types of texts
differ for example observe how
they are more complex in
classical texts as compared with
more recent adaptations

Identify and contrast text structures
and language features in selected
texts for example poetry texts
(stanzas, rhythm and rhyme
patterns) Identify how the medium
and mode of communication varies
in different kinds of letter writing
Research life and times of writers

Understand that authors innovate
with text structures and language for
specific purposes and effects
Identify the way in which social and
cultural factors influence the literary
devices and structural features used
by a writer

Compare the purposes, text structures
and language features of epic, dramatic
and lyrical styles of writing
Compare and contrast the earliest
examples of literature with
contemporary styles
Discuss a contemporary film
interpretation of the epic style of writing

Experience, explore and express
a range of feelings related to
Wish, Wonder and Surprise (unit
7.3)

Experience the living quality of
words and language
Read and recite poems, practice
choral speaking

Study paintings from the same
period as the texts
View a live or film version of a
Classical play
Role play, improvise

Compare different versions of the same
text or production
Memorise and recite a poem
Create a sound poem using the beat of
different rhyme schemes
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AUSTRALIAN STEINER CURRICULUM FRAMEWORK
ASCF ENGLISH SCOPE and SEQUENCE YEAR 7 to YEAR 10
CONTENT DESCRIPTOR
Examining literature
Language devices in
literary texts including
figurative language

LITERACY:
Interpreting, analysing,
evaluating
Reading strategies
Attentive reading aloud or silently
Listen to others reading
Use reading processes to decode
texts including predicting,
monitoring, cross-checking, selfcorrecting,
skimming and scanning
Interpreting, analysing,
evaluating
Comprehension strategies
Constructing meaning, literal and
inferential meaning
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YEAR 7

YEAR 9

YEAR 10

Identify and evaluate devices that
create tone, for example humour,
wordplay, innuendo and parody in
poetry, humorous prose, drama or
visual texts

YEAR 8

Investigate and experiment with the
use and effect of extended
metaphor, metonymy, allegory,
icons, myths and symbolism in texts,
for example poetry, short films,
graphic novels and plays on similar
themes

Compare and evaluate how ‘voice’ as a
literary device can be used in a range of
different types of texts such as poetry to
evoke particular emotional responses

Listen to and read selected texts
Examine original sources
Work together in groups to
understand an extract, identify key
ideas, predict events, cross-check,
self-correct
Learn how to skim and scan

Apply increasing knowledge of
vocabulary, text structures and
language features to understand the
content of texts
Choose a reading technique for a
play script: scan, find key points,
overcome miscues, memorise and
recite extracts

Listen to and read increasingly
complex texts with fluency and
comprehension
Use reading strategies (, identify key
ideas, predict events, cross-check,
self-correct) to evaluate the
structural components of texts,
leading perspectives and themes

Listen to and read a wide range of
classical and contemporary texts;
retrieve and connect ideas within and
between texts
Compare and contrast information
within and between
texts; identify leading themes, issues,
perspectives

Use comprehension strategies to
identify, interpret, and synthesise
ideas and information
Identify and discuss key ideas and
issues from a variety of textual
sources

Use comprehension strategies to
interpret and evaluate texts
Find evidence in the text for the
author’s point of view

Use comprehension strategies to
interpret texts, comparing
representations of an event,
issue, situation or character in
different texts

Use comprehension strategies to
compare and contrast information within
and between texts, identifying
embedded perspectives and supporting
evidence

Understand, interpret and
discuss how language is
compressed to produce a
dramatic effect in film or drama,
and to create layers of meaning
in poetry, for example haiku,
tankas, couplets, free verse and
verse novels
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ASCF ENGLISH SCOPE and SEQUENCE YEAR 7 to YEAR 10
CONTENT DESCRIPTOR
LITERATURE:
Responding to literature
Personal responses to ideas,
characters and viewpoints in literary
texts, including relating texts to their
own experience

Reflect on ideas and opinions
about characters, settings and
events in literary texts, identifying
areas of agreement and difference
with others and justifying a point of
view
Compare the ways that language
and images are used to create
character, and to influence
emotions and opinions in different
types of texts

Share, reflect on, clarify and
evaluate opinions and arguments
about aspects of literary texts

Present an argument about a literary
text based on initial impressions and
subsequent analysis of the whole
text

Reflect on, extend, endorse or refute
others’ interpretations of and responses
to literature

Understand and explain how
combinations of words and images
in texts are used to represent
particular groups in society, and how
texts position readers in relation to
those groups

Reflect on, discuss and explore
notions of literary value and how and
why such notions vary according to
context

Analyse and explain how text structures,
language features and visual features of
texts and the context in which texts are
experienced may influence audience
response

Creating literature
Responding to texts creatively using
a range of artistic media:
Painting, drawing, sculpting, role
play, dancing, eurythmy, music,
singing, reciting, etc. From Year 8
onwards the multi-modality includes
electronic media

Retell, illustrate and discuss
narrative episodes; write in the
same style as chosen texts
Paint or draw scenes; practice
calligraphy; create a story map
Learn a pavanne, galliard
Play music of troubadours
Participate in a medieval pageant

Respond creatively to chosen
extracts: act out, improvise scenes,
create poems, stories, plays, scripts
(multi-media), dances, diary entries,
letters, illustrations, timelines, maps,
plot issues/themes, socio-grams
Write in the same style as chosen
texts

Respond to texts in creative, original
and thoughtfully reflective ways:
illustrate texts, compose music,
songs, artwork, role play,
improvisations; create digital and
film texts, comic strip, maps,
timelines; Write a letter to a fictional
character or compose a dialogue
between characters

Respond creatively to chosen extracts
using a range of media
Examine the features of epic, dramatic
and lyric poetry and write in the same
style
Experiment with different forms of
poetry and short story writing
Role play and improvise created
characters

LITERACY:
Creating texts
Creating different types of
spoken, written and multimodal
texts using knowledge of
text structures and language
features

Plan, draft and publish imaginative,
informative and persuasive texts
selecting aspects of subject matter
and particular language, visual,
and audio features to convey
information and ideas

Create imaginative, informative and
persuasive texts that raise issues,
report events, and advance
opinions, using deliberate language
and textual choices, and including
digital elements as appropriate

Create imaginative, informative and
persuasive texts that present a point
of view and advance or illustrate
arguments, including texts that
integrate visual, print and/or audio
features

Create sustained texts, including texts
that combine specific digital or media
content, for imaginative, informative, or
persuasive purposes, and that reflect
upon challenging and complex issues

Consolidate a personal handwriting
style that is legible, fluent and
automatic and supports writing for
extended periods

Pay attention to handwriting style in
the creation of Main Lesson texts
Closely observe and study the
calligraphy styles of the Medieval
period and experiment with using
various calligraphy scripts

Pay attention to handwriting style in
the creation of Main Lesson texts

Pay attention to handwriting style in the
creation of Main Lesson texts

Responding to literature:
Expressing preferences
and evaluating texts
Expressing a personal
preference for different texts and
types of texts, and identifying
the features of texts that
influence personal preference

Creating texts
Handwriting
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ASCF ENGLISH SCOPE and SEQUENCE YEAR 7 to YEAR 10
CONTENT DESCRIPTOR

YEAR 7

YEAR 8

YEAR 9

YEAR 10

Step Three Conceptual knowledge and skills: Thoughtful reflection, interpretation and evaluation
ASCF Strand Five:
Applying language and literacy skills in the editing and evaluating of written and spoken assignments
LANGUAGE:
Revise and extend language skills
Apply the grammatical principles learnt in language lessons in the editing and refining of creative writing tasks
In expressing and developing ideas, pay attention to text structure and organisation, punctuation, sentence and clause level grammar, word level grammar, visual language, vocabulary and spelling as
indicated in the graded sequence in the ACARA English strands and sub-strands below:
Text structure and organisation
Purpose audience and structures of
different types of texts How texts serve
different purposes and how the
structures of types of texts vary
according to the text purpose

Understand and explain how the text
structures and language features of
texts become more complex in
informative and persuasive texts and
identify underlying structures such
as taxonomies, cause and effect,
and extended metaphors

Analyse how the text structures
and language features of
persuasive texts, including media
texts, vary according to the
medium and mode of
communication

Understand that authors innovate
with text structures and language for
specific purposes and effects

Compare the purposes, text
structures and language features of
traditional and contemporary texts in
different media

Text structure and organisation
Text cohesion
How texts work as cohesive
wholes through language features which
link the parts of the text together, such
as paragraphs, connectives, nouns and
associated pronouns

Understand that the coherence of
more complex texts relies on
devices that signal text structure and
guide readers, for example
overviews, initial and concluding
paragraphs and topic sentences,
indexes

Compare and contrast the use of
cohesive devices in texts, focusing
on how they serve to signpost ideas,
to make connections and to build
semantic associations between
ideas

Understand how paragraphs and
images can be arranged for different
purposes, audiences, perspectives
and stylistic effects

Punctuation
How punctuation works to perform
different functions in a text.

Understand the use of punctuation
to support meaning in complex
sentences with phrases and
embedded clauses

Understand how cohesion in texts
is improved by strengthening the
internal structure of paragraphs
through the use of examples,
quotations and substantiation of
claims
Understand how coherence is
created in complex texts
Understand the use of punctuation
conventions including colons,
semicolons, dashes and brackets
in formal and informal texts

Understand how punctuation is used
along with layout and font variations
in constructing texts for different
audiences and purposes

Understand conventions for citing
others, and how to reference these
in different ways

Expressing, developing ideas
Sentences and clause
level grammar: What a clause is and
how simple, compound and complex
sentences are constructed through one
clause (simple) or by combining clauses
using different types of conjunctions
(compound and complex)

Recognise and understand that
embedded clauses are a common
feature of sentence structures and
contribute additional information to a
sentence

Analyse and examine how
effective authors control and use a
variety of clause structures,
including embedded clauses

Explain how authors experiment with
the structures of sentences and
clauses to create particular effects

Analyse and evaluate the
effectiveness of a wide range of
clause and sentence structures as
authors design and craft
texts
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ASCF ENGLISH SCOPE and SEQUENCE YEAR 7 to YEAR 10
CONTENT DESCRIPTOR

YEAR 9

YEAR 10

Word level grammar
The different classes of words
used in English (nouns, verbs etc) and
the functions they perform in sentences
and when they are combined in
particular recognisable groups such as
phrases and noun groups

Understand how modality is
achieved through discriminating
choices in modal verbs, adverbs,
adjectives and nouns

Understand the effect of
nominalisation in the writing of
informative and persuasive texts

Understand how certain abstract
nouns can be used to summarise
preceding or subsequent stretches
of text

Understand how higher order
concepts are developed in complex
texts through language features
including nominalisation, apposition
and embedding of clauses

Visual language
How images work in texts to
communicate meanings, especially in
conjunction with other elements such as
print and sound

Closely observe how images work in
texts to convey meaning and how
point of view is generated in visual
texts by means of choices, for
example gaze and social distance

Investigate how visual and
multimodal texts allude to or draw
on other texts or images to
enhance and layer meaning

Analyse and explain the use of
symbols, icons and myth in still and
moving images and how these
augment meaning

Evaluate the impact on audiences of
different choices in the
representation of still and moving
images

Vocabulary
The meanings of words including
everyday and specialist meanings and
how words take their meanings from the
context of the text

Investigate vocabulary typical of
extended and classical texts and the
role of abstract nouns, classification
and description in building
specialised knowledge

Recognise that vocabulary choices
contribute to the specificity,
abstraction and style of texts

Identify how vocabulary choices
contribute to specificity, abstraction
and stylistic
effectiveness

Refine vocabulary choices to
discriminate between shades of
meaning, with deliberate attention to
the effect on audiences

Spelling
Knowledge for spelling including
knowledge about how the sounds of
words are represented by various letters
and knowledge of irregular spellings and
spelling rules

Understand how to use spelling
rules and word origins, for example
Greek and Latin roots, base words,
suffixes, prefixes, spelling patterns
and generalisations to learn new
words and how to spell them

Understand how to apply learned
knowledge consistently in order to
spell accurately and to learn new
words including nominalisations

Understand how spelling is used
creatively in texts for particular
effects, for example characterisation
and humour and to represent
accents and styles of speech

Understand how to use knowledge
of the spelling system to spell
unusual and technical words
accurately, for example those based
on uncommon Greek and Latin roots
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ASCF ENGLISH SCOPE and SEQUENCE YEAR 7 to YEAR 10
CONTENT DESCRIPTOR
LITERATURE:
Creating literature
Experimentation and adaptation
Creating a variety of texts,
including multimodal texts,
adapting ideas and devices
from literary texts

Examining literature
Language devices
In literary texts including
figurative language

LITERACY:
Creating texts
Editing texts for meaning,
structure and grammatical
features

YEAR 7

YEAR 8
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YEAR 10

Examine the qualities of movement
in the moods (related to Wish,
Wonder and Surprise) in eurythmy
or creative dance
Improvise a dramatic routine
adopting speech, gesture and
character of different moods
Translate this awareness into a
written or illustrated text

Examine language features and
literary devices: sound, rhyme, tone,
evocation of mood, rhythm
Use identified features in editing own
writing
Discuss themes, key ideas, purpose
of /response to texts

Experiment with the ways that
language features, image and sound
can be adapted in literary texts, for
example the effects of stereotypical
characters and settings, the
playfulness of humour and comedy,
pun and hyperlink

Create literary texts with a sustained
‘voice’, selecting and adapting
appropriate text structures, literary
devices, language, auditory and visual
structures and features and for a
specific purpose and intended
audience

Understand, interpret and discuss
how language is compressed to
produce a dramatic effect in film or
drama, and to create layers of
meaning in poetry, for example
haiku, tankas, couplets, free verse
and verse novels

Interpret and analyse language
choices, including sentence
patterns, dialogue, imagery and
other language features, in short
stories, literary essays and plays

Analyse text structures and
language features of literary texts,
and make relevant comparisons with
other texts

Analyse and evaluate text structures
and language features of literary texts
and make relevant thematic and
intertextual connections with other texts

Edit for meaning by removing
repetition, refining ideas, reordering
sentences and adding or substituting
words for impact

Experiment with text structures and
language features to refine and
clarify ideas to improve the
effectiveness of students’ own texts
imaginatively

Review and edit students’ own and
others’ texts to improve clarity and
control over content, organisation,
paragraphing, sentence structure,
vocabulary and audio/ visual
features.

Review, edit and refine students’ own
and others’ texts for control of content,
organisation, sentence structure,
vocabulary, and/or visual features, to
achieve particular purposes and effects

Use a range of software, including
word processing programs to create,
edit and publish texts

Use a range of software, including
word processing programs, flexibly
and imaginatively to publish texts

Use a range of software, including word
processing programs, confidently,
flexibly and imaginatively to publish
texts, considering the identified purpose
and the characteristics of the user

Analyse and evaluate the ways that
text structures and language
features vary according to the
purpose of the text and the ways
that referenced sources add
authority to a text

Interpret, analyse and evaluate how
different perspectives of an issue,
event, situation, individuals or
groups are constructed to serve
specific purposes in texts

Identify and analyse implicit or explicit
values, beliefs and assumptions in texts
and how these are influenced by
purposes and likely audiences

Creating texts
Use of software
Using a range of software
applications to construct and
edit print and multimodal texts
Interpreting, analysing and
evaluating texts:
Purpose and audience
Recognising and analysing
differences between different
types of texts

YEAR 9

Recognise and explain the ways text
structures and language features
shape meaning and vary according
to audience and purpose
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Interpreting, analysing and
evaluating texts: Analysis and
evaluation of how text structures
and language features construct
meaning and influence
readers/viewers

YEAR 7

YEAR 8

Compare the text structures and
language features of multimodal
texts, explaining how they combine
to influence audiences

Explore and explain the ways
authors combine different modes
and media in creating texts, and the
impact of these choices on the
viewer/listener

YEAR 9

YEAR 10

Explore and explain the
combinations of language and visual
choices that authors make to
present information, opinions and
perspectives in different texts

ASCF Strand Six:
Interpreting, analysing and evaluating elements of style and context in written and spoken assignments
LANGUAGE:
Language for interaction
Language for social interactions Purpose and audience
Language for interaction
Evaluative language
How language is used to express
opinions, and make evaluative
judgments about people, places,
things and texts
LITERATURE:
Responding to literature:
Features of literary texts - key
features of literary texts and how
they work to construct a literary
work, such as plot, setting,
characterisation, mood, and theme
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Understand how accents, styles of
speech and idioms express and
create personal and social identities
Understand how language is used to
evaluate texts and how evaluations
about a text can be substantiated by
reference to the text and other
sources

Understand how conventions of
speech adopted by communities
influence the identities of people in
those communities
Understand how rhetorical devices
are used to persuade and how
different layers of meaning are
developed through the use of
metaphor, irony and parody

Understand that roles and
relationships are developed and
challenged through language and
interpersonal skills
Investigate how evaluation can be
expressed directly and indirectly
using devices, for example allusion,
evocative
vocabulary and metaphor

Understand how language use can have
inclusive and exclusive social effects,
and can empower or disempower
people
Understand that people’s evaluations of
texts are influenced by their value
systems, the context and the purpose
and mode of communication

Recognise and analyse the ways
that characterisation, events and
settings are combined in narratives,
and discuss the purposes and
appeal of different approaches

Recognise, explain and analyse the
ways literary texts draw on readers’
knowledge of other texts and enable
new understandings and
appreciation of aesthetic qualities

Analyse texts from familiar and
unfamiliar contexts, and discuss and
evaluate their content and the
appeal of an individual author’s
literary style

Identify, explain and discuss how
narrative viewpoint, structure,
characterisation and devices including
analogy and
satire shape different interpretations and
responses to a text
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YEAR 7

YEAR 8

YEAR 9

YEAR 10

Interacting with others
Listening and speaking interactions
The skills students use when
engaging in listening and speaking
interactions

Use interaction skills when
discussing and presenting ideas and
information, selecting body
language, voice qualities and other
elements, (for example music and
sound) to add interest and meaning

Use interaction skills for identified
purposes, using voice and language
conventions to suit different
situations, selecting vocabulary,
modulating voice and using
elements such as music, images
and sound for specific effects

Use interaction skills to present and
discuss an idea and to influence and
engage an audience by selecting
persuasive language, varying voice
tone, pitch, and pace, and
using elements such as music and
sound effects

Use organisation patterns, voice and
language conventions to present a point
of view on a subject, speaking clearly,
coherently and with effect, using logic,
imagery and rhetorical
devices to engage audiences

Interacting with others:
Oral presentations
The formal oral presentations
that students engage in
including presenting recounts
and information, and presenting
and arguing a point of view

Plan and rehearse presentations,
selecting and sequencing
appropriate content and multimodal
elements to promote a point of view
or enable a new way of seeing

Plan and rehearse presentations,
selecting and sequencing
appropriate
content, including multimodal
elements, to reflect a diversity of
viewpoints

Plan and rehearse presentations,
selecting and sequencing
appropriate
content and multimodal elements for
aesthetic and playful purposes

Plan and rehearse presentations
selecting and sequencing appropriate
content and multimodal elements to
influence a course of action

ASCF Strand Seven:
Publishing and presenting written and spoken assignments
LANGUAGE:
Language for variation and
change
How English varies according to
context and purpose including
cultural and historical contexts
LITERATURE:
Literature and context
How texts reflect the
context of culture and
situation in which they
are created
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Understand the way language
evolves to reflect a changing world

Understand the influence and impact
that the English language has had on
other languages or dialects and how
English has been influenced in return

Understand that Standard Australian
English is a living language within
which the creation and loss of words
and the evolution of usage is
ongoing

Understand that Standard Australian
English in its spoken and written
forms has a history of evolution and
change and continues to evolve

Identify and explore ideas and
viewpoints about events, issues and
characters represented in texts
drawn from different historical, social
and cultural contexts

Explore the ways that ideas and
viewpoints in literary texts drawn from
different historical,
social and cultural contexts may reflect
or challenge the values of individuals
and groups
Explore the interconnectedness of
Country and Place, People, Identity
and Culture in texts including those by
Aboriginal and Torres Strait Islander
authors

Interpret and compare how
representations of people and
culture in literary texts are drawn
from different historical, social and
cultural contexts

Compare and evaluate a range of
representations of individuals and
groups in different historical, social
and cultural contexts
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YEAR 7

YEAR 8

Creating texts
Editing texts for meaning,
structure and grammatical
features

Edit for meaning by removing
repetition, refining ideas, reordering
sentences and adding or substituting
words for impact

Experiment with text structures and
language features to refine and clarify
ideas to improve the effectiveness of
students’ own texts imaginatively

Review and edit students’ own and
others’ texts to improve clarity and
control over content, organisation,
paragraphing, sentence structure,
vocabulary and audio/ visual
features.

Review, edit and refine students’
own and others’ texts for control of
content, organisation, sentence
structure, vocabulary, and/or visual
features, to achieve particular
purposes and effects

Interacting with others:
Oral presentations
The formal oral presentations
that students engage in
including presenting recounts
and information, and presenting
and arguing a point of view

Plan, rehearse and deliver
presentations, selecting and
sequencing appropriate
content and multimodal elements to
promote a point of view or enable a
new way of seeing

Plan, rehearse and deliver
presentations, selecting and
sequencing appropriate
content, including multimodal
elements, to reflect a diversity of
viewpoints

Plan, rehearse and deliver
presentations, selecting and
sequencing appropriate
content and multimodal elements for
aesthetic and playful purposes

Plan, rehearse and deliver
presentations selecting and
sequencing appropriate content
and multimodal elements to
influence a course of action
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YEAR 9
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