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From Dr Rudolf Steiner, Stockmeyer Curriculum:
“The first thing we need to consider when we welcome children in to the first grade is to find appropriate
stories to tell them and for them to tell back to us. In the telling and retelling of fairytales, legends and
accounts of outer reality, we are cultivating the children’s speech. By making sure the children speak
correctly we are also laying a foundation for correct writing. Parallel to such telling and retelling we
introduce the children to a certain visual language of forms. We have them draw simple round and
angular shapes simply for the sake of forms … on the basis of what we achieve through this, we will be
able to introduce the children to writing … if we proceed rationally we will get far enough in the first grade
so that the children will be able to write simple things that we say to them and that they compose
themselves … during the first grade we should get children to the point where they no longer confront the
printed word as a total unknown and can take the initiative to write some simple things.”
‘If only you could realise, ladies and gentlemen, what an immense difference there is between merely
reading a fairy tale to a child and making one up yourself! However many fairytales you may first read
and then retell your children, they will not have the same impact as stories invented by yourselves, even
if your own efforts are far inferior to the existing stories. It is this imaginative process of creating – and
this is what I mean by a living element – which will communicate itself and work upon the child.”

The Young Child:
…….. experiences the world through a condition of dreamy but devoted exploration. Experiences of the
natural world are usually on a small and intimate scale at this stage, yet they are none-the-less allengaging. One bright star shines out in the heavens and catches the attention of the child, who may be
otherwise oblivious to the star-studded canopy of the firmament. A walk by a stream will be memorable
because of the shallows by the shore in which the child could paddle for a moment …or because of a
white marble pebble that is discovered beneath the rippling water surface and carried home like a
treasure. …Something from this walk will almost inevitably find its way to the Kindergarten nature table.
The methodology that Steiner laid such emphasis on for the older students is already inherent in this
process. So the scientist, far from despising the naïve enthusiasm of the 4 year old, recognises in it that
which will eventually grow into the attitude of enquiry upon which all scientific study is founded.
Brien Masters 1

Preamble:
While learning to write, read and spell are outcomes which all children are expected to achieve, our
methods are not determined simply by trying to achieve these outcomes in the quickest possible way.
Each activity and each main lesson is designed in such a way that it will be of value to the children in
their development as human beings. Each is a rich experience in which many senses are stimulated and
in which the child’s thinking, feeling and willing are engaged in the appropriate way for the age. A multisensory approach is used in which all the arts are integrated into the classroom activities. As a result
each child develops academically, aesthetically and kinaesthetically. A true artistic approach always
arises out of and leads towards the understanding and realisation of the complete human being. Out of
experiences in which the whole being of the child is involved, knowledge and wisdom will develop when
the children’s intellectual and reflective capacities unfold later in their schooling.

1

Masters, B.

(1992) Waldorf Curriculum Studies Vol 1. Science in Education..
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DEVELOPMENTAL PROFILE

CLASS 1 CHILD AGED 6-7 YEARS

Readiness for Learning
The children entering Class 1 have a wish to learn in a more conscious way, to learn from a teacher
and be involved in more than play and activity- they want to really learn.
Curriculum Approach to English
Informal play-based learning gives way to
structured lessons which are teacher directed.
The rhythms of Kindergarten now begin to take on
the more formal aspects of a timetable with
lessons at particular times of the day.
Curriculum Approach to Science/geography
Outdoor nature experiences and festivals as well
as simple stories are now joined by more detailed
but still imaginative stories of the natural world
around the child which are illustrated and an
excerpt written in their books.

Curriculum Approach to History
Through the Ancient World Tales children hear
of times long ago in indigenous communities or
far off lands e.g. China, Japan, Scandinavia,
Russia. The traditional crafts, farm life, village
communities and diverse traditional pictures of
family life are brought in rich descriptive detail.
Curriculum Approach to Maths
Informal play-based mathematics gives way to
structured lessons which are teacher
directed and which initially work through the
capacity for inner picturing of number realities
and relationships.

Engagement through the feeling life
Children are engaged not only through the will but increasingly through the feelings which are
activated through story and imagination.
Curriculum Approach to English

Curriculum Approach to History

Literacy skills emerge as a gradual externalisation
and formalisation of internal pictures
(imagination). Letters then phrases and sentences
are brought through a story in which the actions
and imagery engage the child’s feeling life.

Each story or experience of the cycles of time
such as seasons, birthdays and celebrations is
brought through a story in which the actions and
images clearly provide an enlivened experience
imbued with feeling. The anticipation of festivals
, their joy and depth also speak to the young
child.

Curriculum Approach to Science/geography

Curriculum Approach to Maths

It is crucial that at this stage the child receives
these living pictures in a mood of wonder, not just
because they will engage with and remember it
more strongly, but so that when later the intellect
fully awakens, it supports the interaction of the
analytical mind with a more timeless and
imaginative but no less truthful experience and
perception of the living world.

Each new skill or concept is brought through a
story in which the actions and images clearly
provide an enlivened experience of the process.
This way the skills can be practiced with
repetition which is new each day in its context
and which builds layers of increased
complexity naturally.
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DEVELOPMENTAL PROFILE

CLASS 1 CHILD AGED 6-7 YEARS

(continued)
Imitative Faculty
Class 1 children still use their capacity to imitate willingly and are motivated to engage in rhythm,
movement and activity
Curriculum Approach to English
Curriculum Approach to History
A language –rich classroom is the foundation for
literacy development, delivered though quality
stories and poetry expressed in well- formed
speech by a teacher. Teacher-modelled writing is
the basis for literacy learning.

The reverence for the elders of the school
community, songs and poems of cycles of time
which sustain us, the joyful greeting of the
morning, afternoon verse and celebration of
festivals are experiences imitated by the child.

Curriculum Approach to Science/geography

Curriculum Approach to Maths

Children draw their story and outdoor
experiences as well as engaging in dramatic
renditions of verses and songs accompanied by
the gesture or movement of the plants and
animals, mountains or rivers, wind and waves.

Number sequences and patterns, times tables
and number facts are all taught initially through
coordinated speech, image and movement
which imprint the learning more deeply.

Concrete Experience
It is a stage where the conceptual approach to learning is not yet optimal: the concrete image is still
more real than the abstraction of symbols (print).
Curriculum Approach to English

Curriculum Approach to History

Concrete experience precedes the abstract:
the inner imagery of stories expressed through
illustration and/or movement provides a concrete
beginning to print literacy and is a bridge to the
abstraction of the alphabet. Writing is derived
from the drawing of images.

The approach to understanding of cycles of
time is created for the child through celebrating
festivals of time, cooking with harvest produce;
planting and growing bulbs in autumn, making
seedpod crafts and spring flower wreaths,
maypole dancing.

Curriculum Approach to Science/geography
Time to explore and play on bushwalks and in
their creative natural playgrounds is central to this
subject. Exploring landscapes, water flow,
weather etc - happens most optimally in these
learning situations. The child observes, interacts,
questions and creates.
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Curriculum Approach to Maths
While the rhythmic number facts are building,
concrete work with counters or materials
allows development of understanding and
skills. The recognition of number groups,
sequencing, simple maths processes and
regrouping are all facilitated first with fingers,
counters and stepping of the sums.
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DEVELOPMENTAL PROFILE

CLASS 1 CHILD AGED 6-7 YEARS
(continued)

Rhythm and Memory
Rhythmic review of work begins in a three day rhythm where elements of work are deepened in
regular sequence over 3 mornings, imprinting memory into conscious awareness, habits and
physical skills. NB In Mathematics because the skills build cumulatively, there may be a 2 day
rhythm.
Curriculum Approach to all Subjects
A 3 day rhythm or cycle may follow a form such as
1. Imaginative presentation through story then
2. Recall, drawing and dramatisation
3. Further concrete exploration, representation, writing and reading over own writing.
Arts –based/Multi-modal Imprinting
Skills are more deeply integrated into the body when they are done in many different modalities
Curriculum Approach to English

Curriculum Approach to History

Children make or draw letters first before writing
them eg. in the air, in sand, on one’s hand. The
content of texts is illustrated before being put in
written form.

Time rhythms of day and night, the week,
months and years are all taught initially through
coordinated speech, image and movement
which imprint the learning more deeply.

Curriculum Approach to Science/geography

Curriculum Approach to Maths

Children engage in the full range of all of the
creative and performing arts as well as writing,
speaking and reading, cooking, gardening,
bushwalking and play, using all the senses.

Children make or draw numbers and geometric
forms and patterns eg. in the air, in sand, on
one’s hand, through walking them on the floor
and through making them in beeswax or clay.
They represent number sentences in concrete
form.
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Topic 1.1

English / Mathematics
Form Drawing 1: The Straight Line and Curve

“The world of lines is as eternal as the Spirit of God, before ever objects were created. Illumined in his
Spirit, the line presented Him with archetypal pictures for the artistic edifice of this world. … Thus the allwise originated the world of form, the total essence of which is encompassed in the contrasts of the
straight and the curved
line.”
Johannes Kepler (1571-1630) in the Harmonicus Mundi

The Central Experience of the Content
This main lesson calls upon the senses of movement, balance and life. It awakens in the child the ability
to experience forms and works on the proprioceptive system and memory in a harmonising, stimulating
and strengthening way. It refines the child’s fine motor skills and requires the child to visualize spatial
relationships inwardly. Much practice is aimed at preventing children from becoming fixed in any extreme
but enabling the experience of polarities and the ability to move between the two and experience the
central point of balance. The polarity of the straight and the curved line is the foundation of form in the
physical world and therefore of the shapes of the letters and the numbers.

Future Capacities
This Main Lesson seeks to bring to the children inner experiences in their relation to the world of creative
form and to their finding of balance and dynamic flow both inwardly and in representation in space .These
experiences support an unfolding future capacity for balance, flexibility and complexity of thought as well
as perception of the formative dynamics of the natural world.
The deeper aims of this topic are to bring to the children:
1. Experience of the world as imbued with balance, formative dynamics and beauty.
2. Connection to the creative forms of inner and outer movement.
3. A finding within themselves of the experience of this creative dynamics, balance and harmony.
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Content Description
Topic 1.1 Maths/English

Form Drawing 1 – Straight and Curved Lines
(Main Lesson or practice lessons)

Students will learn to:
1. Find, explore, move and draw straight and curved lines in many forms;
2. Explore and use in movement and drawing the directions of space and the polarities of
movement (fast/slow, holding/ releasing); Develop writing posture and crayon/pencil grip.

Content Elaboration –
Possible Learning
Experiences

Multi-Modal Artistic Activities

Children visualise and
follow inwardly the
movement of the straight
and curved lines presented
in the stories with their
dynamic gestures and
imaginative forms.

Children explore and dramatise
movement in stories through class and
individual expression.

They explore straight lines
and curves in their body
and the world around them.

The children experience movement
between the polarities of fast/slow,
holding/ releasing and finding the
balance point and the pause in the
flow.

©SEA
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They express polarities experienced in
colour: receding or radiating, active or
passive, merging or forming.

Representation and
Understanding
Children gain experience
and skill in inner/outer
orientation and balance
through spacing, position
and balance of form on
the page: right/ left, top/
bottom, beginning/end.
They draw creative
straight and curved forms
of the horizontal, vertical,
cross, wave, ribbon, circle,
semicircle…representing
dynamics of the created
world and its movement.
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Topic 1.2 English

The Alphabet/ Letters

The Central Experience of the Content:
Literacy moves in developmental sequence from the inner experience of concrete images to the external
formation of abstract symbols, from pictures to print. The imagination provides a bridge for the transition
to external print: a story is made of images, of concrete incidents and figures that live in the student’s
imagination. The story is made outward in illustration and/or dramatic presentation ie a scene/ image is
drawn or and/or acted out. From this concrete image of something which the child visualises in his/her
imagination, the abstract shape of a consonant is derived eg the tree in Cinderella becomes a T; the
kangaroo in an indigenous story becomes a K. Vowels are more subtle expressing inward emotions, and
are derived not from concrete images but from moods and gestures.
The introduction of the letters of the alphabet unfolds through a series of stories of the folk tale/ fairy story
genre. The sequence of learning is:
4. Teacher telling of a story narrative
5. Illustrating a central image from the story
6. Deriving a letter from the image.
Phonemic awareness is strengthened through alliterative verses derived from the story material which
rhythmically repeat the sound of the letter. The oral delivery of the story (teachers tell, not read, the story)
and the poetry of Morning Circle build a language rich classroom.

Future Capacities:
The building of skills through the imagination fosters the creative faculty: by practising the arts of drawing
and movement allied with inner picturing, the foundation is laid for an attitude to learning that is creative
and positive. Learning is drawn out of the student rather than being imposed on him or her. An inner
independence of thought is gradually unfolded through an active imagination which will blossom in adult
years to an ability to think broadly and richly.

Teacher’s blackboard drawing – letters derived from images
.
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Content Description
Topic 1.2

English

The Alphabet/ Letters
(Main Lesson plus practice lessons)

Students will learn to:
1. Derive the letters of the alphabet from images in teacher-created stories and/or folk tales/ fairy
stories from a range of countries including Asia: consonants from images in stories, vowels
from inner experiences.
2. Understand that people use sign systems to communicate with others, and that different
systems of communication cater to different purposes
3. Recognise the correspondence between each letter and a sound (sound-letter matches)
4. Understand and experience patterns of repetition and contrast in simple verse texts
5. Recall stories sequencing narrative events
6. Listen actively and make contributions to review and discussion of stories
7. Demonstrate appropriate interaction skills including turn-taking, speaking clearly and audibly
Learning Experiences

Multi-Modal Artistic

Students:
Listen to and form
inner images of
stories told by the
teacher.

Students
Retell narratives using rich oral
language modelled by the
teacher

Listen to quality oral
language using wide
and rich vocabulary
Learn aurally and
speak alliterative
poetry in chorus to
articulate letter
sounds

Activities

Representation and Deep
Understanding
Students
write consonants from drawn
images in stories
write vowels

recreate/illustrate images from
stories.
make simple re-enactments of
images from stories
create their own book of
illustrations and letters

recognise letter-sound
correspondences
begin to develop concepts
about print through directional
orientation of printed letters
and books.

engage in morning circle -sing
and recite poems and songs,
alliterative verses establishing
phonic status of each consonant
describe qualities of letter/sound
values through eurythmy
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Topic 1.3 English

From Letters to Texts

The Central Experiences of the Content
The student hears stories of the folk tale/fairy story genre, either teacher-created or derived from a range
of cultures. Teachers tell the stories, rather than reading them. Students retell in sequence the content,
and illustrate the stories through drawing. Writing of letters now moves to short phrases and sentences
describing content from the stories. Concepts about print and phonemic awareness continue to build
through oral and written language activities. Some high frequency words become familiar and
recognizable.
A first dramatic performance (“tableau”) can be connected to this main lesson or to one of the others that
follow. Typically this presentation has the following elements:
1.
2.
3.
4.
5.
6.
7.
8.

is formal (ie has a particular form) but simple
may be performed “in the round” (ie not on a stage)
may be spoken in chorus without individual parts and is not “acted” as such.
may be presented to parents and other classes in the school
involves all the class community: all students participate
is in verse form.
combines singing, recorders and percussion
is done in costume.

Future Capacities
The growth of imagination continues to build creative capacities for the future. In particular the retelling
and illustration of content prior to writing build deeper comprehension of printed texts.
This first experience of participating in a simple dramatic presentation familiarizes the child with
performance that is accessible to all students and deepens the content of the stories. The skills of drama
will build slowly moving towards more formal “acting”.
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Content Description
Topic 1.3

English

From Letters to Texts
Main Lesson plus practice lessons

Students will learn to:
1. Write phrases and short sentences describing incidents in stories, either teacher-created or
folk tales/ fairy stories from a range of countries;
2. Recognise a range of high frequency words
3. Participate in a simple movement and speech “tableau” in chorus using content from a story
(Dramatic performance: may be connected to any one of Main Lessons 1.3 to 1.5)
4. Use a variety of forms of communication of stories including oral, visual, written and dramatic,
and understand that language is used in combination with other means of communication to
interact with others.

Learning Experiences

Multi-Modal Artistic Activities

Representation and Deep
Understanding

Students:
form inner pictures of
stories told by the
teacher.

Students
retell narrative content in class using
appropriate clarity and volume

Students
write short texts modelled by
teacher.

communicate meanings of stories via
gesture in both formal and informal
play settings.

represent narrative content in
verse and movement

learn to participate in
movement and speech
dramatic presentation of
story content
learn aurally and speak
expressive poetry in
chorus

illustrate stories in self-created book
Morning Circle activities sing and recite
songs and poems expressing content
of stories

recognise an increasing number
of high-frequency sight words.
develop concepts about print
identify sounds at beginning of
words

move elements of stories in space
through movement / eurythmy
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Topic 1.4

English / History / Science / Geography
Stories from the Dreaming/ Sentences

The Central Experiences of the Content for History/ English
English experiences and skills are further developed in this unit by writing complete sentences from
stories into each child’s own book. Concepts about print are further developed through each child
creating their own illustrated reader of sentences from the stories.
Aboriginal Dreaming stories provide locally based content for Australian children, drawing on fauna, flora,
landscape and people of their own country. The tales possess a creation story element that evokes a
spirit of wonder in the local natural world.
In addition English skills continue to grow through listening to rich vocabulary and sentence structure and
by retelling of the stories.

Future Capacities
The children are filled with a feeling of connection to their local environment that will build a sense of
belonging to a homeland in later life. The fostering of inner images continues to build imagination that will
lead to creative capacities in later life.
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Content Description
Topic 1.4 History/ English

Stories from the Dreaming / Sentences
Main Lesson plus practice lessons

Students will learn to:
1. Experience the oral tradition of listening to stories from the past.
2. Write sentences describing incidents derived from stories of the Dreaming
3. Recall stories sequencing narrative events
4. recognise an increasing range of high frequency words by phoneme deletion and substitution;
5. Identify sounds at the beginning of words;
6. Read texts from self-created books
7. Respond to narratives drawn from Indigenous Australian culture using a variety of forms of
communication of stories including oral, visual, written and dramatic.
8. Understand concepts about print including how texts are organised using page numbering,
heading and titles
9. Hear and communicate about stories of the Dreaming, the ancestors and the creation of the
world, traditional ways of life as well as the natural environment, family and community
structures, structures as well as the deep connection to their Countries/Places in the local area,
the features of the natural environment, the seasons and weather and their importance to
them.

Learning Experiences

Students:
form inner pictures of the
Dreaming told by the
teacher.
Experience activities of
“spirit beings” in
indigenous Australian
stories of the Dreaming
and, understand the
importance of local sacred
sites through story
learn aurally and speak
expressive poetry in
chorus

Multi-Modal Artistic Activities

Students
retell narrative content in class
dramatise Aboriginal and Torres
Strait Islander stories of the
Dreaming and recreate in play.
illustrate stories in self-created book
using some standard print
conventions such as front cover, title
page, numbered pages
Morning Circle activities: sing and
recite songs and poems expressing
content of stories
move elements of stories in space
through eurythmy
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Representation and Deep
Understanding

Students
experience stories of creation
origins of aspects of Australian
environment
write sentences with capital
letter/s and full stops modelled by
teacher
recognise some high frequency
words
identify sounds at beginning and
ends of words
They take in and make their own
the content and pictures of
indigenous past ways of life, The
Dreaming, the natural
environment and social structures
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Topic 1.5

History / English / Geography
Ancient World Tales

“Through most of man's history, a child's intellectual life, apart from immediate experiences within the
family, depended on mythical and religious stories and on fairy tales…………….Like all great art (they)
both delight and instruct; their special genius is that they do so in terms which speak directly to
children……….Only on repeated hearing ….., and when given ample time and opportunity to linger over
it, is a child able to profit fully from what the story has to offer him.”
Bruno Bettelheim The Uses of Enchantment: The Meaning of the Fairy Tales

The Central Experiences of the Content for History
The development of human consciousness is the archetypal life path represented in folk tales from
around the world. In this topic the children also meet pictures of traditional farm and village life and age
old crafts and trades from around the world. They take in, draw and play out in simple dramatizations, the
work of the candle maker, baker, cobbler as well as pictures of village life from older times with the simple
hut, barn and farm animals; travel by horse and cart and cooking over an open fire. The stories bring a
way of living from the past alive for the children in the way that will speak most appropriately to them.
Stories may be chosen which represent cultures of the families in the class so that the class community is
built and children’s heritage acknowledged.
English skills are developed through listening to the rich vocabulary and sentence structure of these
tales, by retelling of the stories, and by instruction in lower case print in which the stories are written into
each child’s own book.

Future Capacities
The children, who have heard the tales of the past, are filled with a sense of the developing human being
on a journey towards maturity. The history of humanity is a story of which they are a part and in which
they can participate with confidence and courage. The development of a traditional community of shared
work and arts in their class brings this possibility as a seed for the future.
Quality stories express ethical dynamics which provide a template for individual choices in later life. Folk
tales develop empathy for culturally diverse values and experiences, which translate in adult life to
tolerance and a sense of connection with a wider humanity community

©SEA
www.steinereducation.edu.au

ASCF CLASS CURRICULUM: CLASS 1
Version: Oct 2011 / December 2014

Page 16 of 52

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Content Description
Topic 1.5 History/English

Ancient World Tales
Main Lesson and Practice Lessons

Students will learn to:
1. Listen to and respond to traditional stories of the ways of the distant past in different cultures
2. Recall stories, sequence events and images, draw pictures, paint and write about these
ancient world tales;
3. Model elements in beeswax and relate dramatic representations of the stories;
4. Write sentences using upper and lower case letters as appropriate describing incidents from
stories and poetry.
5. Recognise an increasing number of high-frequency sight words.
6. Identify single consonant sounds at the beginning and ends of words
7. Read texts in self created books
8. Use a variety of forms of communication of stories including oral, visual, written and dramatic.

Learning Experiences
Students listen to and
form inner pictures of
ancient tales from cultures
such as eg Russia,
Scandinavia, Asia, the
Pacific and Indigenous
Australia told by the
teacher.
They experience the
images of the;
 traditional crafts
such as spinning,
candle-making
and woodwork;
 simple farm life
with ploughs,
oxen and water
wells;
 village
communities with
eg tailor,
blacksmith and
baker;
 diverse traditional
pictures of family
life, villages,
feudal societies
and kingdoms
Learn aurally and speak
expressive poetry in
chorus
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Multi-Modal Artistic Activities
Students retell narrative content in
class, sequencing of events and
images through oral language,
Students use free dramatisation
to recreate stories in play using
eg story props and/or puppet
plays.
Students recite or sing traditional
songs, poems and action rhymes
from these ancient times.
Students illustrate stories in selfcreated books, using colour and
form to express the actions and
mood of the stories.
They model elements of the
stories in beeswax.
Students move elements of the
stories in space through
movement/eurythmy.
They experience objects and
artworks expressive of these
Ancient Times.

Representation and Deep
Understanding
Children write short sequences from
these stories and read them
individually and as a class.
They develop a sense of the
traditional ways of life which unfolded
in harmony with the earth and the
cycles of the natural world such as
day and night and the seasons
before technology of modern times
brought a separation from nature.
Students are immersed in a class
community which parallels those of
ancient times where tasks were
shared by all, crafts were used to
make and furnish necessities for the
home and music, dance, festivals
and story wove the community fabric.
Students write sentences in capitals
and lower case letters modelled by
the teacher
They read and recognise the
meaning of their self created texts
Students recognise a wider range of
high frequency words
They identify sounds at the beginning
and ends of words
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Topic 1.6

Science/Geography
Local Surroundings - The World of Nature
Local Seasonal Theme 1 e.g. Harvest to Mid- Winter

“Through the nature story the teacher is able to widen the connections the child has with the immediate
environment. It may be the sprouting of a seed when the earth is warmed by spring sunshine or the
migration of birds or the hovering dance of a dragon fly. ..A common experience of the storyteller is that,
while the making of the story is in progress, some aspect of nature reveals itself more fully. The
involvement of the child in the wonders of nature becomes transformed into feeling while at the same
time more subtle sense of observation is awakened “
Brien Masters2

The Central Experience of the Content
The children live spontaneously but deeply in their interaction with the natural world around them. When
stories bring more detailed and perceptive insights their interest and observations are slowly schooled
while their ability to still live into the phenomena is maintained. The light and warmth of the sun, the
water that comes from the clouds, the wind that carries the seeds, the earth that holds them and the buds
of a new blossom are all examples of what might be brought through short stories full of conversations
which reveal the inner gestures and the secrets of the world. It is the immediate surroundings that is most
important- the flowers where they live, the mountain in the background or the river at the end of the
street. The focus is more on the plant kingdom at this age, although the little creatures that live with the
plants are naturally also a part of the story when they are in the school garden or met on bushwalks. (In
Class 2 the animals will be more differentiated in the stories and their characteristic forms and gestures
described within the tale.)

Future Capacities
The knowledge of the interaction and interdependence of all living things, the gratitude for the beauty of
nature, the feeling of care for the land we live in, of stewardship for the earth, arise not from intellectual
descriptions at this age- this will come later- but from the child-like enlivened stories in which nature
speaks to the young child in still magical and powerful connection.

2

Masters, B.

(1992) Waldorf Curriculum Studies Vol 1. Science in Education
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Content description
Science/Geography 1.6
Local Surroundings - The World of Plants – Local Seasonal
Theme 1
e.g. Harvest to Mid- Winter
Students will learn to:
1. Listen and form inner connection to, the stories of the natural world including those about the
landscape, the weather, the cosmos, and the plant world in the child’s surroundings and the
way they change over time and throughout the seasons
2. Listen and connect to stories of the animals, their gestures and homes in the child’s
surroundings throughout the season.
3. Gather and display treasures of the natural world from both home gardens and school
bushwalks.
4. Recall stories, draw pictures and write a sentence about aspects of seasonal nature stories (eg
Harvest and Autumn, Mid winter, the wet or dry season)
5. Learn poems, songs and short sequences of dramatised stories about the natural world at this
time accompanied by movement and gesture.
6. In play they represent the environment through landscape models and in drawing they create
storyscapes.
Content Elaboration
Threefold Cycle of Content
Possible Teachers Presentations
and Children’s Learning
Experiences
Children experience the elements of
the landscape, weather and living
nature while out in the garden and
on bushwalks.
Eg the creek nearby, the gum trees,
the wattle, the desert expanses, the
snow-capped mountain peaks.

Multimodal Artistic Activities

Representation and Deep
Understanding

Children draw the world of the
story – day and night, sun and
moon, stars, clouds, streams,
hills, stones, trees and flowers,
grains, vegetables and as well
as nearby animals.

Children write sentences
from the stories, which
bring a characteristic of
nature in an imaginative
way.

Children hear stories developed by
the teacher around their
environment and experiences and
form inner images of

They recite songs, poems and
action rhymes with gestures
characteristic eg. of the
movement of the wind, the
growth and blossoming of plants
and the weather.

eg the clouds, sun, moon, wind and
rain that surround and nourish the
plants, animals and people at the
time of this season.

They learn music and eurythmy
movements of the natural world
and the movements of the
cosmos.
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They use word spacing, full
stops and align writing on
the page.
They read their own writing.
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Topic 1.7

Science/Geography
Local Surroundings-The World of Nature –
Local Seasonal Theme 2 e.g. Midwinter to Spring

To what has just been described must be added what can stimulate the child to reflection; you explain to
him what lies near at hand and this will later be brought to him again as Geography and Natural History.
These subjects are brought close to his understanding by linking them to things familiar to him- plants
animals, configuration of the lend, mountains and rivers…….we bring about an awakening as regards his
environment, so that he learns to connect himself to it.
- Rudolf Steiner Curriculum Lectures 1919

The Central Experience of the Content
To help young children, who are still in a dreamlike state of consciousness, to gradually awaken to their
environment, the teacher creates little stories that characterise the mountains, rivers sky, clouds, trees,
plants, animals, stones, rocks that surround the child. Although personified, the stories are designed to
imaginatively reveal the different elements of the environment in a truthful (ie scientifically based)
manner, evoking feelings of reverence, love, wonder and gratitude for creation.
(Curriculum- Waldorf Schools in South Africa, 1995)

Future Capacities
It is crucial that at this stage the child receives these living pictures in a mood of wonder, so that when the
intellect fully awakens, what has been received rises as the background feeling that supports the
interaction of the analytical mind with a more timeless and imaginative but no less truthful experience and
perception of the living world.
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Content description
Topic 1.7 Science/Geography

Local Surroundings -The World of NatureLocal Seasonal Theme 2
e.g. Mid-Winter to Spring

Students will learn to:
1. Listen and form inner connection to, the stories of the natural world including those about the
landscape, the cold weather, the night sky with its stars, the plant world which waits for the
spring and the warmth within the earth where the seeds are resting.
2. Listen and connect to stories of the animals in the winter time and the human being who finds
warmth and light in the home.
3. Gather and display treasures from the natural world at winter time from both home gardens
and school bushwalks e.g. camellias, wattles
4. Draw pictures and write a sentence about aspects of winter and spring nature stories
5. Learn poems, songs and short sequences of dramatised stories about the natural world in
winter and spring accompanied by movement and gesture.
6. In play they represent the environment through landscape models and in drawing they create
storyscapes.
.
Content Elaboration
Threefold Cycle of Content
Possible Teachers
Multimodal Artistic Activities
Representation and Deep
Presentations and Children’s
Understanding
Learning Experiences
Children draw the world of the
story – day and night, sun and
Children write sentences from
Children hear stories and form
moon, stars, clouds, streams,
the stories, which bring a
inner images of the clouds, sun,
trees and flowers, grains,
characteristic of nature in an
moon, wind and rain that surround vegetables and as well as
imaginative way.
and nourish the plants, animals
nearby animals.
and people
They use word spacing, full
They recite songs, poems and
stops and align writing on the
They observe the elements of the action rhymes with gestures
page.
landscape, weather and living
characteristic of the movement
nature while out on bushwalks.
of the wind, the growth and
They read their own writing.
blossoming of plants and the
weather.

Winter Story Table

©SEA
www.steinereducation.edu.au

ASCF CLASS CURRICULUM: CLASS 1
Version: Oct 2011 / December 2014

Page 21 of 52

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Topic 1.8

Mathematics

Numbers

"Were it not for number and its nature, nothing that exists would be clear to anybody either in
itself or in its relation to other things...You can observe the power of number exercising itself ... in
all acts and the thoughts of men, in all handicrafts and music."
Pythagorean Philolaus (425 B.C.E.), as writing:

The Central Experience of the Content
The children experience the world in its foundational principles as they meet each number through story1- The whole, the individual.
2- Duality of Sun and Moon, day and night, mother and father, two eyes, ears, hands, feet
3- The mother , father and child; the triangle
4- The square, four directions, elements, seasons,
5- The five pointed star, the human form, fingers of the hand….
6- The hexagon, beehive, snowflake
7- The rainbow, seven days of the week

Future Capacities
Through number qualities the children experience how the created world is formed out of number
principles and patterns, both within the human being and in the natural world and its mineral, plant and
animal kingdoms. This leads to a possibility for connection of the child to the environment, for
appreciation of beauty and sense of meaning.
In addition a sense of the potency of the mysteries to be uncovered in the world is fostered as well as a
love of learning through discovery.
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Topic 1.8

Maths

Numbers
(Main Lesson plus practice lessons)

Content Description
Students will learn to:

1. Do simple rhythmic counting of numbers;
2. Experience the qualitative nature of numbers 1-12 in the world; beginning with the
representation of the family, class and then the whole world as a drawing
3. Write Roman and Arabic numbers to 12;
4. Sequence and read aloud numbers to 12;
5. Explore groupings within numbers.

Threefold Content Elaboration
Possible Learning
Experiences

Multi-Modal Artistic Activities

Representation and
Understanding

Children hear and form inner
images of number stories.

Children recall, recreate and
describe images from stories.

They find and explore numbers
in the human body and in the
world eg eyes, ears, fingers,
rainbow, five-pointed star, apple
star, rose form.

They draw numbers based on the
hands for Roman numerals

The children experience the
different numbers as implicit in
the whole 2- polarity of
male/female, day/night; 3mother, father, child in the
world; 4 – four seasons in the
year, directions in space.

They experience number
quality in the created world
The children experience the
different numbers as implicit in
the whole eg 2- polarity of
male/female, day/night; 3mother, father, child in the
world; 4 – four seasons,
directions, elements.

They draw numbers stories with
images of number quality eg
rainbow for the Arabic numbers
Children engage in morning circle
-sing and recite number poems
and songs, clap number rhythms,
count by 1s, 2s and 10s to 24 or
100 with paced steps-forwards
and back and recite also after
without movement.

They write Roman and Arabic
numbers 1-12 in connection
with the drawing
The children read Roman and
Arabic numbers 1-12 in
connection with the drawing

They recite days of the week/
months.

They explore possible
groupings and regroupings of a
number with fingers or concrete
objects

* move number stories and
number/geometric forms in space
through eurythmy.

They recognise the number of a
set of objects without counting
out.
The children make geometric
shapes formed by concrete
number of objects eg triangle,
square
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Topic 1.9

Mathematics:
Counting and Informal Processes –Grouping

“The crucial experience of numbers, as well as basic mathematical concepts,

rests on an inner certainty of our senses of movement and balance … the true
foundation for the number concept is an inner experience of movement..”
Ernst Schuberth: Teaching Mathematics for First and Second Grades in Waldorf Schools

The Central Experience of the Content
Counting is introduced and practiced through rhythmical movement and imaginative context (walking,
clapping, stamping seeing the steps and correlating number with them etc). Learning is enhanced as the
body and imagination are engaged. As the topic progresses, after the movement is finished, the
sequence is repeated without movement to bring it to consciousness, separate from activity. (Fabrie,
Gottenbos & York, Making Maths Meaningful, 2009). Mathematical concepts are introduced gradually
through stories and through using concrete materials that can be counted (gum nuts, shells, etc). It is
important to provide much practice with these initially.

Future Capacities
Rhythmic number counting in patterns with movement is a beginning to the later flexibility and creative
power in the thinking. The foundation for the creative number patterning of the world exists in these first
foundational steps. Later mathematical series such as the Fibonnacci series will be explored but the first
steps are made here. An enjoyment of mathematics is also developed.
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Topic 1.9

Counting and Informal Processes-Grouping
(Main Lesson plus practice lessons)

Content Description
Students will learn to:

1. Do simple rhythmic counting of numbers; count to 20 forwards and back
2. Explore groupings within numbers.
3.

Recognise odd and even numbers

Threefold Content Elaboration
Possible Learning
Experiences
Children experience informally
the counting sequences and
four processes in the stories
which involve eg jumping along
number patterns and grouping.
They “play out” the story sums
afterwards.

Multi-Modal Artistic Activities
Children recall, recreate and
describe images from stories.

Children engage in morning circle
-sing and recite number poems
and songs, clap number rhythms,
count by 1s, 2s and 10s to 24 or
100 with paced steps-forwards
and back and recite also after
without movement.
They recite days of the week/
months.
They move number patterns and
number/geometric forms in space
through eurythmy.
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Representation and
Understanding

The children write and read
numbers 1-12 in connection
with the number sequences
They write number patterns in
their books.
They explore more complex
groupings and regroupings of a
number with fingers or concrete
objects.
They recognise the number of a
set of objects without counting
out.
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Topic 1.10

Mathematics
Number Processes – The Sum (Equation)

The Central Experience of the Content
The four processes are continued through demonstration of the grouping and regrouping of the whole.
They are enhanced with an imaginative content that brings the inner gesture of the process in
gathering, giving or sharing through stories. It is of value that the processes have a quality –eg. minus
gives away, division shares, times returns many times over the original. The signs of the processes can
be worked into the story.

Future Capacities
The inherent moral quality of each process is evident in the story and the concrete and written processes
bring a balancing and harmonising of interaction for the child as the faculties of gathering, giving, sharing
and multiplying are experienced and harmonised. The beginnings of sense free thinking are made in the
simplest form as the concrete methodology moves toward the inner sense of number and pattern.
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Topic 1.10

Number Processes 1 – The Written Sum
Main Lesson plus practice lessons

Content Description
Students will learn to:

1.
2.
3.
4.
5.

Count rhythmically to 100 by 1s, 2s, 5s, 10s; e
Experience and explore the qualities and characteristics of number processes;
Draw and write number processes and equations using symbols
Regroup numbers with concrete materials.
Know and use addition facts to 10

Threefold Content Elaboration
Possible Learning
Experiences
Children form inner pictures of
the four processes through
stories and experience their
qualitative characteristics and
temperament.
They find and explore number
stories in the world

Multi-Modal Artistic Activities

Representation and
Understanding

Students work from the whole to the
parts to create concrete representations
and drawings of simple number stories.

Students use the symbols
and signs of the four
processes and write
down explorations of
sums.eg 12=………

They dramatise number stories and
recreate in play.
They discover and learn number facts
to 10.
The children engage singing and
reciting number poems and songs,
clap/move number rhythms, count by
1s, 2s, 5s and 10s to 24 or 100 with
paced steps-forwards and back and
recite also after without movement.
They move number stories and number
forms in space through eurythmy
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They write numbers to
100
The children explore
groupings using concrete
materials and then draw
and write the sums
derived.
They explore geometric
shapes of number
patterns and groupings.
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Topic 1.11

Mathematics

Number Processes 2

Using Narrative and Image in Mathematics:
Imaginative elaboration (of the landscape), though valid at story time, is not right for a number lesson,
since we wish them to be wide awake in the sphere of numbers. Whilst it is of great value to introduce
any educational subject by means of pictorial presentation – and each topic within that subject, too- there
is a danger of adopting a similar attitude to the development of the subject or topic irrespective of its
nature. Human feelings and thought pictures nurture the essence of literature and history but
mathematics is essentially a will subject. The will has to be brought into thinking. While the introduction to
mathematical topics does require the pictorial element this needs to give way to a musical (rhythmic)
element in the development of topic.
Ron Jarman Teaching Mathematics in Rudolf Steiner Schools 1998

The Central Experience of the Content
As the processes continue to be practiced the faculty of counting and using memorized number facts is
extended and the child is not so dependent on the story context and drawing for each sum although
concrete work continues. The child experiences more the inner representation of the number process.
The beginnings of mental arithmetic arise with these facts.

Future Capacities
To engage in thinking in the realm of mathematics is an exercise towards the development of inner focus
and sense free thought which characterises one aspect of the mature cognitive function in later life. There
is also training in bringing the will into the thinking.
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Maths 1.11

Number Processes 2
Main Lesson plus practice lessons

Content Description
Students will learn to:
1. Recognise, model, write, read and sequence numbers to 100,
2. Extend rhythmic movement and counting to 1s, 2s, 3s, 4s, 5s, 10s;
3. Recite in chorus 2x, 5x, 10x multiplication tables;
4. Learn addition facts to 10; practice the four processes up to 24.
5. Represent pictorially and concretely the four processes and solve simple problems
6. Gather information for classroom projects and represent in drawing
7. They use informal terms to communicate about length, weight, capacity and time in craft,
cooking, play and music
Threefold Content Elaboration

Possible Learning
Experiences

Multi-Modal Artistic Activities

Representation and
Understanding

Children hear simple
stories of the four
processes and their more
complex sums.

The children work from the whole to
the parts to create concrete
representations and drawings of
further number stories.

Children use the symbols and
signs of the four processes to
write down explorations of sums.

They participate in acting
these simple number
stories with concrete
materials to find possible
sums.

They step out number questions
They move number patterns and
geometric forms in space through
eurythmy
Children develop times tables in
unison
They sing and recite number poems
and songs, clap/move number
rhythms, count by 1s, 2s, 3s, 4s, 5s
and 10s; confidently to 100 with
paced steps-forwards and back and
recite also after without movement.
They synchronise speech and
movement rhythmically
They estimate and measure number
of steps from somewhere
They make 3d forms in craft and
modelling

They discover the inherent
patterns in numbers, develop
more complex groupings and
write down sums.
They hear oral problems and
translate into sums with
concrete materials
They develop and use 100s
chart
The children begin mental
arithmetic with oral answers to
simple sums
They quickly recognise number
groupings of objects to 12.
They practice addition facts to
10 and all doubles of numbers to
12.
They draw representations of
information eg number of
flowers in the garden
Measure length, weight,
capacity informally in everyday
language eg longer, heavy and
use half informally in cooking
and play
They respond to counting of
beat or time in music
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Topic 1.12

Mathematics Form Drawing Class 1 / Part 2

“All the secrets of nature are written down in that magnificent book which is
continuously before our eyes. I refer to the universe. But we cannot understand
it if we do not first learn the language and letters in which it is written. It is
written in the language of mathematics and the letters are triangles, circles and
other geometrical figures, without which we should find it impossible to
understand a single word.”
Galileo 1546-1624AD
The Central Experience of the Content
In visualizing, moving and drawing the forms the children balance, harmonise, extend and align the lines,
ribbon forms, vertical symmetry and geometrical forms. To be able to start and stop a line helps children
to sense the boundaries of their own space and form. When forms are drawn as a continuous band flow
must be maintained over the tendency to wish to create a different movement. Repetition works strongly
on the will.
Ribbon forms work with the rhythmic repetition of different motifs and work continually to strengthen the
flowing sense of life. The forms develop fine motor skills, balance and self movement along with an
increased sense of body geography.
In finishing vertical symmetries the inner visualisation and movement are to the drawing process what
inner movement and transformation of ideas or perceptions are to the higher thinking in adulthood.
Future Capacities
Through this activity the children connect themselves with the formative forces that shape the world and
they unfold an appreciation for order and symmetry, beauty and harmony, which strengthens the
imaginative faculty. Through the continual creative effort of the repetition of forms, they develop their will
and a capacity to balance and harmonise.
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Topic 1.12

Form Drawing Class 1 Part 2
(usually done as weekly lessons)

Content description
Students will learn to:
1. Find, explore, move and draw lines, ribbon forms, vertical symmetries and freehand
geometrical forms in relation to the dynamics of the natural world and the human being.
2. Explore and use in movement and drawing the 6 directions of space and the polarities of
movement (fast/slow, holding/ releasing.
3. Develop harmony, symmetry, beauty and order of form.

Threefold Content Elaboration

Possible Learning Experiences

Children visualise and follow
inwardly the movement of the
forms presented with their
dynamic and imaginative
gestures.
They explore these forms in
their body and the world around
them.
They connect to the formative
forces of the natural world.

Multi-Modal Artistic Activities

Children explore and dramatise
movement of forms through
class and individual expression.
The children experience
movement between the
polarities of fast/slow, holding/
releasing and finding the
balance point and the pause in
the flow.
They express polarities
experienced in colour: receding
or radiating, active or passive,
merging or forming.
They develop spatial orientation,
body geography and
harmonious balanced
movement.

Representation and
Understanding
Children gain experience and
skill in inner/outer orientation
and balance through spacing,
position and balance of form on
the page: right/ left, top/ bottom,
beginning/end.
They draw creative straight and
curved forms of the horizontal,
vertical, cross, wave, ribbon,
circle, semicircle …representing
dynamics of the created world
and its movement.
They unfold appreciation of
order, symmetry, beauty and
harmony which strengthen the
imaginative faculty.
Children through repetition of
forms develop strength of will,
grace, purposefulness.
They draw forms with vertical
symmetry
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OVERARCHING THEMES
Which are implemented throughout

Stage 1: Classes K- 3

Contents
A.
B.
C.
D.

Festivals, Celebrations and Rhythms of Time
Outdoor Play, Bushwalk and Practical Garden and Home Activities
Handcrafts of the Traditional World
Morning Circle

NOTE:
Themes B & D refer to Classes 1-3 only. For Kindergarten / Foundation these
themes are incorporated into the Topics

Revisions included in this document:
April 2012
Numbering added to Content Descriptions to enable cross-referencing
August 2013 Geography material added
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Overarching Themes
Which Are Implemented Throughout Classes 1 - 3

Theme A: Celebrations, Festivals and Rhythms of Time
Integrated Theme

Stage 1 Classes K-3

“Throughout the year we fulfil the common tasks and duties of daily life and at the times of a festival we
turn our attention to the links which bind us with eternity. And although daily life is fraught with many a
struggle, at these times a feeling awakens within us that above all the strife and turmoil there is peace
and harmony”
Rudolf Steiner
"Those who contemplate the beauty of the Earth find reserves of strength that will endure as long as life
lasts. There is symbolic as well as actual beauty in the migration of birds, the ebb and flow of tides, the
folded bud ready for spring. There is something infinitely healing in the repeated refrains of nature -- the
assurance that dawn comes after the night and spring after the winter."
Rachel Carson
The Central Experience of the Content
As in times past festivals are held to celebrate such events as the harvest or spring. They bring whole
communities together in shared purpose and highlight the supportive cycles of life, they bring meaning to
human existence and reconnect people with the universe and their origins. The children sense the joy
and gratitude in the community around them.
Future Capacities
The experience of the festivals will live within the child, fostering reverence through the acknowledgement
of something greater than themselves, allowing trust to grow and gratitude and harmony to be more
deeply experienced.
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Content description
Integrated Overarching Theme

Celebrations, Festivals and Rhythms of Time

Students will learn to connect to the rhythms and places of the world and how others connect- through
learning to::
1. Sing, recite and follow creative movement for the rhythms of time and celebrate the rhythms of the
day and night and connect with sun, the moon and stars.
2. Hear stories of festivals and family celebrations and experience cycles of the seasons through
celebrations for harvest, mid-winter and spring.
3. Observe and celebrate the changing beauty and bounty of nature
4. Listen and connect to stories of the past ways of preparing festivals through growing food, cooking,
making handcrafts and storytelling and music.
5. Recall stories, draw pictures and write a sentence about aspects of festivals and family
celebrations from teachers and elders
6. Bake, make decorations and gifts for festivals, dress in festive clothes and learn music and dances.
7. Celebrate school festivals and community gatherings as well as class celebrations such as
birthdays, farewells and end of term celebrations.
8. Celebrate seasonal and world events from diverse cultures, including Aboriginal or Torres Strait
Islander cultures, the Countries/Places that they belong to and why they are important to them.
Content Elaboration
Threefold Cycle of Content
Learning Experiences

Multimodal Artistic Activities

They experience the nature
and festival table with art
prints, representation of
elements of nature from the
mineral, plant and animal
world.

Children experience the rhythms of time in
games lessons in which circle dances of the
seasons, day and night and cosmic movement
of the sun and planets are embodied.

Children attend festivals of
the school, class
community and parent and
wider community.
Children hear stories of
autumn, harvest, winter,
spring and chosen cultural
festivals.
Children commemorate
world events from many
cultures in assemblies /
festivals
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Children dance, move, sing, clap and recite
days of the week, months, seasons and
cosmic cycles in their morning circle each day.
Children recall stories and draw and paint
aspects of the story.
They prepare for festivals- harvesting produce,
baking soups, cakes, bread; decorating,
making gifts for farewells and birthdays;
dressing in e.g. spring flower wreaths.
Children learn and perform instrumental music,
songs, poems and dances for the festival.

ASCF CLASS CURRICULUM: CLASS 1
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Deep Knowledge,
Understanding and
Skills
Children write about
the seasonal, nature
and cultural festivals.
They read their own
stories.
They experience the
security of the rhythms
of life and the joyful
anticipation of the
return of the cycles of
celebration.
Children experience
community as it
supports people
throughout the
passage of time.
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Overarching Theme B: The World Around Us –
Outdoor Play, Bushwalk and Practical Garden and Home Activities
Integrated Stage 1 Classes 1 - 3
By the channels of coolness the echoes are calling,
And down the dim gorges I hear the creek falling;
It lives in the mountain where moss and the sedges
Touch with their beauty the banks and the ledges.
Through breaks of the cedar and sycamore bowers
Struggles the light that is love to the flowers;
And, softer than slumber, and sweeter than singing,
The notes of the bell-birds are running and ringing
Henry Kendell, Bellbirds

Often I sit, looking back to a childhood
Mixt with the sights and the sounds of the wildwood,
Longing for power and the sweetness to fashion.
Lyrics with beats like the heart-beats of passion;
Songs interwoven of lights and of laughters
Borrowed from bell-birds in far forest rafters;
So I might keep in the city and alleys
The beauty and strength of the deep mountain valleys,
Charming to slumber the pain of my losses
With glimpses of creeks and a vision of mosses.

The Central Experiences of the Content
Children of this age still create activities themselves around what they need to explore and they
investigate the puzzles of the world in their environment with enthusiasm and joy. Teachers program
scheduled time for these activities each day and create an environment rich in natural materials for cubby
building and exploration, gardens to tend and vegetables or herbs to grow and with which to cook.
Future Capacities
Children are engaged in experiencing the teacher as a scientist, observing the natural world,
safeguarding living things, working to support the environment and to use natures produce with gratitude.
They imitate these moods and activities and begin to initiate their own relationships which can awaken a
lifelong connection to the natural world. Through creative outdoor play they learn to independently direct
their own adventures and projects applying their will and developing creativity, flexibility and adaptability.
They also maintain the joy of interaction with nature which can stay with them throughout their lifetime.
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Content Description
Integrated Overarching Theme
The World Around Us-

Outdoor Play, Bushwalk and Practical Garden and Home Activities
(Daily and weekly activities)

Students will learn to:
1. Play outdoors with diverse natural materials in creative landscapes, using the senses to explore.
Create changing special places in and outdoors e.g. cubbies, garden groves, shop stalls, drama
stages. Represent familiar places and spaces in outdoor landscapes
2. Creatively question the possibilities for adventurous projects, communicate about them, predict
better methods and amend their projects for a better result.
3. Observe and experience the teacher using care and wisdom in looking after the classroom and
environment. Interact in these activities and care for these places.
4. Bushwalk through natural landscapes and observe and interact with the environment and
contribute to a seasonal nature table.
5. Garden with simple familiar tools and become aware of the needs of plants through experience of
their care.
6. Cook safely with equipment using school or home grown produce; measuring ingredients and
making e.g. fruit iceblocks, pizza, bread or soups.
7. They observe, identify, pose questions about and locate the different places, activities and spaces
of the wider school environment and their designs, why they are special and how they are given
meaning and to look after them ie the classroom, gardens or bush, cubbies, sculptures or
memorials and the features of the larger school environment.
8. They collect, share and record data and observed experiences from the local environment in
seasonal tables, created landscapes, drawings and maps.
Content Elaboration
Possible Student Learning Experiences
Making tunnels in sandpits, dams, playing with tree swings, building cubbies using garden materials,
sorting sizes, balancing, fastening or covering
Cooperating together to test the structures and make improvements
Exploring the environment on bushwalks, gathering objects for the Nature Table, observing weather
and making informal predictions of immanent changes
Grinding sandstone, sorting colours and making “paint”, weaving grasses, making daisy chains and
seedpod boats to float in creeks and water tunnels
Following nature trails, observing seasonal changes in trees, flowers and weather.
Digging, planting and harvesting vegetables, flowers and herbs.
Observing the teacher responding to plant needs and refining their own observations and imitating
responses; responding by watering, staking and weeding
Gathering produce from the class garden or home; making soups, cakes, ice blocks, bread.
Safely preparing food, measuring flour, milk in cups, cooking in a pot or oven, freezing ice blocks and
washing up
Becoming part of the school community and its spaces – the bio dynamic garden, café/canteen/shop,
ovals, bush areas, performing hall/ amphitheatre and/or offices and experience the different design
features and locations.
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Overarching Theme C: Handcrafts of the Traditional World
Integrated Theme

Stage 1 Classes K-3

The Central Experience of the Content from the Perspective of History
The experience of traditional handcrafts takes children to times of old when the family made many of the
furnishings, tools and clothes in their homes, when crafts were done by all around the fire at night and
care was taken with the objects which represented many hours of labour. The love of colour, texture and
form of their work nurtures their artistic sense.
Future Capacities
The children develop a sense of care for each other’s work and a feeling of community that will remain
with them. They learn to appreciate the beauty and artistry of handmade goods and the empowerment
that comes from being able to make one’s own belongings. The development of community through
shared activity forms a model of a sustainable and creative future.

Kindergarten / Class 1 Weaving and French knitting
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Content description
Technology/History

Traditional Handcrafts of the World : Stage 1

Students will learn to:
1. Prepare wool, wash, card according to traditional methods; to spin, knit in plain and purl, shape
and caste on and off and make a range of toys, household items and clothes.
2. Sew and use simple embroidery.
3. Felt wool, sew up and make simple toys and home furnishings.
4. To dye fabrics and wool.
5. Sand and oil wood for home or classroom objects.
6. Create simple bushcrafts.
7. Experience traditional crafts, tools, equipment and their use in the past and now
8. Work in a community of teachers, family and community members, building social relationships

Possible Teachers
Presentations and
Children’s Learning
Experiences

Content Elaboration
Threefold Cycle of Content
Multimodal Artistic Activities
Representation or Deep
Understanding

Children observe spinning with
a drop spindle or spinning
wheel.

They see handmade knitted
toys and clothing and observe
knitting needles being made
and knitting being done by the
teacher, parents and
grandparents.

Children wash wool fleece and card
wool.
They spin with a drop spindle or wheel
and wind balls of wool.
They make wooden knitting needles,
and knit and then sew knitted pieces
into toys, clothing or other items as
gifts or classroom items such as a
class blanket.
They felt balls, cradles, tablemats,
recorder bags or wall hangings for their
classroom or gifts for family.

They hear stories of the
shepherd, shearing, the
spinning wheel, dyeing of
wool, woodchoppers and
carpenters.

Children do simple sewing of chair
bags, craft bags or crayon bags. They
do simple embroidery and later cross
stitch forms.

Children see community
members sewing and their
finished craftwork used in the
school.

Children gather bush or beach items
such as leaves, seedpods, shells and
driftwood and make bush and beach
crafts for the classroom and home.

Children see the woodworker
or teacher preparing wood,
sanding and polishing.

They sand wood and oil or use
beeswax to polish items such as
chopping boards for the home and
classroom.
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Children develop a deep
connection to the joy and
satisfaction of making
something with their own
hands which traditional life
gave.
Children gain skill in plain,
purl and in shaping, casting
off and on of knitting.
They appreciate the
closeness to the beauty of
nature and its forms,
colours and textures which
arises in traditional
craftwork.
Children experience the
contribution of the natural
environment to life and
family.
Children experience the
ways of life of traditional
times in their own class
community - times in which
everything in the
environment was made
with care and artistry.
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Class 2

Class 1

Class 3
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Traditional Handcrafts of the World
Range of Activities
(A Creative Arts Curriculum will detail Scope and Sequence in Stage 2 of the ASCF Project2012)

Approach

Wool
crafts

Weaving

Dollmaking
Paper
crafts
Wood
work

Sewing

Trades
Metalwork
Festival
crafts

Kindergarten
Imitated crafts
Self-directed crafts
in play

Class 1
Imitated and
Guided Crafts
Self-directed crafts
in play
Freeform carded
As for Kinder plus:
wool pictures
Hand teasing of
Pompoms
wool into thread,
Twists
Knitting
Finger knitting
Plain
Free form felting
e.g. recorder bags,
pot holders, small
animals
Freeform wool, nature materials, grass
baskets

Class 2
Imitated and Guided
Crafts

Class 3
Guided and Instructed
Crafts

Knotted Dolls

Eg Simple Knitted dolls

Knitting: purl, castes off, shapes pattern,
casting on
Crochet: chain stitch and double
Braiding simple cords
Class 3 –knitted and crocheted caps,
scarves, hats, jumpers

Weaves with fingers, joins in ends and
finishes piece from loom

Paper crafts, Lanterns, Moving pictures
Origami
Free creations with
Making dolls furniture from twigs and
seedpods, leaves,
branches
twigs, bark.
Sanding Wood, free woodwork
Sanding Wood,
eg Kitchen boards
Free woodwork
Making knitting needles
Free form sewing
Sews running
Sews on fine
stitch on wool.
fabric with sharp
needle, overstitch
seams
Sews on button
Increasingly well-formed cubbies, climbing structures

Measuring, plans,
sawing, sanding,
hammering, architraves,
beams, furniture.
Craft bag
Simple Embroidery
Glove puppets

Mudbricks, model
houses, full-size class
building projects
Candle making, flower wreaths, leaf rubbings, corn dolls, bread dough figures, decorated
candles, tissue paper mobiles and transparencies, beeswax figures.
Egg decorating
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Overarching Theme D: Morning Circle
Morning Circle Classes 1 - 3
The day has its rhythm and each morning we rebuild the class community by activities that reunite the
individuals into a whole. Each morning an integrated session of movement, choral verse speaking,
singing, instrumental (recorder and percussion) playing of material (poems, songs and action rhymes)
related to the current Main Lesson content serves to:
 deepen the learning through artistic experience; and
 reunite the students of the class into a community.
Future Capacities
Creativity and team playing grow from shared artistic experiences such as Morning Circle.
Learning in community fosters a sense of relationship and being a member of a team. The artistic
deepening of learned content fosters a creative imaginative and inner mobility.

Content Description
English/ Creative Arts

Morning Circle
Practice Lessons

Students will learn to:
1. Move action verses in chorus
2. Speak poetry and nursery rhymes in chorus
3. Speak alliterative verses embedding phonemic awareness (through phoneme substitution and
deletion)
4. Sing songs of poetic verses
5. Play recorder and percussion
6. Develop narratives of simple oral presentations of recent happenings (news) as a narrative
differentiating past events, the present and future. Connect to the children’s news stories of the
wider families, community, nation and world including countries of Asia Pacific.
7. Experience rhythmic, sound and word patterns in poems, chants, rhymes and songs
8. Understand at an emerging level the difference between formal and informal forms of address in
school contexts and how language varies when people take on different roles in social and
classroom interactions

Learning Experiences

Multi-Modal Artistic Activities

Students
learn aurally and speak
expressive poetry in chorus

Students:
perform choral recitation of
quality poetry

speak alliterative verses and
move action rhymes

Representation and Deep
Learning

Students experience
coordinated speech, image
and movement which imprints
learning more deeply.

move elements of stories in
space through eurythmy

play instruments: recorder
and percussion
sing songs connected to
seasons, nature and Main
Lesson content
experience repetition (chorus)
and contrast (verses) in song
and poetry
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Morning Circle Verses Class 1 -3
Examples
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Achievement Standard Class 1:

ENGLISH

Receptive Modes (listening, reading and viewing)
1. By the end of Year 1, students listen to longer spoken texts, displaying sustained interest with the
ability to recall key images and accurately retell narratives in sequence.
2. They listen to others when taking part in conversations, using appropriate language features.
They listen for and reproduce letter sounds and patterns.
3. Students are able to read aloud, individually and in chorus and with developing fluency and
intonation, short texts of simple sentences they have first written themselves from content
modelled by a teacher. When reading they use knowledge of sounds and letters, some high
frequency words, sentence boundary punctuation and the directionality of print conventions.
Productive Modes (speaking, writing and creating)
4. Students speak a range of quality verse, rhymes and poetry in chorus, using appropriate
intonation, and they participate in a class play presenting a narrative from the curriculum.
5. They interact in class using different interaction conventions, including asking questions and
making comments, adjusting communication to suit their classroom audience. They interact in
pair, group and class discussions, taking turns when responding.
6. They make short presentations of a few connected sentences on familiar topics, using
appropriate vocabulary.
7. When writing, they create their own illustrated texts of short, simple sentences derived from
curriculum content and modelled by a teacher.
8. They correctly form all upper- and lower- case letters, and use capital letters and full stops.

General Capabilities Class 1:

ENGLISH

Literacy:
The foundation of a life-long connection with literature is laid through immersion in a rich classroom
environment of oral language: the beginnings of print literacy is built from pictorial representation of
narrative stories that meet the age appropriate needs of the Year 1 child.
Numeracy:
The child entering school is moving from the concrete to the abstract in his/her thinking. The image
making at the base of the English curriculum strengthens the inner pictorial faculty which will assist the
image-making in all Numeracy as students learn to visualize number and operations in Year 1.
Information and communication technology:
See Australian Steiner Curriculum Framework paper “Educational Foundations: Steiner Approach to ICT
Integration. In Class 1 the children make their first books and learn the first conventions of page

set-up, titles, borders, illustrations and print. They have more formal Morning Circle time in
which they learn social skills in communication e.g. News.
Critical and creative thinking:
Creativity begins with the development of inner picturing that is fostered by the student listening to quality
narratives and forming mental images of the story line, then representing these images in illustration and
text: reviewing the narratives establishes the ability to sequence accurately which is a basis for informed
questioning and later independent thinking.
Ethical behaviour:
The traditional tales used as texts in Year 1 provide a series of rich images of competing values: from the
crafty and devious to the honest and the true. The tales are scenarios for the working out of actions
based on these values, providing the students with a wide range of human possibilities on which to base
their own later ethical choices.
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Personal and social competence:
The delivery of the English curriculum is centred on the classroom as a rich language environment, and is
based on social interactions where each student is a participant as an individual and as a member of a
learning community. Learning is predicated on the building of personal expression and social interaction.

Intercultural understanding:
The traditional tales used as texts in Year 1 are drawn for a range of indigenous and world cultures: they
immerse the students in the ideas and traditions of cultures other than their own.

Cross Curriculum Perspectives Class 1:

ENGLISH

Histories and cultures of Aboriginal and Torres Strait Island peoples
A substantial component of Year 1 English texts are drawn from Australian aboriginal cultures and will
deepen the students’ understanding and sympathy for this perspective.
Asia and Australia’s engagement with Asia:
A substantial component of Year 1 English texts are drawn from Asian culture and will deepen the
students’ understanding and sympathy for this perspective.
Sustainability:
The perspective developed through all the Year 1 English curriculum texts builds a sense of connection
with Nature. The child of this age retains a natural sense of the unity of Nature expressed for instance in
their enjoyment of the Fairy Tale genre where inanimate beings have animate qualities e.g. animals and
humans speak a common language. This unconscious attitude of unity is the basis for a later sense of
connection or systems thinking that links the elements of the human and natural worlds into a sustainable
whole.
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Achievement Standard Class 1 : MATHEMATICS
1. By the end of Class 1 children connect number names, numerals and quantities and write and
solve simple equations with concrete materials to 24.
2. They rhythmically count by 2s, 5s and 10s. They recognise, read, count and sequence numbers
to 100.
3. They group and regroup numbers using concrete objects to develop number sentences of the
four operations from the whole to the parts.
4. They use half and measure length, weight and capacity informally in cooking and play.
5. They draw straight and curved lines, triangles, spirals, ribbon forms and forms with vertical
symmetry.
6. They make 3-d forms in craft and modelling. They communicate about time and can follow simple
directions.

General Capabilities Class 1:

MATHEMATICS

Literacy
Literacy is interwoven within the Mathematics Topics throughout this stage. Rhythmic oral language work
on number sequences with coordinated movement accompanies each mornings Circle work/Main Lesson
(1.8-1.11). From Class 1 to Class 3, books, in which there are visual representations, written explanations
and calculations, are created for each Mathematics Main Lesson.
Numeracy
In Stage 1 the learning is of a practical and authentic nature. The number realities are found in the
world eg (1.8) 2 in the polarity of male and female; 4 in the directions or elements. Mathematics is
brought to the children in relation to the story content continued from other learning areas such as
mathematics in nature explorations in Local Surroundings. Thus the Mathematics is experienced as
part of the garden or bush around them; a world to which they can apply all aspects of their related
practical number skills, artistic exploration and creative thinking.
Competence in Information and Communication Technology
In the Australian Steiner Curriculum Framework in Stage 1 the integration is pre-digital technology.
1. Technology is understood in its relationship to the world and their work.eg counters and bags,
buckets full in the garden, all give an understanding of how technology can support our interaction in
the world.
2. The scaffolded skills of visual representation through pictures, clear organisation, filing away and
retrieving information are built in the layout of their bookwork (1.8-1.11).
Critical and Creative Thinking
In Stage 1 the development of critical and creative thinking is built through
1. Oral language skills. The ability to develop nuances of thought requires the equivalent richness of
language and syntax which is modelled in the teacher’s morning circle number verses and descriptive
stories which bring new concepts (1.8-1.11)
2. Outdoor self-directed play in which flexibility, problem solving and imagination are developed in eg
building cubbies, sorting same length sticks and balancing (Stage 1- Unit B)
3. Work with concrete and artistic representation in which the visual thinking is developed is seen in
picture representation of sums eg drawing of different ways of grouping 12. (1.9, 1.10).
4. Development of diverse strategies to solve mathematical problems supports creative thinking 1.11).
5. The Form Drawing symmetry exercises develop the ability for imaginative and flexible thinking (1.12)

Ethical Behaviour
This capability is developed
1. In the connection of mathematical ideas to the beauty of the formative dynamics of the natural
world (1.1, 1.12); a connection which underpins ethical decision making in the future.
2. When appreciation for the mathematics involved in the work of people eg in handwork (1.13) - knitting
is understood then created objects are valued.
©SEA
www.steinereducation.edu.au

ASCF CLASS CURRICULUM: CLASS 1
Version: Oct 2011 / December 2014

Page 46 of 52

AUSTRALIAN STEINER CURRICULUM FRAMEWORK
3. When the wonder of magical number qualities eg 5 –fold and six fold flowers-and relationships
develops respect and reverence for the mathematical principles of the world (1.8).
Personal and Social Competence
This is developed in the class community through shared learning, group explorations and an emphasis
on ethical personal endeavour rather than competitive achievement.
Intercultural Understanding
Connection and respect for other cultures is built initially through
1. Mathematical learning embedded in stories from many times and cultures (1.8-1.11)
2. Finding the universally human in eg number patterns in the body, two eyes, five toes; (1.8)
3. Examples of number problems involving other cultures eg number work in foreign languages/cultures
taught in Steiner Curriculum and in diversity of cultural contexts.

Links to Other Learning Areas Class 1:

MATHEMATICS

English
In the Australian Steiner Curriculum Framework Mathematics strongly supports learning of English skills.
Children listen to stories in which mathematics skills and concepts are interwoven, they recall and write
these in their Main Lesson Books and they recite number rhymes in the daily morning circle.
Similarly the ASCF English curriculum supports Mathematics through including number language and
qualities in its stories and dramatisations.
Science
The ASCF in Mathematics supports Science through linking number to its appearance in the world
around us and geometry to the formative dynamics that underlie the natural world. Science or nature
stories in Class 1 support Mathematics through bringing the gesture and form of the plant world and
landscapes to the child.
History
The ASCF in History in Class 1 is integrated fully with English, Science and the Overarching Themes of
Festivals, Celebrations and Rhythms of Time; Handcrafts and Outdoor Play, Bushwalk, and Practical
Garden and Home Activities.

Cross Curriculum Priorities Stage 1: Mathematics
Histories and cultures of Aboriginal and Torres Strait Island peoples
Opportunities for integration of these histories and cultures come through the story streams of Local
Surroundings, The World of Nature and Indigenous Dreaming stories. These stories stream through
Mathematics lessons as well as Science and History and provide the pictorial basis and the context for
problem solving questions.
Asia and Australia’s Engagement with Asia
The integration of Asia comes from the story stream of World Tales which takes stories from Asian
cultures as the context for mathematical explorations.
Sustainability
Environmental integrity comes through connection and this is built through the Form Drawing Topics (1.1,
1.12) which look at dynamic forms underlying the natural world eg spirals, circles, lemniscates, ribbon
forms which can be experienced in the world.
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Achievement Standards Class 1 SCIENCE/ GEOGRAPHY
1. Children care for the landscape and the animals and plants and engage with joy in nature in their rich
garden or bush environment. They illustrate and describe in written form the natural and constructed
features of the landscape and the plant and animal life in their school and local environment. They
identify and locate the different activities and spaces of the classroom, gardens and school
environment.
2. They explore the environment actively, identifying, transforming and combining elements and
materials to manage and construct features of the environment e.g. sandstone paints, cubbies,
gardens, sandpit water falls, lakes or mountains in their play and work.
3. They experience anticipation for the cycles of time such as day and night and the seasons and
participate in celebrations actively through practical crafts and the creative and performing arts. They
name the days, months and seasons and simple weather forms.
4. They imitate the practical home and garden- based work of the teacher, caring for the environment
and extending their efforts to independent projects displaying creativity, flexibility and adaptability.
5. They experience with the senses, question, communicate orally, plan, investigate, represent, respond
and cooperate with others in their play and projects in the natural, managed and constructed
environment.

General Capabilities Year 1: SCIENCE/ GEOGRAPHY
Literacy
The children are beginning to write their story recall into Main Lesson Books and so produce by the end
of the year story pictures of nature, the weather and the landscape with written excerpts. They have daily
oral language work of poems, verses and songs of the environment.
Numeracy
The bushwalks in nature, and garden experiences allow many opportunities to observe the geometry and
numbers inherent in the world from the flower patterns to spiders’ webs, wave forms in rocks, leaf
patterns or crystal shapes. They create play landscapes such as spiral paths, circles etc, one to one
correspondence of pebbles and classification of shape and size.
ICT
Beginning to develop books they have produced themselves is a skill that needs to be developed before
digital ICT begins. Page layout, sentences, illustrations are the first building blocks.
Critical and Creative Thinking
The nature stories of Class 1 are able to provide pictures of the beauty, interdependence and wisdom of
the created world. In play they arrange and rearrange spaces for different creative and practical
purposes.
Ethical Behaviour
The children are able to imitate still the mood of reverence, gratitude and joy in the local environment
which the teacher brings. They also imitate care for the garden, flowers in the room, the bush as they
walk, the classroom and school environment and toys and tools they use.
Personal and Social Competence
The children are involved in experiential learning in which practical cooperation is essential. They also
have many opportunities for individual social language development. They become part of a school
community and identify and locate the different places and activities of their school.
Intercultural Understanding
The children engage in the school festivals and experience the many cultural riches of the extended
school community on these occasions.
©SEA
www.steinereducation.edu.au

ASCF CLASS CURRICULUM: CLASS 1
Version: Oct 2011 / December 2014

Page 48 of 52

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Cross Curriculum Priorities

Class 1:
SCIENCE/ GEOGRAPHY

Histories and cultures of Aboriginal and Torres Strait Island peoples
The stories of the Aboriginal Peoples bring a perspective of other cultures. Festivals bring experience of
Aboriginal and Torres Strait Islander sense of Place e.g. Welcome to Country.
Asia and Australia’s Engagement with Asia
The festivals and stories brought from Asia bring experience of this realm to the children.
Sustainability
The bushwalks are times of great joy and adventure as they engage and connect to nature – the first step
toward an appreciation and awareness of the gifts to be protected. Recycling, compost and usable
gardens bring an experience of sustainability.

©SEA
www.steinereducation.edu.au

ASCF CLASS CURRICULUM: CLASS 1
Version: Oct 2011 / December 2014

Page 49 of 52

AUSTRALIAN STEINER CURRICULUM FRAMEWORK

Achievement Standards Class 1: HISTORY
1. Children experience immersion in:
Folk and World Tales, Dreaming Stories, Handcrafts , Festivals, Celebrations throughout Time.
2. Children work with enthusiasm in
*Drawing, retelling, illustrating, dramatizing and making handcrafts from historical tales.
3. Children engage with historical items and sources e.g. traditional craft tools and festival items, art
prints, sculptures and sacred texts from diverse cultures.
4. Children have embodied understanding of the contribution of traditional ways of life, of changing
family and community structures and of cultural and seasonal festivals throughout time.
5. In creative play and in class work and projects children express their understanding through
narratives, songs, games, drawing, social interaction and contribution to the class community and
family.
6. They sequence events in order and during news they relate stories about their past including
personal and family events of significance.

General Capabilities Class 1:

HISTORY

Literacy
Children develop strong listening skills as they hear songs, poems and stories told each day.
These stories of times past develop strong listening skills and are also recalled, enacted and excerpts
written on a daily basis in Class 1-3.
Numeracy
In Stage 1 History, Numeracy is used in the experience of time through daily, weekly and seasonal
rhythms. These are experienced through verses, songs and family, community and festival events.
Numeracy is also developed in traditional handcrafts in which eg the counting of rows and stitches in
knitting , and development of 3-d forms in felting is practiced.
ICT
The history of the tools and equipment associated with handwork eg spinning wheel, knitting needles,
weaving looms; provide the beginning of a healthy understanding of the place of technology. Gaining skill
in recording learning in multimodal artistic ways in their own created Main Lesson Books scaffolds
learning of the use of graphics, files and folders in ICT.
Critical and Creative Thinking
Creative thinking, the ability to later ask historical questions and develop new interpretations and
insights is developed in Class 1 through the rich literary historical sources of Folk Tales, Legends of the
World and Aboriginal Dreaming stories. The archetypal pictures of historical human development are
taken in at this age in pictures.
Critical thinking is a more conceptual and conscious process which develops fully after the period of
formal operations begins at age 12 and moves from the biographical basis to the analytical at 14.
Ethical Behaviour
An attitude of reverence still pervades Stage 1. Conceptual thinking is not yet the optimal way of meeting
the world, rather the children experience respect and tolerance. An atmosphere of social harmony is
strongly facilitated by the work of the teacher as children work cooperatively on practical mathematical
exploration and rhythmic number sequences together.
The engagement in festivals with human communities, nature and the cycles of the seasons builds
strong connection – a necessary foundation for later ethical decision making.
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Personal and Social Competence
The teachers in the early years provide models of positive relationships and responsible decisions, they
chose narratives with these themes and they encourage children to work in teams. Comparative
assessment and competitive sports are not included in the curriculum at this age.
Intercultural Understanding
Festivals from diverse cultures, stories and folk tales from around the world, songs and poems from other
lands in morning circle are all important aspects of intercultural understanding. Foreign languages also
work with the Curriculum Topics and children learn similar content from another cultural perspective eg
language of days of the week or family and community.

Cross Curriculum Perspectives Class 1:

HISTORY

Histories and cultures of Aboriginal and Torres Strait Island peoples
A substantial component of Year 1 texts are drawn from Australian aboriginal cultures and will deepen
the students’ understanding and sympathy for this perspective.
Asia and Australia’s engagement with Asia
A substantial component of Year 1 History texts are drawn from Asian cultures and will deepen the
students’ understanding and sympathy for this perspective.
Sustainability:
The perspective developed through all the Year 1 History/English curriculum texts builds a sense of
connection with Nature. The child of this age retains a natural sense of the unity of Nature expressed for
instance in their enjoyment of the Folk Tale genre where inanimate beings have animate qualities eg
animals and humans speak a common language. This unconscious attitude of unity is the basis for a later
sense of connection or systems thinking that links the elements of the human and natural worlds into a
sustainable whole.
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