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IMAGINING THE FUTURE
AND MEETING THE
PRESENT
Education is a much
debated topic, not
only between
parents and
educators, but
also in the media,
political agendas
and business sectors.
Today’s parents are
savvy, articulate and
research what they want for their
children according to their own values.
Those choosing Steiner education
do so for a variety of reasons. The
principle reason I hear from parents
is that they want an education where
each child is seen as an individual,
able to develop to their highest
potential, developing moral and social
responsibility and a love of learning.
Steiner education provides
enjoyable and relevant learning
through deep engagement and
creative endeavour, to develop
ethical, capable individuals who can
contribute to society with initiative
and purpose.
Steiner Education Australia (SEA) is
the national association providing
the fabric and structure to support
members in a variety of ways to further
the Steiner education movement. We
work on behalf of members to continue
developing the Australian Steiner
Curriculum Framework, organise
national conferences and professional
development workshops, offer post
graduate studies in Steiner education
at the University of the Sunshine Coast
(starts Semester 1, 2017), represent
members at state and federal level
and on key stakeholder groups to give
us a national voice in the education
debate. SEA supports new initiatives,
shares information between schools,
and supports associate members such
as the teacher training centres, the
Australian Association of Rudolf Steiner
www.steinereducation.edu.au

Early Childhood Education, and State
schools with Steiner streams in South
Australia and Victoria.
Our vision is to support, advocate,
promote and represent the free and
healthy development of Steiner
education in contemporary, diverse
contexts.
Steiner education is holistic, and broad
ranging in curriculum, delivering an
integrated approach to develop a
strong sense of self in each student,
and knowledge and understanding of
a global world, which unfolds as they
journey through the grades.
A key difference between Steiner and
mainstream education is our stance on
assessment. Our approach is different,
and we have a strong voice in the
education debate.
In June 2016, the European Parliament
reflected on new priorities and made
recommendations for educational
reform; one of these was on
assessment and high stakes tests
(similar to NAPLAN in Australia).
The European Parliament “draws
attention to the fact that standardised
tests and quantitative approaches to
educational accountability measure
at best a narrow range of traditional
competencies, and may result in
schools having to adapt teaching
syllabi to test material, thus neglecting
the intrinsic values of education; points
out that education and training have
an important role in developing ethical
and civil virtues and humanness,
whereas teachers’ work and students’
achievements in this area are
overlooked by test scores; highlights
in this regard the need for flexibility,
innovation and creativity in educational
settings which can boost learning
quality and educational attainment.”
The report supports the principles
e:sea@steinereducation.edu.au

of finding pluralistic assessment
methods to support students’ learning
outcomes and well-being, with a clear
vision on individual-centred pedagogy
that is complementary to the holistic
approach of Steiner/Waldorf Education.
The European Parliament “emphasises
the crucial role of an individualcentred approach in education and
training systems which benefits the
development of creativity and critical
thinking while focusing on students´
personal interests, needs and abilities.”
The European Council for Steiner/
Waldorf Education is calling for “a
general paradigm shift towards
assessment for learning and is seeking
to form strong partnerships with other
stakeholders to promote a profound
change in educational policy.” The
Council is advocating for pluralism
in assessment and are working with
strong allies to make its voice heard.
I hope the Council’s voice is loud
enough to influence policy makers in
Australia. SEA will continue to stand
against the effects of high stakes
standardised tests such as NAPLAN
and value working with ACARA
(Australian Curriculum, Assessment
and Reporting Authority) to have
our Australian Steiner Curriculum
Framework recognised as a valid
alternative. Even though each Steiner
school has its own unique character,
community, geography and vision,
there are also many aspects where we
can work together as an associated
group of schools.

Tracey Sayn Wittgenstein Piraccini
CEO
Steiner Education Australia

p: +61 2 9411 2579

THE IMPORTANCE
OF A DEEP
CONNECTION
TO NATURE
BY FRESHWATER CREEK
STEINER SCHOOL

Encouraging children to connect
with nature is important for both the
child and the future sustainability
of the environment. Studies on the
importance of connecting children with
nature highlight the adverse effects of a
childhood largely spent indoors.
What are the implications for the future
sustainability of our environment if
we are raising a generation with little
connection to nature? Will they be
able to make the changes necessary
to preserve fragile ecosystems and
threatened species?
Childhood has undergone a major
transformation and for many of
today’s children, their childhood
is a very structured experience as
they are ferried from school to sport
to extra-curricular activities. Even
their interaction with nature seems
to be sanitised, with parks carefully
scrutinised for anything that might
cause injury.
In order for children to engage fully with
nature, they need to be supported in
their explorations by the adults around
them. Connecting children with nature
is closely tied to social bonds and the
easiest way to engage our children is
to go outside with them. As teachers,
we are instrumental in encouraging
their passion for the environment, and
at Freshwater Creek Steiner School we
do this in many different ways.

1. PLAYGROUP
Our playgroups emphasise a strong
connection to nature and encourage
the flow between indoor and outdoor
experiences. Playgroups are influenced
by seasonal rhythms, with nature
stories, rhymes and songs. Their
home-like environment, the opportunity
for gardening and outdoor play, all
encourage rich imaginative play and a
joy for life and nature.

2. IMITATION
Human beings are by nature great
imitators and the young child is primed
to watch what we do and copy it.
Not only do they copy the actions of
teachers and parents; they also imitate
the way we approach each task. So by
working in the garden with a positive
and joyful attitude, we help children
internalise this activity as a positive
experience.

3. AN EXPERIENTIAL
EDUCATION
A child’s relationship to nature changes
as he or she grows older. The wonder
and imagination of the toddler and
primary years is replaced by the
questioning and strong opinions of
adolescence. School plays an important
role in fostering a meaningful connection
to nature, relevant to the age and stage
of the child. Experiencing the challenges
of planting and caring for a crop is very
different from watching a documentary
on farming.

4. AN IMMERSIVE
EXPERIENCE
At Freshwater Creek Steiner School,
each day’s learning begins with a short,
structured physical education outdoor
activity, then throughout the week,
the children participate in gardening
or farming activities. At two adjacent
farms, one focused on horses, dairy,
and horticulture, the other on sheep
and wool production, children gain
a connection to natural methods of
farming. The school has its own ponds
and wetlands environment, which are
used for investigations at various grade
levels. The local Freshwater Creek
nature reserve is frequently used as an
outdoor classroom by teachers.

5. HEAD, HEART AND HANDS
It’s important to provide opportunities
for learning that engage the mind,
emotions and the body. Process is
just as important as outcomes – a
stick collected on our weekly ‘Magic
Woods Walk’ through the wetlands
can become a wand or a sword that
enchants a young child. The act of
engaging with nature in this way moves
the children from the head to the heart,
from ‘knowing’ to ‘caring’.
Virtual experiences of nature do not
compare to the real thing and it is vitally
important for the sake of both our
children and our environment that we
help the next generation fall in love with
nature.
STEINER EDUCATION AUSTRALIA
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A JOURNEY TO THE EAST
(AND BACK AGAIN)

BY ALAN MACLEAN
CLASS TEN GUARDIAN
CAIRNS HINTERLAND STEINER SCHOOL

When Yashoda Mather began teaching
Mandarin at Cairns Hinterland Steiner
School (CHSS) at the beginning of
2015, she brought with her the seeds
of an idea; the pinnacle of the students’
language learning would be a study
trip to China in Class 9 or 10. As with
all great new ideas this required much
conversation and ‘digestion’ to work out
the feasibility and fine details of such a
venture. Conversations with Chengdu
Waldorf School in the Sichuan Province
of China started to bear fruit.
The importance of face-to-face
discussions about such matters meant
Yashoda had to take numerous trips
to the school in China to finesse the
plans. As the conversation back home
developed, students and
parents at CHSS began to see
this emerging plan as not just a
potential but a reality.

difficult moment of the
trip – meeting their host
family for the first time
in a different culture,
where language was
a real challenge. The
students were glad to
find delicious food and
warm beds waiting at
their new home (for the
next four weeks).
Students discussed
differences and
commonalities, and
shared homestay experiences. There
was a mystery tour to see the famous
giant pandas of Chengdu, travelling on
tuk tuks a novelty.

The concert was a shared
cultural experience, with our
students joining their foreign
counterparts to perform music,
including songs in Chinese and
English.

A teaching team was formed,
along with Yashoda, Alan
MacLean and Dave Halbert
committed to the China trip.
As the many fundraising ventures
began, so too did Main Lesson/
subject plans for our time at
Chengdu Waldorf School. Soon,
tickets were booked, all tasks
completed, bags were packed
and off we went.
After a layover in Singapore, the team
arrived in Chengdu the following day
and quickly moved through what many
students later reported to be their most

The team was officially welcomed at
the Chengdu Waldorf School assembly,
gifts were exchanged and students
attended Main Lesson. Through
language support in and outside
the Main Lesson
classroom, students
were better equipped to
understand the content.
The social and cultural
experience of the Main
Lesson was the ‘gold’
in each lesson block.
The CHSS students
participated in the
regular schedule of
Chengdu Waldorf
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School, taking part in maths, art/craft,
PE, music, gardening and Chinese
language classes. Students also
rehearsed for the farewell concert on
the second last day at the school.

After the farewell, the CHSS
contingent travelled to two
heavenly destinations in the
Sichuan Province – Huang Long
and Jiuzhaigou on the edge
of the Tibetan Plateau. Some
students experienced snow
for the first time, had a ride
on a yak or joined in the local
women’s dancing circle.
Our students fostered friendships with
the Chinese students during the trip that
made leaving difficult. They were great
ambassadors for our school and for
Australia. The trip also fostered enduring
connections that have great potential for
the future.
In August 2016, approximately 27
students from Chengdu Waldorf School
will come to CHSS for four weeks as
part of the exchange program. This is
the beginning of what we hope will be
an enduring relationship with China and
the Chengdu Waldorf School.

FOREIGN LANGUAGE AND
CULTURAL PROGRAMS AT
LINUWEL SCHOOL

BY TRACEY O’LEARY
EDUCATION LEADER - LINUWEL SCHOOL

spoken by students, singing and more
gamelan from classes 6 and 9. The
visitors expressed their gratitude to the
school for its meaningful and respectful
engagement with their culture and the
Consul-General spoke directly to the
students about the positive impact that
such engagement with another culture
may have on the rest of their lives and
the lives of others.

An awareness of the value of fostering
positive relationships with our
neighbours, through engagement with
Bahasa Indonesia and Indonesian
culture, is evidenced strongly in Linuwel
School’s biography.
Linuwel’s engagement with Asia began
when a group of Class 6 students
and their class teacher pioneered a
cultural immersion camp to Bali and
Java in 1993. Many years later, in 2001,
another fortunate group of Class 6/7
students travelled to Bali to experience
Indonesian language, food, music,
dance and textiles first hand. This
marked the culmination of seven years
of Indonesian language and cultural
studies.

Another successful project at the school
has seen students engaged in growing
rice from seed. This involved terracing,
planting, nurturing, harvesting and then
feasting on the rice.
Today, the school’s association with
Asia is just as strong and vibrant.
This was highlighted recently in May
2016, when the Indonesian ConsulGeneral asked to visit the school to
acknowledge and experience the
breadth of our Indonesian language
and cultural program. Linuwel School
was honoured to host this visit from
the Indonesian Consul-General, Yayan
Mulyana, and his wife, Irene.
All the children waited patiently in the
hall as Class 5 played the gamelan
to welcome the Consul-General and
his wife and other dignitaries as they
entered. There were welcome verses

INDONESIAN MUSIC IN
THE SCHOOL
Since 1997 our students and teachers
have built a substantial repertoire and
played for a range of events on and
off campus. Over the years, the local
Newcastle Indonesian community
has valued the inclusion of our
students’ performances at various
events. However, engagement with
communities hasn’t just occurred at
a local level. The Indonesian Tourism
Board asked our students to perform
in Sydney at a travel expo, and the
University of Sydney invited us to
perform at their Indonesian cultural
celebration for academics and students.
High school students in the past
have also produced and performed a
Wayang Kulit version of the Ramayana,
which they toured to other Steiner
schools throughout NSW.
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LITERACY LANDSCAPE AT
MUMBULLA
BY REAGAN WHITE
EDUCATION MANAGER - MUMBULLA
SCHOOL FOR RUDOLF STEINER EDUCATION

Low literacy levels can have detrimental
effects on a person’s behaviour,
self-esteem, academic achievement
and general wellbeing. We know this
because there have been large-scale
national and international studies into
the effects of literacy on children’s lives.
According to the research, explicit
instruction in phonemic awareness,
phonics, fluency, vocabulary and
comprehension is best-practice for
teaching children to read.
About four years ago, the teachers at
Mumbulla School for Rudolf Steiner
Education in Bega, NSW, put their trust
in a new literacy specialist teacher who
came from ‘outside’ Steiner education.
In doing so we were starting on a
journey of professional development
that changed the landscape of literacy
education in the school. Four years
on, we continue to not only listen
to the research on best-practice for
teaching literacy skills, we are acting on
it. In doing so we are all, teachers and
children, reaping
the benefits.
Let me give
you a couple of
examples of how
this looks in our
school.

Our very experienced
Kindergarten teachers
reflected that the children
had rich oral language
immersion in Kindergarten
but that something was
missing. Teachers began
asking, “What could we
be doing better?”
Through engagement
with the literacy specialist,
it was identified there
was room in the rich oral
language curriculum of
Kindergarten for more
systematic and explicit
instruction and assessment. Our
Kindergarten teachers believed this
could be done without jeopardising the
integrity of the play-based environment
so integral to a Steiner Kindergarten.
They set about programming phonemic
awareness experiences and that fitted
naturally into the course of their week
and, importantly, with their philosophical
beliefs about the sacredness of
childhood. The Kindergarten
teachers at Mumbulla
School now consciously
teach and assess
phonemic awareness
skills – the children
may not be conscious
of it, but the teachers
are systematic and
explicit about it.
In Class 1 we introduce
letter/sound correspondence
(phonics) through the beauty
and wonder of story – no
surprises there. However, the
teachers have grown to realise
that the sequence in which we
teach these letters matters. Our
intervention programs match
this instructional sequence (we
use research-based programs
from Macquarie University).
With support from the literacy
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specialist, children who struggle with
phonemic awareness and phonics
are identified by the class teacher as
early as first semester, Class 1. These
children are given specialised small
group instruction with the literacy
support teacher. This support continues
in small groups and one-on-one in
Classes 2, 3 and 4 as required. The
majority of children ‘graduate’ from our
early intervention programs midway
through Class 3.
As a result of our teachers’ willingness
to learn and adopt research-based,
best-practice classroom instruction,
we now use the techniques of early
identification, intervention and a
willingness to ask, “How can we do this
better?” Moreover, we now have only
two children receiving literacy support in
the upper primary classes. We continue
to improve our practice without
compromising the important principles
of Steiner’s philosophy, which underpins
all of our schools.

HANDWORK AND CRAFTS:
PART OF THE TECHNOLOGY
CURRICULUM
MARGARET SKERRY
FORMER CLASS TEACHER AND CRAFT TEACHER AT SOPHIA MUNDI
CURRENT ADULT CRAFT CURRICULUM COURSE CONVENOR

Historically, handwork and the crafts
involved the creating of everyday items,
using skills passed down through
generations, materials which were
natural and sustainable, and tools –
the most fundamental of which was
the human hand. Skills, materials and
created tools have all changed as
humankind has evolved. However, in
Steiner schools we try to retain some
of the values demonstrated by the
artisans of the past. We consider the
purpose of the article or tool, and how
it will be used. Do we have the most
appropriate design and materials for
the purpose? Are the materials natural
and sustainable? Is there integrity and
beauty in the finished article and the
way it is made? Does the design of the
article reflect and suggest its purpose?
To create articles with these questions
in mind, we use what is often called
will-based intelligence, which draws
our thinking into the service of the will
as well as our senses of integrity and
beauty. The activity uses all of our
human soul forces – willing, feeling
and thinking – directing them towards
creating items or tools which answer a
need in our lives.
I see this process as the foundation of
technology. More recently, technology
has grown to include digital technology,
which we now use daily and which we
must remember is, or should be, a tool
used by the human will, supported by
our clear and moral thinking and feeling.
In our schools, the craft program helps
develop will-based intelligence as a
balance to the strong intellectual forces
prevalent today, which tend to deplete the
will. The crafts of ancient peoples were
part of everyday life. They were made
with a disciplined attention to detail, loving
care and artistry. Joy seemed to be in the
making, a sense of achievement was felt
at completion, when the newly created
article fulfilled the need.
Our children also find joy, challenge
and a sense of achievement in their
craft lessons.

The craft curriculum has been carefully
designed to gradually develop the skills
and experiences of the children year by
year and in relationship to the child’s
stage of development and often, the
main lesson themes.
Craft begins in the early years with the
children consciously using their hands,
and refining the movements of their
fingers – improving fine motor skills.
Children learn to finger knit soft wool
in beautiful colours and make long ties
for dress-ups and a myriad of other
purposes relevant to the children. They
weave fleece with their fingers using a
simple weaving frame and stitch, using
a thick blunt wool needle. Scissors
and needles are usually their first tools
in handwork. Finger knitting leads to
knitting with smooth wooden needles.
The children feel the warmth of the
needles as well as the wool. They
experience the qualities of the natural
materials.
Finger knitting is the beginning of the
knitting curriculum, which develops
to colourful fair-isle in Class 4 and, in
some schools, moves to crochet as
a new skill to challenge the Class 5
students. Other schools begin crochet
in Class 3.

Weaving develops in staged complexity
in the primary school and culminates in
the use of four-shaft looms in the high
school, where fine threads are used
and great concentration is needed.
Sewing, started in prep classes, is
refined year by year. Cross stitch
craft bags are made in early Class 4
to coincide with an important step
in the children’s development at that
age. Later, felt animals and dolls are
designed and hand sewn in Classes 5
and 6.
The doll, representing a personality,
requires most of the handwork skills
learned in the lower primary school,
especially when clothing is made for it.
Later, in high school, electric sewing
machines are used by the students to
make garments for themselves.
The students have progressively used
more complex tools, which make their
study of the industrial revolution more
meaningful to them in their high school
studies.
On their journey through the craft
curriculum, students absorb the values
and work ethics which have inspired us
from the technology of the past, and
which we hope to continue into the future.
STEINER EDUCATION AUSTRALIA
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DRAWING ON
EXPERIENCE
TRACEY SAYN WITTGENSTEIN PIRACCINI
CEO, STEINER EDUCATION AUSTRALIA

At the SEA National Delegates Meeting at Little Yarra Steiner
School in 2016, delegates were given a wonderful school tour of
this extensive and beautiful campus nestled in the Yarra Valley,
under the watchful eye of the close mountain ranges.
As I have had the privilege
of visiting all schools in
Australia, you might think it
would be easy to become
complacent but the opposite
is true. I continually wonder
and marvel at the wisdom
of Steiner education, at the
deep levels it reaches into
every student and teacher
whilst they journey through
the rich content of the
curriculum. This gradually
unfolds our human story on
earth so that students find
their own place in the world
as an individual, confident
young adult.
Each teacher brings their own flavour
and magic, their own experience and
life situation to lessons, all aiming to
fully engage students at the appropriate
level of development. In the high school,
teachers want students to strongly
develop a keen interest in the world, so

the teacher, the knowledge
and understanding gained
by the students.
This extensive art curriculum
begins to blossom in the
high school. Drawing now
reaches new heights and
becomes an accurate and
valid way of recording ideas,
interest and knowledge.
There are six Art strands
in the curriculum; Drama,
Eurythmy, Dance, Music,
Media Arts and Visual Arts,
and drawing is one aspect of
the Visual Arts strand.
they support the development of a spirit
of investigation and enquiry. Students
wonder at human endeavour through
biographies. They are encouraged to
ask questions, to be careful observers
so that understanding of the world
emerges in many aspects and through
a variety of approaches. Students in
the high school become critical thinkers
and active learners as they develop
capacities for practical, aesthetic and
formal judgment.
On the school tour I took photos of
some student work displayed in the
high school. I am in continual awe of
the exceptional quality of student work
that I see around the country. Student
understanding shines off their pages
through art. The books on display at
Little Yarra Steiner School were high
school Science and History main lesson
books, each one carefully detailed in
nuance, shade, tone and perspective,
showing careful detail and unveiling to
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Students explore portraits,
freehand sketching and perspective
drawing, delving into minute detail
and playing with a variety of drawing
techniques such as tone, form, colour,
movement and space. This approach
keeps students engaged and thinking
objectively and creatively. Many drawing

upon to form ethical questions about
the role of science in society.
In its many forms, art provides new
ways of learning, of understanding the
world. Art is taught as a subject in itself,
but is also interwoven with purpose
throughout each subject. The artistic
richness experienced by students as
they journey through school, supports
their learning, engages their interest
and helps them learn about the world
through different lenses.
styles are experienced by the students;
and observation skills, which are
introduced more formally in Class 6,
continually develop.
Class 9 is a time of strong physicality
and intense emotions, which can
often seem black and white. It is in this
context that the Class 9 Art curriculum
explores atmospheric mood through
black and white tonal shaded drawing,
printmaking and photography. Students
study the subtle interplay of light
and darkness to balance their inner
emotions.
Art and science go hand-in-hand
as science inquiry moves from
play-based explorations in early
childhood and early primary years, to
observations of phenomena, patterns
and metamorphoses of form. These
observations are recorded through
artistic endeavour, with modern
scientific concepts critically reflected

STEINER EDUCATION AUSTRALIA
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HEALTH AND PHYSICAL
EDUCATION
The Health and Physical Education
curriculum in Steiner schools is
integrated throughout daily rhythms
and activities, especially in the early
childhood and primary years, with more
explicit content being developed as
students move through adolescence in
their high school years. The following
is adapted from the Australian Steiner
Curriculum Framework to summarise
the importance of this curriculum for the
healthy development of each student.
Through movement, students interact
with the world to freely express their
intentions. This sense of freedom,
purpose, skill and joy in individual and
group movement can be developed
through phases of age-related
education.
Steiner was clear about the importance
and pedagogical practice of physical
education as far back as 1906. His
primary concern was that students
should have a sense of growing in
strength and a sense of purpose in
their movement. He referred to it as an
ensouled body culture.
Steiner expressed that this ensouled
movement can best be achieved
through three developmental
phases; first allowing the students
movement through free play and
imitated unstructured activities, then
embedding principles and practices
of physical education into that play in
semi-structured games and activities
in primary schooling and lastly, as
the student matures, providing more
complex, structured activity, such
as specific movement sequences or
sports.

10

BALANCING THE
CHALLENGES OF
MODERN LIFE

DEVELOPING THE
INDIVIDUAL IN THE
MODERN CONTEXT

While scientific and economic
development has brought advances
in lifestyle, it has also posed health
challenges. Increasing daily media time
for children, lack of natural play spaces,
pre-packaged foods, less time for
movement, overstimulation through the
pace of life and virtual rather than real
relationships are all recognised as part
of the modern lifestyle.

As society changes and indoor
entertainment is continually available to
fill free time, the culture of adventure,
creative activity, contribution to
community and gratitude for the gifts
of the earth has shifted. Self-image
is being eroded through a range
of commercial media stereotypes,
intellectual concepts and disconnected
experiences.

The Health Curriculum has a role to
play in healing and balancing. Creating
an environment and time for nature
experiences, undertaking authentic
physical work such as gardening and
cooking with wholefoods, developing
experiences in real time and reducing
media overload, are educational
priorities providing the basis for a
healthy childhood and a values-based
framework for adult life.

Steiner Education perceives the
threefold quality of the human being:
body, soul and spirit.
In body, we both belong to and perceive
the outer world; in soul we build up
our own inner world; and in spirit, a
third world that is higher than both of
the others. We are justified in seeing
the ‘I’ as our true being, and may
therefore describe body and soul as the
garments in which we live, as the bodily
conditions under which we act. In the
course of our development we learn to
use these instruments more and more
as servants of our ‘I’.

thinking fee
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HEAD, HEART AND HANDS
In order to develop the potential of each
student, Steiner Education advocates
as broad an education as possible,
educating the whole human being,
head, heart and hands (or thinking,
feeling and willing).
Health engages all three areas in
knowledge of health (more strongly
related to thinking), relationship skills
and communication (developing feeling
capacities) and commitment to health
and resilience (a will-based focus).
Physical Education is primarily directed
towards will development, but also
requires feeling and intention to be
focused and harmonised. The goal for
each subject is to engage each aspect
(thinking, feeling, and willing) in every
lesson. Movement is seen to have
qualities of imagination, intention and
skillful technique.
By engaging all three aspects of
thinking, feeling and willing in health
and physical education, students gain
an understanding and appreciation

for the importance of spiritual, social,
emotional, mental and physical health.
They are healthier individuals and are
able to assess and maintain their own
health throughout their lifetime through
a variety of activities. They develop
appropriate and healthy relationships
both professionally and personally;

have an appreciation for aesthetic,
artistic, and creative movement; and
have a lasting sense of responsibility for,
and appreciation of, the environment
in which many of these pursuits take
place.

eling willing
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DECOLONISING
THE CLASSROOM

SHELLEY DAVIDOW,
ALISTER BARTHOLOMEW AND
PETER MURAAY DJERIPI MULCAHY

AN ARTS-BASED YOUTH WITH COMMUNITY COLLABORATION
WITH STUDENTS AT NOOSA PENGARI STEINER HIGH SCHOOL

In the last edition of SEA’s Annual
Newsletter there was an article from
Noosa Pengari Steiner School about
the valued relationship and growing
connections the school has with its
local Indigenous community
This inspiring work has continued and
teacher, Shelley Davidow, instigated
the opportunity for Alister Bartholomew
and Peter Muraay Djeripi Mulcahy,
the Indigenous artists and teachers
working with the Noosa Pengari
Steiner School students, to attend the
May 2016 Excellence in Professional
Practice Conference in Melbourne.
The conference was organised by
the Australian Council for Educational
Research and Alister and Peter copresented with Shelley. They outlined
their research and experience of
their arts-based youth initiative at the
school. Their presentation brought
tears to the eyes of the conference
participants who also engaged in an
art workshop led by the dynamic trio
in which they had the opportunity to
illustrate pages from a story written by
the late Tjilpi Bob Randall.
The following words are only small
glimpses of the journey all three
teachers (Shelley Davidow, Alister
Bartholomew, Peter Muraay Djeripi
Mulchay) have experienced, which they
shared at the conference:

SHELLEY DAVIDOW:
I first met uncle Bob Randall (~19312015) a Yankunytjatjara man and
traditional custodian of Uluru, a
songman, teacher and healer, at the
National Steiner Conference in Alice
Springs in 2012. As a Stolen Child, he
was torn from his mother’s arms at the
age of seven by a white policeman,
then made to walk hundreds of miles
to a place called ‘The Bungalow’.
After meeting Uncle Bob, my colleague
Matthew Cunnane invited him to
come to our school in Queensland, to
break the great Australian silence that
obliterates the genocide and suffering

12

STEINER EDUCATION AUSTRALIA

ANNUAL NEWSLETTER

of Australia’s first people and
keeps the ancient wisdom of
a hundred thousand years
of continuous culture out of
most people’s reach.

ALISTER
BARTHOLOMEW:
My experience of education
was that I looked at my
own people as ‘other’ and I
never had an opportunity to
tell one part of my identity’s
story.
As a teacher, I saw myself
as a bridge between two communities
and a vessel of cross-cultural
understanding. Relationships built on
a foundation of respect and admiration
have to meet one another in an agreed
space: physical and spiritual rolled
into one, demanding continual care,
priority and reflection on how each one
interacts.
I questioned, how do past murmurings
of the land find their way into the
physical, where a school sits, and
inform present day and future
relationships on the same land? Uncle
Bob’s own story embodies truth,
humanity and humility and the triumph
of love over hate. For his presence we,
and the local Indigenous community,
are eternally grateful and motivated to
action.

PETER MURAAY DJERIPI
MULCAHY:
“I am not attempting to teach you how
to be Aboriginal. I am trying to teach
you all how to be more Australian.”
This quote helps dislodge the first
brick in the wall, starting the process
of decolonisation, firstly of our minds
and secondly of our society through
our classrooms. Ignorance is the
lack of knowledge, but the choice
to remain ignorant, in the presence
of knowledge, is in itself racist. Our
ancient chronicles teach and have
taught more than 2,000 generations

of Australians how we fit physically,
mentally and spiritually within this multidimensional web of existence.
True knowing and strength of identity
for our young men and women
inoculates them from the many ills
and sicknesses of our modern and
unbalanced world. To me, ‘decolonise’
means to evolve from an archaic
system, which self-served an industrial
age and produced a schooling system
more akin to a production line than
anything else.
This current system does not, and
was not, designed to nurture and
encourage a holistic education of mind,
body and spirit. Our teaching can, and
should, include the development of
understanding, empathy and respect
throughout each class, without fearing
the breakdown of a student’s basic
education.
My work with the great and humble
man, Uncle Bob Randall, was a special
and confirming time for me personally.
This man walked his truth and then
chose to share it with every being on
the planet who had the awareness to
sense its incredible worth.
He asked us to share this ancient
wisdom with all those with whom we
sit and teach, in his absence. If we, as
guardians of the young, were brave
enough to bring about change, we
could infect them with compassion,
empathy, and direction.

X DOES TEDX

GLEN

In 2017 Glenaeon Rudolf Steiner
School turns 60 and that means Steiner
education in Australia will be 60 years old!
Since 1970, when the first Year
12 completed their HSC, around
1,500 students have graduated from
Glenaeon. Each year, Glenaeon invites
alumni back to school for GlenX, an
evening for graduates and the wider
Glenaeon community to reconnect.
In 2016, four alumni were invited to
share their stories with the current
school community, and importantly,
to reference the connections between
what they do now and some of the
elements that are unique to a Glenaeon
Rudolf Steiner School education.
It was like TEDx: short, sharp talks
that entertained, engaged, uplifted and
inspired the audience, making them
laugh – sometimes hysterically.
Among the four speakers was a huge
range of academic achievement,
spread between the arts, sciences
and humanities, and between the
generations. They reflected on many
aspects of life, going back over four
decades in one case. There was a
remarkable similarity that linked and
connected them all.
They all loved the Glenaeon
Middle Cove site for the
bush, the creeks and wild
nature. But beyond the
obvious, the following
themes were highlighted
and repeated amongst all
speakers:

• Each individual being valued
for their special gifts: the sense
of each student being valued for
who they are, each with their own
strengths, rather than being ranked
and compared on a single narrow
criterion, such as academic results or
sporting prowess.
• A school with ‘soul’: all had spent
time at other schools, and were
able to compare their experience at
Glenaeon with other places. Stephen
Ormandy captured it simply with the
phrase that “Glenaeon has a soul”,
expressed through the intangible
values that inspired the lessons, the
festivals, the community, and the
spirit of the school: something that
nourished people while they were
there, and which they can look back
on after they have gone.
The Mayor of Willoughby, Gail GilesGidney, was among the GlenX audience.
There were conversations, many
hilarious stories, reunions and catch ups,
long after the talks had finished. Anyone
connected with the school would
have felt joy and pride in being part of
a community that had inspired such
tributes, and had been the foundation for
such careers and characters.

ANDREW HILL, HEAD OF SCHOOL
GLENAEON RUDOLF STEINER SCHOOL

These GlenX loved their school!

JONATHAN NOTLEY
(1998) from the Multi-Platinum,
ARIA Award-winning Australian
hip hop band Bliss n Eso.

CAITLIN FITZSIMMONS
(1993) Journalist with Sydney

Morning Herald and The Age.

STEPHEN ORMANDY
(1982) Artist and co-founder of
Dinosaur Designs.

ANDREW KEYWORTH
(1978) GP and medical educator
running a family practice.

TAELOR-JANE HANLEY
(2012) Singer-songwriter who
bookended the evening with
original songs.

As Glenaeon moves into its 60th year, it
has paved the way for Steiner education
in Australia and can be proud of the
profound and positive effect it has had
on many lives; of students, their families,
teachers, the local community and the
national Steiner community.

are you interested in postgraduate studies
in steiner education?

• Main Lessons: the
breadth of the curriculum
was a key point, the way
that the Main Lessons
opened up whole worlds of
learning that were interdisciplinary and connected.
• Personal creativity
embedded in learning:
the role of the arts in
fostering a creative culture
through the lessons, where
drawing, song, colour,
movement and form could
be integral elements in how
students learn.

The University of the Sunshine Coast in conjunction with Steiner Education Australia, are
pleased to offer postgraduate studies in
Steiner Education starting in 2017.
To find out more visit:

www.steinereducation.edu.au

www.usc.edu.au
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CREATING INNOVATORS

BY ORANA STEINER SCHOOL

THE YOUNG PEOPLE WHO WILL CHANGE THE WORLD

With parents busy managing family
and work schedules, decisions about
the future of our education system are
increasingly trusted to our education
policy makers. At the same time,
parents are questioning whether
the education system is adequately
preparing children for the work of
the future, with debate about the
introduction of standardised tests like
NAPLAN raising concerns around
‘teaching to the test’.

The business sector is also advocating
reform. It wants changes to the
education system that will create a
workforce able to compete more
effectively in a global marketplace.
While parents, educators and
business don’t normally have
occasion to sit down and talk, the
education agenda is becoming a
much broader platform for ideas.
Business is particularly interested in
the teaching of ‘General Capability’
skills, described within the Australian
Curriculum as Literacy, Numeracy,
Information and Communication
Technology (ICT) Capability, Critical and
Creative Thinking, Personal and Social
Capability, Ethical Understanding and
Intercultural Understanding. As the
world of work changes, business is
keen to see young graduates who are
skilled problem solvers, able to think
creatively, and collaborate and work
effectively in teams.
Orana Steiner School in Canberra has
always focused on creating lifelong
learners, who have the skills necessary
to live and work successfully in the
21st century. Over the past 18 months,
Orana has been working closely with
Lighthouse Business Innovation Centre
and hosted its second Teen Start-
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Up Camp which fosters creative and
problem solving skills for the young
innovators who will change our world.
Students form teams, develop ideas for
products and services that will address
problems facing their generation in
the future, and pitch their concepts
to a panel of judges on topics such
as energy, health, technology and
communications.
A number of young Canberra
entrepreneurs mentored the student
teams and shared their real-world
experiences of what it’s like to be
an entrepreneur and commercialise
an idea. There was also a range of
different technologies and resources on
display to inspire students. Experience
stations allowed students to try 3D
printing, virtual reality and robotics.
They could also see how wind is
mapped and how energy from solar
power is stored.

will face as they leave school and
enter into university and workplaces.
They also have the opportunity to
meet young entrepreneurs who have
developed their ideas into viable
businesses, showing students that
they don’t have to be restricted in their
search for what they will undertake as
young adults.

CHALLENGES FACING
FUTURE CITIES
The theme for Teen Start-Up Camp
this year was ‘Future Cities’. By 2050,
70 percent of the world’s population
will live in cities. Students were
encouraged to look at challenges,
opportunities and innovations that
will affect people’s lives. These
included transport, waste, water,
climate change, diversity, noise,
recycling, liveability, air quality, housing,
employment, food and governance.

A WIDE RANGE OF
AMBITIOUS IDEAS
Projects ranged from an application
that prevents cyber bullying; wearables
that assist the visually impaired; a
game related to cyber security; shoes
that generate energy; and devices that
balance exercise with screen time.
The winning team was ‘Novice
Coders’, two Year 8 students
from Orana Steiner School. Their
project focused on building skills by
connecting student coders with notfor-profit mentor clients.
Roslyn Clark, parent of two Orana
students taking part in the event,
believes the program encourages
students to ‘think outside the box’,
giving them more experience in
working in a group environment with
short time limits, which is what they

A UNIQUE LEARNING
LABORATORY
The program has proved to be a
unique learning laboratory, giving
students the opportunity to develop
important skills while working on
something in which they are really
interested.
Orana is also keen to see some of its
senior students attend a further 12week program which provides access
to business expertise, mentoring
and technical resources that allow
students to further develop their ideas
and launch micro-businesses. The
program provides unique opportunities
for collaboration between parents,
educators and business; and to design
engaging learning experiences inside
and outside the classroom.

SOLVING THE RIDDLE OF THE CHILD:
THE ART OF THE CHILD STUDY
BY CHRISTOF WIECHERT
A BOOK REVIEW ADAPTED FROM
WALDORF PUBLICATIONS
Christof Wiechert’s book, Solving the
Riddle of the Child: the Art of the Child
Study addresses the primary task of the
Steiner/Waldorf teacher; to truly observe
each child.
A child study is a technique unique
to Waldorf schools where a particular
child becomes the focus of observation
by the College of Teachers. A College
meeting devotes itself to observing
particular qualities about the child, the
child’s behaviour in class, with other
children, as a learner, and also how the
child is in his or her own world – likes
and dislikes, social ease, imaginative
abilities, willingness to learn and to
work. If it is possible, some ideas
of what can be done to help and
harmonise the child’s experience in
school and in the world, come forward
as a plan on the child’s behalf.

Rather than giving a formula for
approaching a study of a child, Wiechert
describes three different phases of the
study. He provides us with a challenge;
the call from Rudolf Steiner to formulate
a new approach to education which
lives in the work of child study.
Wiechert’s masterful style of explaining
his ideas and observation make this
an invaluable tool for any teacher,
any faculty, any parent. In our times
when children are giving consistent
signals that something is terribly wrong
about our way of reaching them – the
mainstream barrage of information,
technology, stimuli, speed, etc. – the
answers that live in the care given to
a child in a well-done collaboratively
approached child study hold solutions
that defy the modern world.

Wiechert
defines
through
the
procedures he explains,
the very core of the phrase “Receive the
child in reverence”. What could be more
reverent than to allow a child to display
symptoms of his or her discomfort,
instead of being thought of as annoying
and ‘resisting’ learning the way we say
it ought to be done?
Christof Wiechert’s artistic skill as
cultivator of a full concept, as a story
teller, as a teacher, makes this book
a remarkably accessible and helpful
training tool for any teacher to better
understand the task of child observation
and child study.
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2017 EVENTS
GLENAEON TEACHER
INTENSIVES

SEA DELEGATES MEETING

Venue: Glenaeon Rudolf Steiner School
Date: 15-20 January, 2017
Email: peggyd@glenaeon.nsw.edu.au

---------------------------------EARLY CHILDHOOD
TEACHER INTENSIVES
Venue: Samford Valley Steiner School
Date: 16-20 January, 2017
Email: jweir@samfordsteiner.qld.edu.au

---------------------------------CARING FOR THE
ADOLESCENT
Intensive Course for High School Teachers
Venue: Melbourne Rudolf Steiner Seminar
Date: 16-20 January, 2017
Web: http://steinerseminar.net.au

---------------------------------LEARNING SUPPORT
CONFERENCE
Venue: Samford Valley Steiner School
Date: 10-12 March, 2017
Email: jweir@samfordsteiner.qld.edu.au

----------------------------------

Venue: Linuwel School, Maitland
Date: 17-19 March, 2017
Email: sea@steinereducation.edu.au

---------------------------------INTENSIVE TRAINING IN
BOTHMER GYMNASTICS

Venue: Tarremah Steiner School, Hobart
Date: 19-26 April, 2017
Email: john.correy@tarremah.tas.edu.au

---------------------------------SEA EDUCATIONAL
LEADERS FORUM 2017
Venue: Willunga Waldorf School, SA
Date: 11 May, 2017
Email: sea@steinereducation.edu.au

---------------------------------SEA BUSINESS MANAGERS
MEETING 2017
Venue: Willunga Waldorf School, SA
Date: 11 May, 2017
Email: sea@steinereducation.edu.au

---------------------------------SEA CONFERENCE 2017
Governance, Leadership and
Management

Venue: Willunga Waldorf School, SA
Date: 12-13 May, 2017
Email: sea@steinereducation.edu.au

---------------------------------BUILDING ON THE
FOUNDATIONS
A modern interpretation of the first
teachers’ course
SEA National Teachers Conference
Venue: Glenaeon Rudolf Steiner School
Date: 3-6 July, 2017
Email: sea@steinereducation.edu.au

---------------------------------SEA DELEGATES MEETING
Venue: Samford Valley Steiner School
Date: 18-20 August, 2017
Email: sea@steinereducation.edu.au

---------------------------------THE DAWNING MYSTERIES
OF THE 21 CENTURY
Building World Destiny Links for our
Future Work Together

Venue: The Michael Centre, Melbourne
Rudolf Steiner Seminar
Date: 1-7 July, 2018
Web: http://steinerseminar.net.au

HOW HARD IS YOUR SUPER
REALLY WORKING?
Most of us have no idea what our super is up
to, and many leave it too late to find out.
At NGS Super we’re here to help you at
every career point and life stage to map out
an individual super, savings and investment
strategy. You can tap into our online
knowledge centre anytime, get general
questions answered over the phone, or meet
up with one of our in-house financial planners.
Our Customer Relationship Managers can visit
your school and conduct seminars, workshops
and individual consultations.
For almost 30 years, we’ve been growing
super and retirement wealth for people in the
non-government school sector. We now have
around 100,000 members and manage more
than $7 billion in super savings and pensions.
And importantly, because we’re an industry
super fund we have low fees and charges and
return all profits to our members.

NGS Super is a proud sponsor of
Steiner Education Australia (SEA)

Issued by NGS Super Pty Limited ABN 46 003 491 487 AFSL No 233 154 the trustee of NGS Super ABN 73 549 180 515.
NGS Financial Planning Pty Ltd (NGSFP) ABN 89 134 620 518 is a corporate authorised representative #394909 of Mercer
Financial Advice (Australia) Pty Ltd (MFA) ABN 76 153 168 293 Australian Financial Services (AFS) Licence #411766
Registrable Superannuation Entity (RSE) Licence L0000819.

2844 (0716)

Call us on 1300 133 177 or visit ngssuper.
com.au and let’s see how we can better grow
your lifetime wealth, in super and beyond.

